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ABSTRACT 

Traditionally, women have been viewed as biologically 

inferior human beings. This attitude effects their lives, 

their attitudes, their psyches; indeed, their entire poten

tial as human beings. In addition, it effects society in 

the resultant loss of productive and creative energy. Sex 

stereotypes and biases are currently being challenged by 

feminist ideology and the women's liberation movement. 

Counselors, as most people in this society, subscribe 

to the same limited views of women. Counselors must accept 

the realities of these biases and begin to develop new per

spectives. They can learn from the critiques and analyses of 

women's role in society from the extensive work done by 

feminists in psychology, sociology, and the women's libera

tion movement in general. 

The problem of this thesis is the development of a 

graduate course in counselor education. It is intended to 

integrate feminist ideology into a concrete program for 

training counselors and to give prospective counselors the 

opportunity to examine their values and goals for their 

female clients. The course is intended to aid in the develop

ment of a new model of counseling which eliminates sexism from 

the counseling relationship. 
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DEDICATION 

This work is dedicated to my son, Jonah, with the 

hope that, when he is old enough to read it and understand 

it, the social inequities described within will be 

obsolete. 
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CHAPTER I 

BACKGROUND 

It is, by now, almost trite to point out the gap be

tween progressive social thought and actual institutional 

change; but this gap is glaring, wide and deep between the 

ideology of feminism and the pervasiveness of sexism in 

American society. Perhaps no modern social movement has had 

the tremendous impact that women's liberation has had on the 

collective though process--that is, the attitudes and values 

of millions of people, but actual conditions for women have 

barely begun to change. 

Sexual equality is a myth. Women are still second

class citizens. Society is still socializing its members to 

conform to stereotyped conceptions of maleness and femaleness 

(Bem and Bern, 1971). The stereotypes carry with them an 

implicit value judgment--"male" attributes are considered 

. synonymous with "human" attributes, while "female" traits 

emerge as deficient; there is a double standard of mental 

health for men and women (Braverman, et al., 1970). 

In looking at society, what appears as most obvious 

is that women if they are to be considered successful, are 

expected, first and foremost, to be wives and mothers. This 
'·· 

in itself is not necessarily "negative;" what is detrimental 
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for women is the limits that this places on their freedom to 

choose other roles. When women do not choose these tradi

tional avenues, they are considered deviant, unnatural, 

incomplete, by their culture (Albert, 1966). The negative 

valuation placed on the qualities and activities of women, 

mean that "choosing" traditionally feminine roles leades to 
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a self-perception which is often unsatisfying and unfulfilling 

(Bardwick and Douvan, 1971). The woman is caught between 

accepting the roles ascribed to her by society and therefore 

accepting also a devalued identity and inferior position, or 

asserting her own individuality and interests and accepting 

the label of cultural deviancy and accompanying personal 

guilt (Komarovsky, 1946). 

Major institutions in this society perpetuate the 

inequalities. The school system, marriage and family struc

ture, career and work opportunities, and the practice of 

psychotherapy are important areas. in this culture where the 

dynamics of sexism can be seen. 

Education 

The school system has been an embodiment of sex 

stereotypes, inhibiting the development of human potential by 

reinforcing the distortions present in the larger society. 

As Freeman (1970) has pointed out: Individual differences in 

aptitudes and abilities are greater than sex differences, and 

most differences, particularly in academic endeavors, do not 



appear until elementary school age or later. Sex differ

ences become more apparent with increasing education. From 

nursery school through graduate school, females begin with 

more promise, but end up with inferior academic achievements. 

The significant phenomenon which Horner (1969) has analyzed 

and labeled "the motive to avoid success" illustrates the 
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fact that, somewhere in the education process, females learn 

to redirect their academic potential into areas of traditional 

success for women--marriage and family. 

Marriage and Family 

According to popular mythology, success for a woman 

is a marriage of status, in which she can achieve a satis

fying identity through her husband and children. Since 

Friedan (1963) exploded the myth of the happy housewife, who 

finds fulfillment solely in managing her home and family 

affairs, much of feminist literature has directed itself to 

the political and class nature of women's position in this 

society; in a society based on commodity production, and 

value determined by money, women's work is valueless, as it 

lies outside the money economy (Dixon, 1969). Women's role 

has been described as slave, child, proletariat, etc., in 

any case, women are generally outside the systems and control 

of power. 

Many studies have shown that women are less happy 

within marriage than are men (Bernard, 1971); the institution 



creates its share of casualties--for example, the depressed 

middle-aged woman (Bart, 1971), the "Tired-Mother", the 

increasing rate of divorces, etc. Feminists with a Marxist 

philosophy (Dixon, 1969; Firestone, 1971) point out that the 

nuclear family is an important economic unit in the stable 

functioning of capitalist society; others (e.g., Cox, 1972) 

insist that it seems also to be the most satisfying institu

tion in meeting the human need for long-term relationships. 

Careers and Occupations 

"With 51 percent of the population, women are the 

nation's largest minbrity group" (Freeman, 1970, page 37). 

The discrimination against women is most apparent in the 

world of work. The Women's Bureau of the Labor Department 

provides some statistics on women's position in the labor 

market 

37 percent of all women of working age are in the 
labor force and they constitute 35 percent of all 
workers. But they are highly concentrated in the ' 
underpaid and menial jobs. Women are 70 percent 
of all clerical workers, 99 percent of all private 
household workers, 55 percent of all other service 
workers, and 27 percent of all factory workers. 
Only 14 percent of all working women are employed 
as professional or technical workers (Freeman, 1970, 
page 37). 

In addition, women have a higher unemployment rate than men. 

Even when they are employed in the same occupations as men, 

their incomes are considerably lower. It is generally 

assumed that women's salaries are supplementary income 

.yet 35 percent of all women of marriageable 
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age are not married ... and most women, married or 
not, work out of economic necessity ... more than 
one-fifth of the 65 million women in this country 
aged 16 ' and over live in poverty. Ten percent 
of the nation's families are headed only by a 
woman, but 40 percent of the families classified 
as poor have female heads (page 39). 

The choices of Third World women are even more limited 

than their white counterparts; more of them consider work as 

necessary and as a "job"--not a career, and are less mobile 
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in their work; Third World women face the additional discrim-

ination of racism in housing and schooling, as well as employ-

ment; Third World women relate to the politics of sexism 

differently than do their white sisters. As Chesler (1972) 

has pointed out, many Third World women envy 

... the privilege of psychological dependence and 
material security ... the feminist desire to over
come dependence on men cannot be shared by those 
Third World women who, because of racism and class 
warfare, have never been allowed a similar depen
dence ... it is probably better to be the slave of 
a rich man than the slave of a poor man; better to 
be at the mercy of power than at the mercy of 
powerlessness ... (pages 217-219). 

Psychotherapy 

Psychotherapy as it is presently practiced, has been 

severely criticized by feminists as creating or perpetuating 

the same sexist ideologies that pervade the culture in 

general. As mentioned above, Broverman, et al. (1970) showed 

that the traits that are considered normal for a healthy 

adult by therapists and clinicians differ for men and women, 

and parallel stereotyped sex role differences. In addition, 

the qualities that typify the generally healthy adult, sex 



unspecified, closely parallel the traits that are considered 

healthy for men; i.e., masculine characteristics are more 

highly valued. In psychotherapy, women are encouraged to 

adjust to the lesser-valued characteristics of their sex. 

The practice of psychotherapy mirrors other societal struc

tures wherein women are treated as a subjugated clas$, or as 

children. Chesler (1972), in Women and ·Madness, arg~es that 

psychiatry and psychology are dominated by men and male 

attitudes of health. Others have pointed out that theore

ticians, significantly Freud, have failed to look at the 

social context when describing human personality; they have 

perpetuated myths (such as penis-envy) without evidence to 

support them (Weisstein, 1971). The strength of the "myth of 

the vaginal orgasm" attests to the pervasiveness of Freudian 

thought (Koedt, 1970). These views on psychotherapy are 

particularly important in light of the statistics--adult 

women comprise two-thirds of the patients in community health 

centers and private psychotherapeutic treatment (Chesler, 

1972). 

Another important influence on the feminine psyche is 

the inordinate stress that Western society has placed on 

physical appearance. Women, as products of the consumer 

mentality, exposed and susceptible to advertising and the 

media, find themselves attempting to live up to standards of 

beauty which are narrow and unrealistic; these standards lead 

to the treatment of women as objects, and also strengthen the 
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competition between women. Feminists are working to combat 

these images and their implications. 

Perhaps the single most important development of the 

feminist movement has been the "group"--or consciousness-

raising group, in which women meet to increase their aware

ness of themselves and of the class nature of their position 

in society. These groups attempt 

... to overcome the psychological isolation of 
women produced by the culture's treatment of male
female relationships. The isolation could be 
broken down if women could get together, begin 
identifying with one another, stop competing with 
one another and step outside the self-rejection 
the precludes intimacy with other women (Whitely, 
1973, page 27). 

Significance 

The ideology of feminism has had its most profound 

effect on the minds and lives of educated women. As 

Westervelt (1973) has shown, because of our patterns of 

social mobility and systems of communication, educated women 

tend to set trends for other women. Further studies illus-

trate that this is so; "the Women's Liberation movement is a 

deep-running current of social change ... [and now] shows 

its influence dramatically with the blue-collar woman" 

(Gardner, 1974, page 17). 

Women's liberation is a movement whose time has come. 

For this reason then, counselors, counselor educators, and 

graduate students must be aware of psychological impact of 

feminism on themselves, their clients and contacts. The 
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institution of counseling, in its concern with expanding 

human potential, must align itself with men and women in 

their search for new strength and new ways. Counselors can 

make a real impact on American society by raising the con

sciousness of several generations. In order to do this, 

however, counselors must carefully examine themselves--their 

own attitudes, biases, discriminations; they must be pain

fully aware of inequality on all levels--political, social, 

and economic. Counselors have been subject to the same kinds 

of socialization that characterizes the population in general. 

Students of counseling can begin by asking questions 

of themselves. What are the qualities characteristically 

seen as female, as male? What is the spectrum of factors 

which lead to narrow conceptions of normal sex roles? What 

are the conditions--biological, cultural, social which create 

this structure and prejudiced expectations? How do the in

stitutions with which counselors are involved perpetuate the 

existent inequalities? 

Education 

A major institution in the socialization process is 

the system of education. It is a significant force in the 

perpetuation of stereotyped sex roles. Many of the students 

in a graduate course in counseling psychology are associated 

with or will find employment within, the public school system. 

Thus, it is important and necessary that students examine 



the education process in contemporary America and the influ

ence it has on the lives and psyche of women. 

Marriage and Family 

An examination of socialization process can aid pros

pective counselors in avoiding the traps of simplified 

biological or physiological justifications for women's 

secondary position (Hole and Levine, 1971). 

Counselors must view the dynamics of marriage and 

family relationships--their economic and political base, 

their class nature, and the real effects these have on the 

psychological determinants of feminine personality. 

Careers and Occupations 

Counselors are extremely important in helping women 

to restore their vocational potential. Those who are in

volved in helping women to establish occupational goals are 

seeing that the home/career conflict is diminishing for many 

female students; career development is no longer a sideline, 

and must be faced squarely by the counseling profession 

(Hansen, 1972; Bernstein, 1972; Berry, 1972). According to 

Vetter (1972), women have not been treated comprehensively 

in vocational development theory and research. In addition 

to helping women seek and discover their potentials in the 

world of work, counselors must help prepare women for the 

real problems in the form of discrimination that they will 

face. Counselors must also recognize the large population 
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of middle-class married women who do not fit into traditional 

theories of vocational development; 

these women are in many respects members of a 
leisure class, a group functioning outside the 
existing systems of economic capitalism and the 
work ethic (Eason, 1972, page 127). 

Counselors must also consider the interrelationship 

between sexism and racism in this society; the very real 

differences between white women and Third World women (those 

of African-, Latin-, Mexican-, Asian-, and Native-American 

descent) in their experiences of sexism. Many counselors, 

most of whom are white and middle class, will be working 

with Third World women; it is especially necessary to 

attempt an awareness of this factor. 

Psychotherapy 

Counselor bias is a pervasive fact (Broverman, 

et al., 1970; Thomas and Stewart, 1971; Pietrofesa and 

Schlossberg, 1970). And to the extent that counselors are 

clinicians, they are subject to the same criticisms which 

feminists have been attributing to psychotherapy; counselors 

subscribe to the same patriarchal attitudes underlying much 

of contemporary personality theory (Chesler, 1972). In 

attempting to restructure theory, feminists are urging 

counselors to employ other therapeutic techniques--from "body 

work" (Rush, 1973), to sexuality counseling, to all-women's 

groups (Whitely, 1973). 

Educated women are aware of the importance of a 
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positive body-image, and a concept of physical well-being. 

Feminists are looking for ways to make their bodies physically 

strong and healthy, to be able to defend themselves physically, 

to be aware of their feelings about their own bodies-

accept;:ance, standards, control, etc. 

Sexuality is often a sensitive area for therapists 

and counselors, and is easily, but mistakenly, ignored. Yet, 

it is of utmost importance that counselors be aware of their 

attitudes toward their own bodies and those of their female 

clients. In addition, they must understand the implications 

of contemporary social thought and feminist literature 

(e.g., Firestone, 1970) which asserts that the way to libera

tion is through women assuming control of their own bodies 

and of their part in human reproduction. The work of Masters 

and Johnson (1966) has had extensive effects on this move

ment; it has laid to rest "the myth of the vaginal orgasm" 

(Koedt, 1970) and encouraged women to feel more power in 

their sexual encounters, to be more aware of their sensual 

expression. 

As a therapeutic technique, feminists claim that 

all-women's groups, at this point in time, seem to be more 

facilitative for the members than mixed "therapy" groups in 

helping women learn to share feelings openly, gain emotional 

support, focus on anger, find strength in working for change 

in personal relationships and social conditions (Halas, 1973). 

Counselors must recognize the importance and value of these 
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groups for themselves, and for their clients. It is a collec

tive experience--one of moving together, in cooperation, 

rather than a perpetuation of this society's usual, individ

ualistic model. 

Statement 

The present structure of society denies power to 

women--in education, in occupations, in family life, and at 

the very core of existence, the psyche. Counselors must be 

aware of the dynamics of sexism in their work with women. 

The following, "Counseling Women: A Course in 

Awareness", is desiged to help graduate students in counselor 

education begin to focus on themselves as embodiments of the 

culture, and to begin to conceive of themselves as agents 

for change. Feminism is a powerful, vocal, and effective 

aspect of the entire movement toward the expansion of human 

potential and human liberation. Counselors can and should 

be active participants in this movement. 

The main focus of this course, then, is "consciousness

raising." Students are exposed to an academic analysis of 

the role and status of women through lectures, readings, and 

discussions. The goal is that the students reach a cognitive 

understanding of the implications of sexism in four main topic 

areas--education, marriage and family, occupations and careers, 

and psychology and psychotherapy. Class time and work also 

includes students consciousness-raising in their own sexist 

attitudes and practices; through group process and individual 



2rojects, students can gain an understanding of their own 

biases around sex roles, age and race. Specific counseling 

and therapeutic techniques are also examined to facilitate 

13 

development of skills; it is hoped that students can begin to 

deal with the implications of their consciousness in their 

work with women and in their personal lives. 
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CHAPTER II 

INTRODUCTION 

This course in counseling women concentrates on con

sciousness raising in the pervasiveness of sexism in American 

society. Graduate students, who see themselves as future 

counselors, must recognize their o~~ values, attitudes, be

liefs, and biases about sex roles; they must recognize the 

implications of these biases in their work with their 

clients, particularly girls and women. 

At the foundation of this course is the ideology of 

feminism. This is the belief that there are no inherent 

emotional, intellectual, or psychological differences be

tween men and women; the sex-role system has created the 

differences. Thus, the socially unequal position of women 

in this society is a result of the values that society has 

placed on sex-role differentiation. Women are consigned to 

a secondary or inferior status. 

Feminism is having a deep and far-reaching effect on 

the thought processes and attitudes of many people. It 

stresses the social determinants of behavior and the political 

nature of individual experience--the "personal is political." 

This means that counselors need to be aware of the impact of 

major societal structures, processes, and institutions on the 

individual personality, in order to be most effective in their 

work. 
16 
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The course structure and outline are presented in 

this chapter. Four areas of central importance for examining 

the role of women are: Education, marriage and family, 

careers and occupations, and psychotherapy. Each of these 

topic areas is covered in a general lecture. The lecture is 

accompanied by related readings, discussion questions, and 

suggested class activities. A review of the literature is 

included in each of the lectures; each section has accom

panying references. A general bibliography is included 

(Appendix) which is also part of the course materials pro

vided for the student. 

Course Structure 

I. Main topics--the socialization of women 

A. Education 

B. Marriage and family 

C. Careers and occupations 

D. Psychotherapy 

II. Course requirements 

A. Requirements of the student 

1. Required reading 

The student is required to read on the above topics 

from two texts: Gornick, V. and Moran, B. Woman in Sexist 

Society. New York: Basic Books, 1971 and Garskof, M. Roles 

Women Play: Readings Toward Women's Liberation. Belmont, 

California: Brooks/Cole, 1971. 

Particular assignments will be made relating to each 



topic. The student will react to these readings in her/his 

journal (see below). 

2. Project 
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An extensive bibliography is to be distributed at the 

beginning of the course, which is also organized along 

topic areas. The student is required to choose one topic or 

portion of the bibliography to explore in depth--in either a 

series of articles or one book. The student is to discuss 

this choice and its relevance to his or her work as a 

counselor in a short paper. The student is encouraged to 

choose a project which is exciting and valid in terms of her/ 

his own growth. 

3. Journal 

The journal is the personal document of the student, 

containing observations and reactions of the student as she 

or he moves through daily life with an expanding awareness of 

women's role and position in this society; the student is 

especially encouraged to observe the institutional nature of 

sexism in their school, work, and personal environments. The 

student will be encouraged to explore alternatives in behavior 

in these journals. In addition, as mentioned above, the 

journal will also contain student's reactions to the class 

reading. These journals will be submitted at the end of the 

course and will be considered a major part of the student's 

work. 

