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Chapter 1 

INTRODUCTION 

Music as aesthetic education is the underlying 

philosophy of the Music Framework for California Public 

Schools Kindergarten Through Grade Twelve. In his preface 

to the Framework, California State Superintendent of 

Public Instruction, Wilson Riles, reflects this philosophy 

as follows: 

My own life is fuller, more meaningful, and 
richer because of the music I have known - the 
full sounds that have brought me peace of mind 
and better perspectives. I cannot measure the 
effect of the music in concrete terms; but I do 
not have to . 

Too often the schools in California, con
fronted as they have been with great financial 
problems, have dropped music programs to make 
budgets balance. The deficit that this has 
caused, however, in the spiritual resources of 
children who have been deprived of musical 
experiences can never be recovered . . . 

The theme of this Framework for music 
education is expressed in a resolution that was 
adopted by the American Association of School 
Administrators: "It is important that pupils, 
as a part of general education, learn to 
appreciate, to understand, to create, and to 
criticize with discrimination those products 
of the mind, the voice, the hand and the body 
which give dignity to the person and exalt the 
spirit of man." And if we do not teach them 
the value of the musical experience - we who are 
their parents and teachers and the administrators 

1 



of their schools - their loss and the loss to future 
generations will be incalcuable.l 

The purposes of this study are to explore fully the 

2 

philosophical rationale behind the Framework's emphasis upon 

music as aesthetic education, to record its development, and 

to describe attempts at its implementation. 

Music has been included in the curriculum of the 

public schools since the earliest days of public education 

in the United States. Over this long period of time music 

has been justified in the schools for ~arious reasons and 

under many philosophies until the adoption of the present 

Framework. Only until recently has the majority of 

California music educators seemed to agree upon a philosophy 

that makes music in the curriculum imperative for the total 

well being and development of children. Most significantly, 

music education as aesthetic education is the official basis 

upon which music in California schools is now being justified. 

While the Framework's premises have become the basis for 

California school music policy, the extent of the Framework's 

actual influence on school practices remains to be seen. 

Music is taught in the elementary classroom by 

1Music Subcommittee of the Fine Arts and Humanities 
Framework Committee, Music Framework for California Public 
Schools Kindergarten Through Grade Twelve, Bureau of 
Publications, California State Department of Education, 
1971, p. iii. 



music specialists only when funds are available. When 

funds are lacking, music education then becomes the direct 

responsibility of the classroom teacher who may or may not 

have the skills and training necessary to carry on a 

proficient music program. Many teachers matriculate from 

colleges reQuiring no music as a degree reQuirement. 

Currently the state of California does not include music 

education as a reQuirement for elementary level classroom 

teachers, who ultimately may be asked to teach music at 

some point in their careers. 

3 

The Music Framework signifies the hope of California 

music educators for a strong music curriculum from the 

elementary classroom to the performing group. Through its 

use, the music curriculum of California schools may be 

improved, particularly in the use of music as an aesthetic 

experience for children. 

STATEMENT OF THE PROBLEM 

In 1970, the California State Board of Education 

adopted the Music Framework for Californ1a Schools Kinder

garten Through Grade Twelve, hereafter designated in this 

study as the Framework or Music Framework. For the first 

time in California, the Music Framework emphasized that 

music education should be aesthetic education and therefore 

based upon specific kinds of value inherent in music. As 

with most new concepts and materials developed for schools, 
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a central problem centers not in adoption but in actual 

usage. Implementation of the Music Framework may be further 

enhanced by providing a thorough description of its develop

ment, an in depth exploration of its philosophical rationale, 

and a description of attempts at its implementation. 

Specifically, answers are sought to the following 

questions: 

1. How was the Music Framework developed? 

2. What is the Framework's philosophical rationale 

for music education as aesthetic education? 

J. What attempts have been made at implementation 

of the Music Framework? 

DELIMITATION 

This study confines itself to the development and 

implementation of the Music Framework for California public 

schools which encompasses the years 1965 to the present. 

Also included in the study is an historical review of the 

varied philosophies which have led to the Framework concept 

of music education as aesthetic education. It is not the 

intention of this study to prove or disprove any of the 

theories or philosophies relating to the field of aesthetics 

in music. Procedures used in implementing the Framework are 

described but not evaluated. 
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DEFINITIONS 

For the purpose of this study, the term "aesthetics" 

in music is used as follows: 

1. Musical aesthetics is the study of the 
relationship of music 2to the human 
senses and intellect. 

2. When both the affective and intellectual 
responses of the listener interact 
sensitively in the musical experience, J 
that experience may be called aesthetic. 

JUSTIFICATION OF THE STUDY 

Since music is mandated by the State of California 

to be an important part of the child's education and since· 

music continues to be an important part of our culture and 

heritage, all students should have music instruction through 

an organized curriculum. The Music Framework provides 

educators with the major justification for music in the 

public schools: music as aesthetic experience. This 

publication also provides a curriculum guide for developing 

understanding of the nature, meaning and structure of music, 

which should be common to all persons as.a part of their 

2Willi Apel, Harvard Dictionary of Music (Cambridge: 
Harvard University Press, 1961), p. 17. 

JMusic Subcommittee of the Fine Arts and Humanities 
Framework Committee, op. cit., p. JJ. 
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general education. It has been prepared in response to 

requests from teachers and administrators for material which 

would systemize the organization of content to be taught in 

the music courses kindergarten through grade twelve. 

Many of the persons who were responsible for the 

development of the Music Framework have since retired, 

resigned their positions or left the state. Much of the 

material and documents used in developing the Framework has 

thus been discarded. What remains, to a large extent, is 

carried in the memories of those who worked so diligently 

to make this document a reality. If an accurate historical 

description of its development is to be recorded, it must

be done now. It is possible that, over a period of time, 

the Music Framework will greatly affect the position and 

instruction of music in the public schools. A study of its 

development, its underlying concepts, and its implementation 

may help teachers, music educators and administrators better 

understand and possibly help fulfill the Framework's promise 

and potential. 

SOURCES OF DATA 

Information used to describe the development of the 

Music Framework came primarily from personal interviews 

with members of the Music Framework Subcommittee charged 

with the task of developing this document. Other develop

ment sources include those remaining documents, manuscripts 
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and tape recordings used by the Music Framework Subcommittee. 

Extensive review and analysis of the literature was made to 

describe adequately the aesthetic foundation upon which the 

Music Framework is philosophically based. Other sources of 

information included the Music Framework itself and particu

larly those references cited in the Framework. Notes and 

documents maintained in the author's files regarding the 

implementation of the Music Framework in a school district, 

and music textbook selection analysis gathered while the 

author served on school district committees, provided a 

.source of data. 

METHODOLOGY 

The procedures used by the author in making this 

study are as follows: First, a review of the educational 

literature regarding aesthetics in music was made to gain 

insight into the compelling reasons leading to the Music 

Framework's advocacy of this concept. Special emphasis was 

given to references cited in the Framework publication. 

Second, documents, manuscripts, and tape recordings used by 

the Music Framework Subcommittee concerning the development 

of the Framework were gathered from Subcommittee members 

throughout the state. A structured interview was then 

prepared and used by the author to record on tape cassette 

the recollections of as many individuals as possible who 

were members of the Music Framework Subcommittee and charged 



with its development. Information about the implementation 

of the Music Framework was obtained from members of the 

California Music Educators Association and was examined 

8 

and validated by further discussions with members of this 

organization who were closely involved with the implementation 

task. Finally, the findings were organized and analyzed in 

relation to the study's questions. 

ORGANIZATION OF THE STUDY 
• 

Chapter 2 is a review of the educational literature 

regarding aesthetics in music and provides necessary insight 

concerning the philosophy upon which the Music Framework is 

based. Chapter 3 describes the development of the Music 

Framework. Chapter 4 describes the process of implementa

tion of the Music Framework, in the state of California. 

Chapter 5 concludes the study with a summary, conclusions, 

and recommendations for further study. 



Chapter 2 

REVIEW OF THE LITERATURE 

AESTHETICS - A BRANCH OF PHILOSOPHY 

It is often surprising for both the musician and 
the layman to learn that aesthetics is related to 
general philosophy; that the theoretical problems 
in aesthetics draw substantially from philosophy

1 in logical procedures as well as in terminology. 

To many musicians and educators, philosophy is something 

strange, something foreign and certainly not important to 

music. Philosophy has generally been considered by the 

educator as that area of study that is concerned not with 

music, but with truth, reality and value. He often forgets 

that the philosopher's aim is the clarification and mean-

ingful interpretation of ideas. He may even forget that 

truth, reality and value are important aspects of education. 

Even a cursory examination of the literature 
shows that the questions of musical meaning, validity, 
judgment, and significance have drawn the attention 
of those who may be regarded as intelligent observers 
of the arts, not directly involved in the affairs of 
musical production or education.2 

1Abraham Schwadron, Aesthetics: Dimensions for 
Music Education (Washington, D.C.: Music Educators 
National Conference, 1967), p. J. 

2Ibid., p. 2. 

9 
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For centuries and to our present day artists in all fields 

have demonstrated concern for the philosophical and aesthetic 

validity of their works in an effort to maintain artistic 

integrity. 

The music educator must approach the task of 
"music for millions" with comparable enthusiasm. 
He must help to enable the masses to engage in the 
philosophical and practical pursuit of worthy 
musical ends. He must examine his basic beliefs 
about music, about education, and about aesthetic 
means, and ends.3 

Philosophy as it relates to this study is expressed 

as man's search for the origin, the nature and the cultural 

manifestations of value in aesthetic expression. More 

explicitly it involves the purposes of music education in 

the public schools and a'ffords the educator the opportunity 

to study aesthetics to discover the unique nature of the 

musical arts: including its meanings, implied emotionalisms, 

its effects and values in relation to derived beliefs of 

reality and truth. 4 As succeeding generations of students 

come in contact with the musical arts it is necessary, as 

a part of the educative function, that they be able to make 

critical judgments about musical styles and forms, about 

organization and design of sound, and about the social, 

emotional, and physical phenomena which characterize music 

as an art form. 

4Ibid., p. 4. 



Aesthetics will no more teach us how to write 
poetry than how to build houses. But it may teach 
us something of what it is that we hear in music 
or see in buildings or enjoy in our own everyday 
surroundings. It should inform us through 
abstraction and analysis as to how the external 
world as immediate presentation is constituted, by 
nature itself or by artists .... And if we wish 
to mark ourselves off as human and not merely 
natural, it is as aesthetic beings that we are 
best characterized, being capable of enjoying the 
aesthetic of the world.5 

11 

The music educator has only recently been confronted 

with the problems of aesthetics and all its ramifications 

and the classroom teacher is, for the most part, entirely 

unaware of aesthetic education. If educators are to 

become concerned about aesthetic education they will first 

have to accept the fact that philosophy and aesthetics go 

hand in hand. "Traditionally, the responsibility for 

teaching aesthetics remains with the professor of philosophy 

in the liberal arts college." 6 He is expected to teach 

musical aesthetics to aspiring music educators. The general 

education candidate is rarely a member of this class. He 

is expected to fulfill this end even though, in most cases, 

he lacks the musical skills necessary for the proper treat

ment of this field. The preparation of music educators and 

classroom teachers, therefore, is usually completed with very 

5n. w. Prall, Aesthetic Analysis (New York: 
Thomas Y. Crowell Co., 1936), p. JO. 

6schwadron, op. cit., P· 7· 



little emphasis on aesthetic knowledge. Emphasis of 

preparation, for the music educator, is usually placed on 

the practical, which includes musical studies in history, 

theory, education and performance. It is not surprising 

then, that aesthetic education in the public schools has 

been almost non-existent. 

ORDINARY EXPERIENCE 

12 

In the past, the study of aesthetics has been 

defined, outside of the philosophical realm, purely and 

simply, as the study of the beautiful. It is obvious from 

the definitions of aesthetic presented in Chapter 1, that · 

the study of aesthetics entails much more than this limited 

definition implies. The narrowness of this definition is 

the major problem, particularly when one considers that 

everyone has his own opinion of what is beautiful. 

A better understanding of aesthetics is attained 

in its relationship to ordinary experience. The aesthetic 

product is the outcome of man's reaction with his environ

ment. The life of man and all creatures, for that matter, 

consists of reaction to his environment. If the environment 

in which man finds himself supplies his basic needs he 

flourishes and finds fulfillment in his life. However, if 

this same environment is lacking in the elements necessary 

to sustain his survival, he ceases to exist. 



Life is enhanced when, as a result of reaching 
out into the environment to restore its equilibrium, 
the creature attains a more highly integrated and 
more satisfying adjustment with the environment 
than it previously enjoyed.? 

13 

The nature of man is such that he has the ability to perceive 

and react to the sources of equilibrium and disequilibrium 

in his environment. 

Man's thinking takes place at two junctures in 
his experience: (1) he contemplates all the condi
tions of his environment and identifies immediate 
and potential problems and threats to his equilibrium 
and (2) when confronted with the discord implicit 
in disequilibrium he r§flects on the means of 
attaining equilibrium. 

Man thus finds pleasure and inner satisfaction at being able 

to overcome obstructions in his environment that threaten 

his equilibrium. Man finds value in the satisfaction he 

acquires while making terms with his environment. Man 

finds value in the struggle necessary to achieve this end. 

The thing that sustains man in his constant 
struggle with his environment and pushes him on 
to fresh strivings to overcome obstacles is his 
all-pervading memory of that satisfaction that 
comes from fulfillment in experience. Thus, from 
birth to death man glories in experience, struggles 
with his environment, overcomes obstacles, attains 
new purposes, plots new courses of action, and 
finds intense satisfaction in the fulfillment of 
his purpose. This ordinary experience when it 
includes conscious anticipation of, and participa-

?charles Leonard and Robert House, Foundations and 
Principles of Music Education (New York: McGraw-Hill Book 
Co., 1959), p. 76. 

8Ibid., p. 77• 



tion in, conflict leading to consummation has 
within it the roots of aesthetic experience.9 
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Man finds interest in all objects that are composed 

of the conditions which lead to fulfillment. All human 

life is permeated with the movement - the rhythm - of 

organic existence. Thus he relishes aesthetic satisfaction 

from everyday common events which exhibit the ebb-flow, 

life-death, stress-release, want-fulfillment rhythm of 

experience. 

The totality of a life is itself an overarching 
curve of movement, containing beneath it an infinite 
number of smaller and smaller rhythms. And all 
earthly life together can be conceived as the broad 
arch of livingness, under which all separate lives 
play out their separate but common rhythms.lO 

Human beings are capable of perceiving movement as a bearer 

of significance. This capacity to respond to the significance 

of expressive forms is a basic, pervasive, peculiar charac-

teristic of human beings. Expressive response by human 

beings is not just a means of adding variety to the every-

day occurrences of life but is an essential component of 

human nature. 

What we feel in art is not a simple or single 
emotional quality. It is the dynamic process of 
life itself--the continuous oscillation between 

9Leonard and House, op. cit., pp. 77-78. 

10Bennett Reimer, A Philosophy of Music Education 
(New Jersey: Prentice-Hall Inc., 1970), p. 73· 



opposite poles, between joy and grief, hope and 
fear, exultation and despair. To give aesthetic 
form to our passions iy to transform them into a 
free and active state. 1 

AESTHETIC EXPERIENCE 

15 

Aesthetic experience is intrinsically valuable inas-

much as it is an experience which is good to have in itself. 

Almost all human beings have been attracted by the elegance 

of a tree or the grandeur of a sunset and have continued to 

give their attention to the moment purely because the 

experience was pleasing and worth having in its own right. 

Those who are obsessed with the practical in life are often 

skeptical of the aesthetic experience and consider it wasteful 

and unprofitable. However, there is a lack of value in 

human activity that only subserves some future goal. This 

model of existence may be observed in the lives of many 

working men in industrial communities who perform work of 

no interest to them. There is no point to practical human 

endeavor unless it leads, at some point, to experience which 

is interesting and joyous in itself. It is often said that 

contemporary Americans are so absorbed in the instrumen-

talities of life that they often fail to savor the intrinsic 

11Ernst Cassirer, An Essay on Man (New Haven: 
Yale University Press, 1967), pp. 148-49. 



V 1 f . 12 a ues o experlence. 

As opposed to most primitive cultures we, in the 

Western civilizations have certain aesthetic beliefs and 

attitudes which cause us to act in a special way in 

relation to works of art. In our culture we have learned 

that aesthetic experience calls for inward action rather 

16 

than overt behavior. Thus, we judge works of art on the 

basis of their intrinsic qualities harboring the belief that 

art works have a complete meaning within themselves. 13 

These attitudes are manifested throughout aesthetic 

philosophy in education some of which follow and apply to 

the aesthetic experience in music. 

Whenever a musical event takes place, no matter 

what its nature, some type of communication occurs. This 

communication exists as an interaction between the listener 

and the piece of music. 

The aesthetic experience consists of the feeling
ful apprehension of the artistic content of the 
art-work, this content being the interactions and 
interrelationships among the aesthetic events as 
they were created by the artist.l4 

One of the problems that exists when try~ng to explain the 

12Jerome Stolnitz, Aesthetics and Philosophy of Art 
Criticism (Boston: Houghton Mifflin Co., 1960), pp. 42-44. 

lJLeonard B. Meyer, Music the Arts and Ideas 
(Chicago: The University of Chicago Press, 1967), pp. 54-55· 

14Bennett Reimer, "The Development of Aesthetic 
Sensitivity," Music Educators Journal, (January, 1969), p. 35· 
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aesthetic experience and its benefits to the individual and 

to society is that the interactions between the listener 

and the music cannot be accurately measured. This fact 

leads to an additional problem when attempting to teach 

aesthetically. "If aesthetic perception could be measured, 

we might discover that what is not an aesthetic object for 

the teacher is very much one for the child."l5 As an 

aesthetic educator, one must be extremely careful not 

merely to impose his own ideas of what is good music upon 

his students. The tastes that a child acquires must not be 

those of the teacher, but his own . 

. . . an aesthetic object depends upon a living 
subject for its coming into being; that each work 
of art, in order to become an aesthetic object, 
must be transmut~d by a person into an event in his 
own life world.l6 

To accomplish this end requires considerable tact, delicate 

guiding and a wealth of music knowledge by the teacher. 

Another factor in producing the desired aesthetic 

experience is that of relevance. Related information 

concerning a piece of music should not be left aside but 

should be learned so as to add relevance·to the music and 

the aesthetic experience. To neglect relevant factors 

l5Theresa Di Rocco, "The Child and the Aesthetics 
of Music," Music Educators Journal, (April, 1969), p. 35. 

16Maxime Green, "Teaching for Aesthetic Experience," 
Toward An Aesthetic Ex erience, ed. Bennett Reimer 
Washington, D.C.: Music Educators National Conference, 

1971), p. 24. 



concerning any particular piece of music would tend to 

reduce the aesthetic experience. This is true because 

aesthetic experience is a growing process. It cannot be 

expected that a brief encounter with a piece of music is 

going to produce desired aesthetic results. The skillful 

aesthetic educator must also guard against teaching 

18 

relevant factors to the degree that they may become dry and 

analytical. " . . ordinary observation indicates that 

composers, performers, and listeners do in fact tend to 

tire of music with which they become very familiar." 17 

It is therefore, the responsibility of the educator to 

select music of quality and substance for presentation to

his charges. Music of high quality from a wide range of 

styles from Jazz to Classical will best alleviate the above 

problem. Continued hearing and study of quality music will 

allow for greater aesthetic experience through the growing 

process. 

The important aesthetic consideration is not 
the immediate response, especially of relatively 
inexperienced listeners, but the range and intensity 
of continued responses. Therefore, the expressivity 
of a work depends on the totality o£ responses it 
can evoke due to more probing experiences of it.lB 

17Meyer, op. cit., p. 49. 
18Edward Levy, "Compositional Technique and Musical 

Expressivity," Journal of Research in Music Education, 
(Spring, 1970), P• 



AESTHETIC ATTITUDE 

Throughout all history and up to the present 
day, art has been explained and valued in non
aesthetic terms. It has been esteemed for its 
social utility, or because it inculcates religious 
beliefs, or because it makes men mortal, or because 
it is a source of knowledge. In all such cases ... 
art is valued for the consequences to which it 
gives ri~e, not for its intrinsic interest.l9 

Unfortunately this attitude carries over into music educa

tion in the public schools. Consider the school orchestra 

performance at the annual graduation. The music for this 

occasion is almost always the same processional and 

recessional, selected only for the functional end. It 

should not be implied that this kind of musical experience 

is bad as there is certainly some educational value in it. 

This type of functional performance is, however, non-

aesthetic. Instead of the subject-object involvement that 

is necessary for an aesthetic experience, the student's 

attention is drawn away from the musical event and placed 

on the particular occasion. In this case, the graduation. 

19 

"The aesthetic experience requires a concentrated direction 

of attention centered in the musical object. The development 

of habits of attentive listening is therefore an important 

goal for music education." 20 

19stolnitz, op. cit., p. Jl. 

20schwadron, op. cit., p. 11. 
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People perceive things around them in regard to the 

attitude taken toward them. An individual pays attention to 

some things while others are hardly noticed. In this sense 

attention is selective. Thus attitude guides our attention 

in the direction relevant to our purposes. This attitude, 

common to most people, might be called the attitude of 

practical perception because it is usual to view objects 

in terms of their usefulness toward our purposes. This type 

of attitude is, however, limited. 

