
THE EFFECT OF AN ENRICHED PROGRAM ON 

TWENTY-SIX LOW ACHIEVERS AT 

RAVENSWOOD HIGH SCHOOL 

A Thesis Presented to the Graduate Faculty 

of 

California State University, Hayward 

In Partial Fulfillment 

of the Requirements for the Degree 

Master of Science in Education 

By 

William Vines 

May, 1974 



THE EFFECT OF AN ENRICHED PROGRAM ON 

TWENTY-SIX LOW ACHIEVERS AT 

RAVENSWOOD HIGH SCHOOL 

By 

William Vines 

Approved: Date: 

'! . ( / ,>-c··· · 
""> "") 1 ' ( 
--. -· ~ ' ./ ' .1 ~· 

' ;- r ,-.... 
' ' I 

ii 



TABLE OF CONTENTS 

Page 

LIST OF TABLES . . . . . . . . . . . . . . . . . . . . vi 

Chapter 

1. INTRODUCTION ... 

THE PROBLEM 

STATEMENT OF THE PROBLEM 

DELIMITATION OF THE STUDY 

JUSTIFICATION FOR THE STUDY 

METHODOLOGY IN DESIGN 

PROCEDURE USED IN DETERMINING THE 
TWENTY-SIX BLACK CORE STUDENTS . 

2. REVIEW OF LITERATURE .... 

SOCIAL AND ECONOMIC STATUS 
AND LOW ACHIEVERS 

1 

8 

9 

10 

11 

12 

13 

14 

17 

CLASS DISTINCTION AND LOW ACHIEVERS 20 

SOCIAL ENVIRONMENT AND LOW ACHIEVERS 22 

THE EFFECTIVENESS OF EDUCATION FOR 
BEHAVIORAL AND CULTURALLY DISADVANTAGED 24 

QUALIFIED TEACHERS FOR ENRICHED 
PROGRAMS . . . 

RECOMlVIENDATIONS 

3. PRESENTATION OF EVIDENCE 

BASIS FOR USE OF CHARACTERISTICS . 

iii 

27 

32 

35 

35 



Chapter 

SOCIO-ECONOMIC STATUS . . . . 

FORMAL AND INFORMAL EDUCATION . 

NUMBER OF CHILDREN IN FAMILY UNIT . 

READING SCORES OF STUDENTS 

ATTENDANCE PATTERNS OF CORE STUDENTS 

CORE TEACHERS AND THEIR CLASSROOMS 

CORE STAFF DEVELOPMENT 

iv 

Page 

)6 

)8 

40 

42 

48 

52 

54 

ANALYSIS OF THE RESPONSES OF THE PARENTS 55 

4. INDIVIDUAL CHARACTERISTICS OF THE CORE 

5· 

STUDENTS AND THEIR PARENTS 

HOME DISSENSION . . . . 

POOR HOME ENVIRONMENT . 

POOR HOME SUPERVISION 

MENTAL AND PSYCHOLOGICAL DIFFICULTIES 

SOME GENERALIZATIONS FROM THE CASES 

SUMMARY AND CONCLUSIONS . 

65 

66 

78 

99 

108 

126 

132 

SUMMARY OF ACHIEVEMENTS OF CORE STUDENTS 132 

SUMMARY . .. 142 

FINDING AND CONCLUSIONS . . . 14J 

ACADEMIC ACHIEVEMENT OF THE PARENTS . . 144 

OCCUPATION OF THE PRINCIPAL WAGE EARNER . 145 

NUMBER OF CHILDREN IN THE HOME 145 

CHARACTERISTICS OF THE HOME 145 

THE SCHOOL AND ITS PROGRAM 146 



v 

Page 

BIBLIOGRAPHY I I I I I I I I I I 1 . I I I I I I I I I I . 151 

APPENDIX 

A. PARENT OPINION AND GENERAL 
PARENT INFORMATION . . . . . . . . . . . . . · 153 



LIST OF TABLES 

Table 

1. Type of Housing of the Students .... 

2. Occupation and Income of Wage Earners . 

3· Educational Level of the Parents and 
Wage Earners 

4. Number of Children in the Home 

5. Combined Reading Score 

6. Number of Student Behavioral Referrals 

7. Weekly Unexcused Absences from Class 

8. Number of Subjects Passed and Grades 
of Core Students . . . . 

vi 

Page 

37 

38 

39 

41 

43 

46 

49 

51 



Chapter 1 

INTRODUCTION 

Located at the southern end of the San Francisco 

Peninsula's populous bay side, East Palo Alto is in a warm, 

pleasant climate with fertile, level land. The Bay lies 

to the east, industrial sections and the Belle Haven area 

of Menlo Park to the north, and the Willows section of Menlo 

Park to the west. San Franciscquito Creek is the southern 

boundary of East Palo Alto and of San Mateo County. Sections 

of this unincorporated community lie on both sides of Bay

shore Freeway. Although East Palo Alto has no legal ties 

with Palo Alto in Santa Clara County, traffic, street 

patterns, business connections and newspaper coverage tie 

the two communities together. East Palo Alto and Belle 

Haven work together on common projects such as plans for 

the improvement of Willow Road. Further, community identity 

has been strengthened through recognition by the county that 

this area, although unincorporated, is in fact a community. 

Thus, many services formerly based in Redwood City, are now 

to be found in the local shopping center, Nairobi Village. 

Largely residential, the area includes both single

family residences and apartments. In 1970, of the occupied 

housing units, 58 percent were occupied by renters, and 
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42 percent by owners. Business districts are located on 

University Avenue, on Bay Road, and East Bayshore Highway. 

Steel, paper, chemicals and research industries are located 

on Bay Road at Pulgas Avenue, as well as electronics and 

research plants and salvage and wrecking companies. West 

of Bayshore Highway are residential areas, retail businesses, 

and research activities. The Ravenswood Post, a weekly 

newspaper, serves the community, as does the Palo Alto 

Times, a daily newspaper. 

In 1969 a special census showed a population of 

18,JJO, 60 percent Black, 31.9 percent White, 4.2 percent 

Spanish surname and J.8 percent Oriental. The average age 

was twenty-four years. The average family income was 

$7,JJ7, and in numerous families both parents were employed. 

East Palo Alto residents work in all communities from San 

Francisco to San Jose. 1 

Ravenswood High School is located in East Palo Alto, 

California. It is one of six four-year high schools in the 

Sequoia Union High School District. The district covers an 

area of approximately one hundred square miles with a popula

tion of approximately 200,000. Ravenswood High School serves 

the area of East Palo Alto, with an area of two and four 

1George P. Chaffey, et al., "A Three Year Plan to 
Improve the Educational Program of the Sequoia Union High 
School District" (A report to the trustees of the Sequoia 
Union High School District, October, 1969). 



tenths square miles of unincorporated territory at the 

southern end of San Mateo County. 
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East Palo Alto is in a problem area and a poverty 

belt within wealthy San Mateo County. The surrounding areas 

have annexed the desirable land from this area leaving the 

problem areas. The adjacent cities of Palo Alto and Menlo 

Park do not desire to annex this area with its costly 

problems of unemployment, low level of income, over-crowded 

housing, low educational attainment, highest number of 

welfare recipients in the county, and the burden of costly 

street and drainage repairs. 

Ravenswood High School has become increasingly 

segregated since its opening with 21 percent black students 

in 1958. Although many plans have been developed to alle

viate this effect, some boundary changes have been adopted. 

A voluntary transfer program was instituted, and the school 

had 93 percent black students in the school year 1969-70 

and over 95 percent black students in the school year 1970-71. 

The voluntary transfer program was initiated in 

September, 1968, with 115 students from Ravenswood trans

ferring to San Carlos High, and to schools in Palo Alto and 

Mountain View school districts. The program was expanded in 

September, 1969, to . include 233 volunteers to Sequoia District 

Schools plus 100 to the other districts. An additional 275 

Ravenswood students requested transfers for September, 1970. 



4 

First year efforts to secure white volunteers to transfer to 

Ravenswood were unsuccessful in that only one student partici

pated. For the 1970-71 school year, approximately thirty 

white students volunteered to transfer to either Ravenswood 

or Menlo Atherton High School (a racially balanced school 

within the State of California guidelines). Efforts by the 

Sequoia District in breaking down de facto school desegrega

tion obviously had to intensify. One major factor assisting 

the Sequoia District in its desegregation and integration 

moves was the district's financial resources. In June, 1968, 

the electorate approved an increase in the tax rate from 

$1.60 to $2.05. Included among other objectives in the 

justification for this increase were: 

1. · The District's plans to develop multi-cultural 

educational programs. 

2. Classified and certificated in-service training 

in the areas of race relations and education. 

J. The addition of new positions to assist in 

furthering the goals of desegregation (teacher aides and 

school community workers). 

4. Provisions for released time of teachers for 

curricular planning that would create educational innova

tions for the non-white as well as white students in the 

District. 
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5. Reduction in the number of students assigned per 

counselor in all schools. 

Following are examples of the District's activities 

in carrying out the above programs with the additional tax 

funds. 

1. A district multi-cultural education committee 

was formed 1n 1969-70 representing all six high schools. 

They conducted a survey of existing multi-cultural programs 

throughout the district, developed a pilot project for 

l970-7l for Sequoia High in the area of social science, and 

had studied and disseminated various multi-cultural educa

tional materials. This committee was established on a 

permanent basis. 

2. The District's Project Screening Committee did 

approve, monitor and evaluate one hundred thirty-three 

projects amounting to $125,000 in 1969-70, which were geared 

toward providing quality education to all studertts. These 

had been conducted by staff members within the District 

with some participation by outside consultants. 

3· In-service training programs for staff members 

at both the school building and district office level were 

provided for two years, primarily under the leadership of 

Dr. Frank Hawkinshire of Stanford and Dr. Clyde Deberry of 

the District staff, The training was both informative and 

problem-solving related to relationships in a multi-cultural 



setting. Staff involvement was extensive at the District 

level; all personnel attended nine three-hour sessions held 

weekly in the spring of 1970. This district-wide training 

continued in 1970-71. 

4. As of September, 1970, there were sixty-eight 

teacher aides, four community workers, twelve campus aides, 

two attendance aides, and nineteen teacher clerks in the 

district schools. All were created after the tax increase. 

5. Counseling ratios which for many had been three 

hundred seventy-five to one in five schools and two hundred 

seventy-five to one at Ravenswood, were reduced to three 

hundred twenty-five to one and two hundred twenty-five to 

one respectively in 1969-70. Some schools were nearly able 

to achieve these ratios in the previous year. Additional 

occupational counseling time was added for students through 

the addition of the tax increase. 

6 

In June, 1970, the Board of Trustees of the Sequoia 

Union High School District created a special Program Planning 

Committee to develop plans for creating a new school at the 

Ravenswood site. The committee's first recommendation was 

that the school should be committed to school-community 

cooperation and interaction, through such things as drop-in, 

resource speakers on a number of topics, a television channel, 

and extensive work-experience education in which students may 

earn school credit and wages for on-the~job experience. 



7 

The committee also recommended credit for participa

tion in community activities such as day care centers, 

tutorial programs in elementary schools, and community art 

programs. Community use of school facilities for adult 

school programs and recreation was recommended plus the 

conducting of field studies on a number of sociological and 

political topics in all of the communities sending students 

to the school. 

The committee indicated that the New School should 

create an atmosphere which would prompt students to take 

the fullest possible advantage of many opportunities for 

becoming independent and thinking individuals. The committee 

suggested increasing student involvement in recommending 

curriculum development, planning, and policy. 

The committee urged using a team approach to 

learning, involving students, faculty, administration and 

community. Suggestions in program development included such 

alternatives to standard classroom routine as continuous 

progress classes where students could advance at their own 

rate, audio-tutored programs such as resource and media 

centers, closed-circuit television programs, the contractual 

method by which a student agrees to complete a specific 

portion of work, and independent study programs for qualified 

students. There was also a "house" system where students 

study in small units of two hundred fifty to three hundred 

students per unit. 



The Board of Trustees approved the recommendations 

of the Program Planning Committee and gave assurance of 

District support but set no specific guidelines for 

achieving a racially balanced school, if it couldn't be 

achieved through voluntary transfer. 

8 

In the first year of the New School numerous problems 

developed, one of which was serious attendance problems by 

a large number of students. It was noted that among the 

freshman group there were seventy to eighty black freshmen 

who were low achievers. (The school had been designed so 

as no child would get lost.) It was necessary, then, to 

look into possible causes for the lack of achievement, 

especially among the freshmen. Most available research 

suggested that construction of special educational programs 

and atmospheres may have significant effects on achievement. 

THE PROBLEM 

During the school year 1971-1972, the staff at 

Ravenswood High School began developing plans to accommodate 

black and white students by creating opportunities for them 

that offered a structured and stable educational environment. 

They developed a freshman and sophomore core program designed 

to meet the needs of students who had difficulty adjusting 

to the new school and who had low achievement and poor 

attendance records. (The freshman program was designed to 
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make the necessary adjustment to the new school.) Twenty-six 

black sophomores were selected as participants in the sopho

more core program. Each participant had the following in 

common: severe attendance problems, inability to pass more 

than twenty units during the spring semester of 1972, 

reading problems, a resident of East Palo Alto, and a grade 

point average of less than 2.5 on a scale of 4.0 and/or 

severe behavioral problems. 

The problem of low achievement for black students 

takes many different roads, and many have tried to find 

answers. Each time, as suggested in available research, 

answers to problems in black student achievement levels lie 

in several general areas: the presence of black teachers, 

ethnic make-up of teachers and students in the school, and 

the background of the student. What effect did a specially 

structured classroom atmosphere have on the achievement 

level of some twenty-six black students is the purpose of 

this study. 

STATEMENT OF THE PROBLEM 

This study sought to determine and report some of 

the factors related to the failure of a selected group of 

black students at Ravenswood High School to achieve satis

factory progress in a special sophomore core program that 

was designed to enhance their learning. Specific questions 

to be answered were: 
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1. What effect did the program have on the reading 

levels of the students? 

2. What changes occurred in the attendance patterns 

of the students? 

J. Was there a decrease in reported behavioral 

problems for each student? 

4. Did the students in this study pass more units 

during the first semester of the 1972-1973 school year than 

in the last semester of the 1971-1972 school year? 

5. Did the grade point average of the students in 

this study increase after their first semester in the core 

program? 

6. What are some of the causes that lie behind the 

students' underachievement? 

DELIMITATION OF THE STUDY 

This study was limited to the study of twenty-six 

black students at Ravenswood High School. All of the 

students attended Ravenswood High School during the last 

semester of the 1971-1972 (their freshman year) school year 

and during the first semester of the 1972-1973 school year 

(their sophomore year). Each student was selected for study 

from one or both of the following criteria: 

1. low scholastic achievement 

2. school related behavioral problems 
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JUSTIFICATION FOR THE STUDY 

Low academic achievers in schools often become 

social "drop-outs" either before or shortly after graduation. 

Unless adequate help is given these students within their 

elementary and high school years, they usually form attitudes 

and negative behavioral patterns that are almost irreversible. 

Because of this fact and because many of the students' 

parents have expressed a feeling of being ostracized by 

the school, this study was done to determine whether some 

underlying causes may be contributing factors. All of these 

differences provide a very challenging and, at times, 

puzzling picture for teachers who wish to provide the optimum 

environment for each student. The sophomore core program 

was such an attempt. 

In recognition that all students are culturally 

unique, one should at all times make it his intent to pro

vide each student with the opportunity to develop the 

necessary skills, knowledge, understanding, and attitudes 

for him/her to be effective. It is essential that all 

involved in the educational program regard the program of 

instruction in our schools as a vital influence in the life 

process of education. 
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METHODOLOGY IN DESIGN 

Late in the 1971-72 school year, the investigator 

developed plans for interviewing the parents of each student 

included in the study. A tentative list of questions (see 

Appendix A) was prepared with the assistance of the sophomore 

core program supervisor and submitted to the vice principal 

for criticism and evaluation. To determine what effect the 

core program had on the reading levels of the students, a 

comparison of reading scores taken from the students' cumu

lative school records from their junior high schools, with 

reading scores taken in September, 1972, and in January, 

1973. To evaluate any change in attendance patterns, 

attendance data from the attendance office was used. To 

indicate a degree of student motivation, attitude and positive 

commitment towards education, behavioral folders from the 

dean's office were used to note the number of behavior 

incidents reported. Units passed and grade point averages 

were taken from the files of the Guidance Department. 

Records on reading levels were taken from the files of the 

English Department. The core program supervisor was contacted 

for approval to conduct the study using the core students, 

to interview the students, and to use test scores of the 

students. The investigator visited the home of each 

student and interviewed the parents using the Parent-Opinion 

Inventory (see Appendix A) constructed by the investigator. 



PROCEDURE USED IN DETERMINING THE TWENTY
SIX BLACK CORE STUDENTS 

The confidential cumulative folders, behavioral 

folders, report cards, teacher referrals, and referrals 

from the Community Youth Responsibility Program (youth 

placed on probation in the community of East Palo Alto) 

13 

were used in determining which students were placed in the 

program. Also each parent of potential core students was 

interviewed by the core staff prior to admittance into the 

program. No other students showed as much need of special 

assistance as did the black students. 



Chapter 2 

REVIEW OF LITERATURE 

2 The findings reported in the Holtzman study are 

excerpts from a broad study of social characteristics, 

attitudes and behaviors of inner-community college students. 

The locale was Forest Park Community College, an urban 

college in St. Louis, Missouri. The college at that time 

(Fall, 1970), was 42 percent black. A number of the 

respondents had experiences with integration at some point 

in their lives, ranging from pre-school to high school. A 

significant number of both white and black students pre-

ferred integration in most areas of education. Classmates 

and curricula receive resounding endorsements for integra-

tion. Support for separatist positions were in the realm 

of black studies with black instructors, because it was 

felt that: 

1. black instructors are the only people quilified 

to teach black history to black Americans. 

2. the best way to teach black heritage is in 

separate courses focusing totally on black Americans. 

2Jo Holtzman, "Attitudes Toward Integration of 
Segregated and Integrated Students," Integrated Education, 
Vol. 3 (May-June, 1972), pp. 52-57· 

14 
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According to the study it would seem that a black 

child would be more receptive to a black teacher in a black 

classroom thus increasing the value of his learning experi-

ence as to subject matter assimulation. 

In a study by Leonard DouglasJ the sample consisted 

of 260 eighth and ninth grade junior high school students 

1n a racially mixed school in the central area of a large, 

urban city. One hundred fifty-five of the subjects were 

black and 105 were white. The findings of the study 

indicated that there should be a greater concern for positive 

attitude towards learning ability among black youth. The 

fact that the level of educational achievement among black 

youth was not commensurate to the expressed attitudes could 

be attributed, at least in part, to the system's lack of 

effort where black students were concerned. In predominantly 

black communities, the schools were less adequately financed; 

the facilities and curriculum felt much to be desired; and 

the teachers were least prepared for the responsibility of 

challenging the minds of the young black students who sat 

in their classrooms. This study did not directly suggest 

that a black teacher teaching black students was the answer 

in motivating or getting higher academic output from black 

JLeonard Douglas, "Black and White Youth and Their 
Peers," Integrated Education, Vol. 3 (May, 1972), pp. 62-
65. 
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students, but as stated previously, teachers were not pre-

pared to challenge black minds. His findings were supported 

by Labov and Clearance4 who studied the conflict which often 

existed between the vernacular of the urban ghettos and 

schoolroom English, as it related to reading failure. 