It is believed that this work will make the course 



material more personally relevant for each student. 

B. Requirements of the instructor 

The instructor is to cover the above topics in 

whatever way is most valid and useful for the students in 

the class--utilizing the reading and suggested activities as 

necessary. 

Education 

Introduction. This section is concerned with the 

schools as an embodiment of the sex role stereotypes present 

in American society. The structure and ' curriculum of the 

system of education reinforce the distortions in cultural 

values. 
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In an overview of the system of education from 

nursery school through graduate school, it is seen that sex 

roles become more stereotyped with increasing age. The 

"hidden curriculum" of elementary schools, high schools, and 

colleges teaches that women play a secondary and inferior 

role; girls learn to repress their academic achievement moti

vations in order to more fully develop their "feminine" po

tential. The qualities associated with the female roles of 

wife and mother are seen as antithetical to achievement in 

the world of work. 

The lecture, a review of the literature as well as a 

general analysis of a large system, provides a basis for 

class discussion; specific ideas for discussion follow, as 

well as required readings and suggested activities. These 
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are meant to direct the student to see more clearly the per-

vasiveness of sexism and to begin to conceptualize ways to 

make change. 

The schools are primary agents of socialization in 

this country; they are a meeting ground for individual and 

societal goals and value systems. It is their responsibility 

to prepare children for public and private roles, to assist 

adolescents and adults in coping with a rapidly changing 

world. Because of their significant influence in peoples' 

lives, schools must begin to change with the times. They 

must stop defending and maintaining an outmoded social order 

and perpetuating a system of beliefs which is repressive, 

based on stereotyped ideas of men and women, sex roles, and 

individuality. 

There is an obvious difference between the declared 

intention of educational programs and their actual outcomes. 

Ideally, in accordance with liberal tradition, schools are 

places where an individual can look at herself and society 

with a fresh perspective and freely test the limits of her 

own abilities. Unfortunately, however, this is not the 

case . 

. . the universal function of schools [are] 
custodial care, social-role selection, indoctrina
tion, and education in terms of skills and know
ledge. In the resulting combination of these 
functions, schools become an effective mechanism 
for social control and the perpetuation of con
formity, dependence on others for learning, and 
social stratification (McCune, 1973, page 4). 
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In this manner, schools are instrumental in conveying 

the ideology of sexism, which, for purposes of this discussion 

will be defined as follows: 

Sexism-n (1) a belief that the human sexes have a 
distinctive makeup that determines their respective 
lives, usually involving the idea that one sex is 
superior and has the right to rule the other; 
(2) a policy of enforcing such asserted right; and 
(3) a system of government and society based upon 
it (Shortridge, 1970). 

Sexism is part of the "hidden curriculum" that is 

conveyed from the variety of contacts that each child has 

with school environment--the "incidental learnings" and 

"unintended goals" that are transmitted with those that are 

intended (Frazier and Sadker, 1973, page 81). 

What are the outcomes of our school structure, 

organization and curriculum? What happens to our already 

socialized children when they enter the public arena of 

education? How are stereotypes reinforced so that choices 

of behavior become limited and lifestyles grow narrow? 

Early learning. Perhaps these questions can be 

answered with a developmental approach. As has been seen 

in the previous discussion on sex roles in the larger 

society, children enter school with a set of previous sex

typing experiences. Male-female distinctions are among the 

first learnings for children (Kagan, 1969). 

Children learn about sex roles very early in 
their lives, probably before they are eighteen 
months old, certainly long before they enter 
school (Howe, 1971, page 93). 
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Many studies have shown that infant females are often treated 

much differently than infant males--spoken to and fondled 

more, dressed in pink and given dolls--girls are encouraged 

to exhibit dependency, passibity, and conformity, while boys 

are encouraged to actively display aggression (Frazier and 

Sadker, 1973, page 84). As Freeman (1970) has r eported, in 

child-rearing practices for the two sexes, there is a differ

ence in goals which begins with birth. 

With sons, socialization seems to focus primarily 
on directing and constraining the boys' i~pact on 
the environment . With daughters, the aim is to 
protect the girl from the impact of environment. 
The boy is being prepared to mold his world, the 
girl to be molded by it (page 280). 

Thus, the pre-school child has already begun to deter

mine and exhibit sex-related standards of behavior (Ward, 

1969). 

There is abundant evidence to suggest that, whatever 
the home situation, whether one or both parents earn 
money, whether both parents are in the home, children 
very early learn to distinguish what is "normal" and 
what is merely "permissible" within the culture 
(Andreas, 1971, page 28). 

In addition to the difference in parents treatment of their 

children mentioned above, pre-schoolers are exposed to tele

vision ("watching television is like taking lessons in male 

violence and female unimportance and invisibility", Frazier 

and Sadker, 1973, page 84) and children's books (which 

show women as mothers, nurses, mothers, teachers, 
mothers, mothers, mothers, mothers--mothers in 
an endless round of baking, dusting, ironing, and 
waving good-by [Hole and Levine, 1970, page 333]), 

all of which lead to narrow and crippling ideas of appropriate 
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gender behavior. 

Nursery school. The nursery school reflects the pre

dominant pattern of the society- - boys are given trucks, lar

ger and more complex equipment, carpentry tools, more play 

space, they are permitted noisier behavior. Girls are given 

dolls, encouraged to be quiet, to whine , to stay clean, to 

recite well. This difference in socialization practices has 

been discussed in many ways, including Chodorow's (1971) 

"Being and Doing" analysis to Bardwick and Douvan's (1971) 

concept of "Ambivalence"--the female perceives her feminine 

role as necessary and perhaps even valuable, but less desir

able, less satisfying than the males. Boys generally 

identify with male figures and activities, girls are more 

confused--

what develops is a pattern that might be compared 
to schizophrenia. The schoolgirl knows that, for 
her, life · is one thing, learning is another 
(Howe, 1971, page 80). 

Elementary school. The imbalance continues . Sex 

roles become more stereotyped and restrictive with increasing 

age (Stein and Smithells, 1969). As children grow, they 

begin to see that i .t is more desirable to be a male 

(Kohlberg, 1966). Their opinions of boys become more posi-

tive and their opinions of girls become more negative. The 

experiments on creativity conducted in the schools with 

third, fourth, and fifth graders by Torrance have shown "the 

inhibiting effects of sex-role conditioning". He found that 

girls were reluctant to use science toys and that boys 
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excelled at using the toys and at explaining ideas about 

them. Even after a year, in attempting to change the atti

tudes of the girls, Torrance found that while the girls 

enjoyed the toys and performed as well as the boys, they 

continued to feel the boys' contributions were more highly 

valued. These experiments also illustrated that boys and 

girls are not treated alike in elementary school. The self

fulfilling prophecy, or "what you expect is what you get" 

shown in the Rosenthal (1968) study, Pygmalion in the 

Classroom, indicated that teacher expectations dramatically 

effect student behavior and attitudes . Because girls are not 

expected to think logically or to excell in science and mathe

matics, they internalize that bias and withdraw their energy, 

putting it into more acceptably "feminine" areas, such as 

reading (Howe, 1971). 

The hidden curriculum. The general school environ

ment provides a great many hidden lessons for children. Many 

schools continue to maintain dress codes, insisting that 

girls wear dresses as opposed to slacks, thereby limiting 

their freedom of mobility and generally inhibiting behavior. 

Girls learn to restrict themselves. Boys are supposed to be 

stronger than girls, and are given "tougher" jobs to do, such 

as transferring books or serving on safety patrol, although 

in reality, girls in early grades are often bigger and more 

mature than their male peers. Girls are on a somewhat faster 

developmental timetable than boys from the standpoint of 



physical growth (Maccoby, 1963). 

Schools against boys. It has been postulated by 

many educators that schools are anti-male. Thus, they say 

that boys have a particularly difficult time because schools 

are basically feminine places, reinforcing obedience, social 

and emotional dependence and docility (Pollack, 1968). 

The school is too much a woman's world, governed 
by women's rules and standards. The school code is 
that of propriety, obedience, decorum, cleanliness, 
physical, and, too often, mental passivity (Sexton, 
1965). 

Studies have shown that teachers disapprove of boys more, 

but also interact with them more in general. 
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One consequence might be a cumulative increase 
in independent, autonomous behavior by boys as 
they are disapproved, praised, listened to, and 
taught more actively by the teacher (Sears and 
Feldman, 1966). 

Other differences emerge--boys have a particularly difficult 

time with reading; this, too, has been · significantly related 

to cultural factors such as sex of the teacher, and negative 

or punitive manner of teaching (Frazier and Sadker, 1973, 

page 93). 

Schools against girls. Schools are also anti-female. 

The sex-typing of the home is reinforced for girls in ele

mentary school; they generally excel due to the congruence 

of expectations with traditional feminine activities (McCune, 

1973). Girls are rewarded for passivity and docility, for 

neatness and conformity. Girls are expected to be quiet and 

nonassertive, to excell academically. In the process of 



working to please the teacher, girls begin to lose some of 

their intellectual ability. Because they are more academi

cally dependent on rewards, they are more likely to avoid 

situations which might lead to failure; accompanying this 

lack of courage is a more passive approach to learning; it 

is this approach which ultimately leads to a decrease in 

ability and limited intellectual potential (Frazier and 

Sadker, 1973). Later, when they reach the world of work, 

women will be less concerned with self direction and promo-

tion than men (White, 1973). 

Biased curricular materials. One of the most 

26 

severely criticized aspects of the schools in their dis

crimination against females is the image of women in curric

ular materials--math texts, history and social studies books, 

biographies, reading tests, pleasure books. In a recent 

study of the readers used by children in the primary grades 

in California, at least 75 percent of the stories' main char

acters are male; only 15 percent of the illustrations show 

girls or women . 

. . . in page by page calculation, the average book 
devotes less than 20 percent of its story space to 
the female sex (U'Ren, 1973, page 318). 

Although significant efforts have been made to make these 

books more realistic and balanced racially and culturally, 

little has been done to correct sexist biases. Boys are 

portrayed as being able to do many things--they are active 

and independent, creative and inventive. Girls are shown 

cooking or cleaning, playing with dolls, watching or seeking 



advice from a boy. The reading texts assist in teaching 

boys about "male" roles and in teaching girls that they are 

living in a man's 'vorld. "By the time children are in the 

fifth grade, 80 to 85 percent of their reading material 

centers around 'men's' activity" (Andreas, 1971, page 31). 
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In addition, females are depicted as less admirable, mentally 

and morally. 

Girls risk little and gain little ... [and are] more 
manipulative . . . Not only are females more often 
described as lazy and incapable or independent 
thinking or direct action but they are also shown 
as giving up more easily. They collapse into 
tears, they betray secrets; they are more likely to 
act upon petty or selfish motives (U'Ren, 1973, 
page 325). 

In social studies and history texts, there is a persistent 

absence of admirable models--denying the reality of working 

women, ignoring their important struggles and historical 

contributions. Females are not portrayed as succeeding in 

their own right--

... if she does make use of a talent, it must be 
for the benefit of others, under the direction of 
others; any contribution she makes to her field 
of knowledge should preferably be made quietly, 
without fanfare or recognition (U'Ren, 1973, page 
324). 

Administration . Another significant aspect of the 

hidden curriculum in the school systems is the administrative 

hierarchy. While the atmosphere of elementary schools is 

decidedly feminine, children see that the control is basically 

male. 

A 1969 National Education Association study 
found: Elementary schools: 86 percent of 



teachers are women, 78 percent of principals 
are men. Secondary schools: 47 percent of 
teachers are women, 95 percent of principals 
are men. Public school system: Of the 
13,000 school superintendents, two are women 
(Hole and Levine, 1971, page 317). 

The message in this instance is quite obvious--women are the 

prime socializers in a man's world. 

Change at puberty. 

It appears that until puberty, academically 
successful girls evolve a "bisexual" or dual 
self-concept. Both sexes are rewarded for 
achievement, especially academic achievement. 
Girls, as well as boys, are permitted to com
plete in school or athletics without signifi
cant negative repercussions (Bardwick and 
Douvan, 1971, page 229). 

Math ability. Until puberty, girls appear to be 

intellectually ahead of boys. For whatever socialization 

reasons are accountable, girls begin speaking, reading, and 

counting earlier than boys do (Maccoby, 1963). Until they 

reach high school, girls demonstrate equal mathematic abili-
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ties. Much interesting research has been done to investigate 

the strong sex differences which emerge at puberty in mathe-

matical ability. Maccoby (1963) hypothesized that girls may 

lack ability in certain analytic and abstract processes-

boys perceive more analytically and girls more contextually. 

Girls on the average develop a somewhat 
different way of handling incoming information-
their thinking is less analytic, more global and 
more perseverative--and this kind of thinking 
may serve very well for many kinds of functioning 
but it is not the kind of thinking most conducive 
to high-level intellectual productivity espe
cially in science (page 30). 

Maccoby identifies recent research to postulate that the 
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ability to think analytically seems to be associated with a 

child's ability "to assume initiative, to take responsibility 

for himself, and to solve problems by himself, rather than 

rely on others for the direction of his activities". Females 

who exhibit high IQ, creativity and originality are those who 

have exhibited "tomboy" behavior at some point in their lives. 

As mentioned above, female infants are much less encouraged to 

exhibit independence. The studies of Barry, Bacon and Child 

(1972) in 110 non-literate cultures have shown that 

pressure toward nurturance, obedience, and respon
sibility is most often stronger for girls, whereas 
pressure toward achievement and self-reliance is 
most often stronger for boys (page 207). 

Thus, in high school, the socialization toward independent 

behavior for boys, and lack of it for girls, leads to a dis

crepancy in mathematical abilities. 

Achieving femininity. As the young woman begins to 

experience the physical changes of puberty, she finds that 

· many of her accepted behaviors, such as successful competing, 

are perceived differently. She finds she must work at 

achieving femininity (Bardwick, 1971). It is during high 

school then that these socialization practices exhibit their 

full impact. At this time, conceptions of femininity and 

masculinity become more narrow. The repressive effect of 

role conflict and peer group pressures, parents and teachers, 

inhibits the young woman's potential, her ambitions, and her 

achievement. Girls' performance on ability tests begins to 

decline; male students exhibit significantly more IQ gain 
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from adolescence to adulthood than do their female counter-

parts (Frazier and Sadker, 1973). The high school woman has 

gotten the message that what really matters is not academics, 

but making it with the boys , and preparing herself for the 

dual role of wife and mother. She begins to spend most of 

her time worrying about her physical attractiveness and 

popularity; she begins "to consider herself as a connnodity. 

muting high academic abilities so as not to frighten away any 

potential buyers" (Frazier and Sadker, 1973, page 125). 

Frazier and Sadker (1973) have called this "the quest for 

mediocrity"--young women learn how to repress their intelli-

gence and their intellectual ambition, for they must not be 

too smart. In an effort to "be popular" with boys, many 

high school women attempt to be less than they are . And 

Bardwick and Douvan (1971) concur: 

Socialization in adolescence emphasizes the use 
of the cosmetic exterior of the self to lure men, to 
secure affection, to succeed in the competition of 
dating. At the same time the girl is warned not to 
succeed too much: Conspicuous success in competitive 
dating threatens her friendships with girls. She 
learns in puberty that she is likely to be punished 
for significant competition in either of her impor
tant spheres (page. 230). 

In addition, 

There is the suggestion that the girls' culture 
derives in some fashion from the boys: The girl's 
role is to sit there and look pretty, waiting for the 
athletic star to come pick her. She must cultivate 
her looks, be vivacious and attractive, wear the 
right clothes, but then wait--until the football 
player whose status is determined by his specific 
achievements comes along to choose her (Coleman, 
1961, page 42). 
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The females need for achievement is redirected from the 

academic orientation of elementary school. The only kind of 

achievement that assumes real importance then is that of 

winning male attention and approval. What is ultimately 

important is social success, and eventually marriage. 

Research by Pierce (1961) substantiates this. In a study of 

marriage versus career-orientation in high school girls, he 

found a consistent correlation between high achievement moti

vation scores and marriage orientation--"their achievement 

motivations are directed toward realizing personal goals 

through their relationship with men". Achievement for women 

is adult status through marriage (Freeman, 1970, page 129). 

Curriculum guides. Other aspects of the high school 

curriculum play their part in this process. As in elementary 

school, the textbooks used in the high school classroom 

exhibit a pervasive sex bias. 

In the decisions and deliberations of who should 
be celebrated in the history text, women are selected 
out. . . Not only are individual women omitted, but 
the areas in which women have made their greatest 
contributions--theatre, dance, music, day to day life 
in homes--are ignored as well (Frazier and Sadker, 
1973, page 115). 

Literary anthologies are consistently male-centered. 

Materials available for pleasurable reading are generally 

written from a similar orientation; there is an absence of 

heroines who stand on their own and seek an independent 

identity; most are seeking a man, or realizing themselves 

through a male character. 

Another area of the high school curriculum which is 
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receiving attention of late is Physical Education and Health 

Education, which are meant to help young people develop 

healthy bodies, understand how to maintain them, and gain 

positive body images. All too often, however, females in 

particular are restricted from fully appreciating their 

physical potential. Inhibited in movement from an early age, 

females often feel restricted in athletic expression, as it is 

seen as "unfeminine" behavior; strength and endurance are in-

terpreted as masculine. In fact, "physical education is the 

only sex-identified body of knowledge in the school curricu-

lum". The facilities, equipment, and personnel for girls 

have been regarded as less important than those of boys 

(Ulrich, 1973). Athletic programs generally ignore the needs 

of female students. This is unfortunate for women's percep-

tions of their bodies, their physical capabilities, are 

extremely important to their psyches. 

Another aspect of high school education (which will be 

explored further later) is that of counseling. It is mere 

redundancy to decry the need for better counseling faculties, 

particularly in the high schools, and the need to involve 

personnel in the affective portion of students lives in the 

schools as well as their academic and vocational needs. Coun-

selors have traditionally been perpetrators of stereotyped 

female and male roles. 