As opposed to the practical attitude, aesthetic 

attitude may occur at any time, even in the midst of 

practical perception. When people pay attention to some

thing simply for the sake of enjoying the way it looks or 

sounds or feels, they are experiencing the aesthetic 

attitude. There is no overriding purpose controlling 

this type of attitude other than the purpose of just having 

the experience. The aesthetic attitude is one of isolating 

the object and focusing upon it. This type of attitude is 

not to be classified or judged. The object is simply 

exciting and pleasant within itself. If"the individual 

appreciates the object he must accept it as it is and 

respond to it with all of his capacities of imagination 

and emotion. Once attention slips from the object, the 

experience ceases to be aesthetic. 21 The aesthetic 

21stolnitz, op. cit., pp. 32-JS. 
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attitude is best described as disinterested attention. 

DISINTERESTED ATTITUDE 

A primary condition of aesthetic experience is one 

of attention or contemplation. "The word 'contemplation' has 

been used to express . . . disinterested engrossment which is 

central to aesthetic commerce with the environment." 22 

There is evidence that suggests that the mere expectation of 

the aesthetic experience causes our bodies to respond with 

physical adjustments, including those of the central nervous 

system. Listening to music can cause a special type of 

attention which in turn is followed by physical adjustment~. 23 

The performer does more than merely sing, play, 
or conduct the composer's score and perceive the 
resulting sounds .... He is "immersed" in an· almost 
total dynamic experience, involving not only mind and 
imagination but also his entire body with the 
resulting kinesthetic sensations .... Such movements 
serve not to impress the audience, but to express -
perhaps involunta~ily and subconsciously - what the 
performer feels.24 

The attitude which has been described above and 

involves both mind and body movement are outcomes of 

22Harold Osborne, The Art of Appreciation (London: 
Oxford University Press, 1970), p. 23. 

23Leonard B. Meyer, Emotions and Meanin~ in Music 
(Chicago: The University of Chicago Press, 195 ), p. 23. 

24Ervin Laszlo, "Fostering Musical Talent," 
Journal of Aesthetic Education, (January, 1969), p. 61. 
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disinterestedness. The disinterested attitude is best 

defined as ", .. sympathetic attention to and contemplation 

of any object of awareness for its own sake." 25 In this 

definition we must be careful not to confuse the word 

disinterested with the word uninterested. The term disin-

terested refers to a selective mode of attention to the 

object, not for ulterior or functional purposes, but for 

the purpose of just having the experience. Thus, to be able 

to have a truly aesthetic experience, the individual's 

attention must be directed on the musical event. A disin-

terested attitude is necessary to insure communication 

between the listener and the musical event. 

. the primary concern of aesthetics is the 
perception and measurement of a particular type of 
value. And this value probably exists as a rela
tionship between the individual and the object that 
is valued. Before the young musician can begin to 
perceive this relationship, he must adopt a particular 
kind of a~Eroach, or more commonly, a particular 
attitude. 

To engage successfully in disinterested attention over an 

extended period of time is essential to bring music into 

full awareness. Cultivation and practice are necessary 

steps toward realization of aesthetic attitude. 

25stolnitz, op. cit., P· 35. 

26vernon Kliewer, "The Musician and Aesthetics," 
Music Journal, (October, 1963), p. 58. 
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AESTHETIC VALUE 

Aesthetic value in the arts has many sides and 

is surrounded by theory after theory maintaining its 

existence or non-existence. Aesthetic value theories range 

from moral issues of art to considerations of art in 

nature. As interesting as these theories are, they are 

somewhat outside of the scope of this study which is 

concerned not with the value of specific works of art but 

with the place of music education in the curriculum. 

The Music Framework has adopted the position that 

music education should be aesthetic education and that the 

value of this type of education is in the intrinsic study 

of music. 

Because music is so much a part of our cultural 
heritage and our daily life, it should be included 
in a balanced educational program. It has value 
in itself and does not need to be used for any non
musical purpose in order to qualify for a place in 
the curriculum.27 

In order to support the position adopted by the 

Music Framework, two positions, one opposing the other 

must be cited. Referentialism and Absolute Expressionism 

are alternative views which express the value of the arts 

in different ways. There are other philosophies which 

27Music Subcommittee of the Fine Arts and 
Humanities Framework Committee, op. cit., p. J. 



relate to the arts, however, these two reflect best the 

position of music education. 

The Referentialist viewpoint is observed in the 

philosophies of Plato and Leo Tolstoy. Another example 

would be the Communist theory of art, called Socialist 

Realism. The Socialist Realism theory regards art as 

the servant of social and political needs. Under this 

theory, art's purpose is to further the cause of the 

state by influencing attitudes which are supportive of the 

needs of the state. If an art work does not achieve these 

purposes, it is considered of little value. The Referen

tialist view is one of practicality. If the art work 

fulfills useful purposes such as uniting people or 

influencing their thoughts then it is a good work. The 

Greek philosopher Plato felt that the use of music should 
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be severely limited so as not to weaken the moral fiber of 

the people. "The Greek doctrine of ethos, then, was founded 

on the conviction that music affects character and that 

different kinds of music affect it in different ways." 28 

"For Tolstoy, the function of art is to :transmit specific 

emotions from the artist to the recipient in the most 

direct and most powerful way the artist can devise." 29 

28Donald Jay Grout, A Histort of Western Music 
(New York: W. W. Norton and Co., 19 o), p. 10. 

29Reimer, A Philosophy of Music Education, op. cit., 
p. 16. 



25 

The values of art to the Referentialist are non-

artistic values. If the individual shares the Referentialist 

values of art, he becomes a better citizen or better worker 

or better human being. He must be careful of his choice of 

art works due to their possible harmful effects. The 

Referentialist view of the value of art is indicative of 

the way music is taught in many classrooms. The Music 

Framework is a reaction against a philosophy which bases 

the value of music on extrinsic values. In keeping with 

the philosophy of the times, the following statement is 

indicative of what was thought to be the purposes of music 

education as late as 1952. 

The content of the music course should lead to 
good citizenship in making a pupil conscious of the 
spiritual and moral values which are inherent in 
the music which he learns. The pupil performs and 
hears music of various historical periods, various 
nations and cultures. He learns music as related 
to life today. Music, a language of moods and 
emotions, must contribute to good citizenship, if 
music is taught as a part of life and an expression 
of living itself.30 

The Absolute Expressionist believes that the meaning 

and value of art are to be found within the work itself. He 

further believes that what is most significant about 

aesthetic experience is that it is good to have in itself. 

The Absolute Expressionist says that art is intrinsically 

JO"The Function of Music in the Secondary-School 
Curriculum," The Bulletin of the National Association of 
Secondary-School Principals, 36 (November, 1952), P• 8. 



valuable and related to the quality inherent in all human 

experience. 

To the degree that an art work contains aesthetic 
qualities which are convincing, vital, keen and to 
the degree that these qualities can be experienced 
by the perceiver the significance of the experience -
the relation of the aesthetic qualities to the 
qualities of life -will be convincing, vital, 
keen. The residue of sharing the significant 
aesthetic qualities of the art work is a deeper 
sense of the nature of human life.Jl 

The Absolute Expressionist's belief of the intrinsic value 

of art is very similar to the qualities related earlier 
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regarding the aesthetic attitude of disinterestedness. The 

difference between Referentialism and Absolute Expressionism 

can be described as the difference between extrinsic and . 

intrinsic values of art. 

The Absolute Expressionist view of intrinsic value 

in art is supported by the early nineteenth century concept 

of "art for art's sake". 

"Art for art's sake" says that the work exists 
to be appreciated for its own sake and for no other 
purpose. Hence it is a protest against those who 
would make art subservient to some other goal. It 
is directed against the moralist, like Plato and 
Tolstoy, who emphasizes the psychological and social 
consequences of art.J2 . 

"Art for art's sake" was the artisan's argument to those 

who charged art with being useless and of no practical 

JlReimer, A Philosophy of Music Education, op. cit., 
p. 25. 

32stolnitz, op. cit., p. 352. 
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value. Why should art be good for something when it is 

good in itself? "Art for art's sake" served as a rallying 

cry of artists and critics who opposed commercialism and 

exploitation of art for the purpose of merely making money. 

"Art for art's sake" has now become "life for art's sake" 

or, more specifically, life devoted to intrinsic enjoyment.33 

Life which is led only in the pursuit of what may be gained, 

or even worse, to settle for the dull routine of daily living 

in hope of what it may yield in the future loses its excite-

ment. "Art for art's sake" was an announcement to the 

nineteenth century industrial culture that we must live 

freely, vitally and feelingly. 

. . . the views of Absolute Expressionism seem 
to be most suitable to mass education in a democratic 
society; most true to the nature of art, as art is 
conceived in our times; and most germinal of guide
lines for teaching and learning music and the other 
arts in all aspects of educational programs.34 

The aesthetic value of music in the curriculum must be based 

on the intrinsic value of music itself. Music expresses 

human feelings in unique and powerful ways. All human 

beings need to understand their feelings and be able to 

share in the values of self-knowledge because it is a 

medium by which man can explore human feeling. In order 

33 . ' Ib l d . , p . 3 53 · · 

34Reimer, A Philosophy of Music Education, 
op. cit., p. 24. 



to achieve the aesthetic values expressed here, the Music 

Framework established the following as necessary for the 

development of aesthetic sensitivity in the general 

education of the children of California. 

1. Promote sensitivity to the expressive 
qualities of music. 

2. Encourage musical responsiveness, involve
ment, and discrimination. 

J, Promote understanding of the nature, 
meaning and structure of music. 

4. Develop skills, including aural acuity. 

5. Promote awareness and understanding of music 
literature of various periods and of the forms, 
styles, and idioms that are characteristic of various 
national cultures, including our own. 

6. Provide a basis of musical experience which 
students can use in making intelligent judgments of 
musical value.35 

With the adoption of the Music Framework, by the 

28 

California State Board of Education, music education can no 

longer be based on non-musical goals such as those expressed 

earlier in the 1952 statement of the National Association of 

Secondary School Principals. In contrast to this statement, 

the American Association of School Administrators adopted 

in 1959, the following policy. 

We believe in a well-balanced school curriculum 
in which music, drama, painting, poetry, sculpture, 
architecture, and the like are included side by side 

35Music Subcommittee of the Fine Arts and Humanities 
Framework Committee, op. cit., pp. 4-5. 



with other important subjects such as mathematics, 
history, and science. It is important that pupils, 
as a part of general education, learn to appreciate, 
to understand, to create, and to criticize with 
discrimination those products of the mind, the voice, 
the hand, and the body which give dignity to the 
person and exalt the spirit of man.J6 

29 

Here is a statement of values toward music education that is 

congruous with those expressed in the theories of the 

Absolute Expressionist and those adopted in the Music 

Framework. To understand, to create and to criticize 

are ingredients essential to aesthetic education. 

MUSIC - SOME AESTHETIC CONCERNS 
FOR THE EDUCATOR 

There are many and varied reasons why the educator 

should be concerned about aesthetics. Many reasons for 

concern were made evident earlier. The following are some 

concerns directly related to the classroom teacher and 

music educator. "It will be made clear, I hope, that the 

aesthetical and the rational are each an essentiality of 

human nature. It will then be seen that need for music is 

physiological and therefore universal ... J7 The life of a 

child should be full of many colors, lines and forms. He 

should also have a great abundance of experience in touching, 

J 6Your AASA in 1958-59, Official Report. Washington, 
D.C.: American Association of School Administrators, 1959, 
PP· 248-49. 

J7E. Thayer Gaston, "Aesthetic Experience in Music," 
Music Educators Journal, (June, 196J), p. 25. 



tasting and smelling, to say nothing of the opportunity to 

hear a great variety of sounds. To the child, these 

experiences are intrancing. The hunger for sensory 

experience, although different in every culture, is a 

part of human nature. There is no race, tribe or culture 

of man that has been satisfied with the sounds ·supplied by 
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nature. Man has always experimented on his own by inventing 

new sound patterns or by changing colors in order to create 

beauty. Man would be less complete as a human being if he 

was deprived of these experiences. Thus, all children need 

music for healthy and normal development.3 8 

It has been proven many times by experiments with · 

animals that sensory deprivation stunts development. 

Psychologists inform us that there is a critical stage in 

the development of the child and that if education is 

postponed beyond that critical stage, the child will never 

fulfill his potential. Furthermore, there seems to be a 

critical stage for the development of aesthetic sensitivity. 

Recent studies indicate that it occurs before the age of 

nine years )9 

The indication that the critical stage for develop-

ment of aesthetic sensitivity occurs early in the life of 

JBibid., pp. 26, 62. 

39charles Leonard, "Human Potential and the 
Aesthetic Experience," Music Educators Journal, (April, 
1968), p. 40. 
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the child points out another concern. The facts being what 

they are, it is perhaps, questionable that we should be 

spending the bulk of our money for music education at the 

high school level. The greatest amount of money and the 

better teachers might best be utilized at the primary 

grade level in order to develop programs that will stimulate 

aesthetic sensitivity. By placing emphasis on the primary 

grades, our young men and women, by the time they reach 

high school age, would be highly advanced in terms of 

aesthetic sensitivity and a benefit to themselves and 

. t 40 SOCle Y• 

Yet another reason to be concerned about aesthetics 

is the need to dispel an erroneous conclusion that has 

plagued music education for years. This conclusion is that 

music warrants a place in the school curriculum because it 

is as academic as mathematics or science. Those, in the 

music profession, know as well as anyone, that music can 

be a very academic subject. 

What is needed in the curriculum, however, is an 
efficient program which allows students to perceive, 
in only a few semesters, the aesthetic elements that 
are music and thus be able to evaluate musical 41 experiences that await him outside of the classroom. 

40rbid. 
41carrol Grabo, "The Teaching of Music as an 

Interdisciplinary Subject in the Secondary School" 
(Unpublished position paper), p. 5. 



32 

The aesthetic experience of music is not science and should 

not be thought of, or analyzed by the scientific method. 

Our schools are so science-oriented now, that the child's 

emotional desires and inner life is almost wholly neglected. 

As the adolescent begins to feel the total impact of life 

and death and striving for fulfillment, he begins a desperate 

search for meaning and order in his existence. Nothing can 

fulfill this need more fully than aesthetic experience. 

Another reason to be concerned about aesthetics 

is to help educators and music educators in particular to 

adopt a more realistic view of the performance groups and 

the use of performance in education. An obvious over 

emphasis, during the twentieth century, has been that of 

performance. Performance can be an effective part of the 

music program, but it should not be the sole purpose of 

musical activity. At present, in the public schools, 

performance is the most widely used activity in the field 

of aesthetic education. In fact, in most schools, it is 

the only activity used. The fact is that most of our 

performing groups do not strive for the ~oal of aesthetic 

education, but seem more concerned with the training of 

practicing artists. When this is allowed to happen, 

42n. N. Campbell, "Education for the Aesthetic 
Experience," Music Educators Journal, (April, 1967), 
pp. 82-8). 



ae s thetic perception becomes a terminal activity which has 

little effect on the lifetime appreciation and involvement 
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with music. The music educator must take most of the blame 

for allowing this to happen. In their defense, however, it 

must be pointed out that they are usually under much pressure 

from school administrators, classroom teachers and the 

community. These individuals are seemingly more concerned 

with the immediate results of performance activity, than 

they are with the more longer lasting benefits of aesthetic 

sensitivity. 43 "It is vital that music educators observe, 

first, the need for educating the entire school population, 

not just those who are fortunate enough to participate in· 

performing groups." 44 If educators begin teaching, now, 

for aesthetic sensitivity, hopefully, in years to come, when 

our students become adults, they will support programs of 

aesthetic training and be less concerned with performance 

activities. 

A final concern regarding music as aesthetic 

education is to correct an attitude that many people have 

concerning the arts in general. Many people feel that the 

arts and aesthetic experience is something that occurs only 

43George Howerton, "Music as one of the Humanities," 
Music Educators Journal, (September, 1962), p. 30. 

44Brent Heisinger, "American Society and Music 
Education," Music Educators Journal, (June, 1965), p. 40. 
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to unusual men. To many people, music requires a special 

talent or gift from God, which some people have and others 

do not. This view takes music out of the realm of ordinary 

experience. It is necessary to point out that the Mozarts, 

the Beethovens, the Stravinskys, the Kentons and the Beatles 

were involved with music within the realm of ordinary every-

day experience. It must be shown that these men are ordinary 

men who merely sought to bring order and beauty into their 

lives and that these same experiences are available to all 

people. 

It is not altogether fair to place the blame for 

the limited amount of aesthetic education in the public 

schools entirely on the shoulders of the public school 

educator. Equal reproach must go to our institutions of 

higher learning. It is unfortunate that music and education 

departments in our colleges and universities neglect 

preparing future educators to teach for aesthetic ends. 

But until this problem is corrected, and attempts are being 

made in many music departments, the educator must take it 

upon himself to become knowledgeable ab~ut the field of 

aesthetics, re-evaluate his program and teach accordingly. 

With the adoption of the Music Framework, there seems to be 

a movement in this direction. 

To be utilized effectively, aesthetic theory 
must be applied to musical concepts. This means 
that every class in music (at any level of 
instruction) is also a class in the aesthetics of 
music. An educational goal of musical discrimination 



requires a process which is both sequential and 
developmental, involving experiences in aesthetic 
interaction which proceed from the simple and 
obvious to the more complex and abstract.45 

It is necessary for the educator to be truly 

concerned, about the place of music in the curriculum; 

the relationship of music to his students; the future of 

music in the public schools and most importantly, the 

value of music to the complete education of the child. 

It is then necessary, without exception, that he have a 

good understanding of aesthetics, the aesthetic experience 

and how to educate for its end. 

MUSIC - AN AESTHETIC JUSTIFICATION 
FOR THE EDUCATOR 

In the past, music has been justified as a part 

of the curriculum in the schools of the United States for 
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utilitarian purposes. That is to say, music was considered 

important because it improved homelife, developed good work 

habits, aided the development of good citizens, helped 

develop the health of the student and instilled wholesome 

ideals of conduct. There is no doubt th?t participation in 

music can help lead to these desired results, but it is no 

guarantee and certainly participation in a good many other 

activities can, and does, lead to the same ends. Thus, 

these are not the reasons for including music in the currie-

45 Schwadron, op. cit., p. 7. 



ulum. If music does develop better health, there is no 

reason to believe that a physical education program could 

not do it better. It is not noticeable that musicians are 

healthier than other people. By the same token, citizen-

ship can best be developed in civics and history classes, 

and wholesome ideals are handled much better through 

religious training. Certainly work habits are developed 
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just as well in our shops, home economics and math classes. 46 

If these are not the reasons for including music in the 

educational system, does this mean that music is unsupported 

in its quest for curriculum time? No! Music is an important 

educational tool for many more important reasons than those 

mentioned above. 

Man is unique among all living creatures in 
the extent and quality of his potential. He has 
physical, intellectual, ethical and aesthetic 
potential. If any aspect of his potential is 
neglected, he never attains his true stature as 
a human being.47 

The child's physical potential is developed by cooperation 

between his home, his doctor and the school's physical 

education department. The child's ethical potential is 

likewise the shared responsibility of the home, the church 

and the school. The child's intellectual potential is once 

46Leonard and House, op. cit., P• 7· 

47Leonard, op. cit., p. 41. 



again shared by the home and the school. Most of the 

effort in the public schools is spent on developing the 

intellectual potential. The aesthetic potential is shared 

by the home and the mass media of communication, but the 

primary responsibility lies with the schoo1. 48 It is 

conceded that the major efforts of the school should be 

devoted to the development of the intellectual potential. 

It should not, however, be done to the detriment of other 
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potentials which will result in the child's never attaining 

a complete education and thus never becoming complete as 

a human being. This, however, is the case in most of the 

public schools. 

Music has advantages that make it a most desired 

medium of aesthetic education. 

One of the greatest attributes of music is its 
appeal to persons from all walks of life. Almost 
every human being will react to some kind of music-
instrumental music, vocal music, religious music, 
glad music, or sad music. The personal reaction of 
each listener is his alon~ and is presumably of 
some significance to him.49 

Another advantage of music as a medium of aesthetic education 

is that it is unique in respect to the other arts, in that 

it allows for group participation. The plastic arts allow 

481eonard and House, op. cit., p. 99· 

49Harold Dart, "An Aesthetic Credo or To Each his 
Own," Music Educators Journal, (November, 1964), p. 111. 



for individual participation, while with music, anyone 

within hearing distance can discern its meaning. 

The above is ample justification for the inclusion 

of music in the curriculum of the public schools. For it 

to remain so, however, music education must be true 

aesthetic education. Music education cannot be a mere 

gratification of the senses, but must contain aesthetic 

qualities which develop sensuous pleasure, values of 
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artistic taste, discrimination, creativity, and profundity 

of feeling. 

Musical education should provide students with 
an opportunity to make choices, and each student 
should have the diversity of effective experiences 
that will make those choices valid and meaningful 
to him.50 

This is becoming increasingly more important when one 

considers the new leisure that Americans are able to enjoy. 

We must educate our children to explore their values and 

needs before they find their lives empty and without meaning. 

If educators find that our students, after completing high 

school, terminate all contacts with the arts, then educa-

tion has failed. 

If the arts can reveal man in relation to 
himself, his history, his contemporaries and his 
environment and they can do so glowingly and 

50irwin Sonenfield, "A Birds-Eye View of Musical 
Aesthetics," Music Educators Journal, (March, 1970), 
p. 82. 



penetratingly, they should be among the foundation 
stones of a liberal education. Properly culti
vated ... they may prove of more lasting value, 
to the citizen of tomorrow than the so-called basic 
courses.51 

5lHarold W. Arberg, "Music and the Humanities," 
Music Educators Journal, (June-July, 1963), p. 80. 
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Chapter 3 

MUSIC FRAMEWORK DEVELOPMENT 

The Music Framework was prepared by the Music 

Subcommittee of the Statewide Fine Arts and Humanities 

Framework Committee at the direction of the California 

State Board of Education. The Music Framework was one 

of four Arts and Humanities Frameworks to be completed 

with the support of the Federal Government under the 

provisions of Title V of the Elementary and Secondary 

Education Act of 1965. 