They studied peer groups of black boys and found a sharp 

and striking relationship between participation in the peer 

group street culture and reading failure. 

Vriend5 in a study designed to determine if high 

performing inner-city adolescents could assist low-per-

forming peers in counseling and study groups, concluded 

that achieving inner-city, disadvantaged students could 

be trained as peer leaders to serve as models for fellow-

students, and as such to help them develop attitudes and 

behaviors that improved school performance. Vriend also 

believed that ties with peer groups who value educational 

achievement were essential if optimum school performance 

was to be reached. 

4Labov and Clearance, "The Relationship of Reading 
Failure to Peer Group Status in Urban Ghettos," The Record, 
LXX (February, 1969), pp. 395-405. 

5Thelma Vriend, "High Performing Inner City 
Adolescents Assist Low Performing Peers in Group Counseling," 
Personnel and Guidance Journal, XLVII (May, 1969), pp. 897-
90 . 



SOCIAL AND ECONOMIC STATUS AND 
LOW ACHIEVERS 

Dr. Sexton•s6 analysis of the relationship between 

social and economic status and the quality of education 

provided for children in the public schools of a northern 

urban community had a direct relationship to this study. 

The data presented by her demonstrated conclusively that 

curricula, educational standards, quality of teaching, 

17 

educational facilities, and materials and academic achieve-

ment of the children were directly related to the socio

economical status of the children attending a particular 

school. 

The children in this study for the most part all 

came from a very low socio-economic status, and her studies 

added another dimension to the well known and often repeated 

fact that academic achievement varies directly with socio-

economic status. Usually this fact was interpreted as 

reflecting some type of selective factor wherein individuals 

of high intelligence attained high socio-economic status 

produced more intelligent children while higher status 

families provided their children with more stimulation for 

academic achievement. The investigator of this study 

6Patricia Sexton, Education and Income. (New York: 
Viking, 1961), pp. 157-172. 
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observed that there did seem to be a lack of educational 

stimulation given by the low socio-economic parents of the 

students ln this study. The data presented by Dr. Sexton, 

however, made clear, at least to this observer, that the 

crucial role of the school in determining the level of 

academic achievement of the children was a significant one. 

The traditional interpretation would continue to argue 

that the standards and quality of the school reflected the 

limitations of the home and the immediate community from 

which the child came and that the school must gear its 

level to these limitations. This interpretation had so 

far not been verified through objective research, as far 

as the investigator had been able to ascertain. The com

munity from which the subjects of this study were drawn had 

a limiting effect on the school up to the 1971-72 school 

year, the year in which the Sequoia Union High School 

District started its desegregation program at Ravenswood 

High School. 

There were approximately 400 white students from 

high socio-economic backgrounds who voluntarily enrolled 

at Ravenswood High School, along with approximately 450 

black and chicano students of low socio-economic back

grounds (at least 95 percent of the black and chicano 

students would fall into the low socio-economic category 

as would 95 percent of the white students fall into the 
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high socio-economic category). Some of the resultant effects 

of the change in the community, from which the student popula

tion was now drawn, had been a drastic shift in the quality 

and variety of curricula, educational standards, quality of 

teaching, educational facilities and materials, and academic 

achievement of the students. Dr. Sexton reported that, in 

order to determine the specific role of the particular 

school on the academic average level of performance of the 

students, the school must obtain data on the general attitudes 

of the teachers in that school towards the students they were 

teaching--particularly if there was a marked difference in 

the socio-economic status groups and between the teachers 

and students themselves.? The expectations of these teachers 

and their effects had great bearing on the performance of 

their students. Prior to the formation of the core program, 

this was one of the main concerns of the staff at Ravenswood 

High School. They felt that, in order for the planned core 

program to be effective, there would have to be teachers 

in the program who were very strongly motivated to teach 

difficult students. Anyone else would soon lose his will 

to teach in very difficult situations that teachers face in 

structured programs, where the students had all but lost 

any motivation for academic achievement. 
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CLASS DISTINCTION AND LOW ACHIEVERS 

Of course, there was still more room to study what 

the relationship between teachers who were of the same 

socio-economic station as the children and teachers who 

were of a hi gher or lower socio-economic station had on 

the actual learning in academic situations for the children 

of low socio-economic groups. The work of Allison Davis8 

pointed out the educationally depressing effects of the 

gap between working class children and middle class teachers 

and suggested that this be a starting point for future and 

more detailed. research. 

It was felt during the selection of core teachers 

that there should be a close similarity ln the attitude 

patterns which the teacher communicated to the students, 

the particular ways in which she communicated her attitudes, 

and how these attitudes blocked or facilitated the academic 

motivation of lower class children. The investigator of 

this study had no idea as to how these blockages operated 

or their nature, probably core factors in the complex 

inhibiting dynamics involved in the interplay between 

middle-class and lower status children. 

8Allison Davis, "American Status Systems and the 
Socialization of the Child," American Sociological Review, 
6, (1957)' pp. 345-354. 
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Pervasive and archaic was the belief that children 

from lower status culture or deprived backgrounds were by 

virtue of their lower-class status and deprivation 

inherently uneducable. Allison stated that if a child was 

not treated with respect which was due him as a human being, 

and if those who were charged with the responsibility of 

teaching him believed that he could not learn, then his 

ability and motivation to learn may become impaired.9 If 

a teacher believed that a child was capable of being educated, 

it was likely that this belief will in some way be communicated 

to the child in one or more of the forms of contact inherent 

ln the teacher-pupil relationship. 

Because of the role of teachers in developing self

image, academic aspirations and achievements of the students, 

the staff at Ravenswood High School felt the desirability 

of the core program. For the same reason Allison conducted 

a study of the attitudes of teachers in ten public schools 

located in depressed areas of a large northern city. The 

children in these schools were generally from homes and 

communities which were lacking in educationally stimulants 

and other determinants of self-respect, they seemed even 

more dependent upon their teachers for self-esteem, encourage

ment, and stimulation. These children, like the ones in this 
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study, were hypertensive and desperate in their desire for 

acceptance. The findings of the Allison study revealed that, 

while there were some outstanding exceptions of individual 

principals and teachers who respected the human dignity and 

potentials of their students, the overwhelming majority of 

these teachers and their supervisors rejected these children 

and looked upon them as inherently inferior. For the most 

part, Allison's finding paralleled the concerns of the 

staff of Ravenswood High School that led them to form the 

core program. Allison also found that the teachers in his 

study indicated that the children were incapable of profiting 

from a normal curriculum. Unlike the teachers in the study, 

the staff at Ravenswood High School felt that the students 

would not profit from a curriculum which was not geared 

to their particular attitudes and concerns and that a 

separate program of study was indicated in terms of teachers 

and treatment of the children by those teachers. Allison's 

teachers found the students intellectually inferior while 

Ravenswood's teachers found the students, at least in 

opinion, to be equal and somewhat superior, especially if 

their vernacular was a primary consideration. 

SOCIAL DEVELOPMENT AND LOW ACHIEVERS 

Clark summarized the latest and most relevant data 

on the effects of minority status in the personality develop-
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ment on culturally disadvantaged, rejected and stigmatized 

children as follows: 

As minority children learn the inferior status 
to which the y are assi gned and observe that they are 
usually segregated and isolated from the more privi
leged members of their society, they react with deep 
feelings of inferiority and with a sense of personal 
humiliation. Many of them become confused about 
their own personal worth. Like all human beings, 
they require a sense of personal dignity and social 
support for positive self-esteem. Almost nowhere 
in the l arger s ociety, however, do they find their 
own dignity as human being respected or protected. 
Under the s e conditions, minority-group children 
develop conflicts with regard to their feelings about 
themselves and about the values of the group with 
which they are identified. These conflicts, con
fusions and doubts give rise under certain circum
stances to self-hatred and rejection of their own 
group. Minority children of all social and economic 
classes often react to their own group conflicts by 
the adoption of a generally defeatist attitude and 
a lowering of personal ambition.lO 

There were also many more effects that come from 

rejection, stigmatization, and being disadvantaged that 

Mr. Clark had failed to find in his research. One such 

effect was that minority group children often did find a 

sense of personal worth, personal dignity and social support 

in our larger cities where there were vice and corruption. 

One problem was that students began to. identify with vice 

and corruption, rather than with academic achievement and 

social grace. The schools tried to help them find themselves 

1 °Kenneth B. Clark, "The Most Valuable Hidden 
Resources," College Bound Review, No. 29 (Spring, 1965), 
pp. 23-26. 
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by teaching them how to become productive members of society 

with acceptable saleable skills. In spite of these efforts, 

the problem was not alleviated, for the students still 

related to vice and corruption as means of succeeding in 

a society which rejected, stigmatized, and hindered them. 

Another effect was many minority group children often 

reacted with a deep sense of hatred of that which had forced 

them into their plight--the establishment. Many of the 

students in this study from Ravenswood High School had 

developed a very deep sense of hatred for anything which 

reminded them of the establishment. One reason they felt 

more comfortable in the core program was due to the little 

contact that was necessary with the so-called establishment. 

Their teachers and their peers represented an atmosphere 

of personal worth and social support. 

THE EFFECTIVENESS OF EDUCATION FOR 
BEHAVIORAL AND CULTURALLY 

DISADVANTAGED 

The complex problem of increasing the effectiveness 

of education for culturally disadvantaged children could 

not be resolved effectively by fragmented approaches. Rather, 

the gravity of the problem required the development of bold 

imaginative and comprehensive approaches. The development 

of the core program was a step in this direction. 
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Riessrnan reported that the Junior High School 4J 

Project, the forerunner of the high horizons program of the 

New York City Schools, was an example of the possible 

success of such a comprehensive approach to this problem. 

This project was designed to test whether it was possible 

to raise significantly the academic level of disadvantaged 

children through the activities of the school itself, 1n 

spite of the fact that deprivations in the conditions of 

horne and community remained the same. The fact that school 

related activities were changed for the students in the 

study at Ravenswood High School, while the horne and com

munity conditions remained the same, directly paralleled 

the New York study. The New York program was designed in 

such a way that it didn't rely exclusively on test scores 

as the basis for selecting those students who were believed 

to have academic potential. Teachers estimated, the judgments 

of counselors, and any evidence of the capacity for superior 

intellectual interests or functioning were some of the 

selection criteria, in addition to test results, which were 

used in selecting those children who were to be involved 

in the special program of the project. Once these children 

were selected they were subjected to a special program of 

educational stimulation. The ingredients of this program 

were systematic guidance and counseling, clinical services 

when indicated, a culturally enrichment program which con-
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sisted of field trips to different places and institutions, 

an apparent education program, and a systematic supplementary 

remedial program in reading, mathematics and languages. The 

results of this project as reported in the Third Annual 

Progress Report published by the Board of Education of the 

city of New York justified the most optomistic expectations 

of those who planned and proposed the project. The results 

may be summarized by the following quotation from this 

report: 

Although it is early for us to completely assess 
the project academically, we have been heartened by 
some of the progress we have noted. In comparing the 
achievement of the pupils who entered the George 
Washington High School from Junior High School 43 
in 1953 with that of the project classes that entered 
in 1957 and 1958, we find a tremendnus difference. 
In the 1953 group, five out of one hundred six pupils 
(5 percent) passed all of their academic subjects at 
the end of the first year, and two had averages of 
80 percent or better. In the 1957 group, thirty-eight 
out of one hundred eight pupils (25 percent) passed 
all of their subjects at the end of their first year, 
and eighteen had averages of 80 percent or better. 
In the 1958 project group, forty-three out of one 
hundred eleven pupils (38 percent) passed all of their 
subjects at the end of their first year, and sixteen 
had averages of 80 percent or better. The evidence 
is conclusive that the scholastic accomplishments of 
the project students is far better than that of the 
previous classes from Junior High School 43,11 

Some very interesting subject areas for further 

study were brought forth. It would be of great value to 

11Frank Riessman, The Culturally Deprived Child (New 
York: Harper, 1962). 
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the staff at Ravenswood High and others if a follow-up 

study was made on the Ravenswood core students when they 

leave the core program to really see if there was any 

significant and lasting effects on their academic accomplish-

ments because of the enriched educational stimulation they 

received in the program. Another aspect of the 4.3 study 

that may be similar to the Ravenswood High study laid in 

the area of behavioral problems. The principal of George 

Washington High School made the following observation: 

In the past the students from 43 were our worst 
behaved. More teachers and administrative time was 
spent on them than on any other group; this has 
changed. Not a single student in the project group 
has been reported to the dean's office for discipline. 
Today, they are our best behaved. In the case of 
the core students their behavior did take a turn for 
the better in and out of the classroom. 

QUALIFIED TEACHERS FOR ENRICHED PROGRAMS 

Leonard Kornberg stated: 

. . . in all the planning for improved education 
of children who live in slum ghettos and who have been 
denied the experience of the American middle-class 
culture, it seems to me that the classroom life in 
a school has been the key to any progress and the area 
of most neglect. The thinking has been what can we 
do with these children outside the classroom to help 
them adjust to the usual experiences and demands of 
a classroom? But how often have we reversed the 
question and asked: what kind of classroom can reach 
these children? It has been asked rarely if at all. 
There has been a flurry of new teaching, guidance, 
remedial reading and extra curricular enriched pro
grams. And all of this has been outside the class-



room life, providing the latter with indirect effects 
but not altering the essential conditions of the 
classroom experience. 

It was true that now a change seemed to be in 
the wind. All the specialists and activities out
side the classroom did not provide the panaceas 
for which bewildered and harassed educators had 12 hoped, and the new supply could not meet the demand. 

The problem children involved in the new services 
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were but a handful of the many children whose needs had the 

teacher in despair. 

Opponents of the core program felt that the program 

was a convenient way for the experienced teachers to get 

rid of their problem students, all in the name of innova-

tion. The question of where to get all the specialists 

needed and required by these problem children, whose 

individual problems were so diverse and upon whom fell all 

the depriving, crippling effects of poverty, racial restric

tions, and family breakup was one that this study might lend 

support towards answering. However, there might never be 

enough specialists to meet the needs of so many children. 

The core program in this study, if successful and then 

expanded, may fall victim to neglect as far as providing 

sufficiently trained teachers. 

There were new questions about the curriculum 

activities that must be developed for these children and 

12Harry Passow, Meaningful Teachers for Alienated 
Children (Teachers College Press, January, 1963), pp. 263-
272. 
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about the teaching materials, strategies, and teachers that 

would spur learning in the classroom. These were questions 

that were then especially open for exploration. Kornberg 

also stated that many teachers were making it as though it 

was again a choice, without realization or consideration of 

the value gained and lost. Some teachers felt they must 

protect themselves by repressing students' impulses and 

interests. Some thought these underprivileged youngsters 

were too limited for many other classroom approaches. In 

any case they chose the way of rigorous training, unbending 

structure and discipline, and careful avoidance of any 

stimulation. Kornberg was involved in a teacher education 

study which gave some insight into what this investigator 

felt are very important issues to be considered when selecting 

teachers for so-called deprived children. The main focus of 

Kornberg's paper was on classroom importance. He asked 

questions about a new kind of classroom and school for 

deprived children and about the values to guide us 1n such 

a way that innovation would be the inevitable result. He 

felt that these were questions that could not be answered 

yet, because of the. lack of experimentation and experience. 

In the area of development teacher competency and 

morale for the "difficult" schools, some issues that are 

central to these questions could perhaps be clarified. 

This was the area that Kornberg and several of his colleagues 
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were concerned with in a research study at Queens College. 

The project was called BRIDGE, the code name for the phrase 

Building Resources of Instruction for Disadvantaged Groups 

in Education. Their main objective was their education 

program and how they could better prepare teachers to help 

slum children to learn. In a way their project was meant 

to be a bridge for themselves, to close a gap between their 

perspectives and realities in teaching children whose 

attention was limited, whose language was meager or dif

ferent, and whose concerns were with failure and loss 

rather than with the good future that a middle-class child 

believed in and was motivated to reach. They realized 

that they had a lot to learn; however, when their study 

was a year old, Kornberg and his associates had already 

begun to feel they had gained something valuable for them

selves and perhaps for others too. 

The design which was developed in BRIDGE encouraged 

inquiry along several lines. One of the phases of the 

design was a three-year "demonstration" in a junior high 

school in a lower-class black neighborhood. To have a 

teaching and curriculum laboratory, they set up a small 

school in a existing large school. They selected at random 

ninety youngsters from an incoming seventh grade and put 

them into three classes, whose sizes were average in such a 

school. They then selected three teachers who were recent 



graduates of their teacher preparation program to instruct 

these youngsters in the major academic areas of English, 

social studies, math, and science. For the rest of their 

subjects, these youngsters participated with the rest of 

Jl 

the school population and teachers. It was the project's 

plan to have the three teachers stay with the demonstration 

for the entire time of the junior high school period. Thus, 

they would have a three-year opportunity to learn about 

these children and how to teach them effectively. Another 

key factor in this demonstration was the role of someone 

called the "coordinating teacher", who represented a super

visory experiment in meeting teachers' needs in such a 

school. The project hired an experienced teacher to fill 

this role. Her reports and frequent consultations did much 

to clarify their short comings in preparing teachers and 

the inservice help that the young new teachers needed. 

They found that teacher supervision must be radically 

different from the usual advice and ratings or the inservice 

courses. It had to be an on-going guidance of teacher

child familiarization and relationship. For the personal 

interaction seemed to be basic to whatever helped disad

vantaged children to learn or to work at learning. 



RECOMMENDATIONS 

It was now time to consider some basic recommenda

tions which could be made for curriculum and staffing for 
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the so called culturally disadvantaged children. These 

recommendations could be made on the basis of social 

psychological research, theory, and imperatives of our 

contemporary world. The available and most relevant research 

data on the effects of minority status on learning attitudes 

in black atmospheres, social and economic status of low 

achievers, social development and low achievers, class 

distinction and low achievers, effectiveness of education 

for behavioral and culturally disadvantaged children and 

qualified teachers for enriched programs may be summarized 

as follows: It was clear that a fundamental task of the 

schools in stimulating academic achievement in disadvantaged 

children was to provide the conditions necessary for 

building in them positive images of themselves. A positive 

self-esteem in these children was necessary to supplant 

the feelings of inferiority and sense of hopelessness 

which were supported by an all too pervasive pattern of 

social realities. A non-segregated school situation seemed 

basic, if not necessary for a sufficient condition, to all 

attempts to raise the self-esteem of these children. A 

child could not be expected to respect himself if he per

ceived himself as a reject and an inferior being. An 
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important determinant of realistic and positive self-esteem 

for children was the opportunity to have successful experi

ences in meeting challenges. A minority child who was 

expected to fail would almost always do so. His failure 

would reinforce his sense of inferiority and the related 

resentments and hostility. A child who was expected to 

learn, who was taught, and who was required to learn would 

learn. His experience of success would generally increase 

his self-esteem and respect and enhanc~ his sense of worth. 