The lowered expectations that teachers and 
counselors hold for female students do not even 
have to be stated to have their effect. In count
less nonverbal ways they are transmitted, almost 



intangibly, and the impact they have on the student 
is devastating (Frazier and Sadker, 1973, page 139). 

Women students are unable to receive good career counseling 

in high school, and are continually discouraged from 

entering "non-feminine" occupations. Their teachers and 
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career counselors, no more enlightened than the general popu-

lation, continue to preach the "feminine mystique". The 

Women's Equity Action League has associated this sexist 

career advice with the fact that education departments which 

train counselors are populated and dominated by men. 

Of the 343 departments, 209 (61 percent) have no 
women at all; 82 (25 percent) have one woman; and 
52 (15 percent) have two or more women (Hole and 
Levine, 1971, page 318). 

College education. The gap between the ideas of 

liberal education and the reality of public education in 

this country is particularly obvious at the college level. 

Women are often required to have higher academic qualifica

tions than men for admission to college. In a 1971 study of 

240 colleges, researchers found that males were accepted 

more frequently than females with identical qualifications 

(Frazier and Sadker, 1973). Women are discriminated against 

in other ways, as part-time study is discouraged, child-care 

facilities are extremely limited or nonexistent, scholarships 

and financial aid are more available and more generous to 

males. The imbalance which exists in the faculties of ele-

mentary schools is reversed at the college level--it is a 

male population of students, faculty, and administration that 



controls and operates higher education. Between 12 and 25 

percent of college faculties are female, and they are 

generally present in less prestigious positions--as instruc-

tors and teaching assistants, and are often employed part-
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time (Frazier and Sadker, 1973; Andreas, 1971). In addition, 

the salaries of women at the college level are almost always 

less than those of their male counterparts (Hole and Levine, 

1971). 

A Columbia University study reveals two tenden
cies that are no doubt present in a wide range of 
institutions: The greater the proportion of women 
students, the greater the proportion of women 
faculty at all ranks; the higher the rank (and the 
better. the pay), the smaller the proportion of 
women represented. So, relatively few women are 
successful in academia (Andreas, 1971, page 36). 

As in previous schooling, sex discrimination continues in 

course content as well. For instance, in the social sciences, 

the ideas of Freud, Erikson, Bettelheim have been taught as 

gospel truth rather than as simply the theories that they 

are. "Curriculums for women are so arranged that half the 

female graduates have majored in education, nursing, library 

science, or home economics" (Andreas, 1971, page 44) . Even 

women's colleges have failed to counteract the social pre-

judices evident in larger society. Schneider (1971) has 

written about one of these colleges, Bryn Mawr, in this way: 

Bryn Mawr's implied philosophy is that it is 
sufficient for a woman's college to provide a 
haven for women so that they can develop enough 
confidence to tackle the obstacles facing them in 
a man's world. . . But, in fact, Bryn Mawr has 
capitulated utterly to society's regressive view 
of women and is actually producing intellectual 



decorations, women of "sensitivity," who are 
rising to the challenge of "managing career and 
family" and developing into feminine and attrac
tive people. Bryn Mawr as it is today is a 
metaphor for the discrepancy between women's 
apparent freedom and their actual social and 
psychological entrapments (Schneider, 1971, 
page 598). 

What are some of the results of this kind of condi-

tioning on women? One of the most famous studies on this 

question was recently conducted by Horner (1971) with fresh

men and sophomores at the University of Michigan to deter-

mine the extent of any sex differences in the motive to 

avoid success. Using a standard TAT for the achievement 

motive with verbal cues, she tested 90 women with: "After 

first-term finals, Anne finds herself at the top of her 

medical school class . " The cue for the 88 men was: "Aft~r 

first-term finals, John finds himself at the top of his 

medical school class." Horner found three main responses 

for women--fear of social rejection, concern about one's 

normality or femininity, or actual denial. She speculates 

"the motive to avoid success is in fact a major variable 

underlying previously unresolved sex differences in studies 

of achievement motivation" (page 64). 

She concludes: 

It is clear that a psychological barrier exists 
in otherwise achievement-motivated and able women 
that prevents them from exercising their rights and 
fulfilling their potential. Even when legal and 
educational barriers to achievement are removed, 
the motive to avoid success will continue to inhibit 
women from doing "too well"--thereby risking the 
possibility of being socially rejected as "unfemi
nine" or "castrating". Unless we can find ways to 
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prevent the motive from being aroused, our society 
will continue to suffer a great loss in both 
human and economic resources (Horner, et al., 1970, 
page 72). 

Another often cited study in feminist critiques of 

higher education was conducted by Goldberg (1969) who 

gaye college women sets of booklets containing six 
identical professional articles in fields that are 
traditionally considered male, female, and neutral. 
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The same article appeared in one set with the name John T. 

McKay, and in another set, Joan T. McKay. Students evaluated 

the articles on several levels, including style and competence 

of the author. Even in traditionally feminine fields of 

interest such as homemaking, male authors were consistently 

rated highest. Goldberg concluded that 

women are prejudiced against female professionals 
and regardless of the actual accomplishments of 
these professionals, will firmly refuse to recog
nize them as the equals of their colleagues. 

Conclusion. In conclusion, then, it is seen that the 

system of education in America serves to reinforce sex-role 

stereotypes; children are taught that women's roles and 

qualities are inferior to those of men; children's potential 

becomes more limited and restricted with increasing age and 

years in school. 

Counselors must be aware of these dynamics and their 

influence on personality development. Hopefully, awareness 

is the first step to change and growth--for both counselor 

and client. 
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Ideas for Discussion 

Required reading. FromM. Garskof (Ed.) Roles 

Women Play: Readings Toward Women's Liberation. Bern, S.D. 

and Bern, D.J. Training the Woman to Know her Place: The 
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Power of a Non-conscious Ideology, page 84. Horner, M.S. 

Femininity and Successful Achievement: ~Basic Inconsistency, 

page 97. Freeman, J. The Social Construction of the Second 

Sex, page 123. 

From V. Gornick and B. Moran (Eds.) Woman in Sexist 

Society. J. Bardwick and E. Douvan Ambivalence: The 

Socialization of Women, page 225. N. Chodorow Being and 

Doing: A Cross-Cultural Examination of the Socialization of 

Males and Females, page 259. M. U'Ren The Image of Women 

in Textbooks, page 318. L. Schneider Our Failures Only 

Marry: Bryn Mawr and the Future of Feminism, page 579. 

Some discussion questions and topics: 

1. In what ways have you seen small children being 

socialized to fit typical gender behavior? 

2. How does the Pygmalion affect operate in the 

counseling situation? Discuss age, sex, class, color deter-

minants. 

3. Make a case for the anti-male label of the school 

system. 

4. What can be done in the high schools to combat 

the young woman's repression of her abilities? 

5. Think about and share with the class the 

depiction of a female character in a book recently read or 

movie recently viewed. 

Suggested activities: 

1. Compare these two statements regarding sex role 

I · 
i 



and sexual identity. 

A role is social behavior that is prescribed 
and defined by tradition. The individual "plays" 
her or his part in the play that has already been 
written. Identity relates to individuality, 
"unity and persistence of personality" to quote 
Webster's Dictionary. Having a positive sexual 
identity would mean feeling good about yourself, 
enjoying your body, respecting yourself as a 
person who is female or male, and having the con
fidence and self-trust to express yourself in 
sexual relationships. In fact "role playing" will 
often come in conflict with a person's identity. 
For while identity relates to a person's self
concept, role relates to the behavior society 
expects from you on the basis of some category-
be it sex type, race, age, income. Roles track 
us, and therefore cripple the development of 
personal identity (MacEwan, 1971). 

To me gender is not physical at all, but is 
altogether insubstantial. It is soul, perhaps, it 
is talent, it is taste, it is environment, it is how 
one feels, it is light and shade, it is inner music, 
it is a spring in one's step or an exchange of 
glances, it is more truly life and live than any com
bination of genitals, ovaries, and hormones. It is 
the essentialness of oneself, the psyche, the frag
ment of unity. Male and female are sex, masculine 
and feminine are gender, and though the conceptions 
obviously overlap, they are far from synonymous 
(Morris, 1974). 

2. Experience the exercise 

Woman--which includes man, of course: In awareness-
designed to help a woman pr a man] imagine a world 
without the myth of male superiority as a working 
premise (Wells, page 126). 

3. View the film "Growing Up Female" 

shows the socialization of the American woman through 
a personal look into the lives of six females. Their 
ages are from four to 35, and their backgrounds vary 
from poor black to upper middle-class white. We 
see in action how many forces shape them: Their 
parents, teachers, guidance counselors, the media 
and advertising, pop music and the institution of 
marriage 
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4. Encourage class members to exchange personal 

data around their own high school experiences; perhaps the 

students could role play themselves as high school students, 

having a discussion around the following issues: (See Hole 

and Levine, page 330). 
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5. Instructor distributes copies of Moberg's 

Consciousness Razors (National Education Association, 

Washington, D.C. 20036, No. 381-12030) to the students-

they are instructed to complete one of the assignments by the 

following week. 

6. Students are instructed to complete the 

Englehart Survey of Sex Role Attitudes. This might be the 

basis of class discussion. 

7. Students are instructed to make two separate 

lists of qualities descriptive of females, of males, both 

positive and negative. The student is to then mark those 

words that the culture holds in high esteem for females, for 

males, or non sex-linked; then, the student is instructed to 

mark those descriptive words which she/he values. These 

lists are to be compared, discussed, re-evaluated in small 

groups. 

8. Use the questions from Frazier and Sadker (1973) 

Sexism in School and Society, pages 205-206 as a basis for 

discussion on teachers and their attitudes. 

7 Marriage and Family 

Introduction. This section is concerned with the 
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socialization of women into their usual roles of wife and 

mother, the laws and economics which support this system. 

Young women begin at an early age to prepare themselves to 

be housewives and to fulfill themselves through marriage. 

The lecture explores this phenomenon and the myths which 

surround it--the myth of the happy housewife, the myth of 

motherhood, the sacredness of the nuclear family. The lee-

ture includes a review of the literature and provides a 

basis for class discussion. Suggested activities follow. 

It is important that the student of counseling 

explore his/her own attitudes regarding women's roles as 

helpers and homemakers, and begin to see the limits inherent 

in a system which consigns one half the population to a par-

"ticular task on the basis of sex. 

Socialization. Women in our society are expected to 

be, first and foremost--wives and mothers 

... the point is that our society is managing to 
consign a large segment of its population to the 
role of homemaker ... [solely on the basis of sex] 
... just as inexorably as it has in the past con
signed the individual with a black skin to the role 
of janitor or domestic. It is not the quality of 
the role which is at issue here, but the fact that 
in spite of their unique identities, the majority 
of America's women end up in the same role (Bern 
and Bern, 1971, page 296). --

As has been seen in the discussions on sex roles, societal 

expectations, and school environments, women are socialized 

from childbirth to define themselves as wives and mothers. 

Children learn from their parents; most children see their 

fathers work, while mother stays at home--work is 
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differentiated according to sex. These ideas are reinforced 

when both sexes enter school and are consigned to different 

activities and met with different expectations. Their text-

books, curriculum, and general school environment continue 

to remind children that men do the important work, and that 

women are helpers or homemakers. As they grow older, girls 

learn to repress the qualities that detract from their 

ability to fulfill themselves through marriage (Komarovsky, 

1946). The media play their part by romanticizing the role 

of wife and mother, and thereby buffeting the GNP--for 

homemakers are at the foundation of the consumer economy 

(Galbraith, 1974). Each household is a production and con

sumption unit (Salzmann-Webb, 1971). 
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It is clear that socialization leads to an occupation 

orientation for males, and a family orientation for females. 

The young girl learns to be passive, co-operative, and re-

sponsive to males--"to know her place" (Bern and Bern, 1971). 

She prepares herself for the 

key contingency of her life--marriage. During. 
adolescence and early adulthood, the young woman 
prepares to fit the unknown spouse ... to tailor 
[her] behavior for maximum elibibility (Angrist, 
1969, page 102). 

She attempts 

to remain fluid and malleable in personal identity 
in order to adapt to the needs of the men she 
marries. Too clear a self-definition during 
adolescence may be maladaptive (D6uvan, 1957, 
page 48). 

And, as Komarovsky pointed out in 1946, and which continues 
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to hold true, the young woman finds that the behavior which 

was encouraged when she was young--e.g., competition and 

excellence in school--are liabilities, if she is to pursue 

her "feminine" role; traditional femininity is incompatible 

with career and academic pursuits--deviating threatens the 

heterosexual relationship. In order to feel or appear more 

feminine, women disguise their abilities and withdraw from 

the mainstream of thought, non-traditional aspiration, and 

achievement in our society. And Horner's (1972) data indi

cates that the individual pays for this in negative emotional 

and interpersonal consequences--young women become anxious 

and their positive achievement strivings become thwarted. 

The pressure to marry is pervasive, and affects both 

sexes; marriage is considered essential to achieving adult 

status. But a boy enters college considering types and 

, conditions of work; for girl's the primary focus is on 

marriage; work is peripheral (Angrist, 1969). The young 

woman knows that her status is dependent upon her success in 

choosing a mate and on his occupational and economic position. 

Young women often feel that their identity and 

security depend upon marriage; primarily socialized to look 

to others for feelings of affirmation, and without an inde

pendent source of esteem (Bardwick and Douvan, 1971), young 

women often turn to their mates and to their idealized visions 

of marriage for self-validation. With marriage comes an ac

ceptable identity. 



Her life is a hell, vacillating between an all
consuming need for male love and approval to 
raise her from her class subjection, to persis
tent feelings of inauthenticity when she does 
achieve his love. Thus her whole identity hangs 
in the balance of her love life. She is allowed 
to love herself only if a mqn finds her worthy 
of love (Firestone, 1970, page 132). 

Rainwater, et al. (1959) study, Workingman's Wife, 

captures these characteristics in a composite picture of 

American blue-collar society, where the myths of love and 

marriage maintain their stronghold (although women's 

liberation ideas have made inroads {Gardner, 197~7 

These women have always known that their reason 
for existence is to be wives and mothers, and from 
adolescence on, much thought and fantasy has gone 
into that someday when . . . There is much less of 
a conception of self apart from these central roles 
of wife-mother {page 6~7). 

Perhaps the primacy of marriage viewed as the ulti

· mate goal for every woman can best be seen by the attitudes 

with which single or unmarried women are treated. Clearly, 

it is generally assumed that if a woman remains unmarried, 

she is an "old maid," a "spinster" or a "lesbian"--all 

negative categorizations. Compare the connotations of 

"spinster" and "bachelor"--a clear indication of societal 

attitudes. The woman who does not marry is plagued with 

disapproval, ridicule, or sympathy. 

Thus, the major socializing agencies reinforce the 
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traditional stereotypes of adult roles. This discussion will 

focus on the results of the funneling process. What are the 

dynamics of marriage, motherhood, and the nuclear family? 
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How do they exist and operate as institutions in this society? 

What purposes do they serve? And to what ends? And lastly, 

what are the alternatives presently available? Obviously, 

these are broad-based areas for discussion, and can only be 

touched on here. 

Laws. For most women, marriage is the most important 

step they take in their lives. Many critics have pointed out 

the inequalities which are institutionalized within contem

porary marriage laws; a recent survey has shown that most 

states "discriminate against married women's right to prop-

erty, inheritance, guardianship, management of earnings, and 

the control of the family's wealth" (Frazier and Sadker, 1973, 

page 15). In his book, Women and the Law, Kanowitz (1969) has 

demonstrated the male dominance and loss of women's rights 

inherent in the legal system. "The husband and the wife are 

one--and the one is the husband" (page 41). Symbolized by 

the conversion of her name to that of her husband, the woman 

gives up her legal existence. 

The probable effects of this unilateral name 
change upon the relationship between the sexes, 
though subtle in character, are profound. In a 
very real sense, the loss of a woman's surname 
represents the destruction of an important part 
of her personality and its submission in that of 
her husband (page 41). 

The woman also is obligated to live where her husband chooses. 

Her freedom of movement is thus restricted . Sex is also 

compulsory in marriage. A man cannot be found guilty of 

raping his wife by forcing her to have sexual intercourse with 



him. Rape is by definition the act of forced intercourse on 

someone other than the wife of the accused (Cronan, 1970). 

Cronan (1970) has argued that marriage is a form of slavery. 

The courts hold that the husband is legally 
entitled to his wife's domestic services and .. 
she cannot be paid for her work. 

The legal responsibilities of a wife are to 
live in the home established by her husband; to 
perform the domestic chores (cleaning, cooking, 
washing, etc.) necessary to help maintain that 
home; to care for her husband and children. 

The legal responsibilities of a husband are to 
provide a home for his wife and children; to support, 
protect and maintain his wife and children (page 216). 

Cronan argues that because women have been "enslaved" for so 

many generations, they have begun to "believe in their own 

inferiority and to accept as natural the role created for 

them by their oppressor" (page 217). In addition, alternate 

choices are limited--employment discrimination and social 

stigma lead to occupational limitations--"drudgery in the 

home is considered to be infinitely superior to drudgery in 

the factory" (Dixon, 1969, page 171). 
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Thus, the laws surrounding the institution of 

marriage perpetuate the oppression of women. They also serve 

to perpetuate industrial capitalism--the work of the house

wife is essential--it enables the man to spend the majority 

of his time in economic production. It also defines the 

inferior status of women. 

In a society in which money determines value, 
women are a group who work outside the money 
economy. Their work is not worth monty, is there
fore valueless, is therefore not even real work. 



And women themselves, who do this valueless work, 
can hardly be expected to be worth as much as men, 
who work for money (Benston, 1971, page 282). 

The effect of this on women's psyche can be seen in an 

analysis of the role of the housewife. 
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The myth of the happy housewife. In her discussion of 

"The Paradox of the Happy Marriage," Bernard (1971) has shown 

that, in spite of the fact that a woman has prepared for 

marriage all her life, in spite of the fact that it is more 

important to her than to her husband, in spite of the fact 

that she is willing to do more adjusting and sacrificing for 

the relationship, she is less happy in it than is her husband. 