CLAREMONT COLLEGE MEETING 1966 

The project was activated on March 11, 1966, by 

the California State Board of Education in its Resolution 

stating that the development of the Arts and Humanities 

cannot proceed until curriculum revision permits students 

to understand and participate fully in the creative arts. 

In order to assess the status of the fin~ arts and 

humanities education in California schools, kindergarten 

through grade twelve, and to plan a program of action to 

improve and expand instruction in those disciplines, the 

State Board of Education and State Department of Education 

sponsored a five day Arts and Humanities Planning Workshop 

40 
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at Claremont Men's College. The workshop consisted of four 

task forces in art, music, drama, and humanities education. 

Each task force, composed of leaders and specialists in fine 

arts and humanities education, developed recommendations for 

improvement and expansion of curriculum instruction. The 

recommendations appear, in order or priority, in the Arts 

and Humanities Planning Workshop Report, June 20-24, 1966 

and is available from the California State Department of 

Education. The report contains guidelines for long-range 

program planning and implementation to meet the identified 

needs in fine arts and humanities education for pupils, 

kindergarten through grade twelve, in public schools in 

California. 

The Claremont College meeting and report was 

coordinated by one part-time consultant from the State 

Department of Education. This position was filled by 

Charles Moody until March ll, 1968 when Barbara Cox 

Nottingham was appointed as full-time consultant. 

Charles Moody resigned his position as a high school 

History teacher in Carmel, California t~ accept the part

time position as consultant. It was Mr. Moody's job to 

organize and supervise meetings and Framework development 

in all curriculum areas. Charles Moody was a fine organizer 

with the ability to remember names even though working with 

people in many curriculum areas. He knew the inner politics 

of all the professional arts organizations and also had the 
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ability to talk with the History, English and Science groups 

who were in the midst of developing Framework's. 

Even though Mr. Moody was not a music specialist, he 

was recommended by William Hartshorn and Dr. Karl Ernst, 

Music Framework Subcommittee members, to the Music Educators 

National Conference as a candidate for the position of 

Executive Secretary. The Music Educators National Conference 

was impressed with his administrative ability, and they 

created, for him, the position of Deputy Executive Secretary. 

Mr. Moody currently holds that position at the Music Educators 

National Conference headquarters in Virginia. 1 

Supporting documents of importance to the Claremont 

meeting and to the subsequent development of the Music 

Framework are contained in Appendix A. 

ACTIVITIES OF FISCAL 1966-67 

The project was again activated in mid-March, 1967. 

During this time, to the conclusion of the fiscal year, 

Charles Moody, part-time consultant, coordinated planning 

meetings for representatives from each of the state profes

sional fine arts organizations and specialists in humanities 

education to review priorities, establish specific program 

direction, and to identify leaders and specialists willing 

1statement by Dr. Karl Ernst, Music Framework 
Subcommittee member, personal interview, June 5, 1974, 



to participate in ad hoc activities. 

In April of 1967, the State Board of Education 

established committees of educators and non educators 

especially qualified in art, music, and drama/theatre arts 

education. 

The Provisions Being Made by the State Board 
of Education and the State Department of 
Education to Support the Development of 
Educational Programs in the Fine Arts and 
to Provide Leadership in the Improvement 

of Instruction in This Subject Matter 
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The State Board of Education, upon a recommendation 
from the State Department of Education, established the 
Study of Arts and Humanities Education Project in 
April, 1967. The project which is funded by the 
Elementary and Secondary Education Act (ESEA), 
Title V, is administered by the Bureau of Elementary 
and Secondary Education, which has one Project 
Specialist assigned to the project. 

The State Board of Education appointed the 
following two advisory committees to work on the 
project and assigned them the responsibilities 
noted: 

The Statewide Fine Arts and Humanities Framework 
Committee. The committee, composed of 22 leaders 
and specialists in fine arts education, elementary, 
high school, and university, is developing guide
lines for fine arts instruction beginning in 
kindergarten and continuing through grade twelve. 

The State Board of Education's Fine Arts and 
Humanities Study Committee. This committee, 
composed of persons who have special competence 
in one or more of the arts, is studying issues 
pertaining to fine arts education to determine 

2 how they can be resolved to the best advantage. 

2California State Department of Education. Fine 
Arts Instruction in California Educational Institutions: 
A Report to the Legislature as Required by House Resolution 
No. 277. Max Rafferty-Superintendent of Public Instruction, 
1969. 
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The Statewide Fine Arts and Humanities Framework 

Committee held its first meeting in Los Angeles June 7, 1967, 

to plan a program of study preliminary to the development 

of instructional and curriculum guidelines (frameworks) for 

art, music and drama education for kindergarten through 

grade twelve. The charge to the committee was given at this 

time by Mrs. Seymour Mathiesen, Chairman of the State Board 

of Education's Educational Programs Committee. 

Statewide Fine Arts and Humanities 
Project 

The charge to the Framework Committee by the 
State Board of Education 

The Curriculum Commission has asked that you be 
charged to prepare the following reports for the 
Commission and the Board: 

1. A series of reports of educational program 
guidelines, K-12, (frameworks) in the fields 
of art education, drama (performing arts) 
education and music education; such reports 
to include comments and recommendations 
about the philosophy and objectives of the 
program, its scope and sequence, the proce
dures for implementing the reports, and 
related appropriate matters. 

2. A report of recommendations and comments 
relative to the State program for supplying 
texts and instructional mate~ials to the 
schools of California with particular refer
ence to the fine arts subject-matter fields. 

J, A report of recommendations and finding 
concerning patterns of interrelationships 
among the various frameworks being developed 
in the fine arts, English and the social 
sciences fields to show how the humanities 
may be presented as interdisciplinary studies, 
along with recommendations as to preservice 



and in-service preparation of teachers for 
humanities courses.J 

In October, 1967, the State Board appointed 

specialists in humanities education to serve on the frame-

work committee and the humanities subcommittee. 

The Fine Arts and Humanities Study Committee met 

for the first time on June 29, 1967. This committee was 

composed of lay persons with special competencies or 

professional experience in one or more of the fine arts 

and in humanities. The purpose of the first meeting was 

to plan a program of study and investigation of issues 

affecting fine arts and humanities curriculum and instruc-
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tion in California public schools preliminary to developing 

reports on findings and recommendations. 

Leaders in the arts disciplines held a second work

shop at Claremont Men's College in June, 1967. Specifica-

tions for statewide publications and specifications for a 

baseline survey of the status of fine arts and humanities 

education in existing kindergarten through grade twelve 

programs in the public schools of California were developed. 

Position statements were prepared to clarify earlier 

recommendations for the humanities task force, and work 

)California State Curriculum Commission Minutes, 
California State Curriculum Commission Arts and Humanities 
Commission, File Item No. 18J, (California State Department 
of Education, Sacramento), March JO, 1967. 



was continued on the Handbook for the Production of Art 

Guides. A contract was developed and awarded for educa

tional research to study the quality, quantity, and 

character of special consultant services in arts and 

humanities needed by school districts and county offices 

of education. 

ACTIVITIES OF FISCAL 1967-68 
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The Statewide Fine Arts and Humanities Framework 

Committee, which was established in June, 1967, and its 

four framework subcommittees in art, music, drama, and 

humanities education began investigation and study relative 

to improvement and expansion of fine arts and humanities 

instructional programs, kindergarten through grade twelve. 

Each of the subcommittees formulated scope and sequence 

outlines for the development of instructional guidelines 

(frameworks) and for reports on preservice and inservice 

teacher preparation. In addition, the committee began a 

study of interdisciplinary linkages between the fine arts, 

English, and the social sciences. Preliminary writing was 

undertaken by members of the subcommittees. The framework 

committee presented its first progress report to the 

State Board of Education and the Curriculum Commission 

in February and March, 1968. Fine arts and humanities 

educators of national prominence served as speQial con

sultants to the framework committee and its subcommittees 



during this period of development. 

The Fine Arts and Humanities Study Committee held 

six meetings to hear and study thirty-one position papers 

and reports presented by representatives of the California 

Art Education Association, California Music Educators 

Association, California Educational Theatre Association, 

and other organizations concerned with arts and humanities 

education. The committee prepared a report of findings 
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and recommendations relative to preservice teacher 

preparation in the field of humanities; programs for 

specialist teachers in art, music, and drama at the elemen

tary school level; and financial incentives for expanded · 

programs in fine arts and humanities education. 

Project activities continued to be coordinated by 

Charles Moody, part-time special consultant until his 

departure for his new position as Deputy Executive Secretary 

for the Music Educators National Conference. On March 11, 

1968, the Department of Education established the position 

of full-time Consultant, Fine Arts and Humanities. This 

position was supported entirely on Title· V funds and was 

manned by Barbara Cox Nottingham until her resignation in 

April, 1974. Project activities had produced the desirable 

result of increasing communication and cooperation between 

the State Board, the Department of Education and personnel 

in the field. 
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ACTIVITIES OF FISCAL 1968-69 

During this period of time, the major tasks accom

plished by the Statewide Fine Arts and Humanities Framework 

Committee included the development of preliminary manuscript 

sections for the art, music, and drama/theatre arts frame-

works. In addition a design for an inservice teacher 

training pilot program in interdisciplinary studies was 

initiated through a feasibility study for establishing a 

California Academy for Teaching in the Humanities. Limited 

field reviews were conducted to evaluate the preliminary 

art and drama frameworks, and the second progress report of 

the framework committee was submitted to the State Curriculum 

Commission and to the State Board of Education in February, 

A summary report on the status of fine arts and 

humanities instruction, kindergarten through grade eight, 

in California was submitted to the Legislature in response 

to House Resolution No. 277. 

House Resolution No. 277 

Relative to fine arts instruction in California 
educational institutions 

WHEREAS, Subdivision (d) of Section 7604 of the 
Education Code requires that the course of study in 
the elementary schools shall include instruction, in 
the grade or grades prescribed by the board of educa
tion of the city, county, or city and county, in art 
and music; and 
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WHEREAS, The requirements for the Standard Teaching 
Credential with Specialization in Elementary Teaching, 
as defined in Section 6130 of Title 5 of the California 
Administrative Code, contain no specific requirement 
for training in the fine arts or in the teaching of 
the fine arts as a prerequisite to the credential; and 

WHEREAS, The State Board of Education does adopt, 
and make available for distribution to the elementary 
schools of the state, textbooks in the subject matter 
of music for all grades from first through eight; and 

WHEREAS, It has been represented to the Legislature 
by organizations of educators and citizens interested 
ln the fine arts and cultural development in California, 
and by many private citizens similarly, that many 
elementary teachers have been credentialed in California 
in recent years who are not qualified to teach required 
instruction in the fine arts; and 

WHEREAS, It has been represented to the Legislature 
that there is a real shortage of teachers qualified 
to provide required instruction in the fine arts in 
the elementary schools of California; and 

WHEREAS, The State Board of Education, in its 
resolution of March 11, 1966, did recognize the 
existence of conditions in the public schools of 
California adversely affecting the development of 
instructional programs in the fine arts; and 

WHEREAS, The pattern of mandated instruction 
required by the Legislature and admission requirements 
to state supported institutions of higher education 
in California severely restrict educational opportuni
ties in the fine arts for students in secondary schools 
of California; and 

WHEREAS, The administration-prop8sed reduced fiscal 
support of local school districts would result in 
substantial reductions in educational opportunity in 
fine arts instruction in California; and 

WHEREAS, The Legislature has in recent years 
enacted into law a number of programs providing 
special support for various subjects in the instruc
tional program and is currently considering additional 
legislative proposals for programs of a similar nature 
for previously unsupported subjects matters; now there
fore, be it 
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Resolved by the Assembly of the State of California, 
That the State Board of Education and the State Depart
ment of Education are requested to investigate and 
report upon the following matters to the Assembly no 
later than the end of the first month of the 1969 
Regular Session: 

(a) The present and future supply and distribution 
of elementary school teachers qualified to give 
required instruction in the fine arts in the elementary 
schools of California; 

(b) The current practices of school districts in 
meeting the required course of study provisions in the 
fine arts in subdivision (d) of Section 7604 of the 
Education Code; 

(c) The impact of mandated instruction requirements 
and higher education admission requirements upon instruc
tional program opportunities, enrollments and local 
graduation requirements in the secondary schools of 
California; and 

(d) The provisions being made by the State Board 
of Education and the State Department of Education to 
support the development of educational programs in the 
fine arts and to provide leadership in the improvement 
of instruction in this subject matter; and be it further 

Resolved, That this resolution be given wide 
circulation to interested groups, organizations, and 
citizens in California and their testimony be solicited 
at such public hearings; and be it further 

Resolved, That the Chief Clerk of the Assembly 
transmit a copy of this resolution to the President 
of the State Board of Education and to the Superin
tendent of Public Instruction.4 

The following summary statements and tables were 

submitted by the Statewide Fine Arts and Humanities Frame

work Committee as indicative of the status of fine arts 

and humanities instruction in California. 

4House Resolution No. 277, op. cit. 



Less than 50 percent of the California institu
tions of higher learning that offer teacher training 
programs include courses in fine arts--art, music, 
drama--in the requirements for elementary credentials. 

Only a small percent of the teachers who hold 
elementary credentials have majors or minors in fine 
arts--art, music, drama. 

Professional fine arts organizations are deeply 
concerned regarding the inadequate consideration that 
is being given to fine arts in the training program 
requirements for elementary credentials.5 
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''During the 1967-68 fiscal year, 4629 of the students 

enrolled in California state colleges met the requirements 

for their first standard teaching credentials. And 200, or 

approximately 4.3 percent of these students, completed pro

grams that qualified them to teach art or music." 6 

Table 1 shows the number of these students who 

qualified to teach art or music that held bachelor's 

degrees, also the number that held master's degrees. 

5Ibid., p. 4. 
6Ibid., p. 1. 



Table 1 

Distribution, According to Degree Held, of 
California State College Students Who Met Require
ments for Their First Credentials During the 1967-
68 Session and Who Qualified to Teach Art or Music? 

Subject qualified 
to teach 

Art 

Music 

Number qualified according to 
degree held 

Bachelor's 

58 

12 

Master's 

99 

31 

Fine art courses--music, art, drama--receive 
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very little consideration in the instructional programs 
offered either by the junior high schools or high 
schools. 

The instruction in fine arts provided by California 
elementary schools may be characterized as (1) poorly 
programmed; (2) assigned inadequate time; (3) lacking 
in materials; (4) functioning in inappropriate or 
inadequate facilities; (5) without professional 
supervision; and (6) restricted by the teachers not 
being sufficiently well trained to teach the subjects-
art, music, drama.B 

Table 2 shows the percent of 354 school districts 

that include fine arts courses in their program requirements. 

Table 3 shows the percent of 352 school districts 

that include fine arts courses in their elective programs. 

?Ibid. 

8Ibid., p. 7· 



Course 

Table 2 

Percent of 354 California School Districts 
That Include Fine Arts Courses in Their 

Program Requirements, 196?9 

Percent of school districts in which 
Emphasis is required by level 

course 

Grade Grade Grade Grade 
Seven Eight Nine Nine-Twelve 

Music 
Skills ?.6 2.3 0 O.J 
Nonskills lJ.J 0.9 O.J 0.6 

Art 
Skills lJ.J J.4 0.9 0 
Nons kills J.4 0.6 0 0.6 

Drama 
Skills O.J O.J O.J 0 
Nonskills 0 0 0 0 

9 Ibid. , p. 7. 
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Table 3 

Percent of 352 California School Districts 
That Include Fine Arts Courses fn Their 

Program Electives, 1967 ° 

Course Percent of school districts in which course 
Emphasis is elective, by level 

Grade Grade Grade Grade 
Seven Eight Nine Nine-Twelve 

Music 
Skills 11 7.6 5.4 5·9 
Nonskills 3.4 1.4 1.7 2.3 

Art 
Skills 5.1 5·9 5.1 5.4 
Nonskills 0.3 0.9 0.9 2.3 

Drama 
Skills 1.4 3.4 3·7 4.5 
Nonskills 0 0.6 0.6 2.5 

10Ibid. , p. 6. 
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The University of California's ... requirements 
for admission do not include a requirement in fine 
arts. 

The majority of the colleges and schools of the 
University do not require and do not recommend fine 
arts courses for admission. 

Students take courses recommended by the college 
or school in which they plan to enroll and therefore 
have little if any time to take fine arts courses. 

The importance of fine arts courses has never 
been emphasized on a statewide basis.ll 

The State Board's Fine Arts and Humanities Study 
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Committee conducted hearings and studied position papers 

submitted by the state professional fine arts organizations 

in order to prepare a report on recommendations at the 

state level. The Study Committee presented its first 

progress report to the State Board in February, 1969. 

The initial charges from the State Board of Education 

to the Study Committee were presented at their first 

meeting at Claremont Men's College on June 29, 1967. 

The charges pertained to financial legislation, creative 

talent in the arts and teacher preparation. In addition 

the Study Committee could elect to undertake special 

studies designed to produce findings, recommendations 

and proposals for strengthening the instructional program 

and evaluate recommendations and proposals prepared by 

professional organizations and other agencies or groups 

as necessary to support the State Board of Education. 

11Ibid., p. 8. 
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The role of the Study Committee was of an advisory 

nature and was accomplished through specific recommendations 

to the State Board. The Study Committee's recommendations 

and supporting documents for their report are contained 

in Appendix B. 

The members of the Fine Arts and Humanities Study 

Committee were appointed by the State Board of Education 

under an authorization established at the May, 1966 meeting 

of the State Board of Education. The membership to be 

composed of three public representatives; one authority 

each from art, music, humanities and educational adminis

tration in the arts, and one representative of the California 

Arts Commission. The State Department of Education submitted 

a list of nominations to the State Board of Education based 

upon the recommendations of the Departmental Committee on 

Fine Arts and Humanities and the Fine Arts and Humanities 

Project Specialist. Additional appointments were made 

during the year. 

Fine Arts and Humanities Study Committee Members: 

C. R. "Buzz" Anderson, Producer-Director Public Affairs 

KQED Television, San Francisco 

Mrs. Barbara Cott, Director, Fresno Art Center, Fresno 

Clifton Fadiman, Los Angeles 

Al Gallo, Assistant Executive Secretary, California Arts 

Commission, Sacramento 



Mrs. Nadine Conner Heacock, Compton 

Agnes Moorehead, Beverly Hills 

Charles D. Perlee, Lively Arts Editor, San Bernardino 

Sun Telegram, San Bernardino (Chairman) 

B. Keith Rose, Director Northern California Pace Center 

Chico 

Mrs. Robert Sheridan, Ventura Forum of the Arts, Ventura 

Mrs. Richard E. Sherwood, Beverly Hills (Vice Chairman) 
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Activities of fiscal 1968-69 were concluded by a 

joint report to the State Board of Education prepared by 

the Framework and Study Committees proposing implementation 

of eleven major recommendations for the improvement and 

expansion of programs of instruction in the fine arts and 

humanities in California public schools, kindergarten 

through grade twelve. The report was endorsed by the state 

professional fine arts and humanities organizations, state 

committees, and the Coordinating Council for Fine Arts and 

Humanities in California. 

ACTIVITIES OF FISCAL 1969-70 

During the Fall of 1969, extensive field reviews 

of the proposed frameworks for art and music were conducted 

throughout the state. Limited field reviews were held to 

evaluate the preliminary drafts of the drama/theatre arts 

framework and the report on the feasibility study for 

establishing a California Academy for Teaching in the 
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Humanities. A report on criteria for evaluating music 

textbooks and instructional materials, kindergarten through 

grade eight, was also completed. Subsequent to the final 

revisions, the four documents were approved by the California 

Curriculum Commission in May, 1970 and accepted for study 

by the California State Board of Education in June, 1970. 

The third progress report of the Statewide Fine 

Arts and Humanities Framework Committee was presented to the 

Curriculum Commission and State Board of Education in 

February, 1970. Following this report, teacher training 

institutions, school districts, and county school depart

ments indicated a high degree of interest in conducting 

inservice teacher training programs to implement the arts 

frameworks as soon as possible. 

ACTIVITIES OF FISCAL 1970-71 

The major activities accomplished through the 

project, during 1970-71, were the adoption of the following 

documents by the California State Board of Education. 

Music Framework for California Public Schools, 

Kindergarten through Grade Twelve, (adopted July, 1970) 

Art Education Framework: Guidelines for Curriculum 

Development at the Local Level in the Elementary and 

Secondary Schools in California, (adopted July, 1970) 

Feasibility Study and Design for Establishing a 

California Academy for Teaching in the Humanities: Inter-



disciplinary Studies Model Program for Inservice Teacher 

Training, (adopted July, 1970) 

The Drama/Theatre Framework for California Public 

Schools, Kindergarten through Grade Twelve, was approved 

by the California Curriculum Commission in May, 1971, and 

adopted by the State Board of Education in June, 1971. 

Following these adoptions, preliminary work was begun on 

the evaluation of instructional materials in the arts and 

humanities in order to develop criteria for future text

book adoptions. 
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The Art and Music Frameworks were published and 

disseminated during 1971. The Drama/Theatre Arts Framewo~k 

was the third fine arts framework published. The Humanities 

Framework, although adopted, has yet to be printed. Printing 

of each of the frameworks was accomplished through Title V 

funds. 

The four professional arts and humanities organiza

tions of California assisted with developmental tasks and 

field reviews by providing special consultants and data. 