He might not need to engage in compensatory forms of anti

social behavior as attention getting devices. Nor would 

he need to escape from the school situation, which was a 

constant reminder of failure and personal inferiority. A 

single standard of academic expectations, a demanding 

syllabus, and skillful and understanding teachers were 

essential in raising the self-esteem of disadvantaged 

children, increasing their motivation for academic achieve

ment, and providing our society with the benefits of their 

intellectual potentials. Some attention should be given to 

textbooks and materials which were used in the classrooms, 

in order to be sure that they didn't directly or indirectly 

add to the burdens of already psychologically disadvantaged 

minority-group children. It might be necessary to select 

or devise materials which would raise the self-esteem of 

these children at the same time it broadened the perspectives 



and deepened the social and ethnical insights of the more 

privileged children. Some researchers had been rather 

critical in their criticisms of available materials. 
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Chapter 3 

PRESENTATION OF EVIDENCE 

The investigator believed there are two major 

uncontrolled factors that influenced the results of this 

study. The first was socio-economic, which was inclusive 

of all of the social experiences the students experienced 

up to and partially during the course of the study. The 

second was personal and family characteristics, which 

included the amount of formal education of the parents, 

one or both parents in the home, employment status of 

the wage earner, his physical and social emotional 

capacities, and family harmony and discord. 

BASIS FOR USE OF CHARACTERISTICS 

The background of the core students in the study 

furnished important clues as to the reasons for these 

students having such difficulty adjusting to the school 

environment, behaviorally and academically, and why they 

might respond more readily in a grouped situation in which 

each student was black and had a goodly amount of dif

ficulties at school. 
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SOCIO-ECONOMIC STATUS 

Table 1 presented information on the socio

economic status of the students. Angela, William, 

Barbara and Debra lived with older family sibling; they 

didn't have legal guardianship of the younger sister 

or brothers. All lived in an apartment within one mile 

of Ravenswood High School. The apartments were generally 

well kept and clean. 

Andy, Sam, Robert, Edward, Jane, Tom, Jack, 

Mary, Sally, Helen, Elaine, Freda, Eva, Susan, and Diane 

lived in rented homes with their mothers. Eva, Susan, 
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and Diane lived in homes that were dirty, smelly and unkept, 

reeking of liquor, and bugs and roaches infested. All 

other homes were well kept and clean. 

Terry and June lived with both of their parents. 

Each of June's and Terry's parents owned their homes. 

The yards were well kept as were the homes. 

Lee, Janet, Joy, Joan, and Betty lived in two 

separate residents; half of the time they lived at home 

with both their parents and the other ·half was spent with 

an older sister or brother in an apartment. Lee and Janet 

lived in Mountain View, California, about eight miles from 

Ravenswood High School. Joan lived in Palo Alto adjacent 

to East Palo Alto and two miles from Ravenswood High 

School. Joy and Betty lived with older sisters in their 

apartments in East Palo Alto. 
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Table 1 

Type of Housing of the Students 

Number Parents' Home Owned 
of Apartment and Sibling Rented Homes 
Students Housing Apartment Homes Parents 

Boys 8 1 1 6 

Girls 18 J 4 9 2 

Of the core students, 57.65 percent lived in rented 

homes and J4.55 percent lived in apartment housing; 19.15 

percent of the J4.55 percent lived only half time in 

apartment housing. 

Table 2 reported the income levels and occupations 

of the principal family wage earners. The income level 

of parents or wage earners, in the case of Angela, William, 

Barbara and Debra, ranged from 23,000 dollars to 4,600 

dollars to underterminable incomes. Terry's and June's 

parents both worked; Terry's father held a professional 

managerial position. The parent or wage earner occupations 

ranged from professional to unknown or undeterminable ones. 

Only the wages and occupations of Lee's, Joy's, Joan's, 

and Betty's parents were noted as information was not 

available on the older sisters or brothers, where these 

students resided half the time. Welfare recipients are 



listed as unknown in the earnings category and they com

prised J8.4o percent of the total. 

Table 2 

Occupation and Income of Wage Earners 

J8 

Occupation Number Income Range Number 

Professional 1 $20,000 to $2J,OOO 1 

Skilled Laborer 5 $ 7,900 to $16,000 6 

Welfare Recipient 10 $ 6,JOO to $ 7,800 J 

Unskilled Laborer 6 $ 6,200 to $ 4,600 2 

Unknown 4 Unknown 14 

FORMAL AND INFORMAL EDUCATION 

All of the parents felt that their children should 

receive a better education than they had received. The 

formal educational level of the parents and wage earners 

was shown in Table J. There were nine parents who received 

a high school diploma while only Terry's father graduated 

from college. Four of the parents received high school 

equivalent certificates at night school. The lowest grade 

achieved was si~th grade. Only the education level of the 



parents of Lee, Janet, Joy, Joan, and Betty, all of whom 

lived half the time with an older sibling and half the 

time at home was noted. 

Educational 

Table J 

Educational Level of the 
Parents and Wage Earners 

Boys' Boys' Girls' Girls' Sibling 
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Level Mothers Father Mothers Fathers Supporters 

Sixth Grade 1 

Seventh Grade 1 1 

Eighth Grade 1 J J 1 

Ninth Grade 1 2 

Tenth Grade 1 1 2 

Twelfth Grade 1 1 J 

College 
Graduate 1 

High School 
Equivalent 4 
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NUMBER OF CHILDREN IN FAMILY UNIT 

Table 4 showed the number of other children living 

in each home of the students in this study. William lived 

with an older brother in East Palo Alto and he had five 

other sisters and brothers living at home with his parents. 

Angela, Barbara, and Debra each had two brothers living at 

home with their parents. Angela's sister had two children 

of her own, and Angela babysat with the children at night 

when her sister went to work. Debra's sister lived with a 

boy friend and another girl friend, so there were four 

people in her apartment. 

Jane and Mary lived alone with their mothers ·and 

had a very warm and close relationship. Andy, Sam, and 

Robert had to take care of younger sisters and brothers at 

night while their mothers worked. In the homes of Edward, 

Tom, Jack, Sally, Helen, Elaine, Freda, Eva, Susan, and 

Diane, there was a minimum of four other sisters and 

brothers, and all were welfare recipients. Edward, Sam, 

and Jack each had half brothers living in their homes. 

Terry lived with her parents and two brothers in a 

closely knit atmosphere. June lived with her parents, two 

sisters, and one brother. They were also a very closely 

knit family. Janet and Joy had three other children living 

in their parents' homes. Lee and Joan had three sisters, 

and Betty had three brothers and two sisters. Betty, 



Janet, and Joy had extreme difficulties living with their 

parents, for there , was very little harmony in each case. 

Table 4 

Number of Children in the Home 

Boys Girls Number 

2 8 

3 3 6 

1 2 5 

2 J 4 

J 3 

1 J 2 

1 2 1 
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READING SCORES OF STUDENTS 

Table 5 presented the combined reading scores for 

each student at three different time periods. The first 

was at the end of their eighth grade year, June 1971; 

the second at the beginning of their sophomore year of 

high school in September 1972; and the third at the 

beginning of the second semester of their sophomore year 
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of high school in January 1973. Each score was an average 

of both the comprehension and vocabulary scores. It should 

be noted that there was a time span of fifteen months 

between the June 1971 scores and the September 1972 scores 

while there was a time span of five months between their 

September 1972 scores and their January 1973 scores. It 

should also be noted that scores of Angela, Barbara, 

Debra, Jane, Elaine and Freda decreased while a significant 

increase above grade level was recorded for Sam, Helen, 

and Janet. 
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Table 5 

Combined Reading Score 

Name June 1971 Sept. 1972 Jan. 1973 

Lee 3·7 4.6 6.0 
Angela 4.0 4.6 4.5 . 
William 4.8 6.6 ?.1 
Barbara 5.3 7·3 5·9 
Debra 6.1 7·5 6.2 
Andy 7.4 7·4 7.8 
Sam 4.6 5·5 13.0 
Robert 5·3 6.9 8.6 
Edward 4.0 4.9 9·3 
Jane 4.5 4.1 3.8 
Tom 4.3 5.8 6.9 
Jack 5.0 5·3 6.1 
Mary 3.8 4.3 8.4 
Sally 5.0 6.0 8.1 
Helen 5·5 6.9 12.9 
Elaine 4.5 6.7 5·7 
Freda 4.1 4.9 3·5 
Eva 9·0 13.0 13.0 
Susan 4.9 6.1 7.4 
Diana 3·5 4.4 4.9 
Terry 3·3 5·9 6.5 
June 4.6 6.2 6.5 
Janet 6.9 8.8 10.5 
Joan 5.5 7·0 8.4 
Joy 8.8 10.9 11.3 
Betty 6.1 (No Score) 8.0 

- ---- - -· - ·- -· -
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Table 6 depicted the number of behavioral incidents 

reported to. the boys' and girls' deans in both the second 

semester of the 1971-1972 school year, from January 1972 

to June 1972 and from September 1972 to January 1973. 

Each behavioral incident reported in the table was of such 

a severe nature as to warrant either suspension from school 

or a parent-teacher and dean conference. All of the inci

dents were selected from the following: fighting on school 

grounds, cursing teachers or staff, burglary of school 

property, vandalism of school property, possession of 

narcotics (i.e., marijuana, barbiturates, amphetamines), 

taking money from other students, and stealing property 

from teachers' cars and classrooms. There was a number of 

incidents that were not brought to the deans' office during 

the first semester of 1972-1973 school year because the 

teachers in the core program wanted to try and handle them, 

so as to better understand the students, and because these 

incidents didn't fall into the above listed categories. 

This wasn't the case in the second semester of the 1971-1972 

school year, as all such cases were reported to the deans 

even though teachers on some occasions tried to deal with 

the problems. These incidents were walking out of class, 

hasseling other classmates, refused to follow directions 

of teachers, and refusing to do work assigned. Being reported 

to the dean may have had some adverse effect on students who 



had already been labeled and turned off from school. It 

also may have had an effect on the students' willingness 

to begin to trust school personnel, especially teachers. 
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Table 6 

Number of Student Behavioral Referrals 

Number of 
Incidents 

Lee 

1 2 J 4 5 6 7 8 9 10 11 12 13 14 

Angela ~~ 

William 

Barbara 

Debra 

Andy 

Sam 

Robert 

Edward 

Jane 

Tom 

Jack 

Mary * 
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Number of 
Incidents 

Sally 

Helen 

Elaine 

Freda 

Eva 

Susan 

Diane 

Terry 

Janet 

June 

Joan 

Joy 

Betty 

Table 6 (continued) 

1 2 J 4 5 6 7 8 9 10 11 12 lJ 14 

-*--

* 

* 

= September 1972 to January 1973 
= January 1972 to June 1972 
= No incidents reported 
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ATTENDANCE PATTERNS OF CORE STUDENTS 

Table 7 presented the average number of unexcused 

absences for one or more classes. A weekly average was 

given for the last semester of the 1971-1972 school year 

and for the first semester of the 1972-1973 school year. 
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Table 7 

Weekly Unexcused Absences from Class 

Student Jan. 1972 to June 1972 Sept. 1972 to Jan. 1973 

Lee 1.5 3.8 
Angela 3·5 4.8 
Barbara 3·3 4.8 
William 2.3 4.8 
Debra 2.5 2.5 
Andy 2.3 2.3 
Sam 2.8 3·3 
Robert 2.5 ·5 
Edward 3·5 2.5 
Jane 1.5 2.5 
Tom ·3 . 3 
Jack 1.5 2.8 
Mary 2.0 2.8 
Sally 3.0 4.5 
Helen 2.3 4.0 
Elaine 2.5 2.3 
Freda 3·5 2.3 
Eva . 0 ·3 
Susan 2.3 1.8 
Diana ·3 1.5 
Terry 3·3 3.0 
Janet 2.8 3.8 
June 2.5 3·3 
Joan 2.5 ·3 
Joy 1.3 3·5 
Betty 1.7 2.0 



Table 8 represented the number of units passed 

by each student for the last semester of the 1971-1972 

school year and the first semester of the 1972-1973 

school year, and also the grade point average for the 

units passed. 
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Student 

Lee 

Angela 

Barbara 

William 

Debra 

Andy 

Sam 

Robert 

Edward 

Jane 

Tom 

Jack 

Mary 

Sally 

Helen 
Elaine 

Freda 
Eva 

Susan 

Diane 

Terry 

Janet 

June 

Joan 
Joy 

Betty 

Table 8 

Number of Subjects Passed and 
Grades of Core Students 

Units Passed and Grade Point Average 

1971-1972 1972-1973 

15 - 2.0 20 - 2.2 

16 - 1.9 23 - 2.0 

17 - 2.4 25 - 2.0 

19 - 2.0 28 - 2.7 

18 - 2.3 28 - 2.1 

5 - 2.0 21 - 2.0 

16 - 1.9 25 - 2.5 

21 - 2.7 33 - 3·1 

10 - 2.0 15 - l. 0 

5 - 2.0 21 - 2.0 

14 - 3·2 21 - 3·0 

ll - 2.0 20 - 2.2 

26 - 2.4 24 - 3.6 

27 - 2.7 24 - 2.5 

6 - 2.0 24 - 2.5 

20 - 1.9 25 - 3·6 

15 - 3·1 30 - 2.5 

32 - 2.4 20 - l. 9 

25 - 2.3 26 - 3·2 

25 - 2.0 26 - 3·7 

21 - 3·1 25 - 2.9 

16 - 2.9 20 - 2.5 

30 - 2.1 24 - 2.1 

19 - 2.1 30 - 2.1 

22 - 2.6 25 - 2.0 

25 - 2.0 25 - 2.5 

51 



52 

CORE TEACHERS AND THEIR CLASSROOMS 

Anne Morris - Language Teacher 

Anne did an extremely good job of relating to most 

of the students. She had difficulty in getting some of the 

students to speak aloud during regular class time. She had 

devised an incentive plan for getting students to class on 

time. A point system in which students who were consistently 

on time would be rewarded. She seemed to be very dedicated 

and worked extra hours in preparation for her classes. 

Lois Carpenter - Reading 

Lois' tolerance and patience were to be commended. 

She had gathered a definite response with the students and 

was able to get work from them. She had an attendance 

problem in her morning class. She had been able to get 

students to read aloud frequently. They didn't seem to mind 

this task. Floyd who didn't read aloud in any other class 

did so in Lois'. Lois was also very organized. She was 

very negative towards Jerry White's (Science) ideas and 

philosophy and frequently made this known. After several 

discussions, the core teachers made a group commitment to 

aid Mr. White, who had had a great deal of problems in his 

classes. 
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Pam Jones -English Writing 

Pam didn't come into the classroom expecting as 

much difficulty as she encountered. She had been hampered 

by various disciplinary problems and lack of student 

interest. She discussed her problems with the other 

teachers and tried several alternatives as corrective 

measures. Pam was extremely flexible and open to new ideas. 

She had found, however, that her students rarely forgot weak 

or vulnerable areas of any classroom situation. Pam had 

asked and received help .on Tuesdays and Thursdays from 

Lorraine Wilson, candidate for Ph.D. in linguistics. 

Jerry White - Science 

Mr. White had extensive problems relating to the 

students and the program. His authoritarian values had 

caused critical confrontation to arise from the first day 

of class. Jerry imposed strict rules for classroom behavior, 

and the students reacted very strongly. The reactions 

ranged from cursing him to simply leaving the classroom 

and slamming the door. On home visitation he had on 

several occasions alienated parents by showing little or 

no flexibility in attitudes toward classroom discipline. 

As before mentioned, the core staff discussed this problem. 

However, Jerry thought he was being personally attacked as 

opposed to being professionally criticized. He became 

outraged and requested his issue to be heard by his Stanford 
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Teacher Education Program (STEP) advisor. A meeting was 

held to air the problem. Those present were Thomas Bradley 

(BSVC), Denise McCann (STEP), Donald Peery (STEP), Bob 

Pierce of the Ravenswood Science Department, William 

Barnoski (BSVC), Jerry White, core science teacher, and 

Dana Smith, supervisor of sophomore core program teachers. 

It was decided that Jerry was to continue at Ravenswood in 

the core program and that changes in his classroom procedure 

would have to occur. One student Dean Fort was transferred 

to directed studies, from Jerry's class, under Dana Smith. 

Upon returning to his classes, Jerry made several improve

ments in his methodology, and later before the end of the 

first semester of the 1972-1973 school year, he asked for 

and received an assignment away from Ravenswood High School. 

CORE STAFF DEVELOPMENT 

The core staff sub-task force of Lois Carpenter, 

Anne Morris, Pat Jones, Jerry White, William Barnoski and 

Dana Smith met regularly on Monday nights. Problems 

encountered in class and methods of dealing with them were 

the primary concerns. The initial weeks focused on attitudes 

and teacher expectations. During this time the sharp cleavage 

between Jerry White and the rest of the core staff occurred. 

The problem seemed to center around Jerry's belief that 

students had to be inculcated to believe that everything a 
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teacher said was to be obeyed. If they did not, then they 

would have to change. His method for change was to kick 

them out of class for various reasons, such as wearing 

hats in class, talking out of turn, and eating in class. 

The students utilized this as a means of getting out of 

class by purposely doing something to get kicked out of 

class. 

ANALYSIS OF THE RESPONSES OF THE PARENTS 

Twenty-two parents and four older siblings of 

the core students were interviewed. 

views, both parents were present. 

views only the mother was present. 

In seven of the inter

In fifteen of the inter

In those cases where 

both parents were present, their reply was recorded as a 

single answer. If there was a difference of opinion 

between the two parents, the reply of the dominant respon

dent was recorded. 

The following is a summary of replies to the ques

tions which were asked of those interviewed. All responded 

to each question. 

General Attitudes of the Parents 

Attitude of parents toward knowledge core teachers 

had regarding the core students. Sixty-five and thirty

five hundreds percent of the parents felt the core teachers 



knew all they should about the students. Twenty-three 

percent of the parents felt the core teachers didn't know 

enough about the students. Eleven and fifty-five hundreds 

percent of the parents felt that the core teachers either 

weren't capable of using the knowledge of the students 

properly or that they (the parents) were uncertain as to 
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how much knowledge the teachers had about the core students. 

The majority of the parents, however, were satisfied with 

the integrity of the teachers to use this knowledge properly. 

Response 

Yes 

No 

Uncertain or capable of 

Number of Parents 

17 

6 

using knowledge correctly 3 

Satisfaction of parents or older siblings toward 

the way the core students were treated by the core teachers 

and others at Ravenswood High School. Thirty and seventy 

hundreds percent of the parents were very satisfied about 

their child's treatment while forty-two and twenty-five 

hundreds percent of the parents were satisfied with the 

treatment of the students. Only three or eleven and fifty-

five hundreds percent of the parents were dissatisifed or 

very dissatisfied with the treatment of the students. It 

should be noted that very few of the parents had first hand 

knowledge of treatment by school personnel other than that 

given by core teachers. 



Responses 

Very satisfied 

Satisfied 

Treated fine 

Dissatisfied 

Very dissatisfied 
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Number of Parents 

8 

11 

4 

11 

1 

Amount of helP the school gave the child in solving 

his social problems. Sixty-nine and twenty-one hundreds 

percent of the parents felt the school gave very little 

help which the student needed. None of the parents felt 

the school gave all of the help the student needed. 