Bernard (1971) reports the studies which question the mental 

health of women who adjust to marriage--"the standards of 

femininity. . .may now be dysfunctional'' (page 157). The 

"happy housewife" is depressed, phobic, passive--these are 

often the psychological costs to women in marriage. 

Much has been written by feminists on the "joys" of 

housework. Friedan's (1963) depiction of the life of the 

suburban wife, The Feminine Mystique, captures the failure 

of the roles of housewife and mother to provide true 

"feminine fulfillment". She describedthe tedium of the 

daily lives of these women . 

. . . trapped ... by the enormous demands of her 
role as modern housewife: Wife, mistress, mother, 
nurse, consumer, cook, chauffeur . . . her day is 
fragmented as she rushes from dishwasher to 
washing machine to telephone to dryer to station 
wagon to supermarket ... (page 219). 

The work of the housewife is drudgery. 



Few tasks are more like the torture of Sisyphus than 
housework, with its endless repetition: The clean 
becomes soiled, the soiled is made clean, over anq 
over, day after day. The housewife wears herself 
out marking time. She makes nothing, simply per
petuates the present (de Beauvoir, page 425). 

If the lives of educated and comfortable middle-class women 

seem tedious and ull, the routine of the "workingman's 

wife" is even more so. Rainwater, et al. (1959) described 

how busy these women are with their housework. 

She fixes breakfast, washes clothes, dresses 
children, cleans the house, does the dishes, makes 
lunch, irons the clothes, makes supper, makes light 
snacks, makes beds, dusts, mops, sweeps, mends old 
clothes, washes windows, scrubs the kitchen, works 
out in the yard, shops for groceries, and sews on 
new clothes or curtains (page 28). 

The fact is that women, despite individual differences, 

aptitudes, abilities, are consigned to the same role. A 

woman's individuality is irrelevant (Bern and Bern, 1971). 
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Pozzuto (1973) has analyzed the existential situation 

of the contemporary American housewife according to Marx's 

theory of alienation; she provides a clear conceptual frame

work for examining the role of the housewife and the effect 

this role has on the feminine psyche. 

Marx argues that man creates himself and his social 
world through his activity, thus the nature of the 
work activity people engage in has strong implica
tion for one's ability to relate to oneself and 
with other people. An alienated work situation-
alienation in the sense that the worker has no con
trol over the definition or use of his activity-
creates alienated interpersonal relationships 
(pages 27-28). 

Marx identifies four forms of alienation, which Pozzuto de-

lineates and relates to the housewife. The first form is 

alienation from the act of production--the workers activity 



is defined and controlled by other people. Pozzuto shows 

that the housewife does not have a choice whether to enter 

her role in the first place; as discussed above, because of 

socialization processes, the woman is not free or motivated 

to choose other alternatives. Then, she does not have con-

trol over how her role is performed. She is constrained by 

community and cultural standards (Lopata, 1971); by the 

occupation and earning power of her husband, and by her 

time-consuming job of servicing her husband and children. 

(Twenty to 29 hours a week, depending on family size, are 

consumed in food preparation alone.) "The sheer time 

involved in meeting role responsibilities of housekeeper, 

so 

wife, and mother virtually preclude the possibility of self

directed activity" (page 29). The nature of the housewife's 

activity itself is monotonous, repetitive, and non-creative, 

and not in the woman's control. 

The second form of alienation which Marx describes 

is alienation from the product of labor--the realization of 

one's focus of activity. Here again, there is no gratifica-

tion. The housewife is surrounded by objects, most of which 

she did not produce, and which she does not understand, and 

she is committed to their maintenance and functioning. She 

becomes enmeshed in the accumulation of material possessions 

which continues to create more, rather than less, work. She 

finds no satisfaction here. 



Lacking other involvement for her interests and 
capabilities, she invests herself in her children 
and becomes dependent, for her sense of worth, ' on 
their achievements and accomplishments; and she 
subordinates herself to them, allowing their needs 
and desires to dominate her life (page 31). 

The results of this investment on women's self-esteem are 

crippling, as Bart (1971) has shown (this will be discussed 

further later). 

The third aspect of alienated labor according to 

Marx is alienation from the species, or human being; the 

worker is isolated and alienated from the physical and 

spiritual self. Pozzuto points out how this applies to the 

housewife. In contemporary society, women's bodies are 
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objectified--to get a man, to advertise and sell material 

goods, to keep her husband by remaining sexually attractive-

"if the ideal is not attained, self-esteem suffers and the 

body becomes a disliked, separate entity'' (page 32). Pozzuto 

also points out the relationship between this low self-

esteem and physical disorders. Housewives are of notoriously 

ill health (Friedan, 1963; Bardwick, 1971). This physical 

alienation and its psychological consequences--low self-

esteem--also lead to spiritual isolation. Already crippled 

with lower self-esteem compared with men when they enter 

adulthood (Freeman, 1970), women then experience loss of 

identity in marriage, isolation from the external environment, 

lack of self-fulfilling activity in day-to-day lives; they 

feel helpless and inadequate. Pozzuto sees this as true 

across class lines; the difference between middle class and 



working class women is in their acceptance of the situation. 

"The working class woman is more likely to accept passively 

her lot in life; the middle class woman to seek psychiatric 

help and other remedies" (page 33). 
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The final result of alienated activity and the resul

tant self-concept, according to Marx, is its effects on 

interpersonal relationships. The primary basis of free, 

meaningful htunan interaction is equality; "competition and 

inequality as well as isolation and privatization render the 

interpersonal relationships of men dehumanizing" (page 34). 

This is the case in marriage. The inequality of the husband

wife relationship has been discussed above--laws, economics, 

culture--all place women in a subordinate position to her 

husband. In addition, the housewife is socially isolated. 

Relationships with others are also extremely limited. 

Pozzuto points out the difficulties that women have in 

relating to one another: They are separated by competition 

for men early in life; they are prejudiced against themselves 

because women's activities are low in status; they are 

deadened by monotonous and repetitive activity, which does 

not lead to stimulating contact. 

Thus, the modern housewife is alienated--the lack of 

control over her role and her work, the monotonous nature of 

the work itself, the lack of fulfilling activities, the low 

self-esteem--all contribute to her inability to form 

meaningful interpersonal relationsh:Lv ~ :: . She is socially and 



psychologically crippled. 

The myth of motherhood. Perhaps there is no myth 

more pervasive and more holy than the myth of motherhood-

the idea that society needs children and women want them. 

In the age of ecology, however, this is no longer true. 

Society is already overburdened with too large a population. 

And women are increasingly able to choose whether or not to 

reproduce; when and how to have a baby. 

However, old myths die hard. It has been believed 

that women have an instinctive urge or biological destiny to 

procreate. According to the popularized version of Freud, 

women are fit solely for motherhood, in order to compensate 

for their sexual inferiority . That motherhood is considered 

woman's destiny is best illustrated by the fact that any 
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other choice a woman makes is considered unnatural. Attitudes 

toward the childless woman or "unmothered" woman, as Albert 

(1966) points out, are determined by attitudes about mother-

hood, and beliefs about men. 

The unrnothered woman fares badly, whichever 
stereotype is favored. On the madonna theory, a 
childless woman is missing the greatest if not 
the only joy available or proper to a woman. On 
the monster theory, an unmothered woman is unfemi
nine, unfulfilled, and no doubt a castrating female 
to boot. Not even a glance is wasted on the un
fathered male, on the distinctly counterfactual 
assumption that paternity is a matter of supreme 
indifference to [most] men. Stereotypic thinking 
obscures our vision of human beings as real people, 
as individuals with distinctive personalities and 
life histories, with highly variable physiological 
characteristics and abilities (page 27). 
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Feminists argue that maternity is not necessarily a "natural" 

or "normal" function of the female. It is becoming in-

creasingly clear that 

... biological possibility and desire are not the 
same as biological need ... women have childbearing 
equipment. To choose not to use the equipment is 
no more blocking what is instinctive that it is for 
a man who, muscles or no, chooses not to be a weight 
lifter. . . There are no instincts. . . There are 
reflexes, like eyeblinking, and drives, like sex. 
There is no innate drive for children (Rollin, 1972, 
page 60). 

Feminists believe that motherhood, like marriage and house

work, is socially determined. They point out that if 

maternity were natural, there would not be any bad mothers-

biological maternity is not correlated with psychological 

or social aptitude. 

In this brief discussion of motherhood, it is also 

important to note that it is held up to be another path to 

feminine fulfillment through others. First, the woman is 

dependent upon a man for her identity; then she is dependent 

upon her children for her identity. Bart's (1971) studies of 

depressed middle-aged women show what happens to women who 

wholeheartedly accept the myth of motherhood. Those women 

primary role has been maternal, are left with an "empty-nest" 

when their children are grown. The loss of the role results 

in loss of self-esteem, and often severe depression. 

Women whose identity, whose sense of self, is 
derived mainly from their role as mothers .. 
women whose "significant others" are limited to 
their children, are in a difficult situation when 
their children leave ... (page 173). 



... If one's satisfaction, one's sense of worth 
comes from other people rather than from one's 
own accomplishments, one is left with an empty 
shell in place of a self when others depart 
(page 185). 

It is worth mention here, again that study after 

study has shown that those women who have the opportunity to 

seek fulfillment outside their home, who do not depend on 

vicarious self-gratification through husband and children, 

are not only "healthier" themselves (Bart, 1971), but have 

healthier children (Hartley, 1960) . 

. . . a lot of the guilt women express about the 
effect of their working upon their children is a 
displacement of guilt which they really feel in 
departing from the cultural expectation that they 
should only have positive feelings toward the 
maternal role (page 126). 

And Rossi (1966) has shown the inevitability of a woman's 

ambivalent feelings tmvard motherhood, where our cultural 

values make maternity a consuming task. 
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The focus in American society on individuality and 

competition makes the implicit demand on the mother to culti

vate the full potential of each child. The focus on 

individuality 

... roots American women firmly in the maternal 
role to ... an excessive degree, and ... accounts 
for both the total lack of any community facili
ties to ease home and child care, and the very low 
representation of ,.,omen in the ranks of the major 
professions (page 127) . 

Thus, the cult of the individual is one of the factors 

which ties women to the role of motherhood. This ideology is 

also at the foundation of the traditional family unit. It is 



important in this discussion of women's role in society to 

view the nuclear family--the functions that it serves; the 

ways in which it is repressive; the ways in which it is 

important and valuable. 

The nuclear family. Gordon's (1970) analysis of the 

"functions of the family" sums up many of the major criti

cisms set forth by radical feminists and can serve as the 

basis of discussion on this issue. 

1. Families have harnessed men to provide sus
tenance for children, on the basis of each man 
providing for his own biological children. 

2. Families free men to work by harnessing women 
to raise children, each woman with one man's chil
dren ... it keeps women and children isolated, 
deprives children of the company of men most of the 
time and deprives women of the company of adults .. 

3. Families have repressed sexuality so that it 
would interfere as little as possible with the work 
that men are programmed to do, without, however, 
completely destroying it to allow for continued 
reproduction. . . Women in families are trained to 
see themselves primarily as mothers and reproducers, 
not as enjoyers of sex; women outside families are 
pressured to carry themselves primarily as sex 
objects--in order to catch a man and enter a family 
and "relax" into motherhood. Thus the family struc
ture completely limits the alternatives of most 
women even before they marry ... 

4. Families have supported oppression by separating 
people into small, isolated units, unable to join 
together to fight for common interests. More, 
families tend to hide the very existence of common 
interests by training people to consider that their 
worries are personal and private, when in fact they 
are social ... 

5. Families make possible the super-exploitation of 
women by training them to look upon their work out
side the home as peripheral to their "true" role. 
In industrial society women workers have consistently 
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accepted less pay for equal work ... because 
(a) they were not usually responsible for the 
chief support of the family, (b) they considered 
themselves inferior, (c) they were trained into 
passivity, (d) they were not accustomed to 
solidarity with other women. 

The necessary condition for this phenomenon 
was the devaluation of the work done in the 
home ... 

6. Families have chained women to their repro
ductive function by implying that, first, sex is 
inevitably connected with reproduction and second, 
that the woman who bears a child must be primarily 
responsible for its rearing ... 

7. What is worse for children, families have 
enforced responsibility for children by making 
private property of them. . . 

8. Families have helped to stifle even the dream 
of liberation by conditioning people into roles 
and then defining these roles as "fulfillment". 

9. Families perpetuate themselves and their .. 
values by educating children to see them as the 
only model for adult life. 

In conclusion, it seems important to point out some of the 

positive aspects of family life; these, too, must be taken 

into account in any discussion of alternative living styles, 

marriage arrangements and family patterns. 
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Cox (1968), in comparing the Western nuclear family 

to Soviet institutions, has hypothesized that the family unit 

seems to answer two very basic human needs--the need for 

permanence and the need for commitment. In this increasingly 

and ever-changing world, people reach out for permanence in 

human relationships and the family "is a more effective way 

of meeting the need for permanence in human relationships 

than any other as yet devised' (page 130). According to Cox, 



it also supplies people with a sense of commitment which is 

a given concomitant of being a family member. Within the 

family, too, are the opportunities for deepest and strongest 

emotions--most stinging pain and most exuberant joy. And 

the nuclear family, as mentioned above, is basic in pre-
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serving the cult of the individual; the idea of each person's 

expressing his/her fullest potential--according to Cox, this 

is "one of the things life is all about." 

Perhaps she is right. The question is, is the nuclear 

family the most satisfying way possible and can it afford the 

greatest freedom of potential for all family members--wives 

and mothers included? 

Conclusion. Thus, it has been seen that societal 

processes severely limit the choices available to women, and 

thus also limit their personal and social potential. 

Established laws perpetuate male dominance, as well as an 

economic system which is dependent upon women's work as 

unpaid labor. The housewife is generally alienated and 

·. depressed; women who work outside their homes are happier, 

,but feel guilty and conflicted. The cult of individuality 

and the sacredness of motherhood perpetuate the nuclear 

family, which is seen as a stronghold for many of the above

named ills. 
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Required reading: FromM. Garskof Roles Women Play, 

E. Albert, The Unmothered Woman, page 25. A. Rossi, Equality 

Between the Sexes: An Immodest Proposal, page 145. 

E. Cantrow, E. Diggs, K. Ellis, J. Marx, L. Robinson, and 

M. Schien, I Am Furious (Female) page 179. M. Benston, the 

Political Economy of Women's Liberation, page 194. 

From V. Gornick and B. Moran, Woman in Sexist Society. 

J. Bernard, The Paradox of the Happy Marriage, page 145 . 

P. Bart, Depression in Middle-Aged Women. 

Some discussion questions and topics: 

1. Consider the primacy of marriage as the ultimate 

goal for every woman. How has that effected the student's 

life, family, friends? 

2. Consider Benston's analysis of women's exploita

tion as unpaid laborers in the home. How does this keep the 

capitalist system functioning, and how would changes in this 

area (i.e., capitalization of housework) create other changes. 

3. Discuss the belief that "women need a man". What 

are the assumptions behind the sociological, psychological, 

economic, and sexual aspects of this belief? 

4. Discuss the myth of motherhood as it relates to 

the lives of those women Bart has studied--refer to quotes. 

How has this kind of thinking effected the student? 

5 . . Using Gordon's analysis of the "functions of the 

family," discuss alternative methods for meeting these same 

needs--and the pros and cons of these alternatives. 



Suggested activities: 

1 .. Read in class: Syfers, J. Why I Want a Wife. 

In A. Koedt, E. Levine, and A. Rapone (Eds.) Radical 

Feminism. New York: Quadrange, 1973 and/or Mainardi, P. 

The Politics of Housework. In R. Morgan Sisterhood is 

Powerful. New York: Random House, 1970 and discuss. 
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2. Each student makes a life expectations chart or 

autobiographical essay "What you wanted to be when you grew 

up." Include role models, experiences, geographical changes, 

peer expectations, parental attitudes, and educational 

processes. 

3. An exercise in tuning in to role expectations-

pair off with-partners--male and female--or role-play if 

necessary and verbalize on the topic "A good woman should" 

and "A good man should" then switch roles. Discuss as a 

class. 

4. Play "When I grow up I'm going to be married-

A game which illustrates how time and circumstance affect 

women" from the Corrnnission on the Status of Women, 1025 "P" 

Street, Room 340, Sacramento, California 95814. 

5. Using some of the following resources, discuss 

alternative marriage and living styles, with an idea toward 

expression of personal experience: O'Neill, N. and 

O'Neill, G. Open Marriage: ~New Life-Style for Couples. 

New York: M. Evans, 1972. Firestone, S. The Dialectic of 

Sex. New York: Bantam, 1970. Casler, L. Permissive 



Matrimony: Proposals for the Future. The Humanist, 1974, 

34(2), pages 4-8. 

Careers and Occupations 

Introduction. Much of the energy and attention of 

the current feminist movement has been directed at achieving 

equal employment opportunity for women (Hole and Levine, 

1971). It is often seen as a route to reaching not only 

economic, but social and psychological equality as well. 

Counselors can be important influences in the 
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process of the individual womans career or occupational 

development. Ideally, they can help women develop their full 

potential, unfettered by sex-role stereotypes. It is neces-

sary then, for the counselor to be aware of the present status 

of women in the labor force. This section begins with an 

overview of the attitudes surrounding working women. It is 

important, too, for the counselor to be aware of the voca-

tional theories useful in counseling women; these theories 

can change thinking and can clarify myths about women and 

work. Finally, the lecture provides counseling strategies for 

working with two groups of women with whom the counselor is 

likely to have contact around vocational issues--high school 

women and middle-aged, middle-class women seeking to enter 

or re-enter the job market. 

The world of work. As has been seen thus far in this 

course, there are many myths surrounding the position and 



role of women in this society. This is true also with 

respect to women's status in the world of work. Counselors 

need to be aware of the discrepancies between popular myths 

and current realities in order to better prepare their 

female counselees for the difficulties, discrimination, and 

inequalities they will face, as well as the open and fluid 

career opportunities potentially available. 

In American society, money is power (Benston, 1970). 

As has been seen earlier, the work of most women, as house-
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wives, is outside the money economy, is therefore considered 

"valueless"; thus women are powerless (Benston, 1971). Yet, 

it is clear that women's work is essential to capitalist 
.. 

economy, as free labor in household duties and child care. 