These organizations also disseminated information about the 

project through bulletins and journals. Plans for imple

mentation of the frameworks was begun following their 

adoption. Implementation activities were completed by a 

joint effort of the State Department of Education's Task 

Force on Curriculum, the County Superintendent's Steering 

Committee on Curriculum and Publications, and the profes-
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sional fine arts and humanities organizations in California. 

The Legislature's second request for a report on 

data relative to fine arts instruction in California 

educational institutions (House Resolution No. 225) 

indicated increasing interest and concern for the status 

of fine arts education in the area of teacher preparation, 

instruction at the elementary and high school levels, 

university admissions requirements, and the provisions 

made by the Department of Education for programs and leader-

ship in the fine arts. A report was prepared to respond 

to this request. 

Conclusion to the Report 

Several basic facts revealed in the survey of 
current practices and in the analysis of teacher 
preparation programs indicate that fine arts educa
tion in California public schools,kindergarten 
through grade eight, is decreasing in both 
quantity and quality. These facts are as follows: 

1. State requirements for the standard elementary 
teaching credential do not mandate preservice 
training in the fine arts. 

2. Few future teachers are selecting fine arts 
as a major or minor. 

J. The number of fine arts consultants at the 
county and district levels is decreasing. 

4. The self-contained classroom continues to 
prevail in California elementary schools. 

5. There are insufficient personnel in the State 
Department of Education and in offices of 
county superintendents of schools specifically 
assigned to provide leadership in the fine 
arts to school districts throughout the state. 



Some reassurance can be found in the fact that 
teachers report generally good facilities and adequate 
supplies for fine arts instruction and availability 
of college extension and summer courses in the fine 
arts. In addition, many teachers have indicated that 
they are voluntarily seeking opportunities to improve 
their abilities in the teaching of fine arts. How
ever, action is required at the state level, either 
by the Legislature or by the newly created Commission 
for Teacher Preparation and Licensing, to ensure that 
teachers are adequately prepared in this area.l2 

The project as established under tRe provisions of 

Title V of the Elementary and Secondary Education Act of 

1965 .was terminated on June 30, 1971. There has not been 

an appointment of a Consultant, Fine Arts and Humanities 
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from the State Department of Education since the resignation 

of Barbara Nottingham in April, 1974. The State Department 

of Education has not established positions for consultants 

at the state level in art, music, drama or humanities 

education. 

Table 4 indicates the level of funding for the total 

project 1965-66 through 1970-71. 

12California State Department of Education, Fine 
Arts Instruction in California Educational Institutions: 
A Report to the California Legislature as Required by House 
Resolution No. 225. Wilson Riles-Superintendent of Public 
Instruction, 1972. 



Table 4 

Levels of Funding through Title V by Fiscal 
Year for the California State Project Study 

of Arts and Humanities Education 

Fiscal Year Funding 

196.5-66 $ 4,360 
1966-67 30,690 
1967-68 .5.5,.522 
1968-69 60,000 
1969-70 88,000 
1970-71 40,000 

MUSIC FRAMEWORK SUBCOMMITTEE 

The Music Framework Subcommittee consisted of ten 

working members. Four of these individuals, as indicated 
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below, were named to the original Subcommittee. The other 

members were added by the State Board of Education at 

various times during the project. For the purpose of this 

study, five members of the Music Framework Subcommittee 

were interviewed. The balance of this chapter represents 

their reactions and impressions of the development of the 

Music Framework. In order to facilitate these interviews, 

a questionnaire was devised by this writer and is contained 

in Appendix C. 



The following persons were members of the Music 

Framework Subcommittee. 

George H. Kyme *+ (Chairman) Supervisor of the Teaching 
of Music University of 
California Berkeley (Retired 
June, 1974) 

Jean Baughman Music Teacher 
Lakeside Elementary School 
Bakersfield 

Karl Ernst *+ Head, Division of Creative 
Arts, California State College 
at Hayward (Retired March, 
1974) 

Paul Freeman * Director, Community Music 
Center San Francisco 
(Presently assistant 
Conductor Detroit Symphony 
Detroit, Michigan) 

Eloise Haldeman Specialist Music Teacher 
Beverly Hills Unified 
School District 

Richard Hansen + Acalanes High School 
Lafayette 

William Hartshorn * Music Supervisor, Los Angeles 
Unified School District 
(Deceased, May 20, 1974) 

Mrs. Mary Louise Reilly Professor of Music 
San Fernando Valley State 
College Northridge 

Mrs. Dorothy Wilson + Professor of Music Education 
Chico State College Chico 

Mrs. Barbara Cox Nottingham + Consultant, Fine Arts and 
Humanities, State Department 
of Education, Sacramento 

* Indicates original members of the Music Framework Subcommittee 
+ Indicates Subcommittee members interviewed by this writer 



Necessity of the Music 
Framework 

Dr. James Jarrett was Associate Dean of Education 
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at the University of California, Berkeley, and a member of 

the State Curriculum Commission. Dr. Jarrett persuaded the 

other members of the Curriculum Commission that a framework 

was necessary as a part of the upcoming textbook selection 

for music. Although music is the only fine arts subject 

in California that receives textbooks, Jarrett said we ought 

to have frameworks in each of the arts areas. Professor 

Jarrett had a strong interest in the humanities and believed 

that the humanities should become the core of the curriculum 

in the elementary school. Thus, a humanities framework was 

included in the project to incorporate the arts in a total 

curriculum. It was Jarrett's hope to create a demand for an 

allied arts course. It was also Jarrett's feeling that this 

allied arts course need not be aesthetically oriented, but 

condoned the idea as a good starting place in respect to the 

several arts frameworks acceptance of the concept. 

As well as the necessity of the Music Framework as 

a guide for textbook selection, it was also needed for 

developing curricula by each of the separate counties and 

districts. There was also need for agreement on objectives 

for statewide testing, due to a bill passed by the legislature 

requiring such tests in all academic areas. This bill has 

since been rescinded. Another reason for the necessity of 
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the framework was the fact that there had never been a 

document of this nature before in California. There had 

been a course of study for music developed earlier and 

revised, from time to time, but it was poorly written and 

rarely used. It was particularly deficient in contemporary 

trends in music. Barbara Nottingham indicates an additional 

need for frameworks was to legitimatize the arts subject 

matter areas. 

The California Music Educators Association, as 
well as the other arts associations, wanted recogni
tion and leadership for the arts at the state level. 
By producing unifying frameworks for each arts area 
the arts association hoped to impress the State 
Board and State Department of Education that state 
arts leadership was necessary.lJ 

Initial Direction of the 
Framework Committee 

The Humanities Subcommittee wasn't appointed 
until a year after the Music Art and Drama sub
committees had gotten well started. At the early 
meetings we decided not to group the thre~ appointed 
subcommittees into one common framework.l4 

The charge to the Humanities subcommittee however, included 

the incorporation of all of the arts within its format. 

This monumental task is one of the reasons that this docu-

ment has taken so long to be completed. 

lJstatement by Barbara Nottingham, Music Framework 
Subcommittee Member, Personal interview, June 17, 1974, 

14statement by Dr. George Kyme, Music Framework 
Subcommittee Member, Personal interview, June lJ, 1974, 



Dr. Ernst indicates, however, that there was 

originally no attempt to set up separate frameworks. A 

Humanities Framework was to be developed by pooling the 

resources of each subcommittee. The chairman of each sub

committee were to meet frequently for this purpose. 15 In 
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the early stages of the fine arts framework development 

problems arose which necessitated the development of separate 

frameworks. 

One problem was that there were not enough people 

on the fine arts framework committee who were convinced 

that a humanities program was practical. This viewpoint 

may be observed in the Music Framework as follows: 

Despite the advantages of interdisciplinary 
courses, there are practical problems with respect 
to teaching the arts in a single course. The mastery 
of any one of the arts requires intensive study over 
a long period of time, and, for this reason, few 
teachers are well educated in more than one of the 
arts. Some form of team teaching is usually necessary 
in an interdisciplinary arts course, but team teaching 
is costly because, if it is to be effective, each 
member of the team must be present at each class 
session. Otherwise, some of the teachers involved 
may not relate fully to common goals, and the possi
bilities for synthesis will be lost. There must 
also be sufficient time for team teachers to plan 
together, because in-school planning timg is essential 
to any successful team teaching effort.l 

l5Ernst, op. cit. 

16Music Subcommittee of the Fine Arts and Humanities 
Framework Committee, Music Framework for California Public 
Schools Kindergarten Through Grade Twelve, Bureau of 
Publications, California State Department of Education, 
1971, PP• 44-45. 
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An additional problem involved the ability of the fine arts 

framework subcommittees to meet simultaneously. Due to the 

large number of people involved, it was decided to meet by 

subject areas, each subcommittee averaging from five to ten 

individuals. In this manner meetings were held on state 

association convention dates or at other times and places 

upon which the members could agree. Subcommittee members 

also desired to work on problems in their areas of interest. 

The decision to develop separate frameworks was 

not made by the music subcommittee alone, it was a group 

decision. The decision did not occur at any one time; it 

was a very gradual occurrence and was necessitated by the 

above series of events and the inconvenience of trying to 

get that many people working together. Due to the problems 

and needs of the subcommittee, each subcommittee met on its 

own approximately once a month. Also once a month the full 

framework committee met to review, criticize, reject and 

approve manuscripts submitted by each subcommittee. 

Supporting Organizations 

The State Board of Education was involved in the 

Music Framework development as the official overseer. 

The Board approved the travel expenditures and had the 

final authority to reject or adopt the Framework. The 

Music Framework Subcommittee met with the State Board on 

several occasions. The first presentation was made by 

Dr. Karl Ernst, who was the initial chairman of the Music 



Framework Subcommittee. At this meeting, Dr. Ernst pre

sented the philosophical point of view of the subcommittee 
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and a progress report of activities. The subcommittee members 

found the Board responsive and enthusiastic concerning the 

progress made. From time to time State Board of Education 

members spoke with the subcommittee at working sessions, 

thereby displaying further interest in the development 

process. The subcommittee's initial contact with the Board 

was through the Educational Programs Committee. The Educa

tional Programs Committee reviews any curriculum before it 

is allowed to go before the Board. 

On February lJ, 1969, meeting in San Diego, the 

State Board of Education heard reports by Charles Perlee, 

Chairman, Fine Arts and Humanities Study Committee and 

Dr. Richard Trapp, Chairman, Fine Arts and Humanities 

Framework Committee. These two reports were prefaced by a 

statement presented by Dr. James Jarrett, on behalf of the 

Curriculum Commission. The Board was particularly impressed 

with Dr. Jarrett's statement regarding the importance of the 

arts. This statement may be found in the April, 1969 issue 

of the California Music Educators Association News. 

The California State Curriculum Commission was 

important to the Music Framework development as the parent 

of the project as initiated by James Jarrett. In the 

sequence of approval by the State Board it is necessary, 

first, to acquire the approval of the Curriculum Commission. 

··.i· 
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The Curriculum Commission reviews manuscripts and makes 

suggestions for improvement before recommending approval 

by the Board. The Curriculum Commission, through 

James Jarrett, was indispensable to the Music Framework 

development by convincing the State Board of its importance. 

The Coordinating Council for the Fine Arts and 

Humanities in California lacked the official power of the 

State Board and Curriculum Commission. The Council's 

support of the Music Framework, however, is worthy of 

recognition. On December 7, 1968, the California Music 

Educators Association, in cooperation with other fine arts 

and humanities associations, sponsored a statewide meeting 

designed to establish dialogue among leaders in the field 

and ident i fy problems of mutual concern. An outgrowth of 

this meeting was the decision to form a Coordinating Council 

for the Fine Arts and Humanities in California. The Council 

held its first meeting in January, 1969. Participants of 

the Council included the two chief leaders, statewide, from 

the music, art, theatre, dance and humanities associations. 

Also included were representatives from the California 

Arts Commission and the California Fine Arts and Humanities 

Study Committee. The Study Committee's accomplishments 

were discussed in detail, earlier in this chapter. The 

Council was instrumental in investigating the possibility 

of greater recognition within the University of California 

requirements of courses in the fine arts and humanities. 
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The Council also worked with the State Department of Educa

tion in the development of a survey in response to Assembly-

woman March Fong's Resolution 225, seeking to determine the 

status of fine arts education in the elementary schools of 

California. 

Tanglewood Symposium and 
Yale Seminar Influence 

The Tanglewood Symposium was held from July 23rd to 

August 2nd, 1967 at the summer home of the Boston Symphony 

Orchestra in Tanglewood, Massachusetts. The Symposium was 

sponsored by the Music Educators National Conference and 

considered major concerns related to the theme, "Music in · 

American Society". The Symposium was made up of musicians, 

philosophers, sociologists, scientists, labor leaders, 

educators, representatives of corporations, foundations, 

communications and government. Dr. Karl Ernst was a member 

of the organizing committee for the Tanglewood Symposium. 

According to Dr. Ernst, the thing that concerned us was that 

too often music teachers get together and just talk to each 

other. The feeling was that we would get further if we 

listened to important people outside of music; what kind 

of charge can they give us that maybe we ought to hear?17 

The members of the Music Framework Subcommittee 

believe that Tanglewood had an indirect bearing on the 

17Ernst, op. cit. 
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development of the Music Framework. Dr. Ernst indicates the 

probable reason for this • II 
lSI I • • Tanglewood was pointing 

the direction towards aesthetics in art and music, and it was 

necessary to become involved with aesthetic philosophy while 

writing the reports covering the Symposium."18 An additional 

influence on the Framework is the fact that two members of 

the subcommittee attended the Symposium, Karl Ernst and 

William Hartshorn. 

Dr. Dorothy Wilson, Music Framework Subcommittee 

member, emphasizes that all members of the Framework Sub-

committee were knowledgeable and concerned about implementing 

many of the suggestions of the Tanglewood Symposium as well 

as those of the Yale Seminar which proceeded Tanglewood 

by two years. 19 The Yale Seminar was sponsored by the 

Federal Department of Education and was an attempt to bring 

people from all areas of music together to identify problems 

and directions that music education should follow. The Yale 

Seminar, like the Tanglewood Symposium, became involved 

with aesthetic philosophy as a basis for music education. 

Dr. George Kyme believes the Yale Seminar actually had a 

greater effect on the subcommittee than did the Tanglewood 

Symposium. Dr. Kyme indicates that his first contribution 

18Ibid. 
19statement by Dr. Dorothy Wilson, Music Framework 

Subcommittee member, Personal interview, June 11, 1974, 



to the Framework development, while under the chairmanship 

of Karl Ernst, was to summarize the Yale Seminar. In this 

manner the Music Framework Subcommittee actually began 

where the Yale Seminar left off. 20 

Music Framework 
Subcommittee Selection 
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The members of the Music Framework Subcommittee were 

selected from recommendations by the California Music 

Educators Association to the Curriculum Commission. 

Curriculum Commission member James Jarrett, was in charge 

of the selection and final approval was given by the 

Curriculum Commission and State Board. Dr. Jarrett asked · 

for, and received from Dr. George Kyme, the recommendations 

of Dr. Karl Ernst and William Hartshorn. These two recom-

mendations were also included as possible choices by the 

California Music Educators Association. "William Hartshorn 

proved to be the smoothest thinker and philosopher on the 

subcommittee," 21 Mr. Hartshorn's contributions to music 

education will be sorely missed due to his death on 

May 20, 19?4. Dr. Karl Ernst is highly regarded on both 

the national and local levels for his contributions in the 

field. Paul Freeman was selected to represent the inner 

cities and ethnic minorities. Mr. Freeman is presently 

2°Kyme, op. cit. 
21Ibid. 
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Associate Conductor of the Detroit Symphony. Dr. George Kyme 

was selected to represent the colleges and university and 

became chairman of the Framework Subcommittee succeeding 

Karl Ernst. Replacements and additional members of the 

subcommittee were filled by the State Board of Education 

following recommendations previously given. 

Resource People and the Frame
work's Aesthetic Foundation 

During the beginning stages of the framework project, 

Dr. James Jarrett, of the Curriculum Commission, arranged 

for outside resource people to speak to the Fine Arts and 

Humanities Framework Committee. These resource people 

influenced the thinking of the subcommittees to the degree 

that each framework carries the same basic philosophy. 

The arts as aesthetic education is the primary example of 

this influence. The Music Framework Subcommittee's belief 

in aesthetic principles was strengthened by two resource 

people in particular. They were Robert Gagne, a psycholo

gist from the University of California at Berkeley, and 

Harry Broudy, an educational philosopher from the University 

of Illinois. Broudy and Gagne spoke to the Music Framework 

Subcommittee at its meeting at the San Francisco Hilton 

Airport Hotel on February 16, 1968. Each man spoke for 

approximately one hour. Questions and discussion followed 

these presentations. George Kyme, Chairman of the Music 

Framework Subcommittee, also cites Bennett Riemer, the 



philosopher and Charles Leonard, the aesthetician, with 

influencing the development of the Framework through their 

work in aesthetics. 22 

The Music Subcommittee's decision to base the 

Framework on the aesthetic characteristics of music is 
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reflected as follows. Each subcommittee member, when inter-

viewed, indicated that the aesthetic experience is the 

unique contribution that music can make. The subcommittee 

members were individually strong in support of the aesthetic 

philosophy in regard to music education. The music educa-

tion literature of the last few years, particularly since 

the Tanglewood Symposium, strongly emphasizes the aesthetic 

approach. The appearance of nationally prominent figures, 

such as Harry Broudy, at music education conventions further 

strengthened the aesthetic approach among music educators. 

The subcommittee's feeling is summarized best by Karl Ernst. 

I think this is something that music education 
has grown toward. The literature has generally 
impressed us that one of the purposes of music 
education is to develop aesthetic sensitivity and 
that aesthetic sensitivity can be done best 
through the arts.23 

Contributions of Subcommittee 
Members 

Chairman George Kyme believes his contribution to 

22Ibid. 
23Ernst, op. cit. 
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the Framework development was in the leadership he was able 

to generate. Kyme indicates: "I believe I actually wrote 

the framework subject to the extensive criticism of my 

colleagues."24 Dr. Kyme credits Karl Ernst with the state-

ments of the value of music contained in the introduction 

of the Framework and credits other members of the sub-

committee for their particular efforts. 

Karl Ernst believes that his efforts are reflected 

in the initial point of view adopted by the subcommittee. 

Ernst also feels that his attendance at the Tanglewood 

Symposium was instrumental in allowing him to relay some 

of the thinking that came about through that experience. 

Dr. Ernst's resignation as chairman of the Subcommittee 

came about as the result of his appointment to the Music 

Educators National Conference Commission on Education of 

the Music Teacher. The meetings of the Commission were 

held regularly in Washington, D.C. for two or three days 

at a time, necessitating much writing, correspondence and 

travel. 25 

Dr. Dorothy Wilson feels her contributions were in 

the recommendations for elementary music education. 

Dr. Wilson was particularly important in developing the 

sequential developmental outline in the cognitive and 

24K •t yme, op. Cl • 
25Ernst, op. cit. 



psychomotor domains contained in Chapter two of the Frame

work.26 

Richard Hansen joined the Framework Subcommittee 

after the major writing had been completed. Hansen feels 

?6 

his major contribution was in being able to look at the 

Framework from an objective point of view and thus make 

criticisms regarding areas that other subcommittee members, 

who had been on the subcommittee longer, were unable to do. 

In this manner he believes he was able to initiate some 

changes in the final draft, especially in the area of 

performance. Mr. Hansen believes he may have contributed 

more to the implementation of the Framework because he 

became tremendously enthusiastic about its potential. He 

thinks the subcommittee needed someone at that point in 

time who could bridge the gap between development and imple

mentation and that he was in a good position to act in 

this manner. 27 

Barbara Nottingham as the State Department of 

Education's Consultant, Fine Arts and Humanities, was not 

involved in the actual writing of the Framework. 

Mrs. Nottingham describes her contribution as being the 

jack of all trades. It was her job to arrange for financing, 

26w·1 't 1 son, op. c1 . 
27statement by Richard Hansen, Music Framework 

Subcommittee member, personal interview, June 12, 1974, 



travel arrangements and to supply information to the sub

committee and State agencies~ She worked with the Bureau 

of Publications on the final proofing and editing of the 

Framework. It was also necessary for Mrs. Nottingham to 

verify all footnote and bibliographical entries before the 

document could be printed. 28 

California Music Educators 
Association and Implementation 

The Framework Subcommittee members emphasized that 

77 

the California Music Educators Association cannot implement 

the Framework by edict. It will only be implemented through 

the efforts of the members of the association. The 

California Music Educators Association applied for and 

received $18,000 from unexpended Title V funds, after the 

completion of the Framework, to be used for training leaders 

in implementation. The association's implementation efforts 

have come mainly in the form of workshops arranged by the 

trained leaders. "In implementing the Framework the problem 

is a matter of re-educating teachers and re-educating 

teacher training groups." 29 Implementation only occurs as 

materials are developed and teachers begin using these 

materials. The efforts of the association have been in 

28Nottingham, op. cit. 

29wilson, op. cit. 
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this direction. Richard Hansen feels that the association 

has done all that it can do toward implementation. It is 

now up to the educators, at the college level, to emphasize 

the Framework concepts in their classrooms.JO The over-

whelming response, of the subcommittee members, was that 

the California Music Educators Association could implement 

the Music Framework. Their feelings are that much has 

already been accomplished. 

I don't think it ever has progressed satisfac
torily because, what we are trying to do is educate 
every elementary teacher, every teacher, every 
music teacher and every administrator in the State 
of California as to what's in the Framework, and 
that's an impossible job to do. I think, however, a 
lot has been done.Jl 

George Kyme indicates that over 55 percent of the school 

districts in California are now using the Framework as a 

basis for evaluating the music offering. He feels that 

implementation is progressing as well as can be expected.J 2 

Prior to her resignation from the State Department of 

Education, Barbara Nottingham stated that she received 

many reports and phone calls from individuals indicating 

a high degree of success for the implementation training 

sessions. However, the Department has not done any surveys 

JOHansen, op. cit. 