Many of the social problems the core students had 

were discussed in groups at the school and were talked about 

during home visits by the core teachers. The majority of 

the problems were of such a nature that parents were often 

reluctant to deal with them openly. Nineteen and fifteen 

hundreds percent of the parents felt that the school gave 

none of the help needed and actually added to the students' 

problems. 

Responses 

All the help he or 
she needed 

Number of Parents 

0 

Goodly amount of the help needed 3 

Little of the help needed 18 

None of the help needed 5 



Amount of value parents thought the student was 

getting out of his school work. Fifty-three and eighty-

one hundreds percent of the parents felt the students were 

getting considerably less than he or she could get from 

the work given in the core program. Only one parent felt 

her child was getting all she could get from the work 

given in the core program and only one parent felt her 
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child was getting all she could get from her school work. 

Forty-two and twenty-five hundreds percent of the parents 

felt their children were getting somewhat less than they 

could get from their school work in the core program. The 

majority of the parents felt that the core program was a 

good program, but they also felt it would take much more time 

than one year to make up for the lack of individual help 

which was now being given in the core program. The majority 

of the parents blamed the district for failing to see the 

necessity for such a program years ago. 

Response Number of Parents 

About all he or she could get 1 

Somewhat less than he could get 11 

Considerably less than he could get 14 

Getting nothing at all 0 



Degree of satisfaction or dissatisfaction with the 

way parents were treated when visiting the school. When 

asked of their treatment when visiting the high school, 

5J.80 percent of the parents said that sometimes they 
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were treated all right, J4.55 percent said they were treated 

as well as they should have been when they visited the 

school; and only one parent felt the school as a whole, 

including teachers, secretaries, and vice principals, hadn't 

treated her fairly or courteously. Two of the parents had 

never visited the school. Those parents who expressed some

times treatment stated that the principal, counselors, and 

some teachers made them wait too long before seeing them. 

Response Number of Parents 

Definitely satisfied (Yes) 9 

Somewhat satisfied (Sometimes) 14 

Not satisfied (No) 1 

Never visited the school 2 

Attitude of parents toward strictness of core teachers. 

There was little variation in the way the parents felt about 

the amount of strict discipline teachers exercised towards 

their children. Ninety-two and thirty hundreds percent of 

the parents interviewed felt that the core teachers weren't 

strict enough; however, they also felt there was great 

improvement in discipline practiced by teachers. The 

majority of the parents felt that the insistence of the core 
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teachers spurred administration to take action on such things 

as truancy and dealing with students that needed psychological 

counseling, all of which hadn't been done before to their 

satisfaction. The majority of the parents thought there 

was a difference in the kind of discipline their children 

had been getting as low achievers and tha t this difference 

in treatment wa s a contributing factor in the continuance 

of their children as low achievers. They felt that the 

overall school attitude was condusive to low academic 

achievement. Many of the parents felt that the overall 

school discipline was far below what it should have been. 

About three-fourths of the parents felt there was a lower 

standard used for school discipline at Ravenswood than that 

used at the other five high schools in the district. 

Response 

Strict enough 

Not strict enough 

Don't know 

Number of Parents 

2 

24 

0 

Changes the interviewed parents would like to see at 

Ravenswood High School. When asked what things about 

Ravenswood High School they would like to see changed, 

42.25 percent of the parents felt the overall method of 

scheduling students should be changed. They felt the method 

was non responsive to parents' wishes and too easy for 
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students to change their programs without parental knowledge. 

Fifteen and thirty hundreds percent of the parents felt 

there wasn't enough cooperation by the teachers outside 

the core program in trying to develop better student-teacher 

relationships. 

Response Number of Parents 

Teachers doing the teaching, not 
the students 1 

School return to 95 percent or 
better black 3 

Change method of scheduling 
students 11 

Nothing 3 

More homework given by teachers 2 

Better student-teacher relationship 4 

Better way of notifying parents as 
to whereabouts of students 3 

Fewer white teachers more black 
teachers 1 

How parents felt toward integration having a 

positive effect on their child's academic achievement. 

Eighty and seventy-five hundreds percent of the parents 

interviewed felt there was a positive effect on the academic 

achievement of their black children because of the influx of 

better school equipment and teachers, more concern for such 

things as the amount of narcotics permitted on the campus, 

and the toleration of vandalism and fighting. The majority 
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of the parents felt that a white school board would move 

to ensure a good educational atmosphere for white students. 

Res nonse 

Positive effect 

Negative effect 

No effect 

Don't know 

Number of Parents 

21 

0 

5 

0 

Parents' responses to interviews when asked if their 

child's health could be considered a determining factor in 

his or her academic achievement level. 

Response 

Yes 

No 

Number of Parents 

1 

25 

Each parent, except those of the four students 

living with their older sisters or brothers, were interviewed 

in advance of the students entering the core program. It 

was during this initial interview that they were given a 

full explanation of the composition of the program as to 

teachers and curriculum. They were interviewed by a task 

force of the core teachers. During the interviews by the 

investigator, 80.75 percent of the parents indicated they 

liked the program, and only 7.70 percent of the parents 

didn't as yet understand the core program. The parents 

and older sisters and brothers responded as follows: 



Response Number of Parents 

Like the program 21 

Don't like the program 3 

Don't understand the program 2 

Only two parents didn't want their children to 

remain in the program because they wanted the students to 

take courses offered outside the program. Eighty and 

seventy-five hundreds percent of the parents wanted their 

children to remain in the core program. 

Response Number of Parents 

Child benefiting from the 
core program 

Child not benefiting from 
the core program 

Hard to tell 

22 

0 

4 

During the interviews by the investigator, over 

70 percent of the parents said they didn't know as much 

about the school, its operations, and the teachers and 

administration as they would like. The majority of the 

parents who did visit the school said they were made to 

feel welcome more often than not. 

The general attitudes of the parents interviewed 

were that they were happy to see programs like the core 

one bein~ offered at the school; that the core teachers 

should be commended for their sincere interest in the 
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students; and that the home visits made by the core teachers 

were of more help in understanding their children's behavior 

and progress at school than any other efforts the school 

made. Mostly, all the parents were dissatisfied with the 

way the school was generally operated. They were upset 

at the amount of free time which students outside of the 

core program had out of the classroom. There was also a 

high percentage of parents who didn't like the counseling 

system. Needless to say, those areas of least satisfaction 

on the part of most of the parents could be a good starting 

point from which the school attempted to improve some of 

the situations within the school. 



Chapter 4 

INDIVIDUAL CHARACTERISTICS OF THE CORE 
STUDENTS AND THEIR PARENTS 

By use of a core study method utilizing interviews, 

observations, and other available information by the 

investigator, an attempt was made to arrive at some of 

the dominant causes for each student's lack of satisfactory 

achievement in school. Individual reports in the form of 

case studies on each of the core students could add much to 

an understanding of why they had such difficulty. In some 

of the cases the causes that lie behind underachievement 

appeared to be relatively simple; in others, they were 

much more complex; and in all cases there was, of course, 

conjecture and subjective opinion. The case studies 

presented were grouped under four headings. 

1. Home dissension (those living in two homes). 

2. Poor home environment (those living with older 

brothers or sisters and some that live with just their 

mothers). 

J. Poor home supervision (those who had to find 

for themselves}. 

4. Mental and psychological difficulties (those 

living with both parents and with their mother). For 

obvious reasons, a fictitious name was used in connection 

with each of the core students included in the analysis. 
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HOME DISSENSION 

There was evidence of serious discord in five of 

the homes of the core students who were interviewed. The 

following five cases illustrated the effect of family 

discord of the students involved. 

Lee 

Age: 16 years 2 months 

Grade: lOth 

Other children in the home: one sister 

Test scores. Grade J2lacement. 

California Achievement Test June 1971 = J.8 

Gates MacGinitie Reading Test Sept 1972 = 4.6 

Gates MacGinitie Reading Test Jan. 1973 = 6.0 
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Family history and home environment. Lee was the 

older of two children at home. His mother, who completed 

only the sixth grade, appeared to be very concerned that Lee 

received a good formal education. Lee's father was killed 

when he was in gramma~ school, and his mother has been on 

welfare ever since. 

Lee's mother, who drank heavily, lived in a rented 

home where Lee and his sister each had their own bedroom. 

The family did not have any reading material in the home, 

apart from a daily newspaper. Lee's mother remarried two 
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years ago, and since that time she had not been able to 

control Lee's behavior at home or at school. She had on 

many occasions asked school officials to help her with Lee. 

It seemed that, no matter what she tried, Lee didn't seem 

to respond to her. 

Lee lived half the time with his older brother who 

shares his disillusionment of their mother's remarriage. 

They both were at constant odds with the stepfather, which 

caused Lee to leave more often to live with his brother. 

It seemed as though the mother had been living with the man 

for a number of years and only married him to satisfy the 

children as they got older. The stepfather was unable to 

find work and was as dependent as the rest of the family. 

He didn't try to assert any leadership with the children. 

There seemed to be a general feeling of futility 

towards education in the family. A high school diploma 

would be the pinnacle of success. The mother would like to 

cooperate with the school more, but was afraid that knowledge 

of her home situation would be a cause of shame and disgrace 

to her children. She was not very sympathetic with teachers' 

ability to be· objective with children. 

Medical history. Lee seemed to be generally in good 

health. His mother didn't worry about health examinations 

for her children because she said that there hadn't been any 

serious illness among any of her children that would affect 

their school work. 
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School record. Lee's behavioral pattern at school 

seemed to change drastically. In the first semester of ~his 

study Lee was in the dean's office three times for serious 

misconduct and only two times during the second semester 

of this study. He cut an average of one and five tenths 

classes uer week during the first semester and an average 

of three and eight tenths classes during the second 

semester. He passed five more units during the second 

semester and raised his grade point average by two tenths 

percentage Points. 

Social environment and Personal reaction. Lee's 

adjustment in school was very good until two years ago 

when he became involved in several fights with other 

students. During the first semester he had two fights, 

one of which resulted in the other student being hospi-

talized. His fi~hts seemed to stem from friends' teasing 

about his stepfather. He would become quite upset by the 

teasing and would begin cursing and fighting. Most times 

Lee would become friends again with the student he fought. 

Significant findings. It appeared that the home 

dissension was an underlying factor in Lee's problems at 

school. The mother's attitude toward the leaving of Lee 

and his sister was not conducive to good performance at 

school. 
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Betty 

Age: 15 years 4 months 

Grade: lOth 

Other children in the home: three brothers 
two sisters 

Test scores. Grade placement. 

California Achievement Test June 1971 = 6.1 

Gates MacGinitie Reading Test Sept 1972 = no score 

Gates MacGinitie Reading Test Jan. 1973 = 8.0 

Family history and home environment. Betty was 

the youngest girl of six children. She lived half of the 

time with an older sister in-East Palo Alto. Both of her 

parents worked during the day. The older children had to 

supervise the younger children until the parents came home 

from work, and often the parents left for work in the 

morning. This created problems since the older children 

were often overbearing in their manner of discipline. The 

parents would then argue between themselves and with the 

children about proper behavior when they were not present. 

Betty's mother had wanted to stop working about a 

year ago so she could properly care for her family; however, 

the financial situation would not allow it. The older boys 

worked whenever and at whatever they could. Their earnings 

were a source of family discord as to their use. The father 



insisted on using their earnings to help make ends meet 

in the family budget. The boys refused to help out their 

family. 

Medical history. Betty was in good health. 

School record. There was a considerable decrease 

70 

1n behavioral incidents from seven during the first semester 

to one during the second semester. There was little change 

in Betty's attendance pattern. She had a slight increase 

in her grade point average of three tenths for the second 

semester. Betty's mother said during the interview that 

Betty could have done much better if the school was not on 

modular scheduling. She was also dissatisfied with the way 

she had been treated when she visited the school. She also 

felt that the school was very lax in informing parents of 

student progress as far as attendance was concerned. 

Social environment and personal reaction. Betty 

appeared to get along very well with the other students on 

campus. Occasionally, she would get into disagreements 

because of her constant habit of referring to Ravenswood 

High School as "whities trick and blackies fall". 

Significant findings. Indirectly, family tension 

was constantly mentioned in the interview. Although Betty 

was· a pleasant girl and doing average work at school, her 
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family problem caused her to be a behavioral problem during 

the first semester. Her father felt that she was capable of 

doing much better work if her mother would stop selling the 

school short. 

Age: 16 years 1 month 

Grade: lOth 

Other children in the home: one brother 
two sisters 

Test scores. Grade placement. 

,California Achievement Test 

Gates MacGinitie Reading Test 

Gates MacGinitie Reading Test 

June 1971 = 8.8 

Sept 1972 = 10.9 

Jan. 1973 = 11.3 

Family history and home environment. Joy was the 

third child of four. Her home was one of extreme turmoil. 

Her mother and father had been separated a number of times 

in the last five years. However, they had never filed legal 

action against each other. She and her mother were constantly 

fighting, verbally and physically. Joy's father was estranged 

from the home for at least half the time, because of constant 

bickering with his wife. Joy's older sister had left home 

because of the constant fighting. At least half the time, 

the older sister wanted Joy to stay with her permanently if 

she could get guardianship. Joy lived with her in an apart-

ment in East Palo Alto. 
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There were three bedrooms iri the house. Joy shared 

one of them with her sister. There were no encyclopedias, 

books, or dictionaries in the home. Joy's father completed 

the eighth grade, and Joy's mother received a certificate 

equivalent to a high school diploma. 

Medical history. Joy was in good health. 

School record. Between the first and second semesters 

there was a significant decline from six to one in the number 

of serious behavioral problems reported to the dean's office. 

Joy was absent more often from class during the second 

semester of this study. She passed more units in the second 

semester and her grade point average dropped two points while 

her units passed increased by five. 

Social environment and personal reaction. Joy was 

a well liked girl at school. She had many friends. Except 

for an occasional temper outburst, she was a very congenial 

person to teachers as well as to her classmates. Her parents 

did not want to give the school any information that would 

help her go to class more often. Joy tried to stay in small 

groups, for it was her opinion that groups of more than three 

or four always led to trouble. So she bounced around quite 

often to several groups. There was constant pressure from 

home to achieve in school. Joy used very little of her 

intelligence to manipulate her classroom environment. She 

would often go off by herself during periods of depression. 



Significant findings. It appeared that home 

dissension and her being overly protective as a sister 

were underlying factors in Joy's case. Joy seemed to 

have a slight personality problem which reflected somewhat 

on her performance in the classroom during the first 

semester. 

Janet 

Age: 15 years 8 months 

Grade: lOth 

Other children in the home: two sisters 
one brother 

Test scores. Grade placement. 

California Achievement Test 

Gates MacGinitie Reading Test 

June 1971 = 6.9 

Sept 1972 = 8.8 

Gates MacGinitie Reading Test - Jan. 1973 =10.5 

Family history and home environment. Janet was 

the youngest of four children. Her father was a heavy 

drinker and was arrested on several occasions for wife 
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beating. All the children at home were constantly fighting 

verbally with the father because of the mother. Janet would 

often become very angry with both her parents and leave to 

live with an older sister in Mountain View. 

Janet's mother didn't seem to care what happened 

to her daughter or her other children. She felt it would 



be good if her son finished high school, but that her 

daughters were wasting a great deal of time. The father 

violently disagreed with the mother's philosophy. 

The home was very dirty and generally unkept. The 

father made reference to this fact several times. There 
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was a goodly amount of furnishings in the home. Janet had 

her own color T.V. in her bedroom which she shared with her 

sister. Since they realized their plight, her parents 

thought this was good. Visible in the living room were some 

old school books belonging to schools attended by the older 

children. 

One of Janet's biggest problems was that she was 

the youngest child and, during most of her life, very 

little was expected of her. However, now her father was 

pushing her to finish high school; one older sister had 

finished, and this fact was used to pressure Janet. She 

often had fights with the other children at home because 

she couldn't have things her way. 

Medical history. Janet was in good health. 

School record. There was little change in Janet's 

behavior while at school, along with little change in her 

attendance pattern. She missed an average of three classes 

per week the first semester and averaged almost four classes 

during her second semester. Her grade point average dropped 



four percentage points the second the second semester, and 

she passed four more units the second semester. 

Social environment and personal reaction. Janet 

seemed to be alone most of the time while at school; she 

didn't have many friends. She was a constant source of 

irritation to her teachers, since she would pick at the 

other students and often walked out of class without per

mission. She met older friends near the campus during her 

break times and often didn't return to school for two or 

three hours. When questioned about this, she would reply 

that she had to take care of some personal business. She 

always seemed to have large sums of money with her at 

school. She had considerable difficulty adjusting when 
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she didn't receive attention because of the money, especially 

during the first semester. 

Significant findings. The resentment toward 

authority at home and the lack of feeling of security both 

at home and at school made conformity a problem for Janet. 

When a person wasn't accepted wholeheartedly by others, it 

would be difficult for him to work in a group. Feelings of 

rejection may have prevented Janet from reading maximum 

achievement. 



Joan 

Age: 15 years 9 months 

Grade: lOth 

Other children in the home: three sisters 

Test scores. Grade placement. 

California Achievement Test June 1971 = 5.5 

Gates MacGinite Reading Test Sept 1972 = 7.0 

Gates MacGinite Reading Test Jan. 1973 = R.4 
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Family history and home environment. Joan was the 

second child in a family of four girls. She lived with her 

parents half of the time and with her older sister the other 

half. Joan had been sent to juvenile home on three different 

occasions for refusing to obey her father. She seemed to be 

a very energetic child and always in trouble at home. She 

had a boyfriend who was twenty-one years old, and her father 

had run him away from the home several times. Joan's mother 

didn't approve or disapprove of her relationship with the 

older boy. One of Joan's sisters was unfortunate enough to 

have gotten pregnant before she finished high school, and 

Joan's father intended to do everything he could to see 

that this didn't happen to Joan. One time Joan's·mother 

left to live with her oldest daughter for one week because 

of her and her husband's inability to solve the boyfriend 

problem with Joan. Joan and her father were at odds so much 

of the time that she often went to live with her sister until 

things cooled down at home. 



Medical history. According to the interview and 

available school records, Joan was in good health. 
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School record. Joan's attendance at school became 

increasingly worse. She missed an average of two and five 

tenths classes per week during the first semester and 

averaged three classes per week during the second semester. 

However, she passed only nineteen units during the first 

semester and passed thirty units during the second semester. 

She was referred four times each semester to the dean's 

office . . She always refused to cooperate with her teachers 

during the first semester. She was a constant disrupting 

force for most of the first semester. 

Social environment and personal reaction. During 

the first semester Joan was almost impossible to live with 

both at home and at school. She had several verbal alterca

tions with her male teachers and seemed to have constant 

friction with the boys in her classes. During the second 

semester her behavior in her classes became tolerable and 

her campus behavior remained the same. 

Significant findings. Joan's attitude toward the 

value of school was generally good. Because of friction 

at home, she seemed to be constantly upset and this affected 

the quality of her work. Her parents felt that the school 

was ill equipped to give her some of the social adjusting 

skills she so desperately needed. 
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POOR HOME ENVIRONMENT 

The next four cases show situations in which the . 

students were living with older sisters and brothers. Each 

situation seemed to have an adverse effect on the students 

concerned. 