Women are also essential as primary consumers in an economy 

based on compensatory consumption (Newton, 1973). 

The concern here, however, is with those women who do 

work outside their homes. "These women leave the home to 

join an exploited labor force ... " (Dixon, 1972, page 172). 

The many myths surrounding women's economic position in 

American society serve to obfuscate the real issues of ine-

quality of opportunity. 

MYTH: Because girls marry, it is not necessary for 

them to plan to work. 

Nine out of ten girls will marry. But nine 
out of ten will also be part of the work force for 
some part of their lives, and a majority will work 
full time for as much as 30 years or more. Most 
girls will marry and have children, but whether 
they are married or not, are trained or not, they 



will be employed for a significant portion of their 
lives (Commission on the Status of Women). 

At present, 38 percent of the labor force is female (Hole 
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and Levine, 1971), and the trend is toward increasing numbers 

of women seeking employment (Dixon, 1971). Most women work 

because of economic need. Nearly two-thirds of all women 

workers are single, divorced, widowed or separated, or have 

husbands whose earnings are less than $7000 a year (Women's 

Bureau, U.S. Department of Labor). 

In addition, more married women today seem to be 

responding to feminist ideology, and are aspiring to succeed 

in a chosen career. More working-class women are returning 

to work when the children are ready for school (Gardner, 

1974). Women who may not have anticipated extended partici-

pation in the labor force when they were undergraduates are 

now, in their middle years, employed (Westervelt, 1973). The 

chances are two out of five that a married woman with one to 

three years of college education who is living with her hus

band will be in the labor force; the chances are better than 

one in two if she has had four or more years of college educa

tion; the chances are better than eight in ten if she has a 

doctorate or comparable degree (Women's Bureau, 1969). These 

figures bely another myth. 

MYTH: Women waste space in colleges; they do not use 

their education after they are married and have children. 

As seen above, the more education a woman has, the 

more likely it is that she will be working. Ginzberg (1966) 



reported that women who attended graduate schools were more 

iikely to return to work after marriage than less educated 
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women. Once they have received their training, fewer profes

sional women than ever leave the labor force; most of these 

women do not leave even during child-rearing years (Commis

sion on the Status of Women, 1971). But this myth is still 

used to discriminate against women in obtaining an education. 

It is more difficult for women than men to enter colleges and 

universities, to qualify for and receive higher degrees. 

This is important for counselors to recognize, for their 

influence can be critical in encouraging a woman to pursue 

training for work that will be both rewarding and remunera-

tive. 

MYTH: Women have better jobs now than ever before. 

The opposite is true. The employment situation for 

women is getting worse rather than better (Women's Bureau, 

1969). The majority of women who work are in the lower 

status and lower paying jobs. 

Women are 70 percent of all clerical workers, 
99 percent of all private household workers, 
55 percent of all other service workers, and 
27 percent of all factory workers. Only 14 percent 
of all working women are employed as professional 
or technical workers (Freeman, 1970). 

Women are losing ground in the proportion of professional jobs 

which they hold--presently they are 37 percent of all profes

sional workers compared to 45 percent in 1945 (Hole and 

Levine, 1971). Only 10 percent of all scientists are women, 
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7 percent of all physicians, 3 percent of all lawyers, and 

1 percent of all engineers (Dixon, 1969). Even if women have 

the same jobs as men, they are paid less (Levitin, Quinn and 

Staines, 1973). 

MYTH: Women earn as much as men do in the same 

occupations. 

Here, too, things are getting worse. "The gap be

tween the incomes of full-time men and women workers has 

been widening at the rate of one half percent a year for. 

the last 15 yeara' (Freeman, 1970, page 40). The median 

salary of women is about 58 percent of men's (Levitin, Quinn, 

and Staines, 1973). This figure can be partially explained 

by the fact that women are concentrated in lower paying occu-

pations. However, even within the same occupations, the 

median income of women is lower than that of men; for example, 

women in clerical jobs (34 percent of working women) earn 

$1600 less per year than men doing the same work (Dixon, 1969); 

women scientists and engineers are paid $2500 to $3000 less a 

year than men in the same positions (Bird, 1970, page 40). 

The most constant and bitter injustice experi
enced by women is the income differential. \Vhile 
women might passively accept low status jobs, 
limited opportunities for advancement, and discrimi
nation in the factory, office and university, they 
choke finally on the fact that the male worker next 
to them earns more and usually does less (Dixon, 
1969, page 175). 

Recent research has shown that if a woman were paid the same 

as a man of comparable education, occupational status, job 



tenure, and other qualifications, she would be earning 

$3458 more than at present. In other words, 

the median woman would have to earn 71 percent 
more than her current salary to equal the income 
of a man with her achievement scores ... fully 
95 percent oq the women were earning less than 
they deserved (Levitin, Quinn, Staines, 1973, 
page 90). 

In some companies, men and women do the same work, but their 

jobs have different titles, and women are paid less (Bird, 

1970). Often, the lower pay of a woman is justified by the 

myth that women's salaries are supplemental to their bus-

band's income. 

MYTH: It is not necessary to pay women the same as 

men; they are working for "pin money" or "self-fuLfillment." 

As mentioned above, statistics have shown that most 

women are working out of economic need (Freeman, 1970). 

Married women often find that their husband's salaries are 

insufficient in maintaining the family beyond a survival 

level, and they must work to provide adequate health care, 

pay taxes, pay for their children's college education, buy a 
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home, etc. In addition, more and more women are finding their 

marriages dissolving; the number of divorces in California 

during the last decade has increased by 148 percent (Commis

sion on the Status of Women, 1971). If a woman is divorced, 

the chances are two out of three that she will be employed 

(Women's Bureau, 197lb). Many of these women find themselves 

supporting small children. Interestingly, 



ten percent of the nation's families are headed 
only by a woman, but 40 percent of the families 
classified as poor have female heads ... 35 per
cent of all women of marriageable age are not 
married (Freeman, 1970, page 39). 

Most women who work need to work . Another often cited 
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reason for women's lower pay scale is that they are considered 

less steady workers than men. 

MYTH: Homen are unreliable workers particularly due 

to frequent illness and family obligations. 

On the contrary, it has been found that absenteeism 

is consistently related to type of work, not sex. Age, 

occupation, and salary make more difference than sex. Women 

seem to be out sick more than men because it is generally 

true that they hold the dull, ill-paid jobs that invite 

"sickness"--low income, low skill jobs are most frequently 

· missed by both males and females. Turnover rates are simi-

larly related more to the nature of the job than to the sex 

of the job holder (Bird, 1970). 

MYTH: Certain jobs are suitable for women; they 

should stay in their traditional roles. 

Men believe, and women accept, that women's role 

should be selfless, aiding and helping men, or fulfilling 

women's traditional roles as nurturers and comforters. 

According to this line of thinking, work that women choose 
. 

should be an extension of their family duties--or fill in the 

time left over from their primary obligations of wives and 

mothers . Studies by Hartley (1960) have shown that many 



working mothers consider their work as an aspect of their 

nurturant function--another way to serve their families. 

Women are sex-typed into certain occupations on the 

basis of traditional stereotypes. One third of all working 

women were in seven occupations in the late 1960's; one-

fourth were in four: They were secretaries, retail sales-

women, household workers, or teachers in elementary schools. 

The next three occupations were ,bookkeepers, waitresses, 

and nurses (Willett, 1971, page 513). The occupations most 

traditionally occupied by women are the personal services 

where women earn a salary by doing exactly what they would 

do for their own families . Many jobs monopolized by women 

are those of 

limited responsibility which involve greeting and 
serving outsiders in much the same way that a 
wife welcomes visiting acquaintances of her husband. 
More than 90 percent of receptionists, attendants 
in doctors' and dentists' offices, airline flight 
attendants ... more than 80 percent of persons 
employed to wait on tables, more than 75 percent of 
cashiers are women (Bird, 1970, page 47). 

An extension of the myth of women's family-centered 

role is that women cannot do big jobs, that they are not 
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strong or creative enough. Because they are often socialized 

to believe in their own inferiority, many women often believe 

that they cannot compete with men as equals; they are rele-

gated to positions of service to men--routine activities and 

maintenance chores. Those women who do become professionals 

are judged by a double standard--they must be good to surpass 



the harsh scrutiny they receive, but not too good so as to 

threaten their co-workers. They are often accused or sus-

pected of aggressiveness or unfemininity and are made aware 

of either accepting or battling this image (Willett, 1971). 

Educated women are primarily employed in the 

"helping" professions. In her essay "The Compassion Trap" 

Adams (1971) points out that this narrow perception of 

women's capabilities 

is one of the strongest forces in today's world 
that subverts and distorts both the individual 
identities and the social roles of women. It repre
sents a residual and anachronistic perception of 
their innate characteristics and social capacities 
... the resultant misplacement of vital energies 
has . equally negative effects uponwomen, who are 
caught in these self-defeating trivialities, and 
upon society, which is deprived of the vital and 
significant contributions that women can make 
(page 556). 
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She also discusses the limitations placed on thos professions 

that women dominate--such as social work--"women's work" is 

considered trivial; thus, those professions dominated by 

women are devalued. A study by Rossi (1965) has shown that 

the qualities necessary for a woman to choose an atypical 

profession such as engineering, medicine, or science·, demands 

that she have high intellectual ability, intense channeling of 

energy in one direction, extreme independence, and apartness 

from others. These qualities are unlikely to result from 

present child-rearing and socialization practices involving 

females. 

MYTH: Women who have children should stay at home and 

i 
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devote themselves to their upbringing. 

As seen above, few women can afford this luxury. 

Many women must work--either as sole support of their 

children or as a substantial part of it. In 1970 almost a 

quarter of all children were living in single-parent families. 

Nearly half of all mothers in the United States have jobs out

side their homes (Commission on the Status of Women, 1971). 

Recent research (Hartley, 1971) indicates that "there seems 

to be no realistic basis the guilt many working mothers of 

school age children feel about their work" (page 123). The 

studies she reports indicate that in many cases it is desir

able for the children when their mothers take at least part

time jobs. Other studies have shown that a child's develop

ment is not effected by mothers' employment outside the home 

(Commission on the Status of Women, 1971). Neither is the 

mother's employment a cause of juvenile delinquency; it is 

the quality of care and not the time consumed which is of 

major significance (Women's Bureau, 1972b). 

MYTH: The increasing numbers of women in the labor 

force means that more women are "liberated". 

It is important before concluding this section on the 

present status of women in the labor force to note that the 

feminist demand for liberation from traditional women's place 

does not mean a demand to be exploited in the labor pool. 

When the oppression of women is viewed from the standpoint of 

economics, it is important to make a distinction between the 
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right to work, the right to receive equal pay for equal work, 

and the right to proportionate representation in all occu-

pations and professions. 

To this end, then, it is important for counselors to 

note the labor market projections from the Bureau of Labor 

Statistics for the 1970's: 

(a) The potential supply of elementary and secondary 
teachers (women mostly) may outstrip demand by 
nearly three-fourths; 

(b) The supply of potential college teachers will 
also outstrip demand; 

(c) Job opportunities in nursing, social work and 
librarianship will be good but not sufficient to 
absorb the supply of qualified female college grad
uates who will not find teaching positions; 

(d) "Normal supplies" (that is, the proportion of 
college women that generally enter these occupations) 
will be largely adequate to fill projected openings 
in home economics, dietetics, and medical labora
tory work; 

(e) Professions in which rapid growth is predicted 
are medicine (presently 7% women), dentistry (2% 
women), engineering (.7%), architecture (4%), 
drafting (4%), saw (3%), veterinary medicine (2%), 
physics (4%), and chemistry (10%); 

(f) The following skilled trades (presently 3% women 
workers) will have rapidly growing labor needs: 
Mechanics, appliance repairmen, business machine 
repairmen (Newton, 1973, page 123). 

These predictions should be taken into account in counseling 

girls and women in their preparation for work. Talent and 

training should coincide with available work. 

Toward a vocational theory for women. It can be seen 

from the preceding information that counselors cannot ignore 



the special demands in counseling women with the idea that 

marriage is the only alternative. There are currently many 

paths open. However, it is clear that most women should 

realistically plan for two roles--homemaker and wage-earner. 

How can vocational counseling theory take into account the 

unique situation of the modern woman? What are the factors 

affecting career development in women? 

Two factors are of extreme importance in developing 

theory which accurately describes women--the contingency 

orientation most women have toward their lives, and the 

home-career conflict, a significant influence on vocational 

goals. 

Contingency orientation. In her studies on sex 

roles, Angrist (1969) encourages the use of a many-faceted 

model--the role constellation approach. She hypothesizes 

that 

flexibility in future fulfillment of women's roles 
is built into socialization both early and late as 
contingency training ... woman libes by adjusting 
to and preparing for contingencies. The degree 
varies by social class, so that the lower the class 
the higher the contingency orientation. . . This 
contingency orientation is reflected in personality 
development, in belief systems, and in choices 
(page 104). 
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The key contingency for young women is marriage, and "prepara

tion to fit the unknown spouse" (page 104) . While most women 

do plan to marry, there is the possibility of remaining single; 

thus one motivation for career training is preparation for 

this contingency. As seen above, it is possible that once 



married, work will remain a necessity for the woman--to 

support her husband through advanced education, supplement 
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or supply the family income, earn money for other purposes-

home, education, etc. Another contingency on career prepara

tion is temporary or permanent childlessness--early in life, 

or later, when children have grown and leave home; many women 

want to have options to fill this open time. In addition, 

many women consider the possibility of divorce or widowhood; 

young women may plan to be able to work in view of this 

possibility (Angrist, 1969). Thus socialization for contin

gencies is a key theme in women's lives in early and adult 

socialization. 

Home/career conflict. Another factor which affects 

many women in youth and adulthood is the home/career conflict 

(Farmer, 1971). This conflict is a result of the cultural 

between the realities of technological and economic change 

and societal expectations and pressures. Most women experi

ence conflict home and career values whether they choose only 

to work, only to marry, or to do both. Research has shown 

the existence and influence of this factor. Farmer and 

Bohn (1970) studied the conflict in relationship to career 

interest. They found that when instructed to pretend men 

like intelligent women, to pretend that it was possible to 

successfully pursue a career and raise a family, respondents' 

career interests were significantly raised. Mathews and 

Tiedeman (1964) found that women were greatly influenced by 



the social myths surrounding career choice--feelings of 

inferiority, questions around feminine roles and family 

service--often lowered women's professional goals. Other 

studies (Levine, 1969; Tucker, 1971; Nagely, 1971) have 

shown that women who choose male-dominated occupations are 

more career oriented, less likely to leave work for family 

obligations, and most comfortable with their dual roles and 

feminine self-identity. When women are freed of the fears 

of entering masculine fields and of successfully combining 

home and career, they often express vocational interest in 

work demanding a high degree of professional training 

(Farmer, 1971). It is important to note that the attitudes 

76 

of men are significant in women's career perceptions--Kaley's 

(1971) survey showed that married professional men have a 

negative attitude toward the dual role of marriage and 

career for women. Bailyn (1969), in her studies in Great 

Britain, found that the husband's approach to integrating 

family and work in his life is as important as his wife's 

attempt to integrate career and family. 

In general, it can be said that while conditions are 

changing, women need help to resolve the home/career conflict. 

There is still a great deal of stress placed on women's roles 

as wives and mothers, and their career goals are considered 

secondary. 

Counseling strategy. How do these factors influence 

the counseling of women? This question is treated with 
. ' 
b 



respect to two groups with whom counselors have frequent and 

significant contact--the high school woman and the middle

aged, middle-class housewife--what are their particular 

needs and how can they be dealt with? 
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The high school woman. Recognition and struggle with 

the above-named myths and inequalities in modern society 

means that there are more and more options available to 

today's young women if she is emotionally and psychologically 

able to grasp them. It is clear from above statistics that 

most women will be working for some portion of their lives. 

How can counselors help young women to make this a fulfilling 

and enriching experience? Counseling goals with respect to 

young women can be analyzed in terms of areas of expectations, 

values clarification, and actual planning. 

It has been shown that society expects the young 

woman to become a wife and mother (Bern and Bern, 1970). And 

it has also been shown that these expectations can be 

crippling (Horner, 1971)--for both the individual in terms 

of self-fulfillment and for the society--in terms of talent 

and potential lost. It is important that counselors be aware 

of the dynamics of expectations on the psyche of the young 

woman. Earlier discussion (Education) brought to the fore 

the influence of the school--texts, teachers, peers, the 

"hidden curriculum"--and the influence of discriminatory 

education and employment practices. One area that has not 

been touched on above is the influence of family patterns and 



expectations on young woman's self-concept and career 

potential. An awareness of this factor is also important 

and can aid to the counselor in helping the individual 

student to be cognizant of her own expectations. 
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Research reported by the Institute for the Study of 

Human Problems (Lozoff, 1969) shows the influence on young 

women of the expectations of their families. The young 

women in this study who were categorized as autonomous devel

opers were unconcerned about their femininity and felt free 

to develop their competencies without accounting for sex

role values. It was found that these women had fathers who 

were secure in their work and their marriages and encouraged 

and valued their daughters self-development in the same way 

that they encouraged their sons. In addition, these women 

had more opportunity to observe women in fields other than 

traditionally feminine ones, and were more familiar with a 

greater variety of life styles. On the other end of the 

spectrum were those women, called least autonomous, who 

were most concerned with parental approval, finding a husband 

and fulfilling the traditional feminine role. Most of them 

had fathers, who although exalted as titular head of the 

family were submissive to their homebound wives. Briefly, 

the study concludes that sex role behavior within parental 

families is a significant influence on young women's attitudes 

toward men, themselves, and toward work. 

Thus, the counselor should be cognizant of the 



expectations and values that a young woman incorporates-

from her family, peers, the school environment, the society. 

These expectations can lead to growth and self development 

or severe limitations. The counselor can aid the individual 

to sort out these influences and help her to match her own 

expectations with her talent, ability, and reality--the 

contingency factor, the job market, etc. Achievement is a 

function of expectation. 