Jlibid. 

32Kyme, op. cit. 



or kept records of the number of workshops associated with 

the Framework implementation. It is only through hearsay 

that we can judge that implementation is, in fact, a 

successful venture.JJ 

Improving Music Education 
and Overcoming Problems 

The subcommittee members expressed the following 

points regarding the importance of the Framework to the 

improvement of music education in California. The project 
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helped create an interest in the arts that had been lacking 

for some time. Due to the Framework, there is renewed 

interest in music at both the state and local levels. 

The Framework has been an effective device toward improving 

music education in California because it was the first such 

document that has been approved by the State Board and State 

Department of Education. The Framework has acted as a 

positive force for music education because it created a 

situation in which music people and State agencies were 

forced to work together. The subcommittee members believe 

that the members of the State Board developed an admiration 

of the efforts that went into the project. This admiration 

is extended to the California Music Educators Association 

who also devoted time, energy and money. Through this 

project, the State Board has come to realize that music 

JJNottingham, op. cit. 



people care. Probably the greatest influence has been 

demonstrated in the reaction of textbook manufacturers. 

The Framework has caused the publishers to reassess their 

textbooks and revise them to meet the aesthetic standards 

of the Framework. 
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George Kyme believes a major problem to be overcome 

in California is the need for all educators to understand 

the meaning of the aesthetic attitude. It is also neces

sary -to utilize music that is highly emotive thus allowing 

for a greater aesthetic reaction. It is necessary to guide 

responses in music so that it means something to the 

individual. The teacher has to take the notion that music 

must have some purpose, and that purpose is not merely the 

passing of time.J4 The greatest problem to be overcome in 

order for the Framework to be totally effective is the need 

for a fine arts representative in the State Department of 

Education. It was the consensus of people interviewed that, 

it is incomprehensible for a state the size of California to 

be lacking leadership in this area. The California Music 

Educators Association has done much to supply this leader-

ship, but this is an impossible task when one considers 

that the members of the association also teach full-time. 

It is necessary to have a full-time arts representative who 

is allowed to concentrate solely on issues affecting the arts. 

J4K "t yme, op. c1 . 
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Allan Shields' Criticism 

The only recorded criticism of the Music Framework, 

discovered by this writer, comes from Allan Shields, 

Professor of Philosophy, California State University at 

San Diego. Professor Shields was a member of the Humanities 

Subcommittee of the Statewide Fine Arts and Humanities 

Framework Committee. Dr. Shields' criticism was in the 

form of an unpublished paper of nineteen pages entitled 

Who Teaches Music? A copy of this paper was sent to each 

member of the Music Framework Subcommittee, members of the 

Curriculum Commission and other influential persons, in 

December, 1971, several months after the publication of 

the Music Framework. The following are Dr. Shields' major 

criticisms of the Music Framework. 

this Framework fails entirely 
itself to the problems of learning (and 
music in the context of tbe humanities, 
challenge and key charge.J5 

to address 
teaching) 
its initial 

All music courses are conceived as autonomous, 
and as we shall see, the entire report assumes that 
an unallied music arts program is the only one 
acceptable to the authors, and probably to their 
professional constituency.Jb 

•.. we find the emphasis on the exclusive 
concern with the professionally qualified teachers 
as the sole satisfactQry standard for teaching 
music in the schools.j7 

J5Allan Shields, "Who Teaches Music?" (Unpublished 
paper, California State University at San Diego, 1971), P· 1. 

36Ibid., p. 2. 37Ibid. 



One implication of this pervasive orientation is 
that of universal, technical insufficiency of non
music teachers in music. Surely if music is ubiqui
tous in human culture as the Framework says it is 
(and it is) how can this insufficiency be a true 38 description of the state of affairs among teachers? 

A hidden assumption which influences the concep
tualization of the Framework is that, though there 
are and should be music courses for the general 
student, performance courses for the highly interested 
and musically talented should be the focus of the 
program.39 

In any event, there is apparent throughout the 
Framework an undercurrent of a desire to erect 
standards of musical performance as appropriate 
to apply to all students. "Musical literacy" as 
the general standard becomes, willy-nilly, a 
defensible ideal, but fails to deal adequ~tely 
with the problems of the general student. 0 

Another implication of 
absence of concern for the 
with oth~r disciplines and 
schools.41 

the orientation is an 
relationships music enjoys 
other courses in the 

The major misconception of the Framework is 
this: musical performance alone can produce the 
truly musical literate person.42 
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In reaction to Professor Shields' criticism, members 

of the Music Framework Subcommittee made the following 

statements. 

Dr. George Kyme (Chairman). I was tempted to 

send this paper to the California Music Educators Association 

News to have printed, without comment. He is so strong for 

38Ibid., P• J. 39rbid. 

40Ibid. 41Ibid. 
42Ibid., p. 6. 



the notion that the ordinary classroom teacher, from a 

position of ignorance, is in the best position to teach 

music, that the music profession would have risen as one 
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and shouted him down. But I decided, no, there is a kernel 

of truth in what he says and since we cannot have all of 

our cake we better allow a few crumbs to be in the hands of 

those that believe with Allan Shields. 

When the Humanities Subcommittee was finally 

appointed, a year after the framework committee had already 

started, they thought they could act as the coordinating 

body for the other frameworks. It had already been decided 

at the initial framework committee meeting that each arts . 

group would develop individual frameworks and so we were 

not about to stand still for it. The Music Subcommittee 

said, no we'll do the Music Framework to the best of our 

ability as a unique subject and then we will help you pull 

what you would like from these ideas into some conglomerate 

that you will call the humanities. This is really the 

basis for Shields' argument, Who Teaches Music?43 

Dr. Karl Ernst. There were not enough people on the 

framework committee who really believed a humanities program 

was practical. The humanities people were really pretty far 

out. They were mostly philosophers from University staffs 

43K •t yme, op. Cl • 
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and really did not understand the elementary school. 

Dr. Ernst thinks that if you try to have one teacher 

teach all of the arts, as Professor Shields suggests, his 

knowledge is so limited he teaches a lot of false informa-

tion. Not only would it require teachers who could teach 

all of the arts equally well but it would be too costly. 

Ernst thinks the paper contains some good points, but feels 

the Music Framework does not neglect the general student for 

the sake of the performer as charged by Shields. 44 

Dr. Dorothy Wilson. Dr. Wilson believes the Shields 

paper is more a matter of semantics and throwing around of 

words. We could discuss and argue philosophy and semantics 

of words forever and ever but it has nothing to do with the 

problem at hand. Art is based on visual discrimination, 

music is auditory discrimination; they work with many of 

the basic experiences but from a different medium. 

Professor Wilson thinks it is important to relate all of 

the arts and that stress needs to be placed on experiencing 

the arts as a part of life at the same time you are developing 

skills and understandings. 

To appreciate an art or to understand it you have 

to have understandings of skills. There are no shortcuts. 

You do not appreciate something in limbo. It's only as 

44Ernst, op. cit. 



you have this that you really can interrelate the arts. 

This is one of the reasons the framework committee decided 

upon separate frameworks in each area. 

However, Shields has an important point, that in 

music we have done a lot of music training not music 

education. The entire child needs to be involved in the 
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experience and what happens to the child in the process and 

development of musical skill is not just for music itself. 45 

Richard Hansen. Dr. Shields' paper represents the 

extreme point of view that some people took regarding what 

music education should be. The music subcommittee did not 

attempt to take a stand against humanities, but simply 

thought of humanities as an area of instruction in music. 

Shields believes that people can appreciate and become 

knowledgeable through an emotional experience with music. 

To this degree, he indicates that it might be better for 

people who are not musicians to teach music. To me, this 

is a case of the blind leading the blind. The Music Frame

work is based on aesthetic education. Aesthetics is not 

defined as a simple emotional experience, but a peak 

experience combined with intellect. 46 

45wilson, op. cit~ 
46 Hansen, op. cit. 



Chapter 4 

MUSIC FRAMEWORK IMPlEMENTATION 

Following the adoption of the Music Framework, by 

the California State Board of Education, 17,000 copies of 

the document were printed. Project director, Barbara 

Nottingham sent one copy of the Framework to every school 

in California, during the 1971 school year. This dissemina

tion marked the end of the development process and no plans 

for implementation were forth coming at the state level. 

Implementation efforts were begun by the California Music 

Educators Association in 1970 and are continuing at this 

time. 

THE BEGINNING OF IMPLEMENTATION 

Implementation, of the Music Framework, was insti-

tuted by Mr. Anthony Campagna, President of the California 

Music Educators Association from 1970 to 1972. 

Mr. Campagna identified the implementation of the Framework 

as the association's number one priority during his term 

in office. 1 Campagna assigned Dr. Judd Chew, Past President 

of the California Music Educators Association, Chairman of 

1Judd Chew, "Implementing the Music Framework," 
CMEA News, (December, 1970), p. 17. 
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the Implementation Planning Committee and directed him to 

organize and activate the committee. 

The newly established committee became immediately 
aware of the State Steering Committee of the County 
Superintendents Association and agreed to utilize 
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their guidelines and cooperation designed to implement2 all Framework adopted by the State Board of Education. 

STATE STEERING COMMITTEE 

The State Steering Committee of the County Super-

intendents Association is made up of representatives from 

County Schools Offices in each of the six County Superin-

tendents areas of the state. Figure 1 shows the six County 

Superintendents areas of California. The State Steering 

Committee has taken on, as its major function, the imple-

mentation of frameworks as they are developed by the State 

Department of Education. The precedence for this was set by 

the English Teachers Specialist Program which was jointly 

planned by the State Department of Education and The 

California Association of the Teachers of English. When 

the planning of the implementation for the English Frame

work was initiated, the State Steering Committee was asked 

to become involved. The State Steering Committee has now 

taken full responsibility for implementing frameworks and 

2Judd Chew, "California Music Framework--Its 
Implementation," CMEA News, (October, 1971), p. J. 
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Figure 1 
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has established guidelines for this process. Each member 

of the Steering Committee accepts responsibility for the 

implementation of a specific framework. 

Mr. Oliver Neely, Director of Curriculum, Shasta 

County Office of Education, and member of the Steering 

Committee, was appointed by the Chairman of the State 

Steering Committee to coordinate the implementation of the 

Music Framework. Prior to his acceptance of the general 

curriculum position, with the Shasta County Office, 

Oliver Neely's background included the teaching and 

supervision of music. Dr. Henry Melina, Assistant Super-

intendent, Santa Clara County Office of Education, had 

become aware that the California Music Educators Association 

was also beginning to plan for the implementation of the 

Music Framework. Through Dr. Melina's efforts, the music 

associations Implementation Planning Committee became aware 

of Mr. Neely's appointment. Chairman Judd Chew thus invited 

Mr. Neely to attend the first meeting of the Implementation 

Planning Committee, held on September 25, 1970. The 

Implementation Planning Committee, upon discovering the 

interest of the State Steering Committee and Neely's 

music background, felt that he was the right person to 

chair the committee. 

Following Neely's acceptance as chairman, the 

Planning Committee was organized to include personnel 

representing the California State Department of Education, 



State Steering Committee of the County Superintendents 

Association, California Association for Supervision and 

Curriculum Development's Music Section and the California 

Music Educators Association. Mr. Neely has proved to be a 

valuable ally for music as demonstrated in his efforts as 

Chairman of the Implementation Planning Committee. The 

following is a listing of the individuals who were members 

of the Music Framework Implementation Planning Committee 

for the first year. 

Robert Bouchard, San Benito County 

Judd Chew, Sunnyvale 

Richard Hansen, Lafayette 

Edna Hehn, Oakland 

George Kyme, Berkeley 

Evelyn McGrath, Santa Clara 

Henry Molino, Santa Clara County 

Oliver Neely, Shasta County 

Barbara Nottingham, Sacramento 

Jack Pereira, San Francisco 

John Rando, Burlingame 

Edna Jo Reed, San Diego 

Mary Reed, Los Angeles County3 

3chew, "Implementing the Music Framework," 
loc. cit. 
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During the second year of its existence, the Planning 

Committee added the following individuals to the committee 

to increase statewide involvement. 

Ross Harrington, Area 1 

Helen Strode, Area 2 

Dan Backman, Area 3 

Steve Niblack, Area 4 

Art Daugherty, Area 5 

PLANNING FOR IMPLEMENTATION 

The Planning Committee devised a three phase plan 

for the Framework implementation. Phase I of this plan 
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was to select a corps of 100 music education leaders who 

would meet at the Asilomar conference grounds at Pacific 

Grove, California, to be trained to guide the implementa

tion efforts throughout the state. The selection of this 

representative group of leaders in music education was of 

paramount importance to the implementation process. Leaders 

were selected to represent all areas of the state, each 

area of specialization and all levels of instruction 

including those persons serving in the college and university 

music e.ducation departments. In order to facilitate the 

search for the 100 trainees, the Planning Committee sent 

letters to every school district, county superintendent 

and heads of college and university music departments. 

These letters, inviting nominations of the most eligible 



staff members, required the following characteristics of 

the nominee. 

1. Must have had a successful music teaching 
experience at some level. (Elementary 
school through graduate school.) 

2. Must be an "outstanding" music educator. 

J. Must be a "creative innovator." 

4. Must be respected by his colleagues. 

5. Must be a good teacher of teachers. 

6. Must have demonstrated a clear understanding 
of the goals and objectives of music educa
tion.'+ 
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Upon receiving the nominations, preliminary screening was 

activated by the Planning Committee and the California Mus'ic 

Educators Association from February 20, 1971 to March 8, 1971. 

Final selection was made by the Music Framework Implementation 

Planning Committee on March 11, 1971. Nominees were notified 

of their acceptance shortly thereafter. 

In addition to the 100 music educators selected, the 

Planning Committee identified ten workshop instructors who 

were to assist in planning and presenting the five day 

Asilomar Conference. The qualifications of the individuals 

included leadership as music educators and thorough 

familiarity with the philosophy and content of the Frame

work. Judd Chew, Past President of the California Music 

4Judd Chew, "Report on Music Framework Implementa
tion," CMEA News, (March-April, 1971), p. 3. 
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Educators Association, served as workshop coordinator. The 

following individuals served as workshop leaders. 

Martha Alves, Garden Grove Unified 

Marc Foorman, Emerson Junior Hi gh School 

Vincent Gomez, San Carlos High School 

Richard Hansen, Acalanes High School 

Edna Hehn, Oakland Public Schools 

Phyllis Irwin, Fresno State 

Frank Shaffer, Porterfield High School 

Jerrold Snyder, Piedmont Hills High School 

John Terry, Buckeye Elementary 

Maryo Van Deman, California State University at 
Los Angeles 

The ten workshop leaders met with Judd Chew and Oliver Neely 

in order to plan activities for the Asilomar Conference. 

Four meetings of this nature were held on the following 

dates: April 7, 1971, San Diego; April 23-24, 1971, 

Los Angeles; May 7-8, 1971, San Francisco; and June 11-12, 

1971, one week prior to the conference. 

Phase II of the implementation plan was to orient 

music educators throughout California regarding the contents 

of the Music Framework. This phase was to be accomplished 

by a series of workshops and clinics in each of the six 

service areas of the state as defined by the California 

Association of County Superintendents. The Asilomar 

trainees led the workshops and clinics. In turn Phase III, 

through the combined efforts of the Asilomar leaders and 



music educators, was designed to further implement the ideas 

of the Framework at the local school district level. 

Phase III included basic instruction to classroom teachers 

in elementary grades, school administrators and other 

professional educators, and the public at large. Much of 

the planning for phases II and III was accomplished at the 

Asilomar Conference. Phase I of the implementation plan 

was successfully concluded following the Asilomar Conference 

held for five days from June 20, 1971 to June 25, 1971. 

Phases II and III represent areas of the plan that require 

continuous implementation and thus are at various stages 

of acceptability. 

FUNDING THE ASILOMAR CONFERENCE 

The first meeting of the Implementation Planning 
Committee was devoted to knowing that we wanted to 
do something and wondering what we could do and 
wondering how we could get the money to do it.5 

Following this initial meeting, many avenues of funding 

were explored. The most promising possibility for funds 

appeared to be through the County Superintendents School 

Service Fund. Mr. Neely, with assistance from the Planning 

Committee, wrote a project proposal for end of year balance 

funds. The proposal was submitted to the California State 

5statement by Oliver Neely, Music Framework 
Implementation Planning Committee Chairman, personal 
interview, June 11, 1974. 
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Department of Education through the Shasta County Office 

of Education. The project application outlined the purposes 

of the Asilomar Conference, its desired outcomes, expected 

expenditures and the rationale by which the state would 

benefit. The proposal was submitted for full funding of 

the Conference which totaled $18,345.00. The proposal was 

granted as submitted, thereby guaranteeing adequate funds 

for Phase I of the implementation plan. Appendix D contains 

a copy of the project proposal as submitted. 

According to Oliver Neely, the end of year balance 

funds represented almost half of the monies that were spent 

for implementation during the first year. Additional funding 

came from various County Schools Offices throughout California 

as well as donations from the California Music Educators 

Association. The County Schools Offices paid the expenses 

for personnel from their various offices that were working 

on the implementation project. In addition, the County 

Schools Offices paid the honorariums, per diems and travel 

expenses of special resource persons whose talents were 

required. Neely emphasizes that the County Schools Offices 

volunteered funds in response to his requests and indicates 

that approximately $38,000 was needed during the first year 

of the implementation process. The County Schools Offices 

continued their monetary support of the implementation 

effort throughout the second year. As implementation entered 

its second year, some school districts had become aware of 



implementation and were willing to send participants at 

district expense. In some cases individuals, who felt 

the project was especially important, paid their ovm 

expenses. 6 

ASILOMAR CONFERENCE, JUNE 20-25, 1971 

Sunday, June 20, 1971, the opening day of the 

Asilomar Conference, was devoted to registering all parti

cipants of the Conference and a welcoming address by 

California Music Educators Association President, 

Anthony Campagna. An introduction of the problems to be 

considered at the Conference was presented by Oliver Neely. 

The remainder of the evening was useful in allowing the 

conferees to get acquainted with one another. 

The Conference began in earnest on Monday morning 

June 21, 1971, dealing with the problem of defining and 

describing the aesthetic experience. To this end 

John Orofino, Chairman of the English Department at 

Balboa High School in San Francisco, and a consultant to 

the district on aesthetic education, gave the opening 

presentation. Mr. Orofino's presentation was instrumental 

in setting the tone of the Conference. The task presented 

to the participants of developing a means of implementing 

the Music Framework was put into perspective by his 
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presentation. This was followed by small group discussions 

concerning aesthetic education. The discussion groups were 

comprised of music educators representing a wide diversity 

of ideas, experience, and teaching assignments. These dis

cussion groups met regularly throughout the Conference for 

the purposes of studying the content of the Music Framework 

and related issues. The discussion groups were led by the 

ten working leaders previously identified. 

The day's activities were concluded by Dr. Judd Chew, 

with an introduction to the domains of learning. This presen

tation included discussion of the cognitive, psychomotor and 

affective domains and their relationship to the Music Frame

work. On Tuesday, June 22, 1971, and the morning of Wednesday, 

June 23, 1971, discussion group proceedings involved the 

domains of learning as expressed in Chapter two of the Music 

Framework. The afternoon of June 23, 1971, centered around 

the topic of clarifying the unique contributions of music to 

education. The speaker for this occasion was Charles Perlee, 

Chairman of The Statewide Fine Arts and Humanities Study 

Committee; discussion groups followed. The evening was con

cluded with the performance of Jazz Spectrum West, directed 

by Mr. Don Moors. The performance was financed by Young 

Audiences, Inc., San Francisco and Santa Clara Counties and 

the Young Audiences National Office in New York. 

On Thursday, June 24, 1971, Dr. William Zackmeier, 

Assistant Superintendent, Santa Cruz County Office of 
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Education, spoke on behavioral objectives and goals in 

music education. Dr. Zackrneier's presentation was followed 

by group discussion. Strategies for implementation of the 

Framework was the topic for the afternoon session. The 

participants met in their county area groups one through 

six, to plan implementation activities in their areas for 

the 1971-72 school year. Strategies were designed by each 

area toward initiating phases II and III of the implementa

tion project. An outcome of these meetings was an expressed 

desire of the participants to hold a second Asilomar Confer

ence in June of 1972, for the purpose of evaluating the 

year's work and the creation and distribution of implementa

tion materials. A deposit to ' reserve the Asilomar Conference 

grounds for Asilomar II, in June of 1972, was made. The 

evening of June 24, 1971, included a performance of the 

Crown Chamber Players, directed by Rosario Mazzeo. The 

performance was sponsored by Project Outspan of the 

University of California at Santa Cruz and the Selmer Divi

sion of the Magnovox Company. 

Friday, June 25, 1971, marked the last day of the 

Asilomar Conference. The morning session was utilized with 

further implementation strategy meetings. Following lunch, 

Mr. Torn Wood, Executive Secretary, California Elementary 

School Administrators Association, made concluding remarks. 

Before concluding the conference, the participants ratified 

the following resolution which was presented to 



99 

Dr. Wilson Riles, California State Superintendent of Public 

Instruction and the California State Board of Education. 