Angela 

Age: 15 years 9 months 

Grade: lOth 

Other children in the home: two brothers 

Test scores. Grade }2lacement. 

California Achievement Test June 1971 = 4.0 

Gates MacGinitie Reading Test Sept 1972 = 4.6 

Gates MacGinitie Reading Test Jan. 1973 = 4.5 

Family history and home environment. Angela lived 

with her older sister in an apartment in East Palo Alto. 

Angela's sister had two children of her own. Angela sat 

with her sister's children at night while the sister worked. 

Angela had two other brothers living at home with her 

parents. Angela had left home while a freshman in high 

school to live with her sister. She had found it impossible 

to live at home with her parents, as her father was almost 

always intoxicated while her mother worked nights with her 

sister, she often was at the mercy of her drunken father at 

night, who found it necessary to whip her while in a drunken 

state. 
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There were constant visitors to the sister's apart

ment--young men who came to see Angela and who seemed to be 

in their early twenties. There was an odor of marijauna 

evident throughout the apartment. Angela's sister had 

graduated from high school. At the time of the interview 

the apartment was in a state of uproar with dirty clothes 

on the floor, smelly diapers on the table, and dishes 

scattered over the living room. Angela's sister didn't seem 

to be accurately aware of what was going on at the school 

regarding Angela and her class work; she was more concerned 

with Angela's appearance at school. The boyfriend of 

Angela's sister often was sent to check with school officials 

regarding Angela's attendance or behavioral problems. 

Medical history. Throughout the first and second 

semester of this study, Angela's health had been poor. She 

was absent thirty-four days the first semester for the 

following reasons: pneumonia, sore throat, broken hand, 

and babysitting. 

School record. There were no reported behavioral 

incidents listed for Angela the first semester as she was 

seldom at school. When she did come to school, she missed 

an average of three and five tenths classes per week. During 

the second semester she was in the dean's office four times 

and cut on an average of four and eight tenths classes per 
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week. Angela passed fifteen units the first semester with 

a grade point average of 1.9, and she passed twenty-three 

units the second semester with a grade point average of 2.0. 

Social environment and personal reactions. Angela 

seemed quite happy most of the time, but resented being 

asked to do tasks by teachers. It was easy to upset and 

anger her, and she would then cry and throw a tantrum. She 

would often insist on leaving school early to "prepare for 

her babysitting duties." Angela seemed to really seek 

geniune adult affection and guidance for any available 

source as long as she wasn't required to work. During the 

second semester she verbally assaulted her Swalili teacher 

because the teacher insisted that she do her homework. 

Significant findings. Angela was involved in a 

home type situation that wasn't to her advantage. There 

were a number of complex situations within the one family 

which contributed to her performance at school. 

William 

Age: 16 years 2 months 

Grade: lOth 

Other children in the home: J sisters 
2 brothers 

: i 
i ! 



Test scores. 

California Achievement Test 

Gates MacGinitie Reading Test 

Gates MacGinitie Reading Test 

Grade placement. 

June 1971 = 4.8 

Sep:t 1972 = 6.6 

Jan . 19 7 3 = 7 . 1 
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Family history and home environment. William lives 

with his older brother in an apartment in East Palo Alto. 

During the interview it was impossible to find out the source 

of income for William's brother. The apartment was well 

furnished with an expensive stereo system and color tele

vision. William had his own room in the apartment. He had 

left home to live with his brother shortly after beginning 

high school. William's older brother seemed to be very 

concerned that he finish high school and go on to college, 

as it would be a tragedy if William had to make a living 

hustling as he had to do. When questioned about William's 

progress at school, the brother became upset and asked the 

interviewer to leave. It was quite apparent that the inter

viewer wasn't accepted as being unbiased, but rather as one 

trying to send William home to live with his parents. 

Medical history. William was in good health. 

School record. During the first semester of this 

study, William was reported to the dean nine times, six of 

these were for stealing things from other students and the 

other three were for fighting. The second semester William 



was in the dean's office six times for the same type of 

deviant behavior. He was absent from class more often 

during the second semester. However, he passed nine more 

semester units and raised his grade point average seven 

tenths point. 

Social environment and personal reaction. William 

wasn't too pupular around the campus, for he was suspected 

by many of the other students as being a thief. He was 

alone most of the time and very seldom smiled; He was 

easily angered when critized by anyone, and the criticism 

often resulted in a hassle of some kind. 

Significant findings. William's achievement was 

definitely affected by his brother and the lack of a home 

environment. 

Barbara 

Age: 15 years 1 month 

Grade: lOth 

Other children in the home: 

Test scores. 

California Achievement Test 

Gates MacGinitie Reading Test 

Gates MacGinitie Reading Test 

two brothers 

Grade placement. 

June 1971 = 5.3 

Sept 1972 = 7·3 

Jan. 1973 = 5.9 
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Family history and home environment. Barbara was 

the youngest of four children. She lived with her older 

sister in an apartment in East Palo Alto. The sister had 

received welfare assistance for herself and her son who was 

three years old, until the agency discovered that she was 

living with her boyfriend and discontinued the aid. The 

boyfriend moved out, and Barbara moved in. The interviewer 

was unable to determine how the sister supported herself, 

her son, and Barbara. The sister had been arrested for 

prostitution once, and Barbara stayed away from school to 

care for the child. Barbara was very seldom in contact with 

her parents, and they seemed unconcerned with her well being. 

She had several fights, verbal and physical, with her 

father, and she was a constant source of irritation to her 

mother. Barbara had her own room in the apartment with her 

sister and had little supervision over her behavior at home 

or at school. She was able to make all of her own decisions 

as to school and home life. 

Medical history. Barbara's medical record indicated 

that she was in good health. 

School record. Barbara was reported to the dean's 

office twice during each semester of this study. Each time 

was for fighting with other students. Barbara missed almost 

five classes per week during the second semester of this 
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study. Barbara passed eight more units the second semester; 

however, her grade point average dropped four tenths point. 

Social environment and personal reactions. Barbara 

was a girl who had problems with her school mates. She 

would often start some type of trouble with her school 

mates and then report them to the dean. If, in her opinion, 

the dean failed to take appropriate action immediately, 

then she would call her older sister or brothers to settle 

the problem. As a result she had very few friends. 

Significant findings. Barbara appeared to be 

quite fond of her older sister and brothers and the activities 

in which they were engaged. It was possible, but quite 

doubtful, whether any new set of values could have compen

sated for such a non responsive environment in which 

Barbara had become involved. 

Debra 

Age: 14 years 10 months 

Grade: lOth 

Other children in the home: 

Test scores. 

California Achievement Test 

Gates MacGinitie Reading Test 

Gates MacGinitie Reading Test 

two brothers 

Grade placement. 

June 1971 = 6.1 

Sept 1972 = 7·5 

Jan. 1973 = 6.2 
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Family history and home environment. Debra lived 

with her sister, her sister's boyfriend, and a girlfriend 

of her sister in an apartment in East Palo Alto. She 

slept in a room with her sister's girlfriend. When she 

lived at home she had her own room. At the time of the 

interview the apartment was in deplorable condition with 

clothes, dishes, and bottles scattered everywhere. The 

boyfriend was incoherent and seemed to be intoxicated. The 

sister and the girlfriend worked; the boyfriend was unemployed. 

Debra's sister explained that if Debra wanted a good education 

she would get it and that if she didn't she would get none. 

Medical history. Debra was away from school for 

three weeks with an illness that the interviewer was unable 

to ascertain. She often complained of abdominal pains and 

refused to do her school work. 

School record. During the first semester Debra was 

called to the dean's office four times. Once it was for 

passing out in her class. Later it was found that she had 

taken pills. Another time it was for breaking a window in 

the music room, and on two occasions she was referred for 

fights. During the second semester she was called to the 

dean's office only once for fighting on the campus. There 

wasn't any increase in her absentee rate from one semester 

to the other. Debra greatly improved in her academic 



classes. She passed ten more units the second semester 

as opposed to the first semester of this study. Her grade 

point average decreased from 2.J for the first semester to 

2.1 for the second semester. 

Social environment and personal reactions. During 

the first semester Debra seemed quite removed from her 

classmates. She seemed to be preoccupied with personal 

problems. She wanted very much to be with anyone who 

would accept her. During the second semester she seemed 

to make friends and socialize much more often. She became 

a member of the spirit board at the school. 

Significant findings. Although the situation 

within the school showed slow adjustment as did the home 

situation, Debra seemed to take pride and made an effort 

to achieve once she was encouraged to put forth her best 

effort. When asked if there would be a problem with her 

staying after school working with spirit board, she said 

that she didn't care to go home as her sister and her 

friends would only be sitting around playing cards and 

drinking and wouldn't mlss her. 
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The six students grouped in this section lived with 

their mothers in a home environment that didn't seem to have 

positive effects on the core students' achievement at school. 



Freda 

Age: 16 years 1 month 

Grade: lOth 

Other children in the home: five brothers 
three sisters 

Test scores. Grade placement. 

California Achievement Test 

Gates MacGinitie Reading Test 

Gates MacGinitie Reading Test 

June 1971 = 4.1 

Sept 1972 = 4.9 

Jan. 1973 = 3.5 

Family history and home environment. Freda was 

the third of nine children. The family lived in a rented 

home in East Palo Alto. There were only three bedrooms. 
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The mother had her own bedroom; the boys shared one bedroom; 

and the girls shared one bedroom. The living room had a 

minimal amount of furnishings and there were no books 

visible. The mother finished the ninth grade and had little 

vision of what her children were doing while in school. She 

didn't seem attune to today's problems in the schools. 

During the interview her sole concern was if the kids didn't 

finish high school that they would loose their county aid 

(welfare). Freda's activities were of little concern to 

her mother as long as the welfare aid wasn't threatened. 

The mother encouraged Freda to settle any disputes which she 

might have by fighting. She had on several occasions, 

admittedly, given Freda knives to carry to school for her 

protection. 



Medical history. Freda was in very good helath, 

and hadn't been out of school for any health reasons. 

School record. Freda had been sent to the dean's 

office five times during the first semester, twice for 

fighting and three times for taking money from other 

students. During the second semester she was sent to the 

dean's office seven times, three were for fighting and the 

remaining four were for verbally abusing teachers. She 

missed an average of three and five tenths classes per 
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week during the first semester, and she missed only two and 

three tenths classes per week during the second semester. 

During the first semester Freda passed fifteen units and 

she passed thirty units the second semester. During the 

first semester Freda had a grade point average of J.l and 

a grade point average of 2.5 during the second semester. 

Social environment and personal reactions. Freda 

seemed to be very happy most times. She became quite 

irritated at any mention of her family. She would pick 

at the other kids, and when they reacted, she would become 

very defensive and start fighting. Freda wasn't concerned 

with other students' feelings. She seemed to be seeking 

adult attention. Freda cursed teachers who weren't strict 

and insisted on her giving them respect by raising passive 

pressure. She responded very well to any teacher who 

insisted that she did what was expected of her. 
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Significant findings. Freda was involved in a horne 

situation that wasn't to her advantage. The lack of direc-

tion by her mother had a significant effect on her social 

adjustment at school as well as her academic achievement. 

Age: 15 years 8 months 

Grade: lOth 

Other children in the horne: two brothers 
four sisters 

Test scores. 

California Achievement Test 

Gates MacGinitie Reading Test 

Gates MacGinitie Reading Test 

Grade placement. 

June 1971 = 7.4 

Sept 1972 = 7.4 

Jan. 1973 = 7.8 

Family history and horne environment. Andy lived 

with his mother, two brothers, and four sisters in a rented 

three-bedroom horne in East Palo Alto. The horne was dirty 

and unkept. There was garbage spilled in the kitchen, 

dirty dishes piled in the sink, clothes scattered around 

the living room, and beer cans on the floor. Andy's mother 

often went out at night and carne horne after Andy had left 

for school. He was the oldest of seven children and was 

expected to care for the other children, which included 

discipline. He often argued with his mother about how the 

welfare check should be spent. On one occasion, he was 

kicked out of the house for three days and wasn't allowed 
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to return until he gave his mother five dollars which he 

had hidden somewhere in the house. On this occasion he 

stayed with neighbors. Andy had been arrested for stealing 

a car during the first semester and missed two weeks of 

school. His mother refused to bring him back to school 

when he was released from juvenile hall. 

Medical history. Andy was in good physical health. 

He had, however, been given psychological counseling for 

one year prior to this study. 

School record. Andy wasn't reported to the dean's 

office during the first semester, but during the second 

semester, he was reported two times for taking money from 

other students. He missed an average of two and three tenths 

classes per week that were unexcused during the first and 

second semesters. He only passed five units during the 

first semester and he passed twenty-one units during the 

second semester. He had a grade point average of 2.0 during 

both semesters. 

Social environment and personal reactions. Andy 

was never very visible around the campus. He seemed to be 

a very popular boy. He would readily loan money and personal 

articles to other students. He was very quiet and easy 

going at school. He seemed to be almost totally withdrawn 

at times. He would readily agree with other students on 
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any given issue but seemed to have little conviction about 

anything. Last of all, he was easily led by other students. 

Significant findings. Andy's mother was a constant 

irritation rather than a positive guiding force in his 

attitude toward the importance of attending school. If 

this could be done, he could really make great strides in 

his academic achievement. 

Sally 

Age: 15 years 5 months 

Grade: lOth 

Other children in the home: three brothers 
one sister 

Test scores. Grade placement. 

California Achievement Test 

Gates MacGinitie Reading Test 

Gates MacGinitie Reading Test 

June 1971 = 5.0 

Sept 1972 = 6.0 

Jan. 1973 = 8.1 

Family history and home environment. Sally was the 

fourth of five children. Her mother received welfare assist-

ance for herself and the children. Her father's whereabouts 

were unknown. Her mother had finished the tenth grade. The 

environment in this home was very poor. She had older 

brothers who had been picked up and arrested for petty theft, 

violations of city's curfew laws, and disturbing the peace. 

During the last semester, Sally was arrested on narcotics 

charge. 
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Medical history. Sally was in good health. 

School record. Sally was in the dean's office five 

times for fighting during the first semester and two times 

for taking money from other students. She was in the 

dean's office three times during the second semester. 

Sally had an average of three unexcused period cuts per 

week during the first semester and an average of four and 

five t~nths period cuts per week during the second semester. 

Sally passed twenty-seven units with a grade point average 

of 2.7 during the first semester. She passed twenty-four 

units with a grade point average of 2.5 during the second 

semester. 

Social environment and personal reaction. Sally 

was a well-liked girl. She had many friends and seemed to 

be socially well adjusted, except when teased about her 

family at which time she would loose her temper and become 

very eager to fight. Sally had a very agressive behavior 

pattern towards white students, for all of her fights were 

with white students. 

Significant findings. Sally loved very much her 

mother, sister, and brothers, as well as the image they 

portrayed. It was very evident that their attitudes toward 

school was to have a significant effect on Sally's achievement 

and school attendance. 



Helen 

Age: 15 years 7 months 

Grade: lOth 

Other children in the home: three brothers 
two sisters 

Test scores. Grade placement. 

California Achievement Test 

Gates MacGinitie Reading Test 

June 1971 = 5.5 

Sept 1972 = 6.9 

Gates MacGinitie Reading Test - Jan. 1973 =12.9 
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Family history and home environment. Helen was the 

oldest of six children. Her father had left the family when 

she was in junior high school, leaving them with no means 

of support. Consequently, they had to rely on county 

welfare assistance. Sally shared a room with her two sisters; 

her mother had her own room; and her brothers shared a room. 

There were two sets of encyclopedias in the home as well as 

numerous other reference books. Helen's mother had finished 

only the eighth grade and seemed to be very insistent about 

her children's education. Helen's brothers were treated as 

favorites in the house, for they were allowed to drink beer 

and wine without punishment. One of Sally's brothers had 

been arrested for driving without a license while drunk, 

and her mother hadn't said much about it. It seemed that 

she was afraid they would leave home if she did much. Helen 

was constantly at odds with her mother about the unequal 
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treatment, as she was punished harshly for any deviant 

behavior. Helen's mother had said that Helen's attention 

should be directed towards a good education and finding a 

good husband rather than how the family was run. 

Medical history. Helen was in good health. 

School record. Helen was reported to the dean's 

office nine times during the first semester--two times for 

fighting, four times for cursing teachers, once for passing 

out in one of her classes which the teacher suspected was 

due to drugs, and two times for breaking windows. She was 

reported to the dean two times during the second semester 

for taking food from other students. She was absent without 

a valid excuse and averaged two and three tenths period cuts 

per week during the first semester and four period cuts per 

week during the second semester. She passed six units with 

a grade point average of 2.0 during the first semester and 

twenty-four units with a grade point average of 2.5 during 

the second semester. 

Social environment and personal reactions. During 

the first semester Helen was constantly at odds with teachers 

and students. She seemed to have very few friends and often 

could be found sulking alone. During the second semester 

Helen became much more friendly, even pleasant at times. 

She made friends with other students and teachers. 
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Significant findings. It is very evident that 

Helen's home situation was a great deterrent to her 

satisfactory adjustment in school, behaviorally and 

academically. 

Sam 

Age: 16 years 1 month 

Grade: lOth 

Other children ln the home: three brothers 
three sisters 

Test socres. Grade placement. 

California Achievement Test June 1971 = 4.6 

Gates MacGinitie Reading Test Sept 1972 = 5.5 

Gates MacGinitie Reading Test - Jan. 1973 =lJ.O 

Family history and home environment. Sam lived 
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with his mother, three brothers and three sisters in a rented 

four-bedroom home. Sam shared a room with one of his brothers. 

Sam was the oldest child and he was expected to look after 

the younger ones while his mother was away. The family 

received aid to needy children funds. Sam's mother had 

finished the tenth grade. Sam's sister had gone through an 

aborted pregnancy when she was thirteen and she was now 

fifteen. There were numerous unreturned library books in 

the living room. There were no other reference books visible. 

There was very little furniture in the living room, only a 
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couch and a chair. There was no television in · the home. 

Sam's mother was afflicted with permanent disability. She 

was in the hospital once for a two-month period. During 

this time Sam wasn't at school. The mother was very 

dependent on Sam and seemed to place more on Sam's home 

responsibilities than on his school work. 

Medical history. Sam was in good health. 

School record. Sam wasn't re ported to the dean's 

office during the first or second semester. Sam had an 

average of two and eight tenths unexcused period absences 

during the first semester and an average of three and three 

tenths unexcused period absences during the second semester. 

Sam passed sixteen units during the first semester and had 

a grade point average of 1.9. During the second semester 

Sam passed twenty-five units and had a grade point average 

of 2.5. 

Social environment and personal reaction. Sam 

appeared to be socially well adjusted. He always got along 

well with the other students and was very cooperative with 

his teachers, especially during the second semester. 

Significant findings. Sam's home environment had a 

negative effect on his school achievement. His mother's 

attitude didn't allow him to develop positive attitudes 

toward school. 
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Test scores. 

California Achievement Test 

Gates MacGinitie Reading Test 

Gates MacGinitie Reading Test 

Grade placement. 