The counselor can also be a catalyst for the young 

woman in clarifying her own values. To begin with, she must 

be realistic about her needs and her attitudes toward work. 

A recent publication for Counselors in California Schools 

(Commission on the Status of Women, 1971) suggests that high 
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school girls be given an opportunity to observe people 

working in all kinds of jobs; be exposed to women with differ-

ent occupations and living styles; be given specific informa-

tion about different vocational possibilities. Hansen (1972) 

suggests that 

students be exposed to the reality of discrimination 
in hiring, promotions, and salaries, and of the subtle 
ways society imposes its values rather than allowing 
free choice of life options (page 91). 

This can be done through consciousness-raising in cognitive 

aspects of women's condition. Young women need good role 

models as an aid in raising their career aspirations. In 

particular, they need to be encouraged in seeing themselves 

as achievers, in seeking an identity through a career or a 

vocation. They must see a variety of career patterns--from 

single person to career/family to traditional nuclear family ' i · 

~' . , I 



to single parent. Counselors can contribute to the movement 

to counteract the myths which limit individual potential, 

and leave so many women unequipped for the "real" world. 

80 

The middle-aged woman. Many women have reached 

middle age feeling unequipped for the real world. As men

tioned above, most women find that they need to or want to 

return to work, and most are unprepared for this contingency. 

Earlier (Marriage and Family), the alienation of the American 

housewife (Pozzuto, 1973) was discussed, with its effects on 

self-concept and inter-personal relationships. Here, it is 

important to note the ways this alienation effects the 

psyche of the middle-class housewife and then to consider 

methods of developing the potentials of these women. 

In an analysis of psychological problems of middle

class women, Self (1969), observed three common characteris

tics. The most pervasive as the lack of confidence these 

women have in their own ability--due to under-utilization of 

talents, boredom, routine, comparison with the achievements 

of their husbands. This lack of confidence contributes to 

their general state of depression, manifested by low energy, 

lack of interests, and reluctance to leave home. Self attrib

uted this depressiveness to the women's sense of loss--of 

attractiveness, of love from her husband, of worth. Depres

sion is also due to anger directed inward; these women blame 

themselves for their unhappiness. The third major charac

teristic of middle-class housewives he describes as an 



"identity crisis"; most of these women "have devoted the 
• 

major portion of their energies to the attainment of other 

people's goals" (page 4)--as their children leave home, they 

lose this means of identity (cf. Bart, 1972). 
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These characteristics must be taken into account when 

counseling the mature woman. Often in their isolation and 

despair these women are unaware of the social factors which 

contribute to their discontent. As with the high school 

student, the counselor can be instrumental in aiding women 

to see this aspect of their condition. 

Two basic frameworks for counseling these women are 

briefly presented here: Assertive training, and decision

making . These methods seem to be particularly useful in 

answering the needs of these women at this time. 

Assertive training. At its most basic level, asser

tive training can help women take more control of their 

lives. Gilmore (1973) presents two assumptions regarding 

assertiveness: 

Assumption 1: In order to cope constructively with 
life (people, places, things, and ideas) any human 
being, at any age, must experience himself/herself 
as having an impact, being masterful, not being 
overwhelmed nor victimized. 

Corollary: Experiencing oneself as having little 
or no impact, i.e., being sub-assertive, is accom
panied by feelings of depression. 

Assumption 2: The roles and activities in which 
most women are engaged during most of their lives 
afford scant opportunities to have impact, be mas
terful, and make important things happen. 

Corollary: Women, more frequently than men, become 
increasingly sub-assertive, experience lengthy 



periods of feeling victimized by their roles and 
activities, and frequently are overwhelmed by what 
for men are ordinary life tasks. 
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These assumptions speak particularly to the women described 

above. Gilmore suggests that women ask themselves several 

questions regarding family decision-making in order to deter

mine their degree of sub-assertiveness. 

Jakubowski-Spector (1973) presents a program of asser-

tive-training particularly for women . 

. . . the growth of the women's movement. 
increases women's self-acceptance ... [but also] 
causes many women to raise their personal aspira
tions to be strong and effective as well as 
feminine. A major component of this strength 
and effectiveness is personal assertiveness 
(page 7 5). 

She makes a definitional distinction between assertive be-

havior, non-assertive behavior, and aggressive behavior. 

Assertive behavior is that type of interpersonal be
havior in which a person stands up for her legiti
mate rights in such a way that the rights of others 
are not violated ... [it] is an honest, direct, and 
appropriate expression of one's feelings, beliefs, 
and opinions. It communicates respect for that 
other but not necessarily for their behavior 
(page 76). 

Non-assertive behavior is defined as 11 
••• that type of 

behavior which enables the person's right to be violated by 

another 11 (page 78). The other person may do this knowingly 

or unknowingly. 

Aggressive behavior is that type of interpersonal 
behavior in which a person stands up for her own 
rights in such a way that the rights of others 
are violated ... an attack on the person rather 
than on the other person's behavior (page 77). 



In the tra-ning procedure, three goals are set 

1. to educate the woman to her interpersonal 
rights; 

2. to overcome whatever blocks exist to acting 
assertively; and 

3. to develop and refine assertive behaviors 
through active practice methods (page 79). 
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Decision-making framework. Another counseling theory 

which seems particularly suited to the needs of middle-class 

women, and has also been used successfully with high school 

women (Farmer, 1971) is the decision-making framework. It is 

useful in clarifying the home/career conflict situation; in 

helping women make vocational choices, decision theory utilizes 

objective reality data as well as subjective factors such as 

social myths (Farmer, 1971). As described by Schlossberg 

(1972), decision theory has two major phases: Anticipation 

and implementation. During the anticipation stage, the woman 

is free to dream, explore, fantasize, consider alternatives, 

arrive at a decision. The counselor can help the woman to 

expand horizons and restructure limits. During the implemen-

tation stage, the woman begins to try her new role and to 

integrate it into her identity. "The counselors' second task 

is to help change the context in which women live, so that as 

dreams expand, so will the possibility of their implementa

tion" (page 138). Schlossberg's framework encourages coun-

selors to work in three main problem areas. "In order to 

help clients, counselors must (a) counsel, (b) develop pro-

grams to reach those who do not seek counseling, and 
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(c) change society so that women can develop their 

potentials" (page 142). 

Conclusion. Other courses (e.g., Matthews, 1968; 

Catalyst, 1973) which have been developed to answer the 

special needs of the mature woman seeking greater fulfillment 

stress the importance of women's consciousness-raising in 

cognitive areas of women's oppression. Women need to be 

advised of the facts of women's condition such as those 

presented in this course; they need to be aware of the myths 

surrounding the role of women in this society; they need to 

understand the effects of their own socialization on their 

personalities and self-concepts . Counselors can help women 

in these struggles. They can be instrumental in freeing 

women to realize their full potentials. 
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Required reading: FromM. Garskof, Roles Women Play: 

C. Bird, The Sex Map of the Work World, page 39; M. Dixon, 

Why Women's Liberation, page 165; M. Salzmann-Webb, Woman as 

Secretary, Sexpot, Sow, Civic Actor, Sickie, page 7. 

From V. Gornick and B. Moran, Woman in Sexist Society: 

R. Willett, Working in "A Man's World": The Woman Executive, 

page 511; D. Gold, Women and Volunteerism, page 533; M. Adams, 

The Compassion Trap, page 555 . 

Some questions and topics for discussion: 

1. What other myths surrounding women and work were 

not mentioned in the lecture? 

2. How does the idea of "the compassion trap" 

described by Adams relate to the profession of counseling and 

to the students' attitudes about their work? 



3. Ho~ do the ideas on contingency planning and 

home/career conflict relate to the lives of individual 

students? 

4. What are the influences on a young woman in her 

choice of occupation or career? 
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5. What are the particular problems associated with 

the middle-class housewife who anticipates returning to work? 

6. Does an increasing number of women with jobs 

outside the home indicate a weakening of the belief that "a 

woman's place is in the home"? 

Suggested activities: 

1. Four women students prepare and present "Women's 

Work is Never Done" a dramatic reading on the history of 

women in America. In J. Leppaluoto, Women on the Move. 

2. The class could observe or participate in a panel 

discussion of women representing a variety of lifestyles and 

life patterns--presenting a spectrum of options. 

3. Students can role-play situations in which sex

biased behaviors may emerge--for example, a daughter and 

mother discussion career expectations, then seeking the help 

of a counselor. Students participate, observe, evaluate. 

4. Students work in pairs as counselor and counselee, 

sharing aspects of their'own lives in which sex role, work, 

or related areas create conflicts. 

5. Students view the film "Assertive Training for 

Women" (by P. Jakubowski-Spector, J. Pearlman, and K. Coburn. 



Washington, D.C.: American Personnel and Guidance Associa

tion, 1973) and respond to the various practice situations. 

6. Students role-play assertive training techniques 

with particular emphasis on working with the mature woman 

returning to work or to school. 

Psychotherapy 
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Introduction. Psychotherapy has an important posi

tion in American life (Firestone, 1970), and is another force 

which encourages women to maintain the status quo. It has 

been criticized by feminists, and others as well, for its 

basic premise that individual problems are unique and 

idiosyncratic. Through psychotherapy, the individual seeks 

freedom from her/his own particular "hang-ups", but little 

attention is given to the social conditions which, as pos

tulated in previous lectures, contribute so much to the 

development of personality (Cantarow, Diggs, Ellis, Marx, 

Robinson, and Schien, 1971). 

In this lecture, attention is given to .the attitudes 

toward and treatment of women in psychotherapy. More women 

than men are involved with mental health professionals in 

this country; some possible reasons for this are discussed. 

Attention is also given to the underlying myths about female 

inferiority inherent in much of psychological theory as well 

as practice. The lecture includes a review of pertinent 

literature, and is intended to raise some questions for the 

counseling student concerning ·institutionalized sex bias. 



Following this topic is an additional discussion of all 

women's groups, which many feminists see as a positive 

alternative to traditional psychotherapy. Topics for dis-

cussion and suggested class activities are included. 

One of the most outstanding characteristics of 

psychotherapy in this country is the predominance of women 

who are patients. More women than men are classified as 

mentally ill and hospitalized as such; more women than men 

seek help through public agencies and private therapists. 

In 1968, the National Institute of Mental Health found that 
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American women comprise 62 percent of the adult population in 

out-patient clinics, 61 percent of the adults in private men

tal institutions, and 60 percent of the adults in general 

psychiatric wards. Women of all ages comprised 50 percent of 

the adults in state and county institutions, and they re

turned more frequently and were detained for longer periods 

than men. Adult women comprise two-thirds of the inmates in 

Community Mental Health Centers and of individuals in private 

psychotherapeutic treatment . Most inmates over 65 in mental 

institutions or old age homes are also women (Chesler, 1972). 

In addition, the Joint Commission on Mental Health and 

Illness, in a report on nonhospitalized adults stated that: 

1. Greater distress and symptoms are reported by 
women than by men in all adjustment areas ... more 
disturbances in general adjustment ... self
perception, and in ... marital and parental func
tioning. 

2. A feeling of impending breakdown is reported 
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more frequently by divorced and separated females 
than by any other groups of either sex. 

3. The unmarried (whether single, separated, 
divorced or widowed) have a greater potential for 
psychological distress than do the married. 

4. While the sexes do not differ in the frequency 
with which they reported "unhappiness", the women 
reported more worr~ fear of breakdown, and need for 
help (Chesler, 1972, page 120). 

Why is it that women are more involved than men with 

mental health professionals in this country? Philips and 

Segal (1969) have suggested that one of the reasons for this 

situation is that help-seeking behavior is more tolerated 
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and encouraged in women. Because of their social role, women 

are more emotionally expressive and more able to manifest 

sensitive behavior. 

Another possible answer is that current social condi-

tions are more conducive to mental illness in women than in 

men. A 1973 study by Gove and Tudor verifies the above 

statistics--that more women than men are classified as men-

tally ill (with mental illness defined as "functional dis

orders characterized by anxiety {neurose~7 and/or mental 

disorganization {psychosi~7"). They hypothesize that women's 

role in modern industrial societies has a number of charac-

teristics that may promote mental illness. 

In Western Society, sex acts as a master status, 
channeling one into particular roles and determining 
the quality of one's interactions with others .. 
Because of the roles they occupy, women are more 
likely than men to have emotional problems (page 830). 

Woman's primary role in this society is that of housewife . 

·~ 
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Men generally have two major roles--breadwinner and husband/ 

father--from which they can derive gratification. As Friedan 

(1963) called attention to in The Feminine Mystique, a large 

number of women find their major activities--housekeeping 

and child-rearing, frustrating and unfulfilling. 

Can the problem that has no name be somehow related 
to the domestic routine of the housewife? When a 
woman tries to put the problem into words, she 
often merely describes the daily life she leads 
... the concrete details that trap the suburban 
housewife, the continual demands on her time ... 
(pages 219-220). 

In addition, this major activity of many women occupies a 

position of low prestige--in a society where money is a pri-

mary indication of value, most women have little "worth". 

Tudor and Gove (1973) hypothesize that because the role of 

housewife is unstructured and invisible, it is possible to 

perform poorly, leaving many women dissatisfied not only 

with the quality of their work, but also with the quality 

of their performance. Even when a married woman works out

side her home, she is in a less satisfactory position than 

her mate; frequently, she is discriminated against in her 

job, her income is often viewed as supplementary to the 

family income and thus her career is considered tenuous. 

She is also under greater strain--working as well as playing 

the primary role in maintenance of the home. Another point 

which Tudor and Gove make is that societal expectations of 

women are unclear. Because success is seen in terms of 

work, the traditional female role is not highly valued. 



Bardwick and Douvan (1971) have corroborated: 

Frustration is freely available to today's woman: 
If she participates fully in some professional 
capacity she runs the risk of being atypical and 
nonfeminine. If she does not achieve the tradi
tional role she is likely to feel unfulfilled as 
a person, as a woman. If she undertakes both roles, 
she is likely to be uncertain about whether she is 
doing either very well. If she undertakes only the 
traditional role, she is likely to feel .frustrated 
as an able individual. Most difficult of all, the 
norms of what is acceptable, desirable, or pre
ferable are no longer clear (page 238). 

Other theorists have taken a more extreme view of the effect 

of social conditions on the psyche of women. 

This remorseless stifling of a girl's intelliegence 
and ego, this socialization into a life of service, 
this continued undermining of any possibility of 
independent achievement outside of the prescribed 
realm, all constitute a condition one could des
cribe as female schizophrenia. . . Our society 
could be described as one which drives women 
crazy (Tax, 1970, page 32). 
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There is perhaps another answer to the question of 

why more women than men are more involved with mental health 

professionals. Theorists, such as Chesler (1972) take a more 

political viewpoint, believing that current social conditions 

are more oppressive to women than to men, and that the 

ideologies and practices of psychology and psychiatry are 

sexist in nature and application. These institutions have 

been founded on the notion that human differences are innate 

and biological in origin. Weisstein (1970), Chesler (1972), 

and other feminist psychologists argue that inequality is 

the result of the values that society has placed on these 

differences. This concept is basic to the rest of this 
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discussion. 

Myths about female inferiority. In her discussion on 

the oppression of women by the mental health profession 

Chesler (1972) states that 

most contemporary female and male clinicians .. 
currently share and act upon traditional myths 
about "abnormality," sex-role stereotypes and 
female inferiority (page 79). 

One of these myths is the idea that the male is the prototype 

of humanity and the female is understood in relationship to 

him. The traits generally observed in men are seen as 

"human"; the same traits observed in women to a greater or 

lesser degree are considered "feminine". A second myth is 

the 

.dichotomy established between the cognitive 
and affective aspects of human functioning and 
the assignation of them to the man and woman, 
respectively. The positive valuation of cognitive 
or rational behavior and the less positive or nega
tive valuation of affective or sensual behavior 
paralleled the positive valuation of man over women 
(Doherty, 1973, page 68). 

A recent study (Broverman, Broverman, Clarkson, 

Rqsenkrantz, and Vogel, 1970) illustrates the extent to 

which contemporary clinicians ascribe to these myths. A 

group of actively functioning clinicians, male and female, 

including psychiatrists, psychologists and social workers 

were given a questionnaire describing personality traits 

consisting of 38 sex-stereotyped bipolar items (e.g., subjec

tive/objective, not at all aggressive/aggre~sive). The 

clinicians were asked to mark the pole describing the healthy 



male, the healthy female, or the healthy adult, sex 

unspecified. The results were the same for both male and 

female clinicians--there was high agreement as to which pole 

fit the healthy man, woman, adult. In addition, there were 

different standards of health for men and women; these 

95 

standards closely paralleled stereotyped sex-role differences. 

Those behavioral attributes considered healthy for an adult, 

sex unspecified, most closely resembled the description of 

the healthy man. In their discussion of these results, 

Broverman, et al. (1970) described the double standard of 

mental health that their study illustrated . 

. . . for a woman to be healthy from an adjustment 
viewpoint, she must adjust to and accept the be
havioral norms for her sex, even though these be
havior are generally less socially desirable and 
considered to be less healthy for the generalized 
competent, mature adult (page 92). 

Some of these traits generally assigned to "healthy" women 

are: submissive, dependent, not adventurous, easily influ-

enced, not aggressive, not competitive, excitable in minor 

crises, feelings easily hurt, emotional, conceited about 

personal appearance, subjective, dislikes math and science. 

Chesler (1972) points out three other myths that 

clinicians endorse which need be but briefly mentioned here; 

that "maternity and maternality are exclusive female 

properties ... ; lesbianism and homosexuality are diseases 

. ; certain pregnancies are illegitimate; certain women 

are promiscuous ... " (pages 90-92). These are additional 

patriarchal notions of what consists of mental health for 

·(' ·: 



women. 

Myths in theories. These myths are at the founda

tion of most major theories in psychological literature, and 

as such, continue to have a wide and pervasive influence. 