Whereas the Education Code mandates the teaching 
of music and art, and 

· Whereas the State Board of Education has adopted 
a Framework for Music Education in California, and 

Whereas a Music Framework implementation plan has 
been developed, and funded from County Service Funds, 
by the California Music Educators Association, by 
local school districts, and music educators them
selves, and 

Whereas lack of fine arts leadership at the 
State Department continues to seriously impair fine 
arts programs in California, 

Therefore be it resolved that the 125 music 
educators, meeting at Asilomar on June 20-25, 1971, 
to plan the implementation of the Music Framework, 
and representing all levels of education and all 
geographical areas of the state, and as recognized 
leaders of their profession, hereby strongly urge 
the State Department of Education to provide leader
ship in the fine arts and humanities, and that it 
is encumbent upon the State Department to do this 
immediately by establishing a full-time leadership 
position in the State Department to guide California 
education in the use and further implementation of 
these Fine Arts and Humanities Frameworks.? 

It has long been the feeling of educators 
throughout the state, when a framework for any 
given subject is adopted, criteria for textbook 
selection is developed, and then not much else 
happens to implement the framework. This, in 
essence means that much of the effort that went 
into its development is wasted because the results 
are never translated intg classroom programs that 
relate to the framework. 

?chew, "California Music Framework--Its Imple
mentation," op. cit., p. 21. 

8oliver Neely, "California Music Framework 
Implementation," CMEA News, (October, 1971), p. 4. 
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The Asilomar Conference was the beginning of the implementa

tion process that was to guarantee that efforts in developing 

the Music Framework were not wasted. The Asilomar Conference 

has been described by many as a truly memorable personal 

and professional experience. The Conference seemed to 

generate a high level of intellectual involvement, challenge 

and stimulation which developed a cohesive spirit, and led 

to high levels of communication among the conferees. For 

the first time, in California, a state adopted document 

for music education was available and the music leaders 

accepted it with enthusiasm. Asilomar was especially 

important to music education in California because the 

participants accepted the unifying philosophy; music educa

tion as aesthetic education. California music educators 

representing specialties at all levels now have a common 

goal. During the 1971-72 school year, the Asilomar trainees 

planned and presented many workshops and clinics throughout 

California orienting music educators to the contents of 

the Framework. Many of the participants returned to 

Asilomar in June, 1972, for the second Asilomar Conference. 

Appendix D contains the schedule of events for both Asilomar 

Conferences I and II. 

CALIFORNIA MUSIC EDUCATORS 
ASSOCIATION RESOLUTIONS 

The California Music Educators Association's 

eleventh biennial convention was held March 26-29, 1972, in 
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Fresno, California. Due to the emphasis for implementation, 

provided by the Asilomar Conference, the convention parti

cipants were eager to further the efforts of the project. 

Several convention events emphasized the importance of the 

Framework, while others were specifically intended to 

further the implementation process. As a result of the 

convention, two resolutions, pertaining to the Music 

Framework, were adopted. The two resolutions which follow 

were presented to Dr. Wilson Riles, California State Super

intendent of Public Instruction and the California State 

Board of Education. 

Resolution 4 

Whereas the Music Framework for California Public 
Schools, Kindergarten through Grade 12, has been 
officially adopted by the California State Board of 
Education in 1970; 

Whereas students in grades Kindergarten through 
Grade 12 will not receive comprehensive music educa
tion until the Framework is fully implemented; 

Whereas it is patently impossible to expect 
quality music education to occur when the needs of 
the music student and teacher are not being met, 
namely budget for music materials, high fidelity 
sound reproducing equipment, instruments for class
rooms and special classes, and other paraphernalia 
that attend to musical instruction; 

Whereas ~he day is past when music needs to be 
philosophically justified as being important and at 
the core of the curriculum; 

Whereas the most important music education is 
for all children in general education, particularly 
from Kindergarten through Grade Six; 



Therefore be it resolved that this conference 
requests immediate action as follows: 

a. That the State Board of Education exercise 
its leadership in calling for full imple
mentation of the Framework. 

·b. That the Boards of Trustees and Boards of 
Education in the state of California 
exercise their responsibility in guiding 
implementation of the Framework in their 
respective jurisdictions. 

c. That all colleges and universities take 
cognizance of the Framework and encourage 
the implementation of the Framework in all 
instruction related to public school music 
teaching. 

d. That all persons who have responsibilities 
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for the implementation of the Framework act 
with deliberate speed to initiate specifically 
the recommendation of the Framework which 
states, "Each elementary school should have 
a resident music specialist for every 600 
students." 

Resolution 5 

Whereas the California State Legislature has 
been remiss in its responsibility to provide 
financial resources to public elementary and 
secondary education; 

Whereas because a shortage of financial resources 
exists, music is one of the first subject areas to 
be cut; 

Whereas the California State Legislature has 
initiated by law, teacher competency evaluation 
(Stull Bill) and the Program, Planning, Budget 
Systems; 

Therefore be it resolved that this conference 
calls for immediate action as follows: 

a. That the California State Legislature vote 
sufficient funds to operate music programs 
throughout the State of California according 



to the Music Framework for California Public 
Schools, Kindergarten through Grade 12. 
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b. That legislation be initiated to affect 
reciprocal evaluation by the music profession 
of whether sufficient support for the stated 
music program according to the Framework is 
coming from administrators, Boards of Education, 
and the legislature.9 

SECOND ASILOMAR CONFERENCE 

The second Asilomar Conference was held from Sunday 

evening, June 18, 1972 to Wednesday noon, June 21, 1972. 

Following the first Asilomar Conference, it soon became 

clear that specific materials were necessary to carry out 

phase III of the implementation plan. Phase III, as 

indicated earlier, was designed to implement the Framework 

throughout the total school community. Ninety music educa-

tors attended the second Asilomar Conference and devoted 

their attention to designing implementation materials to 

meet the needs of six individual target groups. Many parti-

cipants of the first Asilomar Conference also attended the 

second conference. With the catalyst of the first conference, 

many new people had become involved in planning and presenting 

activities during the year and they were also included in 

the second Asilomar Conference. 

9"Resolutions of the CMEA Convention Fresno, 
California," CIVIEA News, (April, 1972), pp. 19-20. 
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Following the procedure of the earlier conference, 

ten workshop leaders were selected to pre-plan the activities 

and to serve as facilitators. The following is a listing of 

the ten workshop leaders selected for the second Asilomar 

Conference. 

Martha Alves, Garden Grove Unified 

Robert Burman, Los Angeles Unified 

Art Daugherty, San Ramon Valley Unified 

Vincent Gomez, San Carlos High School 

Dimitri Kostiw, Sierra Joint Union High School 

Mary Reed, Los Angeles County Schools 

Janet Steele, Marina Junior High School 

John Terry, El Dorado Union High School 

Maryo Van Deman, California State University at 
Los Angeles 

Dorothy Wilson, California State University at Chico 

Following two days of general discussion, each of 

the geographic areas of the state were assigned the task of 

designing a specific implementation package. Each package 

was to be adaptable to their own area, but was also to 

serve as a model for each of the other five areas of the 

state. The following list shows the area chairman and the 

implementation project for which each area was responsible. 

Area 1 - Classroom Teachers 
Chairman - Ross Harrington, Humboldt County Schools, 

Eureka 



Area 2 - Classroom Teachers 
Chairman - Helen Strode, Tehama County Schools, 

Red Bluff 

Area 3 - School Boards 
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Chairman - Daniel Backman, San Juan Unified School 
District, Charmichael 
John Terry, Buckeye Elementary School 
District, Placerville 

Area 4 - Community Groups 
Chairman - Stephen Niblack, Fresno County Schools, 

Fresno 

Area 5 - Higher Education 
Chairman - Art Daugherty, San Ramon Valley Unified 

School District, Danville 
Evelyn McGrath, Santa Clara Unified 
School District, Santa Clara 

Area 6 - Administrators 
North Chairman - Mary Reed, Los Angeles County 

Schools, Los Angeles 

Area 6 - Music Education 
South Chairman - Edna Jo Reed, San Diego County 

Schools, San Diego 

The Music Framework Implementation Planning Committee 

met periodically to review the progress of the projects. 

Although no specific deadline was established for the 

completion of the projects, each was to be sophisticated 

enough to share at the November meeting of the Planning 

Committee. At the November meeting, project completion 

dates were established, as well as, anticipated costs and 

recommended distribution of the project materials. To date 

much implementation material has been completed and distri-

buted throughout the state. Materials are continuing to be 

developed and distributed as they are completed. Figure 2 

shows the implementation materials available as of May, 1973· 



Figure 2 

MUSIC FRAMEWORK IMPLEMENTATION MATERIALS10 

V...·Sapt.. Tarp& 
111aterlala Coat Order From Anu Group 
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(Levela II and III to follow) Elementary Education and Music 

Directory of Workshop Leaden NoCharca 
Tehama County Department of Educatlall 
P.O. Box 810. Red Bluff, CA 86080 

m•N School Boarda Tape Slide Presentation On Loan 1 per Area (to be placed Ia a CouatJ 
and Communlt~ Superintendent Office) 
Oqualaatklu 

y mp.ra-uc. Packet of Jofaterlals NoCharp Arthur Dougherty 
Brochure-Specific suggestion& (50c charp San Ramon Valley Unlfted 

for hi&her education. per llincle 698 Old Orchard Drive 
Document on teXtbook adoption&. copy there- DanvWe, CA. 845H 
Document on credential after) 

legislation (Carl Eberhard) 
Evaluations-The Stull Bill and 

Ita Implications for music ed. 
Introduction to the Framework 

(Van Deman-Nash) 
History of the Framework 

(.Judd Chew) 
Copy of Framework 

Yl (Noctla) A••••tet.raton One-Pace Framework Summ~ NoQaarp Jl.frs. Mary C. Reed. Music Consultant 

Tape Slide Praentatloa 
Division of Curriculum and lnat~ 

Services 
Booklet-8tuU Act and Xualc Los An~:eles County Superintendent fit 

SchMia 
1300 E . Imperial Hlgh-y 
Downey. CA 80242 

YIC...U.I Xlllla 'hacMn Music Educ:aton Gam• Book NoQaarp lolrs. Edna Jo Reed, Cunlculwa Co-
ordinator 

Department of Music Educatloa 
Slln Die~:o County 
8401 Linda Vista Road 
San Diego, CA 12111 

Sample Goala and ObjecUv.. tor 
each area and level C/11 lllu.lc 

IIOc per COp)' Jamea Doyle 
Director of Curriculum 

education. Sweet-ter Unloa Htcb 
Elementary Claasroom 1130 lith Avenue 
Elementary Choir Quia Vlata, CA 12001 

Jr. High Vocal 
Jr. HiKh Instrumental 
Jr. Htch General Mualc 
Sr. Htcb Vocal 
!k. Hlch lnatnimental 
lk. Hlp HIIID&IIlU.. 

10oliver Neely, "Music Framework Implementation Materials," CMEA News, 
(May-June, 1973), P• 20. 
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OLIVER NEELY'S IMPRESSIONS OF THE 
FRAMEWORK IMPLEMENTATION 
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On June 11, 1974, this writer was granted an inter

view with Mr. Oliver Neely, Chairman of the Music Framework 

Implementation Planning Committee. The following impres

sions, by Mr. Neely, reflect the status, importance and 

future of the Music Framework implementation. 

The participants of both Asilomar Conferences were 

highly inspired and worked extremely hard developing 

materials and influencing people throughout the state. 

Mr. Neely emphasized that the Music Framework implementation 

process was more complete than any other framework that 

has been adopted by the state. 

Mr. Neely also indicates that he is not completely 

satisfied with the implementation process because it did 

not reach as high a degree of effectiveness as he had 

hoped. The Implementation Planning Committee considered 

their job completed following the development and distribu

tion of materials initiated at the second Asilomar Conference. 

Since that time, further implementation has been the task 

of the California Music Educators Association, school 

districts, and individual teachers. It is now necessary 

for these groups to use the materials which were developed. 

This will take further enthusiasm, money, time and individ-

uals who are dedicated to the importance of music in the 

schools. Neely believes that the early enthusiasm generated, 
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has not carried over enough so that the Framework is really 

changing music education. "I can only hope, that with the 

re-evaluation of the Framework and the use of the additional 

implementation materials, that are being prepared; new 

impetus will be generated."ll 

As a result of the implementation of the music, art 

and English frameworks, the State Steering Committee made a 

proposal to Dr. Wilson Riles' Cabinet and the State Board of 

Education. The proposal was for a plan for the development, 

implementation and evaluation of all frameworks at the state 

level. This proposal resulted in the appointment of 

Dr. Elaine Stowe to the position of Education Administrative 

Consultant, Curriculum Frameworks and Instructional Materials 

Selection. Dr. Stowe is now responsible for development, 

implementation and evaluation of all frameworks. This 

process will be completed, in the future, through the 

Framework Field Committee, headed by Dr. Stowe. The Committee 

is comprised of representatives from county offices, school 

districts, and institutions of higher learning. Development, 

implementation and evaluation of all frameworks will be a 

continuous process in California. 

Music educators working in cooperation with 
County Schools Offices proved that it is important, 
not to write a framework, but to implement one. 

11 1" 1 1 . t . . t 0 ~ver Nee y, persona ~n erv~ew, op. c~ . 



It certainly has focused attention on the dedication 
of music educators. It was also one of the factors 
involved in, what hopefully will be, a decision to 
include a Coordinator of Fine Arts within the State 
Department of Education.l2 
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Chapter 5 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
FOR FURTHER STUDY 

The purposes of this study were to explore fully, 

the philosophical rationale behind the Framework's emphasis 

upon music as aesthetic education, to record its development, 

and to describe attempts at its implementation. A question-

naire was devised and used to interview members of the 

Music Framework Subcommittee charged with the task of 

developing the Framework. 

Additional sources of information included those 

remaining documents, manuscripts and tape recordings used 

by the Music Framework Subcommittee during the development 

process. A review of the appropriate literature concerning 

the philosophical basis of music as aesthetic education was 

made to provide background and to describe the rationale 

upon which the Framework is based. Notes and documents 

maintained in the author's files regarding the implementation 

of the Music Framework provided a source of data as well as 

discussions with members of the California Music Educators 

Association who worked on the implementation process. 
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Review of the Literature 
Aesthetics 

SUMMARY 

A review of the literature on aesthetics in music 

education reveals that man's search for the origin, the 

nature, and the cultural manifestations of value may be 
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ascertained through the study of this branch of philosophy. 

It was deemed important that as succeeding generations of 

students come in contact with the musical arts it is 

necessary, as a part of the educative function, that they 

be able to make critical judgments about musical styles 

and forms, about organization and design of sound, and 

about the social, emotional, and physical phenomena which 

characterize music as an art form. 

The music teacher has only recently been confronted 

with the problem of aesthetics and the classroom teacher 

is, for the most part, unaware of aesthetic education. In 

our institutions of higher learning, course work in 

aesthetics is usually taught by a professor of philosophy. 

The music and general education student is rarely required 

to enroll in such a course. Emphasis of preparation, for 

the music educator, is usually placed on the practical, 

which includes musical studies in history, theory, educa-

tion and performance. Thus, aesthetic education, in the 

public schools, has been almost non-existent. 
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The aesthetic product is the outcome of man's 

reaction with his environment. Through ordinary experience 

man finds value in the satisfaction he acquires while making 

terms with his environment. Man finds value in the struggle 

necessary to achieve this end. Aesthetic experience was 

found to be intrinsically valuable as an experience which 

is good in itself. As an aesthetic educator, one must be 

careful not to impose, upon children, ideas of what is good 

music. The tastes a child acquires must not be those of the 

teacher, but his own. To understand, to create, and to 

criticize are ingredients essential to aesthetic education. 

The life of a child should be full of many colors, lines 

and forms. He should also have a great abundance of experi

ences in touching, tasting, smelling and the opportunity to 

hear a great variety of sounds. There appears to be a 

critical stage for the development of aesthetic sensitivity 

and studies have indicated that it occurs before the age of 

nine years. Man's nature includes physical, intellectual, 

ethical and aesthetic potential. The literature indicates 

that if any aspect of these potentials are neglected, the 

individual will never attain complete stature as a human 

being. 

Music Framework Development 

The Music Framework was completed with the support 

of the Federal Government under provisions of Title V of 



the Elementary and Secondary Education Act of 1965. The 

development of the Music Framework was initiated in 1966 
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at Claremont College, where a meeting of fine arts educators 

was held to ascertain the position of the fine arts in the 

schools of California. One of the recommendations of the 

Claremont College meetings was that frameworks be developed 

for each of the fine arts areas. 

The State Board of Education established the State

wide Fine Arts and Humanities Framework Committee and 

charged the members with the development of the frameworks. 

In addition, the Fine Arts and Humanities Study Committee, 

consisting of lay persons, was charged to study issues 

pertaining to fine arts education and to report its findings 

to the State Board. In 1969, in response to California State 

Legislature Resolution No. 277, a report was submitted to the 

House, detailing the status of fine arts and humanities 

instruction throughout the state. A second House Resolution, 

No. 225, was submitted in 1972. Both Resolution reports 

indicated that fine arts instruction in California was 

lacking. The Fine Arts and Humanities Study Committee 

presented its findings to the State Board in 1969. The 

Music Framework was adopted by the Board the following year. 

The Music Framework Subcommittee held many meetings 

throughout the state during the development process. The 

subcommittee was made up of ten music educators of out

standing ability and experience representing all areas of 
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the state and levels of instruction. Through the efforts 

of the subcommittee, the Framework was written to reflect 

the philosophy that music education should be aesthetic 

education. Following the adoption of the Music Framework, 

monies were acquired for its printing and subsequent 

distribution. No plans were made at the state level for 

the implementation of the Framework. 

Music Framework Implementation 

Planning for the implementation of the Music Frame

work was begun concurrently by the California Music Educators 

Association and the State Steering Committee of the County 

Superintendents Association. State Steering Committee 

member, Oliver Neely, became chairman of the Implementation 

Planning Committee which consisted mainly of members of the 

California Music Educators Association and the State Steering 

Committee. A three phase plan of implementation was estab

lished by the Planning Committee and set into action by an 

implementation training conference held at the Asilomar 

conference grounds, Pacific Grove, California. One hundred 

music education leaders were trained at Asilomar to direct 

implementation efforts throughout the state. Following 

the Asilomar conference, the trained leaders held many 

workshops and clinics for music educators, classroom teachers, 

administrators and the public at large. The workshops and 

clinics were designed to inform these groups about the newly 
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adopted Music Framework. 

It became apparent, to the Planning Committee, that 

specific implementation materials were necessary to carry on 

an effective implementation effort. A second Asilomar 

conference was held for this purpose. Much helpful material 

was developed at the conference and distributed to educators 

for use in the schools. New implementation materials are 

being developed by the California Music Educators Association 

and distributed as they become available. The implementation 

plan is continuing at this writing with the hope of creating 

more effective music education programs in California. 

CONCLUSIONS 

The adoption of the Music Framework in 1970 marked 

the beginning of a new era for music education in California. 

The Framework was the first document, sanctioned by the 

state, relative to the purposes of music education. The 

aesthetic philosophy expressed in the Framework and adopted 

statewide is a unifying force for music educators. A common 

philosophy, at all levels of music instruction, has been 

needed for many years. The Music Framework is not a perfect 

document. There is and always will be need for revision 

through evaluation. Through its adoption, teachers, 

administrators and school districts now have the responsi

bility of effecting its use. 
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The extent of the Framework's actual influence on 

school practices remains to be seen. The implementation 

process initiated by the California Music Educators Associa

tion was, to date, the most concentrated effort of its kind 

in California. The effect of the implementation materials 

will not be evident immediately, but only over a period of 

time as they are used and found effective. The efforts of 

the California Music Educators Association have increased 

interest, respect and concern for all fine arts education at 

both the state and local levels. This concern may soon be 

reflected in the appointment of a Fine Arts Coordinator 

within the State Department of Education. 

The development of the Music Framework helped 

initiate House Resolutions No. 277 and No. 225, seeking 

information on the status of fine arts education. Both 

Resolution reports indicated the lack of trained manpower 

in the fine arts areas, thus indicating the need for a 

fine arts requirement for teacher credentialing. The lack 

of a fine arts admission requirement by the University of 

California was found to be indicative of the status of fine 

arts education in the state. For the present, increased 

in-service training of classroom teachers in music is 

needed to help fulfill the standards expressed in the Music 

Framework. Additionally, school districts can increase 

fine arts education by actively seeking and hiring teacher 

candidates who are capable of instruction in the fine arts, 
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as well as other areas of the curriculum. Additional music 

education specialists are needed in many school districts 

to help abosrb the excessive number of students presently 

being instructed. This is particularly important to assure 

that all children fulfill their aesthetic potential. An 

increase in music supervisory personnel could do much, in 

most school districts, toward improving standards of educa

tion. 

The Music Framework presents a basis for innovation 

and a clear call for educators to improve the teaching and 

learning conditions which have existed in the schools for 

many decades. New methods and strategies must be adopted · 

by music educators. Students must be allowed to investigate, 

inquire and discover the why and wherefore of musical 

exp~essiveness and to be involved in musical judgments. 

The Music Framework requires the educator to stimulate 

aesthetic awareness. 

RECOMMENDATIONS FOR FURTHER STUDY 

Since the recent adoption of the Music Framework, 

little has been done to elicit the reaction of school 

districts toward its use. The State Department of Education 

is without funds for this purpose. It is understandable 

that many districts are financially depressed and unable 

to expand music programs. Much, however, can be done at 

little cost to districts. A study of the Framework imple-
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mentation in school districts throughout California would 

be of great value. From a study of this nature, individual 

districts might be shown methods of implementation used 

elsewhere that could be effective in their situations. 

Implementation materials relative to the Framework 

are continuing to be developed. There is no reason to 

believe that efforts in this direction will cease. Those 

materials developed by the California Music Educators 

Association are readily available. Many districts have 

developed excellent materials on their own that would be 

useful if shared with other districts. A listing of these 

materials and a description of them could be beneficial. 