June 1971 = 4.5 

Sept 1972 = 6.7 

Jan. 1973 = 5.7 

Family history and home environment. Elaine lived 

with her mother and six sisters and brothers in a two~ 

bedroom rented horne. The mother and five girls shared the 

two bedrooms. Elaine's brothers used the living room as 

their bedroom. Elaine had been involved in several fights 

with her brothers as they often wanted to use the bedroom 

she shared with her sisters to entertain female visitors. 

Elaine's mother completed the eighth grade and didn't seem 

to be attuned to the problems Elaine was having at home or 
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I at school. The mother drank heavily and was in an intoxicated 
I 
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state during the interview. On one occasion, Elaine's 

mother brought her to school and had to be escorted home by 

a campus aid because she was too intoxicated to drive. 

Elaine lived in a very bad home environment. 



Medical history. Elaine was absent during the 

first semester for one-week periods on three occasions, 

during which she was observed by the interviewer riding 

around the campus with friends. She obtained a written 

excuse from her mother each time stating she was ill and 

home in bed. She seemed to be in good health otherwise. 

School record. Elaine was called into the dean's 

office three times during the first semester and also 

during the second semester each time for cursing her core 

teachers and refusing to cooperate in class. She was 

absent without valid excuse and averaged two and five tenths 

period cuts per week during the first and second semesters. 

During the first semester Elaine passed twenty semester units 

with a grade point average of 1.9, and during the second 

semester Elaine passed twenty-five semester units with a 

grade point average of J.6. 

Social environment and personal reactions. Elaine 

seemed to have problems adjusting to authority figures at 

school. She was bitter and didn't respond to directions from 

her teachers. She didn't socialize with the students and had 

a real hatred for the school. 

Significant findings. Elaine's mother's drinking 

and her brothers' behavior had a negative effect on ner 

academic achievement. 



POOR HOME SUPERVISION 

The four core students grouped in this section 

appeared to be content in their homes but lacked firm 

parental control. 

Eva 

Age: 15 years 8 months 

Grade: lOth 

Other children in the home: three sisters 
two brothers 

Test scores. Grade placement. 

California Achievement Test - June 1971 = 9.0 

Gates MacGinitie Reading Test - Sept 1972 =lJ.O 

Gates MacGinitie Reading Test - Jan. 1973 =lJ.O 

Family history and home environment. Eva was the 

second of six children at home. She lived with her mother 

and family in a rented home in East Palo Alto. Her mother 

and father were divorced when she was young. She didn't 

remember her father. There appeared to be an ample amount 
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of reading material in the home: encyclopedias, dictionary, 

magazines, reference books, and a daily newspaper. Eva's 

mother said that she liked to read which was quite evident 

in the classroom where she was reading above grade level. 

Eva seemed capable of doing grade level work in all of her 

classes, but was very unconcerned about it all and tended to 

put herself above her classmates. Her teachers reported 

--------------~·.- ----·· -·-·- . 



that she would often rush through her work and spend the 

rest of her time daydreaming or visiting with the other 

students. 

Medical history. Eva was in good health. 

100 

School record. Eva was reading at grade level when 

she entered Ravenswood High School. In September 1972 she 

was reading at the thirteenth grade level, and in January 

she was reading at the thirteenth grade level. Eva was in 

the dean's office five times during the first semester-

each time for fighting or causing someone else to fight. 

During the second semester Eva was in the dean's office 

four times--two times for fighting and two times for breaking 

school equipment in the classroom. Eva wasn't absent without 

valid excuse from class during the first semester. She was 

absent without valid excuse three tenths class periods per 

week during the second semester. During the first semester 

Eva passed thirty-two units with a grade point average of 2.4. 

During the second semester she passed twenty units with a 

grade point average of 1.9. 

Social environment and personal reactions. Eva was 

one of the brightest students in the core program and would 

many times call the other students stupid if they didn't 

agree with her on any particular issue. She would often 

goat them into doing whatever she wanted, and would become 
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very angry if she didn't get her way. She was a leader 

and had several of the other girls waiting on her, hand 

and foot. 

Significant findings. Eva's mother felt discipline 

should be stricter in the school and complained that the 

kids are passed according to their ages and not on what 

they knew. She had no opinion about whether the teachers 

took as much interest in Eva's welfare as they should. 

She felt that Eva was getting about all her teachers had 

to offer, but that Eva was failing to take advantage 

because of her lack of interest in school at this time. 

Jack 

Age: 15 years 5 months 

Grade: lOth 

Other children in the horne: three sisters 
one brother 

Test scores. Grade placement. 

California Achievement Test 

Gates MacGinitie Reading Test 

Gates MacGinitie Reading Test 

June 1971 = 5.0 

Sept 1972 = 5.3 

Jan. 1973 = 6.1 

Family history and horne environment. Jack was the 

oldest of five children. He lived with his mother in a 

rented horne in East Palo Alto. His younger brother and 

one of his sisters were in classes for the emotionally and 
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mentally retarded. The family lived in a three bedroom 

house with minimal amount of furnishings. There were very 

few books, no encyclopedias, and a small dictionary in the 

home. During the interview, Jack's mother said that she 

didn't allow the kids to borrow books from the library 

because they were irresponsible and careless. She also 

said that Jack and one of the sisters would be spending the 

summer with their father and that, if she knew where the 

father of the other three was, they too would spend the 

summer away from home. She felt that Jack was fortunate 

in this respect because at least he knew his father while 

some of the other kids didn't. 

Medical history. Jack seemed to be in good health, 

and the school records showed that he wasn't out of school 

for health reasons ror his entire freshman year in school. 

School record. During the first semester Jack 

passed eleven units with a grade point average of 2.0. 

During the second semester of this study Jack passed twenty 

units with a grade point average of 2.2. Jack was absent 

without valid excuse an average of one and five tenths class 

periods per week during the first semester. During the 

second semester Jack was absent without valid excuse an 

average of two and eight tenths class periods per week. 

During the first semester Jack was called into the dean's 



office two times for fighting and only once during the 

second semester. Jack was reading at grade level during 

the first semester. This rose to a grade level of six 

at the beginning of the second semester. 

Social environment and personal reactions. Jack 

didn't get along very well either on or off the campus. 
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He was often in fights after school and would be engaged in 

settling after school hassles during class time. Jack was 

a very loud person and always talking about how he was 

going to get back at someone who had done something to him 

or his family. In his opinion, when he did get into fights, 

he almost always was the victim of some plot to discredit 

his good name. 

Significant findings. Jack's mother spent little 

time at home with her children. Her evenings were spent 

visiting friends in the neighborhood. Jack had the respon-

sibility of caring for the younger kids during the evenings 

and on weekends. During the second semester Jack's mother 

visited the school and talked with his core teachers. Jack, 

according to his teachers, began to do much better soon 

after the visit, but later began to fall back into his old 

patterns. The mother was called and asked to come visit 

the core teachers again, but she never came. 
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Tom 

Age: 16 years l month 

Grade: lOth 

Other children in the home: three brothers 
three sisters 

Test scores. Grade placement. 

California Achievement Test 

Gates MacGinitie Reading Test 

Gates MacGinitie Reading Test 

June 1971 = 4.J 

Sept 1972 = 5.8 

Jan. 1973 = 6.9 
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Family history and home environment. Tom was the 

second oldest in his family of three brothers and three 

sisters. He lived with his mother and family in a rented 

home in East Palo Alto. The home seemed to be in quite 

good condition. It was equipped with encyclopedias, a 

dictionary, and books on religion. One of his younger 

brothers delivered newspapers, and they subscribed to the 

daily paper. They lived in a four bedroom house, and Tom 

shared a room with one of his brothers. Tom's oldest sister 

had dropped out of school because of a pregnancy and super

vised the younger children while the mother was away from 

the home, which was quite often. Tom's mother commented 

that she hadn't seen Tom's report card for the first semester 

and that she simply assumed he was doing quite well since she 

hadn't heard anything to the contrary £rom the school. I 

asked her if she was aware that the school had a policy of 



mailing out the report cards to the parents. She replied 

yes but that maybe it had gotten lost in the mail. 
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Medical history. Tom had no record of being out of 

school for health reasons, and his mother said that he had 

always been in perfect health. 

School rec ord. Tom's reading level increased from 

5.8 to 6.9 from a reading test given in September 1972 and 

January 197J respectively. During the first semester Tom 

was called into the dean's office only three times, once 

for fighting and two times for being a suspect in student 

locker break-ins. During the second semester Tom was called 

into the dean's office twelve times and was suspended from 

school on four of the occasions for fighting with other 

students. Tom was absent from class without a valid excuse 

three tenths class periods per week for both the first and 

second semester of this study. Tom passed only fourteen 

units during the first semester of this study and had a grade 

point average of J.2 During the second semester of this 

study Tom passed twenty-one units and had a grade point 

average of J.O. 

Social environment and personal reactions. Tom 

seemed to be very happy at school but often got into argument 

with the other students about his sister's pregnancy. He 

would often press other students very hard, almost to the 



point of fighting. Tom didn't have very many friends and 

was seen alone most of the time. 

Significant findings. During the interview Tom's 

mother said that she was confident in the older sister's 
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ability in disciplining the younger kids. Now that she was 

about to become a mother, it was a good thing that she took 

on such responsibility. She was needed at home to settle 

the many fights the younger kids were having with the 

neighborhood kids. The mother stated that this situation 

was exactly what the doctor ordered, betause she couldn't 

handle the older daughter anyway. 

Edward 

Age: 15 years 5 months 

Grade: lOth 

Other children in the home: four sisters 
two brothers 

Test scores. Grade placement. 

California Achievement Test 

Gates MacGinitie Reading Test 

Gates MacGinitie Reading Test 

June 1971 = 4.0 

Sept 1972 = 4.9 

Jan. 1973 = 9.3 

Family history and home environment. Edward was 

the third of seven children. The family lived in a rented 

home in East Palo Alto. Edward shared a room with his two 

brothers. By the time Edward was in high school, he had 
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had two different "step-fathers"--men who frequented the 

home almost daily but never actually took up residence with 

the family. He had seen both men fight with and leave his 

mother. Only three of the children in the home had the 

same father. Edward was required to stay home in the 

evenings and watch hi s younger sisters and brothers. This 

didn't leave him enough time to participate in after school 

activities, like football and basketball which he loved. 

The .mother was seldom at home, either in the evenings or 

during the day. This meant Edward had very little home 

supervision. At the time of the interview there was a number 

of neighborhood children in the home playing records and 

dancing. After the noise became too intense, Edward's 

mother asked them to go outside. She said that the kids 

from the neighborhood were almost always at her home and, 

as a result, she most often felt out of place and left to 

visit some of her friends. She felt that Edward and the 

others were big enough to take pretty good care of themselves. 

Medical history. Edward was 1n good health and had 

no reported illnesses that would have had an effect on his 

school work or progress. 

School record. During the first semester of the 

study Edward was reported to the dean's office seven times-

three times for fighting and five times for cursing his 

teachers and other students. Edward was absent an average 
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of three and five tenths unexcused periods per week during 

the first semester and an average of two and five tenths 

unexcused classes per week during the second semester of 

the study. Edward passed ten units and had a 2.0 grade 

point average during the first semester. He passed fifteen 

units with a grade point average of 1.0 during the second 

semester. 

Social environment and personal reactions. Edward 

appeared to be reasonably adjusted socially, except for his 

occasional outbursts of anger. He seemed to get along well 

with the other students and most of the school staff, He 

had developed a very close friendship with one of the members 

of the custodial staff. 

Significant findings. Although Edward and his 

mother seemed to get along famously, two of his half-brothers 

were attending continuation school. This school was for 

children who were unable to function in a normal school 

setting. Why they were attending this school was not known 

at the time of the interview. 

MENTAL AND PSYCHOLOGICAL DIFFICULTIES 

The next seven core students illustrate the hampering 

effect of the emotionally retarded and educationally retarded; 

a mental block which kept the student from achieving and 

undetermined psychological problems. 



Diana 

Age: 15 years 4 months 

Grade: lOth 

Other children in the home: four brothers 
two sisters 

Test scores. Grade placement. 

California Achievement Test 

Gates MacGinitie Reading Test 

Gates MacGinitie Reading Test 

June 1971 = J.5 

Sept 1972 = 4.4 

Jan. l97J = 4.9 

Family history and home environment. Diana was 
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the second oldest child in a family of seven children. She 

lived with her mother and her sisters and brothers in a 

rented home in East Palo Alto. Her mother and father had 

separated when she was quite young, and they had not lived 

with him for a number of years. Her father's whereabouts 

were unknown to them. 

Diana's mother finished high school by taking classes 

at night and then by taking and passing a high school 

equivalency examination. The home was furnished immacu-

lately with encyclopedias, books, dictionaries, and magazines. 

Diana's mother had purchased most of the books while she was 

going to night school. 

Medical history. Diana was ln good health. 
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School record. One of Diana's teachers felt that, 

if she could stay in class for a reasonable period of time, 

she would really be. an exceptional student. Diana had a 

very short attention span and she seemed unable to stay 

with a subject for more than twenty or thirty minutes at a 

time. Even this was stretching it somewhat. She would 

curse her - teacher in front of the rest of the class and 

then refuse to leave the class until the teacher had 

forgiven her. She would then be a model student for two, 

maybe three days, and then the same thing would happen 

again. She was put out of an English class, never to 

return to the same teacher. She somehow got all of the 

assignments for the class which she was put out of and 

completed them during which time she refused to go to her 

reassigned class. Diana passed twenty-five units the first 

semester and had a grade point average of 2.0. The second 

semester she passed twenty-six units and had a grade point 

average of 3.7. Diana cut an average of three tenths classes 

per week during the first semester. Diana cut an average of 

one and five tenths classes per week during the second 

semester. Diana was called into the dean's office seven 

times during the first semester for cursing her teachers 

and she was only referred once during the second semester. 

Social environment and personal reactions. Diana 

appeared to get along fairly well with her classmates but had 

problems settling down in the classroom. 
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Significant findings. It was unclear if Diana's 

problems stemmed from the school situation or from her home 

situation; however, she did need psychological care if she 

was to stop her cursing sprees. She was asking £or help 

by her insistence on staying in situations she created and 

asking for forgiveness before she would allow herself or 

anyone else to continue their activities. 

Susan 

Age: 15 years 4 months 

Grade: lOth 

Other children in the home: five sisters 
three brothers 

Test scores. Grade placement. 

California Achievement Test 

Gates MacGinitie Reading Test 

Gates MacGinitie Reading Test 

June 1971 = 4.9 

Sept 1972 = 6.1 

Jan. 1973 = 7.4 

Family history and home environment. Susan was next 

to the oldest of nine children. Susan lived with her mother 

and her sisters and brothers in a rented home in East Palo 

Alto. They lived in a four bedroom home. Susan had to 

share a room with one other sister. The home was in a 

shamble at the time of the interview. Clothes were strewn 

all over the living room area and plates with dried out 

food were left on the coffee table. The mother was in an 
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intoxicated state during the interview and Susan spent most 

of the evening making excuses for the condition of the home 

and her mother by saying, "Well, you know how it is some

times; things just don't get done." When Susan would say 

these things, her mother would tell her to mind her own 

business. 

Medica l history. As far back as her elementary 

school years, Susan had temper outbursts. She didn't 

receive any professional help for the problem until she 

entered the core program. Then she was given extensive 

counseling by the school nurse, whom she had learned to 

trust as a friend. She had refused to talk with the school 

psychologist. 

School record. Susan's reading scores were as 

follows: June 1971 she was reading at grade 4.9, in 

September 1972 she was reading at grade 6.1, and in January 

1973 she was reading at grade 7,4, Susan was in the dean's 

office two times for creating unmanageable classroom 

disturbances during the first semester, and she didn't 

receive a referral to the dean's office during the second 

semester. Susan cut an average of two and three tenths 

classes per week during the first semester, and she cut an 

average of one and eight tenths classes per week during the 

second semester. Susan passed twenty-five units during the 
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first semester with a grade point average of 2.3, and the 

second semester Susan passed twenty-six units and had a 

grade point average of J.2. 

Social environment and personal reactions. Susan 

was a good natured person, but would often show her imma-

turity by creating disturbances in the classroom and on the 

school campus. She always eluded to how many nice clothes 

she had and how expensive they were. This irritated some 

of the other girls, and they would often get into petty 

arguments about Susan's statements. Susan would on occa-

sions yell and scream at the top of her lungs that she 

didn't care about anything or anybody, when confronted 

with a stressful situation. 

Significant findings. Susan's emotional problems 

probably stemmed from her home situation, which had no 

visible end in sight. When given steady attention by the 

school nurse, she functioned exceptionally well in most of 

the school situations she faced. Susan would need constant 

psychological care if she was to make the grade outside of 

the core program. 

June 

Age: 15 years 5 months 

Grade: lOth 

Other children in the home: two sisters 
one brother 



114 

Test scores. Grade ~lacement. 

California Achievement Test June 1971 = 4.6 

Gates MacGinitie Reading Test Sept 1972 = 6.2 

Gates MacGinitie Reading Test Jan. 1973 = 6 .5 

Family history and home envirorunent. June lived 

with both her parents, two sisters, and one brother. The 

family owned their home. June's father had finished the 

tenth grade, and her mother finished the eleventh grade. 

Both parents felt that she should at least finish high 

school. The parents were satisfied that the teachers in the 

core program knew all they should about June. However, they 

felt that the school was unable to give June much of the 

help she needed in solving some of her social problems. 

They also felt that she was getting much less from her 

school work than she should. The family had a well kept 

home; the outside of which was in particularly good con

dition. There was a set of encyclopedias in the home as 

well as several monthly magazines and a daily newspaper. 

June shared a room with her two sisters. June had very 

strict parents, who insisted on obedience both to teachers 

and themselves from their children. June was often embar

rassed by her parents as she was during the interview. She 

was told to go to her room until the interview was over 

and if she moved from the room she would be whipped. 
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Medical history. June seemed to be in good health. 

School record. June passed thirty units during the 

first semester of the study, with a grade point average of 

2.1. The second semester June passed only twenty-four units 

with a grade point average of 2.1. The first semester June 

cut an average of two and five tenths classes per week and 

cut three and three tenths classes per week during the 

second semester of the study. She was sent only once to 

the dean's office during the second semester. 

Social environment and personal reactions. June 

was almost always crying. She would cry because of bad 

grades or because she felt someone was mad at her. It 

really didn't matter what the situation was. She would 

often cry under any type of pressure situation, because 

she was afraid to fail. June would make things at home, 

such as cakes and cookies and bring them to school to give 

them to the other kids. If they didn't want any or didn't 

like them, she would cry. June had a goodly amount of 

friends who were almost always trying to build her confidence. 

Significant findings. June's emotional problems 

made her an almost impossibility in a normal classroom 

setting. Her problems probably stemmed from her home 

situation where she didn't receive the necessary encourage-

ment and approval she needed to gain a good self-image of 



herself. June was referred to the school psychologist 

early in the second semester and her visits with the 

psychologist seemed to help somewhat. However, she will 

need a great deal more help before she will be able to 

function without special help and attention in the 

classroom. 

Terry 

Age: 15 years 6 months 

Grade: lOth 

Other children in the home: 

Test scores. 

California Achievement Test 

Gates MacGinitie Reading Test 

Gates MacGinitie Reading Test 

two brothers 

Grade Placement. 