Psychoanalytic theory, as a prime example, continues to make 

its presence felt in educational psychology, other social 

sciences, child-raising manuals, etc. Firestone (1970) 

declared that "If we had to name the one cultural current 

that most characterizes America in the twentieth century, it 

might be the work of Freud and the disciplines that grew out 

of it" (page 41). Critics of Freud have pointed out the 

male bias inherent in his theory; in his concept of person-

ality he assumed that the male is the prototype of the human 

person, and the female, in comparison to him, has something 
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lacking. This is obvious in his concepts of Oedipus complex 

and penis envy (Doherty, 1973). Freud asserted that "anatomy 

is destiny" and then assumed that what he observed about 

women in his social context was a biological verity 

The effect of Freud's work ... was to ration
alize the invidious relationship between the 
sexes, to ratify traditional roles, and to validate 
temperamental differences (Millett, 1970, page 178). 

His theory is now being criticized, among other reasons, for 

lack of evidence--" ... short of the most minimal conditions 

of scientific rigor'' (Weisstein, 1971, page 210). 

Freud's ideas about women's inferior relationship to 

men are at the basis of his theory of female sexuality 

(Firestone, 1970). These ideas have been disproven, 

I 
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particularly by the clinical work of Masters and Johnson 

(1966). He believed that there were two stages of develop-

ment in females, and that erotic pleasure moved from the 

clitoris to the vagina: The clitoral orgasm was a function 

1
of immature sexuality; the vaginal orgasm represented 

maturity and was experienced solely in coitus. This idea 
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became so powerful that men and women believed that women who 

did not have "vaginal" orgasm were frigid, and required 

psychiatric treatment to cure their "problem". Masters and 

Johnson have shown that orgasm could not be caused solely 

by vaginal stimulation--except to the extent that the eli-

toris is affected (Koedt, 1970). Thus, "the myth of the 

vaginal orgasm" is dying a slow death. As Koedt (1970) has 

pointed out, there are many reasons why men and women have 

maintained this myth. 

Men have orgasms essentially by friction with the 
vagina, not the clitoral area, which is external 
and not able to cause friction the way penetration 
does. Women have thus been defined sexually in 
terms of what pleases men; our own biology has 
not been properly analyzed ... (page 199). 

The myth of the male as prototype for humanity, and 

the positive valuation of "masculine" traits--the double 

standard of mental health--are at the cornerstone of other 

prevalent theories as well. Erikson's model of personality 

is male; his view of women is considered to be distorted or 

inaccurate because he identifies womanhood with motherhood 

and the female search for identity with her "inner space" 



(Doherty, 1973). He says that 

women have found their identities in the care sug
gested in their bodies and in the needs of their 
issue, and seem to have taken it for granted that 
the outer world space belongs to the men (Erikson, 
1968, page 274). 

The works of Bettelheim (1965), 

... as much as women want to be good scientists and 
engineers, they want, first and foremost, to be 
womanly companions of men and to be mothers; 

Rheingold (1964), 

... woman is nurturance ... anatomy decrees the life 
of a woman. When women grow up without dread of the 
biological functions and without subversion by 
feminist doctrines and therefore enter upon mother
hood with a sense of fulfillment and altruistic sen
timent we shall attain the goal of a good life and 
a secure world in which to live; 

and even Jung (1928) 

But no one can evade the fact, that in taking up a 
masculine calling, studying, and working in a man's 
way, woman is doing something not wholly in agreement 
with, if not directly injurious to, her feminine 
nature. . . ; 

are criticized by Chesler and others for their male bias. 

She also sees this bias in the theories of Wilhelm Reich, 

Ronald Laing, David Cooper, and Thomas Szasz, who are 

popularly considered "radical" thinkers; none of these 

theorists have incorporated a conception of female in their 

prototype of humanity (Chesler, 1972). 
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To summarize, then, it is clear that many psychological 

theories are biased; sex-role stereotypes have been inter-

preted as gospel and at their foundation are the myths of the 

male as model for what is human and male behavior as superior 



to female. Women are defined in terms of men. Weisstein 

(1969) has pointed out that many of these theories fail 

... to understand what people are and how they 
act because (1) psychology has looked for inner 
traits when it should have been noting social 
context; and (2) theoreticians of personality 
have generally been clinicians and psychiatrists, 
and they have never considered it necessary to 
offer evidence to support their theories (page 
210). 

She asserts that clinicians and psychiatrists have used 

biased observations in clinical experience as "evidence" to 

support their theories; as in the case of Freud and the 
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double orgasm--theories have been constructed with little 

factual foundation, and facts which disconfirm the theory are 

ignored. Psychologists have taken the stereotypes of men and 

women as a given, and used "biological differences" to justi-

fy their theories . 

. . . there is a self-fulfilling prophecy component: 
When one group dominates another, the group with 
power is, at best, reluctant to relinquish its 
control. Thus, in order to keep woman in "her 
place" theories are propounded that presume her 
place is defined by nature (Hole and Levine, 1971, 
page 193). 

It has also been shown in other research discussions (e.g., 

Rosenthal, 1968) that the hypotheses used in conducting a 

study will influence the results; the biases of the tester 

are built into the testing methods. Weisstein argues that 

social context is the most important determinant of behavior, 

and until psychology recognizes that fact, it will merely its 

own prejudices and those of the larger. (This will be dis-

cussed further in a later class session.) 
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Myths in practice. It has been seen, then, that 

male bias is present in the theories which have been written 

and read by clinicians, and that most clinicians accept the 

traditional sex-role stereotypes. How does this bias affect 

the woman who seeks psychotherapy? 

The most obvious criticism of psychotherapy is that 

it is an institution of the existent society, and as such, 

has an investment in aiding the individual to adjust to the 

present system. 

The underlying assumption is that one must accept 
the reality in which one finds oneself. But what 
happens if one is a woman, a black, or a member of 
any other especially unfortunate class of society? 
Then one is doubly unlucky. Then one not only has 
to achieve a normalcy that even for the privileged 
is, as we have shown, difficult and precarious at 
best, but one must also "adjust" to the specific 
racism or sexism that limits one's potential from 
the beginning (Firestone, 1970, page 64). 

As the present system is based on inequality and sexism; 

based on the myths of male superiority and women as deviant 

or incomplete; based on the ideas of male dominance and 

female passivity; then psychotherapy is by its nature harmful 

to women. Health for women has been defined as their accep-

tance of their feminine role. Psychotherapy assumes a per

sonal solution to what many have labeled a political problem 

(Chesler, 1972; Silveira, 1973; Agel, 1971). 

In Women and Madness, Chesler (1972) reviews the 

_ critiques on "the institutional nature of private therapy" 

which she sees as "a mirror of the female experience in 
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patriarchal culture" (page 79). She points out that the 

therapeutic encounter is an unequal relationship in which the 

female is dominated, and is like "white or middle-class 

marriage" in many ways--isolating women from one another, 

seeking a personal rather than a collective solution to 

unhappiness, depending on a male authority figure. Women are 

encouraged to see their problems as their own fault--as unique 

and individual. In addition, psychotherapy is still generally 

a privilege of the few who can afford to pay for it--perpetu-

ating the economic base of American society~-the nuclear 

family (Chesler, 1972, pages 120-126). 

It is important to note before concluding that as it 

is true that most mental patients are women, it is also true 

that most psychiatrists are men--over 90 percent of all 

psychiatrists during the last decade were male. And as 

Chesler (1972) has pointed out, 

.it is important to remember that psychiatry is 
the most powerful of the mental health professions, 
in terms of prestige, money, and ultimate control 
over psychiatric policies, both in private practice 
and in mental hospitals. Psychiatrists, both 
medically and legally, decide who is insane and why; 
what should be done to or for such people; and when 
and if they should be released from treatment 
(page-SO). 

Chesler estimates that 25 percent of psychologists are female 

and that, together with female psychiatrists "comprise no 

more than 12 percent of America's two most powerful clinical 

professions" (page 81). These figures are important because 

psychiatrists are so powerful. 
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Conclusion. Thus, psychotherapy continues to perpetu-

ate the same sexist ideologies which are characteristic of 

the society in general. Myths about female inferiority are 

inherent in mch of psychological theory as well as practice. 

Women are more frequently clients and patients of psycho-

therapists than are men. Feminists have criticized psycho

therapy as a patriarchal system based on masculine notions 

of mental health. It is necessary to explore this idea 

further--in developing a psychology of women and in exploring 

techniques and practices of working with people which help to 

combat sexism. 

One method that is currently being used in this 

struggle is the all-women's group. It is seen as therepeutic 

in helping women to gain confidence in their own strength 

ahd power, and also represents a different theoretical base 

toward mental health; it is social and collective as opposed 

to individual and competitive. A discussion and review of 

the literature on women's groups follows. 
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All-women's groups. One of the most significant 

developments of the women's liberation movement has been t.he 

growth of the "group"--generally, the "consciousness-raising 

group". Because of their impact, their pervasiveness, and 

their relation to counseling, it is important for the 

counselor to be aware of the purposes and goals of these 

groups, the kinds of women / they··· ·s-erve and the particular 
( 

methods used, and the relationship that all-women's groups 

have or potentially have to therapy and professional 

counseling. 

At the foundation of the theory behind all-women's 

groups is the idea that women are a distinct political group, 

and are oppressed as a class. The relationship that women 

have with men is 

a class relationship, and the conflicts between 
individual men and women are political conflicts 
that can only be solved collectively (Redstockings, 
1969, page 109) . 

Women are isolated .from one another as a result of social 

conditioning, physical structures, and psychological barriers. 

Women can combat their oppression by breaking down this 

isolation. 

We regard our personal experience, and our feelings 
about that experience, as the basis for an analysis 
of our common situation. . . Our chief task ... 
is to develop female class consciousness through 



sharing experience and publicly exposing the 
sexist foundation of all our institutions 
(page 109). 
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The emphasis in the group is on making women aware of 

their position in society, and the ways that socialization 

keeps women apart--as has been seen earlier in this course, 

women are often deeply mistrustful of one another as a result 

of the experience of competing for the attentions and favors 

of men from an early age--in an exaggerated sense, they are 

rivals in the marketplace (Tax, 1973). When viewed as an 

oppressed class, it is obvious that women identify with their 

oppressors--men--rather than with each other. Male values 

and male attitudes dominate the society (Broverman, et al., 

1970). Hence, if a woman is to "make it" in a man's world, 

she takes on these values as her own. Often, this means 

seeing other women as less interesting, less valuable, less 

worthwhile companions than men. In addition, to be a woman 

in this society means possessing a negative self-concept 

(Bardwick and Douvan, 1971); and often women do not accept 

one another because they do not accept themselves. 

Feminists are very careful to make a distinction be

tween consciousness-raising groups and therapy. 

Consciousness raising is not "therapy" which implies 
the existence of individual solutions and falsely 
assumes that the male-female relationship is purely 
personal, but the only method by which we can ensure 
our program for liberation is based on the concrete 
realities of our lives (Redstockings, 1969, page 110). 

Therapy suggests that the woman must find her own solution to 
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her personal problems. Consciousness-raising groups point out 

where many problems are a result of being a woman in a male-

dominated society, and that these are problems which women 

share in common. In addition, feminists criticize traditional 

psychotherapy, as seen above, as "a male-dominated profession, 

employing male-defined criteria of mental health derived from 

male-developed theories of personality" (Whitely, 1973, 

page 28). 

Obviously, there are many different kinds of women's 

groups, and as will be seen later, some are now merging with 

therapy and therapeutic techniques. However, in general, the 

focus in consciousness raising is to help women understand 

their position in society, to gain support from each other, 

and to utilize this support and understanding in working 

toward change. It is important that this happen within some 

form of structure upon which the group members decide--will 

the group have a leader or facilitator, a rotating leader, or 

none at all? How many women will be in the group? Is that 

fixed or changing? And what is their time commitment--in 

weeks, or months, and in hours of each meeting? 

In an article describing her experience in a 

consciousness-raising group, Allen (1973) identifies four 

group processes which her group used in order to achieve their 

goal, which was to have "a place in which to think: to think 

about our lives, our society, and our potential for being 

creative individuals and for building a women's movement" 

(page 271). The processes she outlines are "opening up", 



"sharing", "analyzing", and "abstracting". Opening up is 

the process of sharing feelings within the group--to combat 

the general sense of alienation, to deepen the individual's 

sense of self, and to promote intimacy and trust. The 
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group provides a place of acceptance, and positive response, 

a non-judgmental and confidential atmosphere. The emphasis 

in the sharing process is on relating experiences--recognizing 

and teaching through discussion. This leads to 
• 

. . . an understanding that many of the situations 
described are not personal at all, and are not 
based on individual inadequacies, but rather have 
a root in the social order (page 275). 

After women in the group focus on the commonality of their 

experience, and the reality of women's condition, they can 

begin to analyze the reasons for and the causes of the 

oppression of women. During this process, the emphasis is on 

objectivity rather than subjectivity--on using the opening 

up and share experiences to think independently and concep

tually. In the fourth process of abstracting, the group works 

on building an ideology with an overview of the necessity of 

changing societal institutions. This ideology is to be used 

as a framework for formulating actions. In conclusion, 

Allen (1973) points out that the group process 

... is not therapy because we try to find the 
social causes for our experiences and the possible 
programs for changing these. But the therapeutic 
experience of momentarily relieving the individual 
of all responsibility for her situation does occur 
and is necessary if women are to be free to act 
(page 278). 
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As mentioned above, there is a recent trend toward 

consciousness raising groups using therapeutic techniques as 

an extension of their own processes. The emerging differ-

ence is that in these small groups, the individual woman can 

begin to work on the personal effects of cultural condi-

tioning, and, in the context of a safe and supportive envi

ronment, begin to explore her own identity, power, and 

independence (Whitely, 1973). 

It is important for counselors to be aware of the 

goals and values of these groups, for these are generally the 

same as they should have for their individual clients. Female 

counselors can bring their particular skills and sensitivi

ties to all-women's groups, and are in a position to offer 

the small group consciousness raising experience to many 

women who might not otherwise have the opportunity. All

women's groups lend themselves to working with female coun

selees in a variety of interest areas. Lewis (1972) encour

ages that they be established in the public schools to give 

young women "the opportunity to grow into adulthood from a 

base of solid understanding and mutual support" (page 149). 

Groups can be used to help young women explore their roles 

and options in the society and to be aware of the limits 

within the socialization process; they can help young women 

explore their opportunities and offer support in striving to 

reach their goals. These processes can continue throughout 

the system of education and toward the world of work. Interest 
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groups for women form along a variety of natural lines-

adult women returning to college; senior women preparing to 

leave; women involved in particular occupations and profes-

sions; women interested in exploring their sexuality, or 

particular aspects of it; women interested in writing, 

painting, dancing together--sharing dreams and creating a 

women's culture. Understandably, then, these groups employ 
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a variety of methods and techniques in conjunction with their 

goals--e.g., contracts, problem-solving, transactional analy

ses language, body-work, fantasy, exploration, etc. 

The clearest distinction between these groups and 

other therapy groups, then, is that they are composed exclu

sively of women. At this point in time, all-women's groups 

appear to be more facilitative than mixed groups in the 

counseling of women for growth and change. Halas (1973) has 

discussed some of the negative aspects for women of parti

cipating in mixed groups. Often, in a mixed group, women are 

reinforced for behaving in the stereotyped manner--as depen-

dent, submissive, receptive. In a mixed group, women often 

feel compelled to accede to male authority, to fall into 

patterns of manipulation; " ... hostility toward men or other 

women invites confrontation, submission, or coalition rather 

than exploration" (page 93). Halas (1973) believes that 

there are more difficulties for women in risking themselves 

in a mixed group--fear of rejection, fear of revealing their 

angers, self-blame, sense of isolation, fear of revealing 
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their tears. These blocks are more easily and quickly over

come in all-women's groups--a high level of trust is quickly 

established and comfort and support soon develops. 

Thus, it can be seen that all-women's groups are 

particularly important at this time in the movement toward 

women's growth and potential. They are a valuable tool in 

bringing women together to explore their oppression as a 

class and as individuals in a sexist society. They represent 

a cooperative and community-based structure from which to 

combat human oppression in all its forms. · Because of their 

power and potential, counselors need to be aware of women's 

groups as a viable force and a productive alternative to 

traditional methods. 

References. 

Allen, P. Free space. In A. Koedt, E. Levine, A. Rapone 
(Eds.) Radical feminism. New York: Quadrangle, 1973. 

Halas, C. All-women's groups: A view from inside. The 
Personnel and Guidance Journal, 1973, 52(2), pages 91-95. 

Lewis, J. Counselors and women: Finding each other. The 
Personnel and Guidance Journal, 1972, 51(2), pages 147-150. 

Redstockings, Redstockings manifesto. In L. Tanner (Ed.) 
Voices from women's liberation. New York: Signet, 1970. 

Whitely, R. Women in groups. The Counseling Psychologist, 
1973, 4(1), pages 27-43. 

Required reading: In M. Garskof, Roles Women Play, 

S. Lydon, The Politics of Orgasm, page 62. N. Weisstein, 

Psy~hology Constructs the Female, or The Fantasy Life of the 

Male Psychologist, page 68. 
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In V. Gornick and B. Moran, Woman in Sexist Society, 

Alta, "Pretty", page 35. A. Shulman, Organs and Orgasms, 

page 292. P. Chesler, Patient and Patriarch: Women in the 

Psychotherapeutic Relationship, page 362. 

Some discussion questions : 

1. Discuss the importance of psychotherapy as it 

has been institutionalized in American life (perhaps using 

Firestone's analysis of the power of Freudianism); psychology 

as the twentieth-century religion. 

2. Have Gove and Tudor covered all the reasons for the 

disproportionate number of women who are mentally ill? From 

personal experience and from the reading postulate additional 

answers. 

3. Discuss the concept of ambivalence (Bardwick and 

Douvan, 1972) and its relationship to mental health (cf. 

Angrist, 1972). 

4. How are women characterized in our culture and 

in psychology, and how is this reflected in the therapeutic 

relationship (cf. Weisstein, 1971; Chesler, 1972). 

5. Are there any theories of counseling which do · 

not contain inherent biases? Discuss and elaborate. 

6. Do women's groups present an alternative to 

traditional therapy? What methods used are similar? Which 

are different? 