A survey of school districts and a review of 

music education programs is needed. It is necessary to 

determine if the Music Framework is changing music education 

and if aesthetically oriented programs are being developed. 

A survey of this nature is important to determine what 

other avenues of implementation are needed. This survey 

would be especially important in - the classroom program of 

the elementary school as it is at this point that aesthetic 

experiences are most needed. 
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STATEMENT OF NEED 

Both the United States Congress and the California 

State Legislature have recognized and acted upon our 

society's need to enrich its cultural activity. The develop-

ment of the arts and humanities can not proceed, however, 

until curriculum revision permits students to understand and 

participate fully in the creative arts. National groups of 

educators have already identified not only a decline in arts 

and humanities in our schools but also a growing imbalance in 

school programs. The California State Board of Education in 

its Resolution of March 11, 1966, cited the above problems 

in arts and humanities education. 

It is the consensus of this workshop that the State 

Board of Education and the State Department of Education 

should support arts and humanities education in order to solve 

the following problems: 

1. Communication 

a. There exists no central means to collect 

and disseminate information about arts and 

humanities education. 

b. Limited information indicates that an 

increasingly smaller percentage of students 

are enrolled in arts and humanities courses. 

More information is needed. 

: : 
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2. Curriculum 

a. Significant programs and innovations in 

curriculum development for arts and humani-

ties education need to be identified, 

described and evaluated. 

b. New curricula and curriculum materials need 

to be developed. 

c. Worthwhile programs need to be supported and 

expanded. 

d. Arts and humanities education needs support 

in attempting to make fuller use of community, 

college and state resources in the arts. 

J. Leadership 

a. Provision needs to be made at the state level 

for leadership in arts and humanities educa-

tion, in order to solve problems of communi-

cation and curriculum. 

b. Provision for leadership needs to be coor-

dinated with present plans for State Depart-

ment of Education reorganization. 

4. Mandates: Elimination or revision of legislative 

mandates is necessary to allow freedom for 

curriculum development in the elementary and 

secondary schools of California. 
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RESOLUTION OF CALIFORNIA STATE BOARD OF EDUCATION 

Adopted Harch 11, 1966 

HIIEREAS the Celifornia State Bonrd of Education recognizes the 
es~ential role vhich arts and humanities occupies in a society and in 
the lives of all individuals, and auare of the general nec;lect of nrts 
and humanities instruction in the schools of California; and 

lilHEREAS the California State Board of Education is very sensitive 
to the increasing national concern for artistic and hucanistic develop
ment in our culture, and 

HHEREAS the California State Board of Education believes the 
pronation of creative expression and of aesthetic appreciation is an 
es~ential function of education; and 

~.~s the California State Board of Education understands that 
California youth are being increasingly deprived of the btnefits of 
unique and necessary intellectual and expressive educational opportunities 
because California provides inadequate standards for education in the arts 
and humanities; and 

HHEREAS the California State Boc:rd of Education has been shovn that 
the ~esults of curriculum pressures faced by schools today have adversely 
aifected both the quality and quantity of instruction in arts and human
ities education at all grade levels: Therefore be it 

RESOLVED that the California State Board of Education goes on record 
as supporting the development of a definitive program in the arts and 
h~ities from kindergarten throuch the tvelfth grade, and be it 

RESOLVED further that the Board supports a reemphasis on arts and 
hucanities education in the schools of the state and calls upon local 
districts to assist in reversL,g the current trend to deemphasize arts 
and humanities education in the elementary and secondary school curriculum, 
and be it 

RESOLVED further that, to achieve this end, the California State 
Board of Education directs the State Department of Education to develop 
a procram of action to provide leadership in arts and humanities educa
tion program development, and be it 

RESOLVED further that copies of this resolution be directed to the 
attention of all local p~blic school district boards of education, all 
county school boards of education, the California State Curriculum Commis
sion, the California Arts Commission, all regional ~,d local arts councils, 
and such other agencies and bodies as may need to be informed of this 
action in the judgment of the State Director of Education. 
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ltateofCallfomla .. ..,.l'tlilitnt of lducatlon 

Memorandum 

To • · llr. J. Orabaa Sul.liftll Date , Marob 23, 1966 

File No .. 

,_ ' c. o. Mood;y 

Sub~ J.plementation o! ESll Title V Project Propoaal in Arts and Humanities 

With Dr. Largent•• approval I a submitting this aemorandull directl7 
to 700 110ggeating aOM poaaibUititts regard!Dg tbe implementation ot the 
ISil Title V Proponl. 

1. liOIId.Dationa !or Hlllberehip in the State Board or Education Arts and 
RUIUIIitiea Stud;r Cornlllittee. 1'hia ia the ad hoc task: group ueigned 
the reaponllibility !or preparing a prelilainar,r report to the State 
Board or Education in early July. 1'hia report will include recommen
daticm8 o! !indings relative to progru deTelopment in the arts and 
~ties during 1966-67 and should serve as the basis tor a second 
~ Title V Project during the coming !iscal year. Membership ot 
this cO!IIIIlittee consists ot' individuals indsnt.ified as !ollowa: three 
pro.inent 1~ citizens with an identitied interest in the arts and 
INIIanitieaJ one IIMimber o! the Calitornia Arts Calllmiasion or ita 
Bacative Sta!!J one each prollliaent authority 1n the !olloving tielda-
art. 1111dc, and the hUII&nitiaa. Cal11'orn1a Mueic Educators A111ociation 
baa ali'ead;r submitted to you a liat o! nolllineea !or the· various positions 
on thU atud;r committee. The nominees are listed in rank order o! 
desirability to CMEA. This activity ie the result o! a planning se~aion 
by • with a CMEA planning group February 19. Similar lists may be 
anticipated shortly !rOlll some o! the organizations and individuals 
represented at the March 21 Meting in Loa .Angeles. I should like to 
ell!pbaaise that neither the Department nor the Board are in arq n;r 
obligated with regard to these nominations. At some appropriate date 
to be established by you fairly soon the departmental committee members, 
Largent, Church, and Moody, should meet with you to establish a !inal 
liat ot 1l01111.nationa !or Board consideration at the April Board meeting. 
Appointmente to this ccadttee should be mads at the April Board Meting. 
Th1a 1e particularly illlportant 1l"""iii" attempt is mads to convus nominees 
in adY&nce o! appointment. Retusals to nrve will leave the matter 
unreeolved until atter the Mq ••t:Lilc· o! the State Board. Becaue or 
the nnaitivity or eome or the appointmente to this cOI!IIId.ttee it lllight 
be wll to consult witb Mrs. Batea, repreeenting tlw Personnel Sub
cOIDS.ttee o! the State Board in advance o! the Board Meting. 
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March 23, 1966 

2. Schedule of Meeting Dates for Arts and Humanities Study Ccmnittee 

a. It is anticipated that the Arts and Humanities Study Ccmnittee 
v1ll meet three times before Jtme 30, 1966. The first meeting 
should be considered an orientation meeting at which the committee 
is given a charge from the State Board of Education. I should 
like to suggest that this first meeting be held on Saturday, May 7 
at sane appropriate location such as the new Los Angeles County 
Art Museum or the new Los Angeles Music Center. It is my belief 
that Dr. Charles Keller can be in California on that date. His 
message on the role of h~~ties in the program of the schools 
is perhaps as significant as that which may be obtained frcm any 
figure associated with public education in the United States today. 
I should also like to consider as speaker at the opening session 
of this group Miss Kathryn Bloom, Director of the Division of Arts 
and Humanities in the U.s. Office of Education. A second meeting 
should be held probably in early June at which time the charge to 
the task forces is prepared by the study committee. I doubt that 
it would be wise to establish the date for the second meeting 
pending the first meeting of the committee. It is, however, obvious 
that the charge to the task forces must be prepared at least 
several weeks in advance of the task force meeting. This will be 
necessary if the task forces are to come to their task with a clear 
definition of their objectives. The final meeting of the study 
camnittee during fiscal 1966 will have to be held during the last 
week in Jtme. The !JUrPOSe of the last meeting will be to consider 
the reports fran the task forces, to amalgamate these reports into 
a general preliminary report to the State Board of Education and 
to make such modifications as may be necessary in the process. 

3. Task Force Activity 

As a result of the planning sessions held with the professional organiza
tions at Los Angeles, March 21, the professional organizations have 
assumed the following responsibility with regard to the task force 
activity in June: 

a. The professional organizations will submit to the Department a 
list of names of professional educators in the field appropriate 
to the particular professional organization who will be available 
during the third week in June for service in the task force activity. 
Twice as many names will be submitted as may be anticipated serving 
on the task force. The names will be listed in rank order of their 
desirability to the particular professional organization. Professional 
organizations understand that these nominations do not bind the 
Department in making appointments to serve on the task force. The 
professional organizations have been asked to identify the qualifi
cations of each individual so nominated. The professional 
organizations have agreed to submit their lists of nominees to the 
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Mr. J. Graham Sullivan March 23, 1966 

Department not later than April 20. The Department vould advise 
nominees of their appointment by May 1. Four task forces are 
designated in art, in music, in performing arts and in the humanities. 
The appropriate professional organizations are California Music 
Educators Association, California Art Education Association, the 
American Educational Theater Association, Southern California 
District--the performing arts people have agreed to consider the 
nomination of individuals identified vith teaching the dance in 
school as they may be associated with the appropriate CARPER sub
group. In the humanities there is no comparable professional 
organization although it appears that the stimulus may veil result 
in the creation of such a group. If such a group is in being in 
time to submit a list of nominees to the Department, its nominees 
vould1 I am. sure, be given the same consideration as vould be true 
in the case of the other professional organizations. If such an 
organization is not in beiP~ at the time, the Department ass~es 
the responsibility for naninating people to the Humanities Task 
Force. It vas planned on March 21 that task force activities be 
reimbursable only for travel expenses and per diem, that all task 
rorces meet concurrently in the sa~e location vhich vould probably 
be one of the following institutions; Occidental College, Panona 
College, Stanford University, or Ydlls College. It is anticipated 
that each task force vill produce a separate report and a fifth 
report representing such consensus as the separate task forces 
may establish jointly. These five reports will then be transmitted 
to the State Board Study Cc:rnmittee the following week. 

4. Consultant Service 

It is planned that one of the tvo consultants is retained principa1ly 
to serve the study camnittee, gather material for them, aid in the 
preparation of the charts to the task forces, and aid in the prepara
tion of the report to the State Board of Education. Assuming that 
there will be a need for extended professional support of the study 
canmittee or its equivalent during fiscal 1966-67, the consultant who 
serves the study committee might well be considered for this position. 
It is tentatively planned that the second consultant will be used 
principally to support the activity of the task forces and to accanplish 
the final editing of the various task force reports for presentation 
to the study cc:mnittee. The second consultant may also be a possible 
nominee for more extended professional support for the study committee 
during fiscal 1966-67. For your ini'ormation I have in mind. several 
possible candidates for both consultant positions. Before I determine 
their availability for such positions, I should like your reaction. 
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Mr. J. G ra.h.am Sullivan March 23, 1966 

5· Departmental Support for This Project 

a. Administrative Supervision 

Since there is no full-time staff position created to support 
this activity, a member of the Department staff should be assigned 
to program supervision of this project. The individual assigned 
to program supervision of this project must know which type of 
fiscal supervision will apply to this project. The conditions 
seem to indicate that NDEA Bureau be assigned fiscal supervision 
responsibility. 

b. Provision for clerical service 

It is anticipated that there will be a distinct need for clerical 
service during the task force activity period. Fiscal support 
for such temporary clerical service may be available through 
unexpended clerical support in other Title V projects. 

~. ! 
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I!:VEIIETr T. CAL VERT 
·ClaW Doputr l .u...,U.tondont 

STATE OF CALIFORNIA 

DEPARTMENT OF EDUCATION 
ftl CAPITOl. MALL. SACIIAMENTO 15114 

('l'bis ia a general letter of 
1Dvitat1on 1ent by SuperiDtendent Rafferty 
to each participant) 

You are requested to serve as a member of the 

FRANCIS W. DOYLE 

Dl~'\=tt::!:~~h~~m.. 
JIONAIJ) W. COX 

A8eoclate l~lnMnd•nt; Chtet, 
- G1 PubliC So1too1 AdmlnlotratloG 

PAUL r. LAWIIENCE 
.A8Iodate su,.rtntendent; Chl•f. 

Dl't1alon of Hlqber Edueot1on. 

J. GIIAHAN SUtLlV AN 
-~r:~~Chlol, 

ot the Arts and Jl.umanitf.ea Planning Workshop to be held at the Claremont 
Men's College, Claremont, California, June 20-24, 1966, under the joint 
sponsorship ot the CaLtrornia State Board of Education and the State 
Department of Education. Check-in and registration will be held from 
9:00 - 10:00 a.m. The t'1rst session will begin promptly at 10:30. 
Detailed information abaut meals and lodging is given in the enclosed 
reservation form.. 

This Planning Workshop 111 a direct outgrowth of the action taken by 
the State Board of Education at its March meeting which resulted in the 
attached resolution. Tbe State Department of Education is organizing 
this vorkahop in response to the direction in the resolution "to develop 
a program of action to provide leadership in arts and humanities education 
program development." 'l'he State Department of Education was supported in 
its original planning activities by the California Music Educators Associ
ation, the California Art Education Association, the American Educational 
Theatre Association and representatives of other interested groups at 
planning sessions in March and April. The Workshop is funded with the 
support of the federal sovernment under the provisions of Title V of the 
Elementary Secondary Edueation Act of 1965. 

The purpose of this Planning Workshop is to produce a report of 
recommendations and findings for the State Department of Education and 
the State "Board of Education about: 

1. Operational. p%'0Cedures and starting to support appropriate 
activities in program development in the State Department of 
Education. 

2. The establishment of a temporary structure for the exchange of 
views, information and the development of recommendations with 
professional ~izations and public agencies. 



3. Procedures to be established for the conduct of joint planning 
activities with other agencies involved. 

In order to discharge these responsibilities the Task Forces will make 
specific recommendations about: 

1. Short range activities which may be planned for and implemented on 
an ad hoc basis within the coming year. 
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2. Long range activities which would require institutional support from 
the Legislature, other State agencies and non-State agencies. 

3. The priority order of activities to be undertaken with a rationale 
to support the priorities. 

4. Some indication of alternative resources for achieving support for 
these activities. 

Separate task forces in Art, Music, Performing Arts and Humanities will 
be meeting concurrently during the Workshop. Each task force will prepare 
a separate report. In addition, a special panel consisting of representatives 
from each task force will establish a consensus report covering those areas 
of agreement common to all. The activity of the Workshop has been organized 
to facilitate the production of the feports. Additional information will 
be sent to you before the Workshop to help you prepare for your participation 
in the activity. 

Your selection for participation in this Planning Workshop is a result 
of the support which the professional organizations in arts and humanities 
education have given to the State Board and the Department. Your participa
tion is earnestly solicited. I trust that you will be able to attend and 
give us the benefit of your thinking. 

Sincerely, 

!: 
) 
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UZ-51()9 (8-65) 
Department of Health, Education, and 

Office of Education 

lluaget llut•..:.:u J:o. ~.~. ..... ~~ '> 

Approval Expires 12-31-56 
Welfare 

Washington, D,C, 20202 
APPLICATION FOR GRANT TO STRENGTHEN STATE DEPARTME!ITS or 

Unde~ The Ele~~ntary and SecondarY Education Act of 
. Title V, Sec, 503, P.L. 89-10 

art I--Pro ram P I G rant 

EDUCATION 
1965 

--~ 
.,..:~~a.::===:= 

1. IIAI''E Of STATE OffiCIAl WHO Will AJMI >I IST£R THIS PHC1i£ 110 . 2. STATE 
PROJECT 0~ PROGRAM 

3, STATE APPLICATI71 
no. 

~. FOR f 
YEAR 

ISC AL 
EIID1i16 

Dr. ICu R&Uert)- 445-4338 c.l1torn1a 

~. TITLE 8. Tl TLE OF PROJECT 

Su;perintende!rt of Public Instruction Study of Arts 
I. IIAI'.E Of 0%~'li~ATIO~ UIIIT WIT•tiN A~EilCY TO ll!fiCH T~IS Education 

Ofrt.;IAL IS ASSI'•'IED 

7. TITLE OF POSITIO': ?f tl't'EOIATE S~PERVISOR 

14 JuNE 30, 

PROJE 
Nur·:u£ 

and JlumaDities 
B 

,~ 

CT 
A 

'= ===== == 
r<r . "· ·~ r SECTI'lll A--O.,.~IPTIJ. o OF PH,u,.M1 ACTI~ITI.S 

$UHHAIII:'f' OUCliP'TIGN Of fUJ(Illt NUOS fOIIl SU£1tiTtiEfllfiS Thf: STATE 0£fUTI1UIT Of EDUCATION (EDUCATION hiUCV) TOW' .UD 

VMICM THIS POlJ[CT IS DIUCHD 

'!here is a need to strengbten the leadership role of the state educational agency in 
art• and hWIIIIDities education because: 
• the .etate educational agency has DOt prorlded 811fficient specific direct eupport 

to leadership activities and program development in arts and hUIIWlities education 
:lD the past • 1'here is a need to develop recClllllllendations for the State Board of 
Education for operational procedures and &tatting Which vill enable the State Depart
Milt of Education to f'ulfill its proper responsibilities in the area. 

• the professional organizations in arts sud humanities education have made direct 
represeat&tions to the State ~ard of Education and the State Arts eom.ission tor 
expanded 1Npportive participation by the state educational agenc;y. 'l'here is a 
need to establish a temporar;y stncture for the exchange of infomation, vieVB 
aa4 recommendations between the professional organizations and such pUblic agencies 
u the state Board of Education, the State llepe.rt.ent of Education and the State 
Arts Ca.isllion, 

• the passage of the Arts and H\1118Dit1es Act of 1965 (P.L. 89-209) has established 
a need to develop procedures for preparing plans and recaamendations for appropriate 
actiT1t1es b;y the state educational agency under the pertinent provisions of the Act. 

• the recent shift ot the California Arts roa emphasis on survey acti vfties 

1 continued: 
to the deYel~nt of operational prograas has established a need for a study 
to prepare recClllllllendations for joint planniDg 8Dd cooperative program development 
amoDg the cammuJ:Iity resource agencies led by the Arts Commission and the educational 
asencies led b;y the State Department ot Education. 

0UCAI,TIO~ OF &CTIVITIU OIIHCHD TOWUD MHTIHC THE JC! v t MUDS ALREADY lliiiC CAIIlRIEO 011 AT 1M( Til'!£ OF' T:IJ3 
a•I'LICATIIJH. IIIIIIOICJ.l[ TME &•PIIIOIIP1ATE SNAA[ OF' lHE IIJUOUIIICES fOJI THESE ACTIVITUS OEIIIY£0 fiiiOM: {1) FlDl".lL SO~ IIIC(S 
(IY P00'RIM!) 1 (2) STAT[ !CUOC[S 1 (J) CTH[O SOUOC[S 

!here are DO activities currently beillg carried on b;y the state educational agenc;y 
clireicdted toward meetiDg the needs described above, other than those of a sa.evhat 
jnc ental: na1;ure. 

'l'hia application intends to produce a report to the State Board of Education concel'JiiDg 
the area of arts and humanities education Vbich would contain rec~ndations and 
fiDdiDgs .about: 
• operational procedures and sta:f'fing to support appropriate activities in program 
devel~nt in the State Department of Education, 
the establisluaent of a temporarY' structure (for exchange of Tien, ini'ol'lll&tion and 
the development of recommendations) vith professional organizations and pUblic aaencies 
procedures to be established for the conduct of joint planniDg actiTities with other 

~-""''lse!~tellrl:trf'l:lt~th'--------- == . m~-=---...~ ~.:.·.-.-..-~ r·.;. -~ .• ,. 
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3 DUCIIPTIOO OP MAJOI ITIPI All I,.POOWIMIITI VNICH IHOULI II UIHITUII DUIIIS TNI OUT ,.VI (5) YUOI (no TNI 
HPIUIMATI AIIUAL ICUIULI WHICH IMOULD II POLLDWII) TO MilT IIIII liT POITl II ITIM "1" 
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1965-66 The preparation of a preliminary report .of findings and recommendations for the 
State Board of Education. (See section 4 following) 

1966-67 The preparation of a final report to the State Board of Education to include: 
-findings from a survey of current practices in instructional programs in arts 
and humanities education in the schools of California 

-findings from a survey of typical practices in program support activities in 
arts and education by state educational agencies in other states 

-specific recommendations for appropriate legislation for staff positions and 
their support and minimum progra~ standards 

-specific recommendations f·or the establishment of structures and procedures to 
coordinate program development activities· among the various public and private 
agencies and professional organizations 

-specific recommendations for a variety of activities to support and strengthen 
arts and humanities instruction in the schools of California. 

1967-68 The implementation of a variety of pilot activities to support improved 
instruction in arts and humanities to include: 

-the preparation of support materials such as teacher guides, sample units 
and lessons, etc. 

-the development of more effective in-service education activities 
-the diasemination of information about innovative practices through conferences 
demonatrations 0 and the like. 

1968-69 The development of evaluation procedures applied to program activities with 
a report of findings and recommendations to the State Board of Education. 

4 DUCIIPTIOI OP UYILOPMIIT 1 IMriOV(IIIIT1 01 UPUIIOI ACTIYITIIS TO MUT TNI IUDS liT PORTH II IUM "1" WHICH All 
PIOPOIII UMDIO THII POOJICT POl THI PISC)L YIAI OP T!I.S HPLICATION 
1. Appoint an ad hoc group, the Statew1oe Arts and Humanities Study Commi.ttee, to be 

composed of seven members: 
- one member of the C&lifontia Arts Commiilsion or its staff,. 