June 1971 = J.J 

Sept 1972 = 5.9 

Jan. 1973 = 6.5 
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Family history and home environment. Terry lived 

with both her parents in their own home in East Palo Alto. 

Terry had two older brothers who Were also living in the 

home. Terry's father was a college graduate and held a 

very respectful professional position with a major electronic 

firm. Both of her brothers were outstanding athletes at 

Ravenswood High School and were very good students. Terry's 

mother was a high school graduate and managed her home 

exceptionally well, which was well kept and clean. There 

were several sets of reference books visible during the 



117 

interview. Terry's father had always insisted on her doing 

well in school, as did her brothers. When she didn't meet 

his expectations, she was placed on punishments. The 

treatment given her brothers was a constant irritant to 

Terry, and she often would say very bad things about her 

family. Her mother was a very strict person and didn't 

allow Terry to have visitors nor allow her to attend any of 

the school functions, such as dances or ball games, in which 

her brothers were major participants. Overall the atmosphere 

at the home seemed to be peaceful and friendly. 

Medical history. Terry was in good health. 

School record. Terry was called to the dean's office 

three times for fighting with other students during the 

first semester. She was suspended from school on one of 

the occasions and on the other two occasions her mother 

came to school ahd took her home, without allowing the 

school to find out what had transpired. Terry wasn't 

referred to the dean's office during the second semester. 

Her attendance record was as follows: the first semester 

she was absent without valid excuse an average of three 

and three tenths class periods per week while the second 

semester she was absent three class periods per week without 

a valid excuse. Terry passed twenty-one units the first 

semester with a grade point average of J.l, and the second 
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semester she passed twenty-five units with a grade point 

average of 2.9. 

Social environment and personal reactions. Terry 

liked to gossip, which made her unpopular with the other 

students. Many of the boys would stay away from her 

because of her brothers. Terry would walk around the 

campus with a frown on her face 50 percent of the time. 

She would snap at anyone that approached her. After a 

while, the other kids would approach her deliberately to 

irritate her. 

Significant findings. Terry's home situation was 

a major contributing factor to her progress at school. 

She would have to mature socially and emotionally if she 

expected to get along with other people. She took out her 

frustrations that stemmed from her home situation on other 

students and school personnel. 

J~e 

Age: 15 years 6 months 

Grade: lOth 

Other children in the home: none 

Test scores. Grade placement. 

California Achievement Test 

Gates MacGinitie Reading Test 

Gates MacGinitie Reading Test 

June 1971 = 4.5 

Sept 1972 = 4.1 

Jan. 1973 = J.8 
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Family history and home environment. Jane was an 

only child. She lived in a rented home with her mother in 

East Palo Alto. Jane's mother had a limited amount of 

education, for she only finished the seventh grade. Her 

mother and father had been separated for more than two 

years, and the mother had had difficulty adjusting to the 

separation. Her father's whereabouts were unknown. The 

home furnishings were minimal, but the home was well kept 

and clean. Jane was often away from home late in the 

evenings without her mother's knowing her whereabouts. 

There were no books visible during the interview. Jane's 

mother didn't seem to be overly concerned about Jane's 

progress at school. She felt that school was necessary but 

that it was up to Jane to get whatever she could from school. 

The mother was, however, satisfied with the treatment of 

her daughter by the school's personnel. 

Medical history. Although Jane seemed to be in good 

physical health, she was an emotionally and mentally disturbed 

child. She seemed to have emotional and behavioral devia-

tions both at home and at school. 

School record. Jane was in the dean's office four 

times during the first semester and one time during the 

second semester. On each occasion Jane had had a temper 

tantrum in the classroom, cried, and was unable to control 

her outbursts. Her grade levels in reading were: June 
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1971 - 4.5, September 1972 - 4.1, and January 1973 - J.8. 

It was obvious that she was a very disturbed child. Her 

attendance in school also gave cause for concern. She 

missed an average of one and five tenths classes per week 

without a valid excuse during the first semester. Jane 

passed five units with a grade point average of 2.0 during 

the first semester of this study, and she did a little 

better during the second semester. She passed twenty-one 

units with a grade point average of 2.0. 

Social environment and personal reactions. Jane's 

mother was causing some of Jane's problems by being so 

engrossed in her own problems that she failed to note that 

Jane also needed her. Jane was a very demanding person, 

insisting that all immediate attention be given her. She 

seemed to be quite alert in her school environment. She 

was an attractive girl and had lots of friends. 

Significant findings. Jane was an emotionally 

disturbed child who lived in a home situation that was 

unable to meet her emotional needs for acceptance, love, 

support, and recognition. It appeared that an absence of 

limits and an adequate identification figure might have 

contributed to her poor impulse control, aggressiveness, 

and defiant behavior. 



Age: 15 years 6 months 

Grade: lOth 

Other children in the home: none 

Test sc ores. Grade placement. 

California Achievement Test June 1971 - J.S 

Gates MacGinitie Reading Test Sept 1972 = 4.J 

Gates MacGinitie Reading Test Jan. 197J = 8.4 
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Family history and home environment. Mary lived 

alone with her mother. Her mother, who was relatively young, 

said she had finished high school; however, she seemed 

rather dull. She had a speech defect which made it 

difficult to understand what she was saying. Mary and her 

mother lived in a rented home, which was kept clean and neat. 

The two seemed to have a very close and warm relationship. 

Mary's mother said during the interview that her daughter 

had never been tested by private doctors, but that the 

school which she attended before Ravenswood suggested that 

she should be tested. The mother said that Mary had always 

been a slow learner and that she had always tried to take a 

goodly amount of her time working with Mary. The mother 

felt that, without this special effort, Mary would never 

function in a normal school setting. The mother was very 

complimentary of the core program because of its concern 

with individual students. 
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Medical history. There was nothing ln Mary's 

medical record that would indicate that she might be 

suffering from a case of emotional or physical retardation. 

School record. Mary was called into the dean's 

office one time during the first semester and had no 

referrals during the second semester of this study. She 

was absent without a valid excuse two classes per week the 

first semester and an average of two and eight tenths classes 

per week the second semester. She passed twenty-six units 

the first semester with a grade point average of 2.4 and 

twenty-four units the second semester with a grade point 

average of J.6. Mary met with the school psychologist every 

Thursday during the entire period of this study. There were 

also home visits by the core staff two times every school 

month. 

Social environment and personal reactions. Mary 

seemed to make the adjustment to the core program very well. 

There was a problem in getting her to participate in her 

physical education class or in anything outside of the 

core program. Mary was alone most of the time on the school 

ground; however, when she left school, she was most often 

joined by a very close friend that attended another school. 

On three different occasions Mary came to school and sat in 

the student lounge all day. When asked why she didn't go 
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to her classes, she replied, "I don't like physical educa-

tion." This was the only response anyone could get from her. 

Significant findings. Mary was able to function as 

a normal student only because of the special attention given 

her--first by her mother, secondly by her core teachers, and 

thirdly by the school psychologist. She responded very 

well to an enriched environment in which she was the center 

of attention. Her singleness when on the campus simply 

meant that she is going to need a lot more help. 

Robert 

Age: 16 years 4 months 

Group: lOth 

Other children in the home: two brothers 
two sisters 

Test scores. Grade }2lacement. 

California Achievement Test June 1971 = s.J 
Gates MacGinitie Reading Test Sept 1972 = 6.9 

Gates MacGinitie Reading Test Jan. 1973 = 8.6 

Family history and home environment. Robert lived 

with his mother and two sisters and two brothers in a rented 

home in East Palo Alto. Robert was somewhat retarded 

(dull-normal). His younger sister had been tested and was 

attending special classes at another school. The other two 

children didn't seem to have any learning difficulties. 
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Robert's mother had obtained a very limited education by 

only finishing the ninth grade. It seemed that his mother 

was from a large family and had to quit school to help 

support her family. His father hadn't been seen in years, 

and his whereabouts were unknown. Robert's mother showed 

a great deal of interest in his progress at school and was 

a constant visitor to the school. Robert's home had modest 

furnishings. There were books of various kinds strewn 

around the house. The house was somewhat unkept. 

Medical history. According to his school medical 

records, he was tested as a possible candidate for the 

mental retardation class when he was in the second grade. 

He was administered the Wechler Intelligence Scale for 

Children which showed a verbal scale I.Q. of 75, performance 

scale I.Q. of 87, and full scale of I.Q. of 77. 

His test results indicated that he had a border line 

level of intellectual functioning. His folder also stated 

that his poor scoring on the test was basically the result 

of limited stimulation from the environment in which he 

lived. On the basis of these tests, Robert was refused 

normal student status throughout his school career. After 

he was admitted to the core program, he has performed much 

better than most of the normal kids in the program. 

School record. Robert passed twenty-one units the 

first semester with a grade point average of 2.7. The second 
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semester he passed thirty-three units with a grade point 

average of J.l. He was absent from class without a valid 

excuse an average of two and five tenths classes per week 

during the first semester. During the second semester 

Robert was absent only five tenths class per week without 

having a valid excuse. He was called into the dean's office 

three times during the first semester and five times during 

the second semester. His reading level moved from 6.9 to 

8.6 from the beginning of September 1972 until the beginning 

of January 1973· 

Social environment and personal reactions. Robert 

liked to come to school and he enjoyed his classes in the 

core program. He was always subjected to ridicule and 

criticism by his fellow students, but this didn't seem to 

bother him very much. He liked to tease the other kids and 

would often have some of them very angry with him. Robert 

seemed to sense that a tag of stupidity had been lifted from 

his name. 

Significant findings. If Robert hadn't had the 

mentally retarded tag stuck on him, he would most likely 

never had been placed in remedial classes when he entered 

high school. He didn't function as if he was dull-normal, 

with the correct educational environment and stimulation. 
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SOME GENERALIZATIONS FROM THE CASES 

In summarizing the twenty-six case studies, a few 

facts of an objective nature may be noted, although little 

can be inferred beyong the obvious generali zation that this 

group of students was remarkably simil ar in their backgrounds 

and attitudes t oward school. 

Ages of the Students 

The ages of the core students ranged from fourteen 

years and ten months to sixteen years and four months, · for 

an average age of fifteen years and five months. It would 

appear from the data on hand that the core students were 

in the regular age bracket for tenth grade students. This 

was based on California state law that requires a child to 

be at least four years and nine months of age before 

entering kindergarten. Even though their school records, 

in many cases, had entries by individual teachers that would 

indicate the child should have been asked to repeat elementary 

and junior high scho ol grades, all with the exception of two 

students were passed on to the next grade. Any other 

variations would probably be attributed to the variations 

in their birth dates. 

Other Children in the Home 

The average number of other children in the homes of 

the core students was four. Although this overal sampling 



was moderate in comparison to the average family size 

evident from the case studies, it supported the fact that 

the homes, for the most part, were busy, active, noisy 

places where the children received little of the personal 

attention they needed. It should also be noted that in 

some of the cases the other children were a source of 

constant irritation for the core students, because of 

behavior patterns that deviated from the norm. There was 

a continual battle for attention among the children in 

these homes. 

Reading Scores 
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The low reading scores showed that the core students 

were suffering from insufficient stimulation toward higher 

education in their younger years. The scores taken in 

the students' eighth grade classes bear this out. Their 

California Achievement Test reading scores gave them an 

average reading .level of 5.1. This meant that, before 

entering high school, the core students were reading at 

least three grades lower than they should have been. The 

reading scores from their eighth grade was but one way of 

pointing out the low academic achievement levels of the 

core students before they entered high school. 

There was a period of fifteen months between the first 

reading test noted in this study and the second reading test. 
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This period included one whole school year and one summer 

vacation period. In September 1972, which was the beginning 

of the core students' sophomore year in high school, they 

were given the Gates MacGinitie Reading Test and their 

average score was 6.4, which was an increase of 1.3 over 

their eighth grade scores. Five months later they were 

given a second Gates MacGinitie Reading Test. Their average 

score was 7.7, which was also an increase of 1.3 grade 

levels. With an enriched educational stimulating atmosphere, 

their reading levels increased three times as fast as 

before, without the enriched environment. 

Environment Conditions in the Home 

Even more important perhaps as a cause of black 

educational retardation was the situations which prevailed 

in the home of the core students. Many of the parents of 

the core students had had little formal education themselves 

and as a result were unable to properly guide and prepare 

their children for a meaningful educational outlook. The 

investigator of the study speculated that this was the case. 

As a result the parents of the core students didn't provide 

the children with active and wholehearted support for high 

level academic achievement, which would have demanded 

consciencious study and regular attendance on the part of 

their children. 
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Because the majority of the family groups were not 

composed for a regular family structure (mother, father 

and children), the families of the core students were 

maintaining l arge family units on very meager incomes. 

Also because of their own meager schooling, they were less 

able to provide help with school work. Keeping a large 

family unit intact with some of the children in the 

secondary schools was a heavy economic burden on black 

parents in view of their low per capita income and the 

substantial hidden cost of "free" education. The greater 

frequency of broken homes, unemployment, welfare recipients, 

and negative family atmosphere were also not positive 

reinforcements for the core students in their pursuit for 

an education. Because of their precocious emancipation 

from their parents, some of the older sisters and brothers 

of the core students, as well as some of the core students, 

found a greater need for immediate financial independence. 

They, therefore, would find psychologically more intolerable 

a prolonged period of psychological dependence on their 

parents, such as would be required if they were to, in many 

cases, finish high school. 

Although it was not possible to summarize the facts 

about environment in the case of the facts thus far mentioned, 

an analysis of the case studies made several generalities 

about the core students' environment and sociological con-



lJO 

ditions completely justifiable. It should be noted that 

the conclusions would reflect the judgment of the investi-

gator; however, a careful review of the evidence would 

support those assumptions. It would also be reasonable 

to assume that it wasn't possible to demonstrate objectively 

the impressions and convictions obtained from the conversa-

tions with the parents and core teachers, with whom the 

investigator talked to during interviews about these twenty-

six core students. Nevertheless, these impressions did 

constitute evidence and contributed to this study. 

The following generalizations were drawn from the 

analysis of the data gathered during the study. There were 

almost no books, encyclopedias, magazines or daily newspapers 

in the majority of the twenty-six homes visited by the investi

gator. Separation and divorce were factors contributing to 

the underachievement of the core students. This unfortunate 

situation was the case in twenty-four of the twenty-six 

families, noting that this included those who lived at home 

half of the time and the other half of the time lived with 

older sisters or brothers. In some of the homes, the 

discipline was left to an older sister or brother. In only 

four of these cases did the parents take an act1ve interest 

in the students' academic achievement. It was quite apparent 

that the mother was almost always the dominant person in the 

family unit. Self expression in several of the home was 
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used only in the form of arguments and fights which carried 

on both at home and at school. 



Chapter 5 

SUMMARY AND CONCLUSIONS 

SUMMARY OF ACHIEVEMENTS OF CORE STUDENTS 

Lee's reading level improved from 3·7 on his 

June 1971 test to 4.6 on his September 1972 test to 6.0 

on his January 1973 test. Lee was reported to the dean's 

office three times during the first semester and only two 

times during the second semester. This fact noted some 

improvement. The core program didn't seem to attribute 

to a decrease in unexcused absences for Lee as there was an 

increase in unexcused absences from one and five tenths 

unexcused absences per week the first semester to three and 

eight tenths unexcused absences per week during the se~ond 

semester, an increase of two and three tenths unexcused 

absences per week. There was an increase for Lee in the 

number of units he passed, from fifteen to twenty. There 

was also an increase in his grade point average from 2.0 to 

2.2. 

Angela's reading level improved from 4.0 on her 

June 1971 test to 4.6 on her September 1972 test. There 

was a decline of one tenth in her reading level from her 

scores on her September 1972 test and her January 1973 test. 
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There was an increase of four in the number of times 

Angela was reported to the dean's office. There was an 

increase of one and three tenths unexcused absences per 

week during the second semester. There was an increase 

in units passed for Angela from sixteen the first semester 

to twenty-three the second semester. There was an increase 

in Angela's grade point average from 1.9 to 2.0. 

William's reading level improved from 4.0 on the 

June 1971 reading test to 6.6 on the September 1972 reading 

test, then to 7.1 on his January 1973 reading test. The 

number of behavioral referrals for William declined from 

eight the first semester to six the second semester. 

William's unexcused absences rose from two and three tenths 

per week the first semester to four and eight tenths the 

second semester. William's grade point average rose from 

2.0 the first semester to 2.7 the second semester. William 

increased the number of units passed from nineteen the first 

semester to twenty-eight the second semester. 

Barbara's reading level increased from her June 1971 

score of 5.3 to 7.3 on her September 1972 test. There was 

a decline to 5·9 on her January 1973 test scores. The 

number of behavioral incidents reported for Barbara remained 

the same for both semesters. There was a rise in the number 

of unexcused absences per week from three and three tenths 

to four and eight tenths. 

_,j 
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Debra's reading level increased from 6.1 in June 

1971 to 7.5 in September 1972, with a decrease of one and 

three tenths as indicated on her January 1973 test scores. 

There was a marked decline of referrals as indicated from 

the number of reported behavioral incidents to the dean's 

office; that is, from four in January 1972 to one and two 

tenths the fall semester 1972. The average number of 

unexcused absences remained at two and five tenths. There 

was a slight decline in Debra's grade point average from 

2.3 to 2.1 in the school year 1971-1972 and 1972-1973 

respectively. However, the 1972-1973 school year presented 

a greater number of units passed from eighteen to twenty

eight. 

Andy's reading score of 7.4 remained consistent 

from June 1971 to September 1972, with an improvement of 

four tenths in January 1973. Andy had no reported incidents 

from January 1972 to June 1972. The September 1972 semester 

revealed two reported behavioral incidents to the dean's 

office. The average number of unexcused absences remained 

at two and three tenths. The 1971-1972 school year indi

cated Andy passed five units with a grade point average of 

2.0. However, he successfully passed twenty-one units the 

1972-1973 school year and maintained a 2.0 grade point 

average. 

Sam read slightly above the fourth grade level in 

June 1971. By September 1972 his reading skill increased 
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to 5.5, and by January 1973 Sam's reading level was at 13.0 

indicating a marked improvement of seven and five tenths. 

From January 1972 to January 1973 no referrals or behavioral 

incidents were reported to the dean's office. The average 

number of unexcused absences increased from two and eight 

tenths to three and three tenths. Further, Sam's grade 

point average improved from 1.9 in 1971-1972 to 2.5 in 

1972-1973 with the number of units passed ranging from 

sixteen to twenty-five. 

In June 1971, Robert's reading level was 5.3. By 

September 1972, an advance of one and six tenths was 

indicated. The improvement from September 1972 to January 

1973 was even greater revealing a reading level of 8.6. 

From January 1972 to January 1973, the number of reported 

incidents increased, ranging from three to five. Robert's 

grade point average improved slightly from 2.7 in 1971-1972 

to J.l in 1972-1973· The number of unexcused absences 

declined from two and five tenths to five tenths. The 

number of units passed was twenty-one in 1971-1972 to 

thirty-three in 1972-1973 school year. 