Suggested activities: 

1. Have a discussion with a therapist who considers 

herself a radical therapist as well, and be aware of the 
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differences and points of departure from traditional therapy. 

(Resources: Women's Counseling Source or Alepsum, 

San Francisco, list of feminist therapists at Women's Center, 

Berkeley.) 

2. Continue role-playing in the manner described 

earlier (Careers and Occupations), participate as counselor 

and counselee in situations where sex-bias may emerge. Pay 

particular attention to women in transition--e.g., divorce, 

separation, and the type of counseling that is available to 

them. 

3. Divide into small groups for the purpose of 

experiencing consciousness-raising--men in one group and 

women in another. This may continue for more than one session. 

Students may consider sharing their experience with the 

entire class. 

4. Experience some alternative form of therapy--or 

several--do body work (Rush, Getting Clear) or work with a 

dance therapist, or play therapy, etc. 

5. Interview someone who is doing crisis counseling 

with women. 
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CHAPTER III 

CONCLUSIONS 

... the evidence is accumulating that what a person 
does and who he believes himself to be will in 
general be a function of what people around him [her] 
expect him [her] to be, and what the overall situa
tion in which [s]he is acting implies that [s]he 
is ... (Weisstein, 1971, page 210). 

The role and position of the woman in present society 

profoundly affect her personality. The "Course in Awareness" 

presented here, for graduate students in counseling, is 

based on this premise. The counselor must be aware of the 

objective reality of the situations in which women develop 

and function in order to understand how the politics of edu-

cation, family structure, power and prestige affect the 

politics of personality. Counelors are concerned with ex-

panding human potential; this process is facilitated by an 

awareness of the limits existent in the culture. 

To this end, then, the course attempts to give the 

prospective counselor an overview of the general attitudes 

toward, and condition of the woman in this society. Woman 

has been considered the subordinate member of the species, 

and has been limited by the narrow biologically based defini

tion of her role as wife and mother. The capitalist economy 

creates and perpetuates social inequities--"woman's work" is 

devalued and denigrated and woman's options are limited. 
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Feminists are recognizing these pervasiva cultural 

biases and their manifestations in the personalities of 
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individual women. Sexism lives through institutions which 

petrify stereotypes and inhibit human potential. Counselors 

must recognize the psychological impact of the women's move-

ment on their clients--

Counselors know that changed or changing perceptions 
of self and society generate new sources of conflict 
and ambivalence and of guilt and shame as well as 
new sources of motivation and new patterns of aspira
tion (Westervelt, 1973, page 4). 

As discussed in Chapter II, the institution of 

education is one of the most important agents in the sociali

zation process. Unfortunately, as it presently stands, it 

maintains a repressive system of values based on conformity, 

dependence and social stratification. Research has shown 

that sex differences become more apparent with increasing 

education; that as young women develop, they begin to inhibit 

their academic and vocational potential in order to prepare 

themselves for the traditional role for which they are 

programmed by society, that of wife and mother. The narrow-

ness of the roles mean too, that women are discriminated 

__ against in the work force, and exploited as cheap labor. 

Feminists are critical of this system; the supposi-

tions and practices they have questioned and the voices they 

have raised in protest are beginning to be heard. Changes 

are beginning to occur across a wide range of the population 

as women begin to internalize the new ideology. Feminism 
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has begun to provide a vehicle for women to move toward self-

realization and collective consciousness. 

In an assessment of the impact of feminist ideology, 

Westervelt (1973) defines a population of educated women, 

i.e., those with "some higher education or equivalent experi

ence" which "comprises almost a third of the total population 

of women 18 years of age or older" (page 5). She believes 

that this group has a significant capacity to set trends for 

other groups, and is doing so with regards to the women's 

movement. This population is discussed here. Current 

studies and research data support several contentions about 

this described population; these are important for the 

counselor to understand. 

In the economic realm, career aspirations of college 

women seem to be rising at the same time that desire for 

large families is declining (Wilson, 1971). These trends 

are concurrent with, and related to, a drop in the birth rate 

and a rise in the average age of marriage (Bureau of Census, 

1972b). These factors seem to be both a cause and an effect 

of the increasing opportunities for women in education and 

employment and changes in patterns of labor force participa

tion. Women seem less conflicted about employment roles . 

. . . all of these are indications of the combined 
impact of personal experience and feminist ideol9gy 
upon women's perceptions of possible life styles 
(Westervelt, 1973, page 13). 

It is important to note, too, that politically, women are 

more aware of their powerlessness and more autonomous in 



their voting choices (Harris, 1972). 
~ 

Changes are occurring in the social realm, as well, 

particularly with regard to families. Westervelt (1973) 
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observes that " . .marriage continues to be a highly signi

ficant factor in women's life-planning ... but it is not .. 

a life plan in itself"(pages 16-17). The home/career con-

flict is diminishing in importance. Young women are con-

vinced that they must pursue both personal achievement and 

marital satisfaction. Reearch has shown that the need to 

acquire a feeling of accomplishment is independent of sex. 

And young women are aware of the growing instability of 

marriage; they prepare for the contingencies of divorce, 

child support, and "empty-nest". However, the continuing 

saliency of marriage is explained through several factors. 

At present, there are a lack of other options for fulfilling 

the human needs for stable sexual relationships, and the 

psychological drives for child-rearing. Most importantly, 

marriage is expected to meet 

... the need to share life's experience in a con
text of intimacy and trust with a person or persons 
who also share some of one's interests. This need 
is intensified by the impersonality and individualis
tic competitiveness which characterizes most activi
ties at school, at work, and even at play in our 
society (Westervelt, 1973, page 18). 

However, the influence offeminist ideology on the institution 

of marriage can be seen in the present trend toward a variety 

of living styles, marital plans, and patterns of sexual 

relationships. 
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Other influences deriving from feminist ideology can 

be seen in the growing acceptance of other new behaviors for 

women. There is encouragement for women to be more assertive, 

as opposed to covertly aggressive or manipulative which is 

more often socialized behavior. The concepts of "sisterhood" 

and collectivity are accepted and encouraged in opposition 

to individualism and competition. There are more sanctions 

for women to work together to create equal opportunities for 

themselves and for others. Another attitudinal change which 

affects behavior is the feminist stance on nurturance; 

Feminists neither reject nor denigrate woman's 
capacity to nurture but they do not consider it an 
innately sex-typed characteristic nor one which 
should determine the roles which women are per
mitted to perform (Westervelt, 1973, page 21). 

However, because women are still denied access to many roles 

where they could display dominant behavior, it is ~ot yet 

possible to determine whether women can bring the quality of 

nurturance to a wide range of roles, especially those which 

have been traditionally "masculine". Another important 

influence is that feminists, as well as present social con

ditions, encourage women to be independent--economically, 

emotionally, intellectuall, and socially. 

Counselors can expect to see the influence of 

feminist ideology in their clients' concerns. Most educated 

women today have been socialized to fit in a world which is 

no longer a reality; thus, they are caught between traditional 

conceptions of appropriate behavior which no longer fit, and 
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a more radical ideology which may be equally uncomfortable. 

Possible sources of conflict in women which might come to the 

counselors attention include: Individual struggles against 

sex discrimination, the problems of working and comfortably 

maintaining a home and family, and difficulties in the marital 

or primary relationship due to role conflicts. In general, 

the counselor may see the difficulty for the educated woman 

to determine a comfortable self-identity because of the 

strain between socialization concepts and ideological ones. 

She seeks new appropriate behaviors--in sex, in employment, 

in education; with male and female peers and mentors. At 

the same time, the educated woman is likely to be extremely 

sensitive to sex-typing attitudes on the part of the 

counselor; she is looking for support and guidance in 

seeking her own power and finding her own way. 

It is important to look at a wider range of society. 

Although the counselor is most likely to see the influence 

of feminism on educated clients, there is growing evidence 

that working class women are being affected as well. As 

mentioned above, educated women tend to set trends for others 

in the society (Westervelt, 1973). Recent studies (Gardner, 

1974) have shown that the women's liberation movement has 

greatly affected blue-collar women. They are "changing their 

perceptions of their own worth and competence, in their 

interests, in their aspirations and in their attitudes 

toward homemaking .. . "(page ~7). The studies report a 
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broadening of interests and an openness to more freedom and 

enjoyment of life in these women. Clearly, these factors 

are also important in determining attitudes in the counseling 

relationship. Counselors may be called upon to aid these 

women, as well as their more educated sisters--in their 

search for employment, continuing education, fulfillment in 

marital and family relationships, etc. The changes in atti

tudes reported on this segment of society is also an indica

tion that blue-collar women may be more likely now than in 

the past to seek the aid of the counselor in determining and 

establishing their own goals and aspirations. 

It seems that all of these trends point to a much 

larger societal trend--they are all part of the human poten

tial movement. A useful definition for human potentiality 

has been set forth by Matthews (1973); she has defined human 

potentiality "as an inner force or energy residing within 

every individual" (page 202). She asserts that in order to 

use this force, the individual needs to accept 

... the possibilitr of a strong degree of choice 
being present in li e; the responsibility for 
making choices as consciously as possible; the 
recognition that non-choice is still powerful 
choice (page 202). 

As has been seen, these are goals for which feminists strive. 

Society often inhibits human potential. The potentiality of 

women, indeed, of all people, is restricted by 

... internal or external beliefs or conditions 
characterized by mistrust, fear, ridicule, shame, 
guilt, powerlessness, dependency, aggression, 
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competition and conquest (page 204). 

Human potentiality is facilitated by "a sense of trust, love 

and hope; a feeling of openness, spontaneity and courage and 

a generalized sense of competence" (page 205). To move 

toward a society which facilitates this, children need to 

learn early in life that intelligence is indefinable and 

relative; they need to begin to develop their interests, 

skills, and aptitudes in an open and fluid environment; they 

need to be exposed to a wide variety of experiences and be 

allowed to choose their own way (Matthews, 1973). 

These are concepts with which feminists identify. 

However, it is clear that pathways to potentiality do not 

develop simply by recognizing what they are. At this point 

in time, it is necessary to struggle and work for change. 

Psychology must relfect this change. Feminist psychologists 

are urging the development of a psychology of women 

(Weisstein, 1971; Silveira, 1973; Bardwick, 1972). Women 

need theory; it is necessary for women to define their own 

concept of mental health. As it now stands, psychology 

accepts and reinforces society's prejudices and lay 

stereotypes . 

. . . when psychology approaches questions relevant 
to women, it veers away from an honest search for 
cause-effect relationships. On the question of 
women, the best psychology is no better than des
criptive (Silveira, 1973, page 104). 

As has been seen in Chapter II (Psychotherapy), many person

ality theories are biased in their attitude toward women. 



To reiterate Weisstein's (1971) critique, 

... psychology has failed to understand what 
people are and how they act because (1) psychology 
has looked for inner traits when it should have 
been noting social context; and (2) theoreticians 
of personality have generally been clinicians and 
psychiatrists,and they have never considered it 
necessary to offer evidence to support their 
theories (page 210) . 
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Feminists are urging that women be regarded as a distinct 

minority group requiring adequately trained counselors 

(Doherty, 1973); these counselors must be trained using 

theory that is relevant and appropriate for women. Silveira 

(1973) points out three problems in achieving this end. 

"First, we have our own male-identification and our own 

defensive structure to overcome" (page 105). A second prob-

lem is "an alien professional environment ... women are 

barred from the tools of psychology" (page 106). Thirdly, 

Silveira states that" ... in order to develop a psychology 

which we can use to help ourselves, we have to understand 

not only our own behavior, but also male behavior" (page 107). 

In order to develop a psychology which will maximize 

the potential of all people, feminists, counselors, women 

need to be cognizant of biases and petrified thought patterns 

which inhibit human potential; and need to build theory based 

on the reality of personal, subjective experience. A collec

tive struggle against cultural and social oppression can 

lead to a more complete psychology, and to the development 

of a counseling theory which is free of sex bias. 



References 

Bardwick, J. (Ed.) Readings on the psychology of women. 
New York: Harper and Row, 1972. 

Bureau of the Census, U.S. Department of Commerce. Current 
population reports, Series p-20. Washington, D.C.: 
Government Printing Office, 1972b. 

122 

Gardner, B. The awakening of the blue collar woman. Intellec
tual Digest, 1974, ~(7), page 17-19. 

Matthews, E. Human potentiality. In J. Leppaluoto (Ed.) 
Women on the move. Eugene, Oregon: KNOW, Inc., 1973. 

Silveira, J. Male bias in psychology. 
Women on the move. Eugene, Oregon: 

In J. Leppaluoto (Ed.) 
KNOW, Inc., 1973. 

Weisstein, N. Psychology constructs the female. 
and B. Moran (Eds.) Woman in sexist society. 
Basic Books, 1971. 

In V. Gornick 
New York: 

Westervelt, E. A tide in the affairs of women: The psycho
logical impact of feminism on educated women. The 
Counseling Psychologist, 1973, ~(1), pages 3-27. 

Wilson, K. Report to member colleges. 
Educational Testing Service, 1971. 
ibid. 

Princeton, New Jersey: 
Cited in Westervelt, 



CHAPTER IV 

SUGGESTIONS FOR FURTHER STUDY 

"Counseling Women" is a topic of tremendous width and 

depth. This course only begins to cover some of the impor-

tant issues for the counselor in considering female clients. 

It can help the counselor focus his/her attention on the 

psychological implications of women's position in this soci

ety. The counselor must better understand how socialization 

affects personality in order to work for individual and insti

tutional change. 

As a result of researching and developing this 

"Course in Awareness," the researcher has several suggestions 

concerning the nature of the course material and any subse-

quent studies. Obviously, the primary point of interest 

would be to teach the course: Firstly, to determine its 

validity and usefulness with a particular group of students; 

and then to make necessary adjustments in the presentation of 

the material, reflecting needs of the students and current 

changes in the status of women. Possible problems may arise 

concerning the amount of material, the effectiveness of the 

course outline, the degree of sophistication of the particu

lar students involved, and the amount of previous exposure to 

and acceptance of feminist ideology. 

Several important topic areas in counseling women 
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have not been adequately covered within the scope of the 

thesis. The researcher suggests that more material be 

included in the following areas: body work, sexuality, and 

Third World women. 
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Women are becoming more aware that their bodies and 

their attitudes toward them are important determinants of 

their psyche . Feminists have called attention to the fact 

that women are socialized to see themselves as objects and 

to view their bodies according to a standard of physical 

beauty which is unattainable. Many women have grown up with 

the central goal of conforming to the current standard of 

beauty, spending hours of time and vast amounts of energy 

toward achieving it. Feminists are critical of this value 

system; they point out the negative influence of advertising 

and marketing; they abhor the annihilation of individual 

differences that results from the inordinate stress on 

physical appearance. Feminists are urging women to see 

themselves in terms of internal qualities and talents, to 

respect the beauty and wisdom that comes with age. Another 

area of concern to feminists concerning attitudes toward 

bodies is that of body control. Women are realizing that 

they have not controlled their own bodies; they do not have 

power in the institutions--medical and legal--where many 

decisions about women's bodies are made. This area includes 

the issues of birth control, abortion, and rape; women are 

demanding to be heard. Feminists are also working to get 



more in touch with their own bodies--to develop their own 

physical strength and endurance. They are recognizing the 

importance of body control on self-esteem. The counselor 

must understand the influence of both counselor and client 

attitudes toward their bodies, and a course in counseling 

women should include recognition of this. 

Another topic of concern to feminists and others in 

the counseling of women is sexuality. More women are 

realizing that their perceptions of themselves as sexual 
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beings are an integral part of their self-identity and self

esteem. They are demanding a definition of female sexuality 

in its own right, unaffected by male biases. They are 

urging women to get in touch with their own needs and cycles 

and to accept themselves. Counselors need to recognize the 

current concern of women to be able to express themselves 

fully in their sexual relationships; and to accept the view 

that sexual expression is intimately connected with other 

aspects of the feminine psyche. 

The preceding course in counseling has also given 

little attention to the special problems of being a woman 

and a member of the Third World. Women of Asian-, African-, 

Mexican-, Latin-, and Native-American descent face addi-

tional kinds of difficulties and discrimination. Their 

needs and concerns are different from those of middle-class 

suburban housewives and white working-class women. A course 

in counseling women should recognize these differences and 
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understand the ways in which the ideology of feminism is 

interpreted by the Third World. 

The counselor is, in general, going to be faced with 

two types of female clients--those who are aware of feminist 

attitudes and principles and those who are not; some will be 

open and sympathetic to feminism, others will be closed and 

opposed to thinking in a new way. The counselor must learn 

to identify these differences and to discover a means of 

working with them, if possible. The counselor must be care

ful to accept the client where he or she is, and not attempt 

to impose an ideology which is uncomfortable or unsuitable. 

A curriculum for women should be cognizant of this fact. 

It is possible that a similar course could be 

developed which would be devoted to the particular problems 

involved in counseling men. Men as well as women are being 

affected by feminism; they are in a changing world and many 

of them are changing their own attitudes and beliefs. 

Feminism is influencing the structure of society and the 

structure of relationships. It seems likely that the prob

lems of men in adjusting to these changes will be given more 

and more attention, and that a course devoted to counseling 

men during this time of transition would be a significant 

contribution. 

The researcher also sees the necessity of the devel

opment of empirical studies devoted to assessing the real 

impact of feminism on American society. Much work is being 
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done in this area; but it is important to develop a data 

bank as the women's movement gains momentum. Ideas of equality 

of opportunity are creeping into America's institutions--

into nursery schools and places of higher learning, into in

dustry and professional organizations, into literature and 

the media. Significant studies could be done on the real 

effects of these changes on people's lives. Long-term re

search needs to be done on child-rearing practices and per

sonality development. It is important to learn such things 

as the effect of diverse living styles and alternative 

choices, such as single parenthood or group marriage, on 

future adults. 

An additional area of study, which would be valuable 

is the recent development of a "school" of feminist therapy. 

It seems to this researcher that a contribution would be made 

to the field of counseling if feminist therapy could be de

fined, explored, and outlined as it is being developed. It 

is emerging as a powerful ideological force in psychology and 

psychotherapy. Its importance is as yet unassessed. 
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