In June 1971, Edward's reading level was 4.0, by 

September 1972, an improvement of nine tenths was indicated, 

with an even greater increase of two and seven tenths by 

January 1973, As with Robert, an increase in behavioral 

incidents was reported, that is; seven separate cases were 

·.·.·.~·~· . . . 
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cited from January to June of 1972, and nine from September 

1972 to January 1973· He improved his attendance record 

showing a decline from three and five tenths to two and 

five tenths unexcused absences. Edward passed a total of 

ten units the 1971-1972 school year and maintained a grade 

point average of 2.0. Although the number of units 

increased to fifteen during the 1972-1973 school year, 

Edward's grade point average dropped to 1.0. 

Inspite of efforts to improve Jane's reading lev~J, 

it deminished from 4.5 in June 1971 to 4.1 in September 1972 

to 3.8 in June 1973· Although there was a decrease in her 

reading skills, the number of reported cases to the dean's 

office declined from four in January 1972 to June 1972 to 

two in September 1972 to June 1973. With the decline in 

behavioral incidents came an increase in the number of 

unexcused absences. That is, from one and five tenths to 

two and five tenths. However, an improvement in the total 

number of units passed occurred during the 1972-1973 school 

year, soaring from five in 1971-1972 to twenty-one, with 

Jane maintaining a consistent 2.0 grade point average. 

Tom's reading level of 4.3 in June 1971 rose to 

5.3 in September 1972 to 6.9 by the end of the core program. 

The number of referrals increased markedly from three the 

semester of January 1972 to twelve September 1972. The 

number of unexcused absences remained stable at three 
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tenths from January 1972 to January 1973. The total 

number of units passed improved from fourteen to twenty-

one with a slight decline in grade point average dropping 

from 3.2 to 3.0. 

Jack's reading scores were as follows: 5.0 in 

June 1971; 5.2 in September 1972; and 6.1 in January 1973. 

A decline of referrals was cited with two from January to 

June 1972 to one from September 1972 to January 1973· 

However, the number of unexcused absences increased from 

one and five tenths to two and eight tenths. Further, the 

number of units passed improved from eleven in 1971-1972 

to twenty in 1972-1973, with a slight increase in grade 

point average: 2.0 to 2.2. 

Continuous progress was indicated by Mary's test 

scores, ranging from 3.8 in June 1971, 4.3 in September 

1972 to 8.4 in January 1973. Further improvement was 

indicated in the number of reported behavioral incidents, 

that is, one from January to June 1972 to no referrals 

from September to January 1973. The average number of 

unexcused absences increased slightly from two to two and 

eight tenths. Although a reduction in the number of units 

passed was cited, twenty-six in 1971-1972 to twenty-four 

in 1972-1973, it should be noted that her grade point 

average rose from 2.4 to 3.6. 
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Sally too showed continuous progress ln her reading 

scores, improving steadily from 5.0 to 6.0 to 8.1. Also, 

further improvement was noted in the number of reported 

referrals decreasing from six during the period of January 

to June 1972 to three during the period of September to 

January 1973. The average number of weekly unexcused 

absences increased from three to four and five tenths, 

with the number of units passed dropping from twenty-seven 

to twenty-four and a slight decline in grade point average 

from 2.7 to 2.5. 

Helen's reading level improved as follows: 5.5 in 

June 1971; 6.9 in September 1972 to 12.9 in January 1973· 

The number of behavioral referrals declined from nine during 

the period of January to June 1972 to two during the period 

of September to January 1973· The average number of unexcused 

absences increased from two and three tenths to four, with 

the number of units passed and grade point average showing 

consistent progress, increasing from six units with a grade 

point average of 2.0 to twenty-four units and a grade point 

average of 2.5 respectively. 

In June 1971, Elaine's reading level was 4.5; an 

improvement of two and two tenths was cited on the September 

1972 reading test. However, a decline of one was indicated 

on her January 1973 score. The number of referrals remained 

at three from January 1972 to January 1973. The average 



number of unexcused absences declined slightly from two 

and five tenths to two and three tenths, with Elaine 

showing strong positive improvement in her grade point 

average. That is, from 1.9 with twenty units passed to 

3.6 and twenty-five units passed in 1972-1973. 
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Eva's reading level progressed as follows: 9.0 in 

June 1971, 13.0 in September 1972 , and 13.0 in January 1973. 

The number of behavioral incidents declined from six during 

the period of January to June 1972 to four during the period 

of September 1972 to January 1973· There were no reported 

unexcused absences from January to June 1972, with an 

average of three tenths from September 1972 to January 1973. 

Eva failed to maintain a 2.4 grade point average and thirty-

two units for the 1972-1973 school year, rather, she averaged 

twenty units with a grade point average of 1.9. 

Susan's reading level was 4.9 in June of 1971. 

In September 1972, an increase of one and two tenths was 

cited. By the end of the core program, her reading level 

was 7.4. Two behavioral incidents were reported from the 

dean's office, with no incident cited from September 1972 

to January 1973. A decrease in the average number of weekly 

unexcused absences was reported, showing an improvement 

from two and three tenths to one and eight tenths. Further, 

Susan successfully passed twenty-six units during the 

1972-1973 school year with a grade point average of 3.2. 
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Diane's reading achievement was as follows: 3·7 

in June 1971, 4.4 in September 1972, and 4.9 in January 

1973. Seven referrals were reported from the dean's 

office from January to June 1972 with only one from 

September 1972 to January 1973. An increase from three 

tenths to one and five tenths in the average number of 

unexcused absences was further cited. However, Diane 

strongly improved her grade point average. That is, from 

2.0 the 1971-1972 school year with twenty-five units to 

3·7 and twenty-six units the 1972-1973 school year. 
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Terry's reading test results indicated the following 

progress: 3.3 in June 1971 to 5·9 in September 1972 and 

6.5 in January 1973· The number of behavioral incidents 

reported during the spring semester of 1972 was three, 

with no report recorded during the fall semester of 1972. 

The average number of weekly unexcused absences decreased 

slightly from three and three tenths to three. Also, 

there was a slight decrease in grade point average from 

3.1 to 2.9; however, the number of units passed increased 

from twenty-one to twenty-five. 

June's reading level was 4.6 in June 1971, 6.2 in 

September 1972 and 6.5 in January 1973. No behavioral 

incident was reported from January to June 1972, and one 

referral was noted from September 1972 to January 1973· 

The average number of unexcused absences ranged from two 
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and five tenths from January to June 1972 to three and 

three tenths from September 1972 to January 1973· The 

number of units carried and passed decreased from thirty 

to twenty-four with the grade point average remaining 2.1. 

Janet's reading results were as follows: June 

1971 - 6.9, September 1972 - 8.8 and January 1973 - 10.5. 

The number of reported incidents remained consistent at 

two from January 1972 to January 1973· The average number 

of unexcused absences increased from two and eight tenths 

to three and eight tenths. The number of units passed 

improved from sixteen to twenty with a decline in grade 

point average from 2.9 to 2.5. 

The progress in Joan's reading results was as 

follows: 5.5 in June 1971, 7.0 in September 1972, and 8.4 

in January 1973· Three behavioral referrals to the dean's 

office were reported each semester. The average number of 

unexcused absences dropped markedly from two and five tenths 

to three. The number of units passed increased from nineteen 

to thirty, with the grade point average remaining stable 

at 2 .1. 

Joy's reading level was 8.8 in June 1971, with 

an increase two and one tenth in September 1972 and an 

even greater increase of four tenths by January 1973. The 

number of behavioral referrals decreased from seven to one. 

However, a two and two tenths increase in the number of 
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unexcused absences was noted from January 1972 to January 

1973. The number of units increased by five, with a 

decline of two points in her grade point average. 

Betty's reading results were as follows: 6.1 in 

June 1971, no score in September 1972, and 8.0 in January 

1973· Five behavioral referrals were cited from January 

to June 1972, and one referral from September 1972 to 

January 1973. Tvventy-fi ve units were passed each semester 

with a three tenths increase in grade point average. 

SUMMARY 

We turned now to the question of whether involvement 

in the educational activities of the core program had an 

effect on the attitudes of the core students towards educa-

tion, in terms of classroom attendance, lessening of 

behavioral problems, number of units passed, grade point 

averages, the reading levels, and some of the social and 

environmental conditions lying behind the lack of academic 

stimulation the core students had received prior to 

entering the core program. The investigator's measure of 

involvement was contained to the success of the specially 

created core program and its positive effect on the academic 

achievement of some twenty-six black students at Ravenswood 

High School. A case study of twenty-six black students in 

the core program was made as a check on selected factors 
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like home environment, physical and mental capabilities, 

and personal attitudes. The characteristics of the core 

students were studied to determine some of the contributing 

factors related to their success in the core program. 

Through the use of home visitations and personal 

interviews, such data as parental attitudes about the 

school and its teachers, the highest academic level achieved 

by the parents, and other pertinent information was obtained. 

The investigator placed particular emphasis on the core 

students' physical surrounding regarding the use of books, 

magazines, and other learning materials within the home. 

Reading tests were administered to determine the reading 

achievement of the twenty-six core students. As a result 

of this study, a number of inferences and conclusions 

could be reached and drawn from the evidence obtained. 

It again should be noted that many of the facts were 

objective and subject to further study. Many of the following 

assertions were subjective and based on the investigator's 

opinion and judgment. 

FINDING AND CONCLUSIONS 

The black child in this study probably entered 

school with a nebulous and essentially neutral attitude. 

His home would rarely, if ever, negatively predispose him 

toward the school situation; however, in the case of twenty-
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two core students, their home situation didn't offer positive 

motivation and correct interpretation of the school experi-

ence. The highly charged negative attitudes toward learning 

involved for the core students, the responsibility for them 

showing the amount of scholastic retardation, and to some 

extent the behavioral problems, rested with the school and 

its failure to promote the proper acculturation of these 

students. Though some of the responsibility may bB shared 

by the family and the society at large, the school was the 

only mechanism by which the students could return to normal 

academic success. There were personal characteristics that 

had influenced the sticcess of the core students and that 

would be a good bases for further research, such as intelli-

gence factors. 

ACADEMIC ACHIEVEMENT OF THE PARENTS 

Only eight of the core students' parents finished 

high school. Before dropping out, ten parents made it as 

far as high school. The importance of education was either 

not of major significance to them, or problems within their 

homes or at school prevented them from completing their 

education. It appeared that the parents' limited education 

and resulting low level of aspiration was reflected in 

their children's motivation to learn. It also seemed that 

the type of emphasis placed on acquiring an education by 

.I 

il 
I 
I 

I 
~~ 



the parents became more positive and stimulating as their 

levels of education increased. 

OCCUPATION OF THE PRINCIPAL WAGE EARNER 
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Only one of the parents was a professional person. 

There were five skilled laborers, ten welfare recipients, 

six unskilled laborers, and four wage earners whose occupa

tion was unknown. The parents' aspirations and attitudes 

towards the importance of education seemed to be in terms 

of hnw useful and practical it could be at that time. They 

did, however, see education as a means of social mobility 

for their children, but not for themselves. 

NUMBER OF CHILDREN IN THE HOME 

The study showed that there is an average of four 

children in each home, the majority of whom were controlled 

by one parent. The most likely effect of this situation 

was that little attention was being given to the children 

by the parents. For successful learning and academic 

achievement to occur, the student had to be motivated 

and also be praised and stimulated by his parents. 

CHARACTERISTICS OF THE HOME 

Characteristics of the family backgrounds indicated 

additional factors associated with the lack of educational 
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stimulation received by the core students and therefore 

attributed to their lack of academic success. Even though 

most of the homes possessed televisions and radios which 

would to some extent add to the students' educational 

stimulation, the lack of books in the homes further 

hindered adequate educational development as did the lack 

of ability on the part of the parents to pcsitively stimu

late their children educationally. 

THE SCHOOL AND ITS PROGRAM 

Most of the parents felt that the school personnel 

knew all they should about their children to do an effective 

job of teaching the child. About one fourth felt the 

teachers didn't know enough about the students to be effective 

teachers. The majority of the parents did feel that the 

core teachers should be given much more personal informa-

tion about the core students than they would in the normal 

school program. 

The question as to how the parents felt about the 

treatment they received by school personnel found mixed 

responses. The majority of the parents felt they were 

treated fine; however, they didn't feel comfortable while 

at the school. Over JO percent of the parents were very 

satisfied with the treatment they received. 
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The parents did feel that the school wasn't equipped 

to give any sort of meaningful assistance to help the 

students solve any of their social problems. They pointed 

out the same thing that most of the research did, which was 

the lack of social specialists on particular problem areas 

to help solve large group problems enabling the students to 

better relate to academics and the realization that the only 

vehicle is the classroom. Only one parent felt that her 

child was getting about all she could get from school. 

The parents were generally satisfied with the way 

they were treated when visiting the school. Only two of 

the parents had never visited the school for any reason. 

There was little variation in the way parents felt 

about the amount of strict discipline teachers exercised 

over the students in the core program. However, they also 

felt the core teachers' discipline was a griat improvement 

overall from what the students had previously been exposed. 

When asked to indicate the things about Ravenswood High 

School they would like to see changed, 42 percent of them 

said the way in which students were scheduled for classes. 

The other responses were that the school should become 

predominately black again, more homework given by the 

teachers, and teachers should do the teaching not the 

students, and the surrounding areas should be cleaned · up 

so people will be able to go there safely. From this 
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analysis, the investigator answered six specific questions 

about the twenty-six black students involved in a special 

core program at Ravenswood High School and their parents. 

1. What effect did the core program have on the 

reading levels of the core students? 

The effect was a positive one. The students' 

reading levels increased three times faster in the core 

program. The average increase was one and three tenths 

grade levels in only five months of enriched stimulation 

in the core program. 

2. What changes occurred in the students' attendance 

patterns? 

The core students cut an average of two and two 

tenths classes per week during the first semester of the 

study and two and seven tenths classes per week during the 

second semester. There was an increase of one-half a 

class per week. There was also an increase of one and 

five tenths in the number of actual classes the core 

students registered with their counselors. 

J, Was there a decrease in the number of behavioral 

problems reported to the dean's office? 

Actual behavioral incidents decreased from an 

average of three and six tenths per student the first 

semester to two and eight tenths per student the second 

semester. The severity of the incidents reported also 



decreased. Most of the students did learn to cope much 

more effectively the second semester. 

4. Did the students pass more units the first 

semester than in the second semester of the study? 

The average number of units passed by the core 

students during the first semester was eighteen units and 

during the second semester the average number of units 

passed by the core students was twenty-four. This was 
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only one unit down from the expected average of all students 

throughout the district. 

5. Did the grade point average of the students 

increase from the first semester of the study to the second 

semester? 

The average grade point average for the core students 

during the first semester was 2.3 on a four point scale 

which rated four as an A grade, and the average for the 

second semester was 2.4. This represented an increase of 

one tenth between semesters. 

6. What are some causes that lie behind the 

students' underachievement? 

The relative lack of formal education among the 

parents played a major role in the underachievement of these 

students by limiting their capacity to aid, stimulate, and 

guide their children towards higher educational goals. 
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The status of the home of the core students had an 

effect on their underachievement. Broken homes, living 

half of the time at home, poor home supervision, poor home 

environment, living with older sisters or brothers, and 

the related maladjustments towards school and society all 

lie behind the lack of normal achievement on the part of 

the core students. The evidence drawn from this study, 

while not objective and certainly not conclusive, seemed 

to indicate that such was the case. The fact that only one 

father among the cases had graduated from college and 

exhibited obvious interest in the educational welfare of 

his family was clearly significant. 

It was clearly discernable to the investigator that 

the community could benefit from a "face lifting". Unpaved 

streets, improper drainage systems, poor street lighting, 

and inadequate recreational facilities for children of all 

ages, as well as for adults, were obvious. These students 

were more or less kept in bondage in the sense that their 

environment was restricted, constricted, and confining. 

It afforded .little, if any, opportunity for enriching 

experiences. Lacking in the environment were the necessary 

experience and values needed for the students' success in 

school. 

- -----
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Appendix A 

PARENT OPINION AND GENERAL PARENT INFORMATION 

INTERVIEW SCHEDULE 

Personal Directions 

To Parents: I would like to talk to you about your 

child's progress at Ravenswood High School. I would also 

like to see if the school is meeting your expectations 

and to find out if there is anything we can do to better 

meet the expectations you have of us, that is if we are 

not now meeting them. As you are already aware of, I have 

had the occasion to talk with your child about his or her 

progress at the school, and I most often find myself in a 

position of not knowing enough about your child to really 

be able to help. So, if you would bear with me, I would 

like to ask you a few questions that would be of great 

value in assisting me. If you don't mind, I will be jotting 

down a few notes for my own personal reference later. 

Personal Facts 

1. What 1s your relationship to the student? 

Mother 
Father 
Guardian 
Other 
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2. What was your last grade attended in school and do you 
think your child should get at least the same amount 
of formal education as you received? 

J. Do you feel the core teachers know all they should 
about your child? 

Yes 
No 
Uncertain 

4. Have you been satisfied with the way your child has 
been treated by the staff and other school officials 
at Ravenswood High School? 

Very satisfied 
Satisfied 
Treated fine 
Dissatisfied 
Very dissatisfied 

5. How much help do you think Ravenswood gives your child 
in helping solve his social problems? 

All the help he or she needs 
Goodlyamount of the help needed 
Little of the help needed 
None of the help needed 

6. All other things considered, do you feel your child is 
getting all he could out of .his school work? 

About all he could get 
Somewhat less than he could get 
Considerably less than he could get 
Getting nothing at all 

7· Are you treated as well as you think you ought to be 
when you visit Ravenswood High School? 

Yes 
No 
Sometimes 

8. Do you think your child's teachers are strict enough? 

Yes 
No 
Don't know 
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9· What are some things about Ravenswood High School you 
would like to see changed? 
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10. Do you think the integration of Ravenswood High School 
has had an effect on your child's achievement in 
school? 

Yes 
No 
Somewhat 
Don't know 

11. How many other children are there living in the home? 

12. Has your child had any health problems that might have 
had an effect on his progress at school? 

13. Do you like the way the Core Program is set up? 

Yes 
No 
Don't understand the Core Program 

14. Would you like your child to stay in the program? 

Yes 
No 
Doesn't matter 

15. Do you feel your child has benefited from the Core 
Program and its teachers? 

Yes 
No 
Hard to tell 

16. Does the student have his or her own room in your house, 
apartment, or dwelling? 

17. Is it necessary for the student to share a bedroom with 
more than one other person? 

18. If both parents work, who cares for the other children, 
if any, during the parents' absence? 

19. What is the occupation of the principal wage earner in 
the family, and if you don't mind, what is your average 
family yearly income? 
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20. General 

Do you take a daily or weekly paper? 

Do you own any encyclopedias or other reference books? 

Do you subscribe to any magazines? 

21. Special Interests 

What are your child's favorite activities? 

What is your child's favorite radio program? 

What is your child's favorite television program? 

Does your child read books other than those from school? 

22. Social Activities 

Does your child have special friends who visit him or 
her often? 

Does your child visit special friends very often? 

What is the core student's position in the family 
(oldest, youngest, etc.)? 

Does your child have any special responsibilities at 
home? 

2J. Emotional Information 

Does your child have any special fears about school or 
about anything else you would like to share with me? 

Does your child tend to be easy going or high strung 
and very active? 

How do you normally handle emotional problems such as 
temper tantrums, disobedience, etc.? 
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