·three prominent lay citizens with an identified interest in the arts and humanities 
two prominent authorities in the arts, and 
one prominent authority in the humanities. 

2. Establish four task forces to meet for 5 days to prepare findings and recommendation 
for consideration by tha Study Committee. The task forces would include one each 
in art, music, performing arts 'and humanities.· The membership of each task force 
would be limited to six persons who would be selected to represent professional 
education in each of the specific areas. 

3. To provide for four days of meetings of the Study Committee to prepare the charge 
to the task forces and to prepare a preliminary report of recommendations and 
findings to the State Board of Education based upon the work of the task forces, 

4. To employ two ad hoc consultants for 10 days each to support the activity of the 
Study Committee and the work of the task forces. 



5 DIICRIPTION or H0\1 THI 1111 &CTIYITIU PROPOUD HIRIU IIILL IIU"ICUTLY DIYUOP, IMPROVE, OR EXP.&ND &CTIYITHI 
&LU&OY Ifill CURlED 01 rOR THI UMr OR IIMILU PURPOIE DURIIQ TMI "IC&L YUR PRICIDII& TU "ICAL nu or THII 

APPLICATIOI 

Heretofore programs in the arts and humanities in elementary and secondary schools 
have been planned and operated by districts and counties with little assistance 
from the State Department of Education due to the lack of legislative provision 
for same. Changes in the curriculum in the schools have been forced by the man
dating of instructional programs which seem to have worked to the disadvantage of 
arts and humanities education. The activites described herein should produce 
recommendations which will provide the State Board of Education with bases for 
appropriate remedial action. 
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I liST lf\1 &CTIYITIU, OTHU THAI THOSE PROPOUO UHOIR •4• rOR r.n PROJitT, DISIUID TO MilT THI ~liDS SIT rOOT• II 
"1• &IOU IIHitH AU IlliG PLUIID roR THI "IC&L YfU Or THIS APPLICATION, " &n, ("IOU, 10 IMOIC&Tl) 

NONE 



Public Law 89-209 
89th Congress, S. 1483 

September 29, 1965 
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AN Ar:Jr 79 STAT. 845 

To provide for the establishment of the National Foundation on the Arts and 
the Humanities to prcmote progress and scholarship in the humanities and 
the arts in the United states, and for other purposes. 

DECLARATION OF PURPOSE 

Sec. 2. The Congress hereby finds and declares--
(1) that the encouragement and support of national progress 

and scholarship in the humanities and the arts, while primarily 
a matter for private and local initiative, is also an appropriate 
matter of concern to the Federal Government; 

(2) that a high civilization must not limit its efforts to science 
and technology alone but must give full value and support to the 
other great branches of man's scholarly and cultural activity; 

(3) that democracy demands ~isdam and vision in its citizens 
and that it must therefore foster and support a fonn of education 
designed to make men masters of their technology and not its 
unthinking servant; 

(4) that it is necessary and appropriate for the Federal Gov
ernment to canplement, assist, and add to progre.Es for the ad
vancement of the humanities and the arts by local, State, regional, 
and private agencies and their organizations; 

(5) that the practive of art and the study of the humanities 
requires constant dedication and devotion and that, ~hile no 
government can call a great artist or scholar into existence, it is 
necessary and appropriate for the Federal Government to help 
create and sustain not only a climate encouraging freedom of 
thought, i.m~ination, and inquiry but also the material condi
tions facilitating the release of this creative talent; 

(6) that the ~orld leadership ~hich has cane to the United 
States cannot rest solely upon superior power, ~ealth, and_ tech
nology,but must be solidly fmL~ded upon ~orldwide respect and 
admiration for the Nation's high qualifies as a leader in the realm 
of ideas and of the spirit; and 

(7) that, in order to implement these findings, it is desirable 
to establish a National Foundation on the Arts and the Humani-
ties and to strengthen the responsibilities of the Office of Educa
tion with respect to education in the arts and the humanities. 
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Assembly Bill No. 1 

CHAPTER 1742 

An act to create a California Arts Camnission, and making 
an appropriation therefor. 

The people of the State of California do enact as follows: 

Section 1. The legislature finds and declares: 
(a) That many of our citizens lack the opportunity to view, 

enjoy or participate in living theatrical performances, musical 
concerts, operas, dance and ballet recitals, art exhibits, ex
amples of fine architecture, and the performing and visual 
arts, generally. 

(b) That with increasing leisure time the practice and en
joyment of the arts are of increasing importance. 

(c) That many of our citizens possess talents of an artistic 
and creative nature which cannot be utilized to their f'u.l.lest 
extent under existing conditions. 

(d) That the general welfare of the people of the State will 
be pranoted. by giving further recognition to the arts as a vital 
part of our culture and heritage and as an important means 
of expanding the scope of our educational program. 

(e) That interest in arts will provide employment for 
artists in all f:!.elds and encourage citizens to participate in the 
practice of the arts instead of discouraging them and canpel-
ling them to leave the practi~e of the arts. 

(f) That increased activities in the arts will increase em
ployment in the State by encouraging the production of artis
tic events in various communities in the State, thus utilizing 
the talents and services of many citizens. 

(g) That the standards of artistic performance will be im
proved because of ccnpetition created by encouragement of 
increased citizen participation, as well as a demand for higher 
standards by a broader and more numerous group of citizens. 

(h) That the general econany will be helped by the in
creased employment in performance of artistic programs, by· 
the construction of places for performance and exhibition of 
artistic programs, and by many visitors who will visit the 
State to witness these programs. 

138 

I 
i ·• 
r .. . :~; iiJ 
,j'; 
' ! · ~. 

' 

I·. 

: 



MENC RESOLuriON 
ON SCHEDULING 
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Whereas music and the other fine arts enjoy a higher respect in the United 
States today than they have ever enjoyed in the past ~ith such 
significant advances as the construction of the John F. Kennedy 
Center for the Performing Arts and the current legislation for the 
establishment of a National Foundation for the Arts and Hu-
man! ties, and 

Whereas resolutions recently adopted by associations of superintendents 
and other school administrators have stressed the importance of 
aesthetic education, and 

Whereas the general situation for education in the fine arts has not been 
favorable since the Russian Sputnik has created a tendency to 
overemphasize science and mathematics at the expense of aesthetic 
education in the curriculum in a limited school day, and 

Whereas James B. Conant and other educational authorities have recan
mended an extension of the school day in the seconde-~ school to 
permit a more balanced offering for all students, 

Whereas those school systems ~hich have a minimum of eight teaching 
periods in the school day are achieving this objective. 

Therefore Be It Resolved by the Council of Past Presidents of Music 
Educators National Conference that a thorough study be mad~ of 
scheduling plans ~hich provide for the inclusion of required and 
elective courses in music in the regular school day, thus assuring 
that music ~ill continue to play a central role in contemporary 
education, and 

Be It Resolved that the Music Educators National Conference do everything 
in its pO\o'er to encourage school systems throughout the United 
States to adopt a schedule, from a variety of flexible plans now in 
operation, for their junior and senior high schools, ~hich ~ill keep 
music in the school day, and 

Be It Further Resolved that the National Board of Directors of MENC 
and the Boards of the State Affiliated organizations adopt a similar 
resolution and do all in their respective pO\o'ers to assist school 
administrators in implementing such a schedule for the furtherance 
of aesthetic education. 

Adopted this 30th Day of March, 1965. 

The Council of Past Presidents 
of the Music Educators National 
Conference, 
Allen P. Britton, Chairman 
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fiRST PROGRESS REPORT 

of the 

State Board of Education's 
Fine Arts and Humanities Study Committee 

INtRODUCTION 

The purpose of this first report from the State Board of Education's ·Fine 
Arts and Humanities Study Committee is to report to the State Board of 
Education upon the hearinss, deliberations and reconwendations of the 
cocunittee relative to education in fine arts and humanities. 

Part I of this report contains a list of recommendations which pertain to 
the initial charges from the State Board of Education to the committee in 
the areas of financial legislation, creative talent in the arts, teacher 
preparation and leadership positions. The first recommendations which were 
submitted in a special report to the board in December 1967 will appear in 
the latter portion of Part I. 

Part II provides a brief overview of the history of the Study Conmittee, 
the role of the committee, the membership and the activities which the 
committee has undertnlten during its first year of existenc~. 

PART I 

RECOMMENDATIONS 

The State Board of Education's Fine hrts and Humanities Study Committee has 
formulated rec~endations based upon hearings of thirty·two position papers 
and reports presented by representatives of professional organizations and 
lay groups concerned with education in the fine arts and humanities. In 
addition, the committee has studied documents and deliberated upon issues 
pertinent to arts and humanities education. 

The committee believes that certain issues are critical and that now is the 
time for action; therefore, four recomoendations, in order of priority, are 
hereby submitted to the State Board of Education for consideration. 

RECOMMEND~TION V 

THE ST/.TE BOl.R.D OF EDUCATION (1) SHOULD REQUEST THE STi\TE DEP1;,R'lliENT OF 
EDUCATI~N TO PREPl•RE A DESIGN FOR A HUM.t\NITIES PROGRl..M FOR TFJ.CHER PREP!:..RA· 
TION OF fiLL ELEMENT!.RY AND SECOND!.R.Y TEACHERS (2) THAT THE BO.i.PJ> niEN, IF 
IT FUID:::i THE DEP.">RTI1ENT' S DESIGN t.CCEPT!.BLE, TAKE ALL POSSIBLE STEPS TO 
FUR'mER ITS IMPLEMENTll.TIOU. 

The Study C?mmittee believes that teacher education institutions should 
esta~lish a required program in the humanities throughout the period of 
training. The content of the program would include all of the recognized 

! . 
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fine arts insofar as they are represented in the humanistic tradition. In 
addition to the fine arts, the program ~vould include work in the general 
history of Western ideas, in particular that dealing with literature, 
philosophy and history. The co~mittec feels that teachers from K-12 should 
have a working knowledge of the humanistic tradition as defined above, 
irrespective of their field of specialization. 

RECOMMEND/1 TION VI 

THE ST.I'..TE BOARD OF EDUC.'\TION (1) SHOULD REQUEST TilE SUBCOMMITTEES OF THE 
STATE'tliDE FINE ARTS !..liD HUHiiNI'l.'IES FRAHEWORK CO!-U1ITTEZ TO DESIGN ;. SET OF 
QUIU..IFICii.TIONS IN ,.\RT, MUSIC AND DR1J1A FOR TFJ\.CHER PREPi:.RATION OF ELE11EN'D\RY 
SPECI/,LIST TEACHERS (2) THAT THE BOARD niEN, IF IT FINDS THE DESIGN i\CCEPT
ABLE, 'D\KE ALL POSSIBLE STEPS TO MODIFY PRESENT CREDENTIALING REQUIREHENTS 
TO J. CCOMl10DA TE 'IRE m:'tl REQUIREMENTS. 

The committee urges development of a program of assigning specialist teachers 
to elementary schools, teachers who have competencies in the subjects of fine 
arts, including visual arts, cusic and drama. The qualifications for these 
teaching specialists should be established by the respective subcommittees 
of the Fine :...rts and Humanities Framework Committee. 

'ruE ST!1.TE BOARD OF EDUet.TION SHOULD REQUEST THE LEGISL!.TURE TO PREPARE 
APPROPR!f.TE LEGISL:.TION 'ro PROVIDE FIN .. \NCIIJ. INCENTIVES TO SCHOOL DISlRICTS 
THAT OFFER t.N EXPMIDED P?..OGRI.M IN THE STUDY OF FINE ARTS AND HUMANITIES. 

The Committee requested that the following organizations work together on 
legislative proposals* regarding financial incentives: California Music 
Educators i\ssociation, California Art Education Association and California 
Educational Theatre ~ssociation. Furthermore, the committee asked the same 
organizations to propose iegislation to care for the creatively talented 
child in the arts, as well as the mentally gifted child. 

RECOMMENDi\TION VIII 

'ruE Srt.TE BOARD OF EDUC. .• TION TAKE APPROPRIATE ACTION TO PROVIDE, HiniiN TilE 
STATE DEP.'~oR'IMENT OF EDUCi~TION, PROFESSION;~oL LE!>DERSHIP IN INSTRUCTION 1\ND 
CURRICULL'H DEVELOPHE~!T IN ART, MUSIC, PERFORMING ARTS AND HUM.\NITIES. 

The Study Committee recognizes the need for leadership in the area of fine 
arts and humanities at the state level and has reiterated, above, the 
recommendation which appears as no. 1, in the Report of the Consensus Panel, 
Arts and Humanities Planning Workshop Report, Claremont Men's College, June 
20-24, 1966. tldditional recommendations pertaining to leadership in fine 
arts and h~nanities appears in proposals* by the California Art Education 
Association, California Educational Theatre Association and the California 
Music Educators Association. 

*Three proposals attached 

I. 
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Matters Not Acted Upon 

The Study Committee has not had sufficient ti~e in which to make a thorough 
9tudy and to act upon the following: (1) Higher Education and University 
Admission Requirement, (2) ficcreditation Process, (3) Development of 
Innovative Programs, (4) Interdieciplinary Curricula, (5) Information 
Retrievtl Systeos, and (G) Cooperation of the California Arts Commission. 

Special Report and Rec~mendations on EPTh\ -- December 13, 1967 

During the August 22, 1967 meeting of the Study Committee, particular atten
tion was given to the preliminary study of the use of community resource 
persons and teacher aides in fine arts education. The committee believed 
that specific recommendations should be wade to the State Board of Education 
for possible use of funds under the provisions of the Education Professions 
Development Act for the purpose of supporting inservice training of education 
personnel to stimulate creativity in the arts. Because the coremittee did not 
have sufficient information on which to base a recommendation for possible 
use of EPDA funds to initiate such inservice training programs, further study 
was postponed, pending the availability of further information. For this 
reason, the Study Committee submitted the following recommendations to the 
State Board of Education in a Special Report, December 13, 1967. 

RECOHHENDt. TION I 

THE STATE BO:•RD OF EDUC:.TION SHOULD DIRECT THE DEP/.R'IMENT OF EDUCATION TO 
CONDUCT t. SURVEY t.S SOON /.S POSSIBLE TO OBTAIN TilE FOLLOWING DATA ABOUT THE 
USE OF TEI\CHER AIDES IN CALIFORNL'\ SCHOOLS: 

A. HOW Yu'\NY MID HCUCH SCHOOL DIS'IRICTS CURREN'n.Y EMPLOY 
TFACHER A IDES 1 

B. WHAT !YPES OF DUTIES ARE CHti.~'\CTER.ISTICALLY PERFORMED 
BY T&\CHER l•IDES7 

C. WMT !RAINING AND OniER QU/U.IFIC.\TIONS ARE 1YPICALLY 
REQUIRED OF TEACHER t.IDES 7 

D. WHAT ARE THE APPROXIMATE t-lAGES, HOURS PER WEEK WORKED 
AND SIMILf,R EMPLOYNENT PROVISIONS OF A TEACHER AIDE 
ASSIGNMENT? 

E. WHICH TEACHERS AND CHILDREN ME SERVED BY TEACHER AIDES 
AND WHY? 

This and similar related information is needed to describe the current status 
of teacher aide utilization in California public schools as a base line from 
which future need may be projected. Corollary advantage may be gained from 
studying and assessing the experience in school districts with teacher aide 
programs where such experience exists and has been identified. 



144 

RECOMMEND~TION II 

1RE S'D'.TE BOARD OF EDUC1tTI0N SHOULD DIRECT ntE DEPAR1MENT OF EDUCf,TION TO 
CONDUCT A SURV~'Y TO IDZNTIFY SCHOOL DISTRICTS CURRENTLY ENG.\GED IN ATTENPTS 
TO AT1RACT INTO T&'.CHU1G PEOPLE IlT THE COMHUNI'IY HHO HIGHT UNDERT<\KE SHORT
TER11 OR LONG-TERM l~SSIGNMENTS TO STil1UL/.'I'E CR&".TIVI'IY IN THE i\RTS. 

The Study Committee believes there is a need to know the extent to which 
such practices now occur as well as to profit from the experience of persons 
in school districts t-1ho have engaged in such recruitment. 

RECOHME~'!D/, TION III 

ntE ST!.TE BOARD OF EDUC.t' .. TION SHOULD SOLICIT RESPONSES FROM INTERESTED ORGJ".NI
Zl.TIONS OF PP-OFESSIOl~'.L EDUC\ TORS mUCH GIVE t .. TTENTION TO SOHE OR l .. LL OF THE 
FOLLOWING ISSUES : 

A. THE SOURCE OF FUNDS FOR E!1PLOYING SHORT-TERM SPECIJ\LIZED 
TE/:..CHERS 

B. mE SOURCE OF FUNDS FOR El1PLOYING TEl\CHER !.IDES 

C. MINIMUM ST/:..ND,' .. RDS FOR 'IRI·INING OF INDIVIDUI'.LS TO QUALIFY 
IN EITHER GROUP 

D, PROPOSED MODIFICATIONS OF PRESENT CREDENTI.ALING REQUIRE
~IENTS TO ACCOMNOnt~ TE TilE NEH ROLES 

E. MINTI-tl\L PROGRI\11 CHI'.IV\CTERISTICS NECESSARY TO UTILIZE 
EFFECTIVELY 'lliE CON'IRIBUTIOHS OF T&\CHER J,IDES MID 
SHORT-TERH SPECI."U..IZED TEt .. CHING ASSIGill-iENTS. 

The Study Committee believes that the simple availability of funds for trai.n:i.T'Ie Pt.".• .. 
purposes may be useful stimulus for desired change. The Study CorJmittee also ~ 
believes, however, that it is essential for the State Board to know whether a 
real market is available for the trained talent specialized training progroms 
might produce. Further it is necessary to have the advice of conpctent 
professionals to anticipate appropriately the vnriety of problems and issues 
associated \<lith the it:lplcmentation of new training programs. 

RECOMHENDATION IV 

THE STI:..TE BO!.RD OF EDUC.\TION SHOULD OBL\IN /'.PPROPRIATE ADVICE FROM ITS LEGJ'\L 
COUNSEL /.BOUT THE 3XISTING LEG.t'.L CONSTRAINTS APPLYING TO THE USE OF SUCH 
SPECIJ\LIZED PEF.SOlP.TEL AS Hf,VE BEEN HEREU1'\BOVE DESCRIBED AND POSSIBLE CHANGES 
IN I .. EGISLATION 'i-nUCH \-TOULD BE REQUIRED TO IMPLEMENT SUCCZSSFULLY NEH 'IRAINING 
PROGRI...MS • 
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Study Sessions 

In bringing together representatives of various arts educational ·organizations 
for testimony and position papers, it was noted at first by Study Committee 
members that each organization gave the impression that its phase of the arts 
was more important than any other. There were evidences of strong professional 
commitments by the representatives, each to his own field of study. 

However, after eight hearings and open discussions during each study session, 
it became apparemt that there was an increasing atmosphere of equality and 
harmony among the representatives of the several disciplines. This oppears 
to be a significant indication of progress when .teachers and administrators 
of the visual arts, music, dr~ma and the humanities have been able to forego 
individual superinterasts to work together in a united front of the arts. 

Position Pape~s on Financial Incentive Legislation were presented to the 
committee as follows: 

Financial Incentive Legislation. California Art Education Association; dated 
October 2, 1967; presented by Stanley Cohen. 

Drama in Cnlifornia Schools. Ccllifornia Educational Theatre Association: 
dated October 3, 1967; presented by Charlotte Kay Motter. 

Financial Incentive Lc:gislRtion. Cnlifornia Association for Supervision and 
Curriculum Development, prepared by State Corrmittee on Music; presented by 
Louis N3sh, October 17, 1967. 

Financial Incentive Legislation. California Music Educators Association; 
presented by Keith Snyder, October 17, 1967. 

Financial Incentive L~3isletion. California A~sociation for Supervision and 
Curriculum D~velopmcnt; prepared by State Committee on Art, not dated; pre
sented by Sabin Gray. 

Financial Incentive Legislation Proposal. California Art Education Associa
tion. Stanley Cohen; dated October 7, 1968. 

Financial Incentive Legislation Proposal. California Educational Theatre 
Association. Charlotte Motter; dated November 12, 1968. 

Financial Incentive Legislation Proposal. California Music Educators Asso
ciation. Earl Snyder and Barrie Hells; November 12, 1963. 

Position Papers on Creative Talent in Arts in Exceptional Children were 
presented to the committee as follows: 

Support of Creative T2lent in Exceptional Children. California Art Educe
cation Association; dated January 3, 1968; presented by Stanley Cohen. 
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creative Talent in the Arts in Exceotional Children. California Association 
for Supervision and Curriculum Development, prepared by the State Committee 
on Music; dated January 4, 1963; presented by Louis Nash. 

Creative Talent in the Arts in ~eptional Children. Berkeley Association 
for the Gifted: dated January 5, 1968: presented by John Windle. 

Creative Talent in the Fine Arts in the Mentallv Gifted. California Music 
Educators Association; dated January 8, 1968; presented by Douglas Kidd. 

The Creatively Gifted in ~· California Educational Theatre Association; 
dated January 8, 1963; presented by Mary Jane Evans. 

Gifted Childrens Association of ~ San Fernando Valley. Mrs. Annette 
Diamond; January 17, 1968. 

Creative Talent in the Arts in Exceptional Children. The Lyceum of the 
Monterey Peninsula; dated January 17, 1968; presented by Mrs. Betty J. 
Neighbors. 

Mentally Gifted Minors Program. Presented by Dr. Paul Plowman; January 
17, 1968. 

Legislative Proposal for Artistically Gifted Children. Pasadena Association 
for the Gifted; dated January 1968; presented by Mrs. Edna Hansen. 

Creative Talent in the Arts in Exceptional Children. California Association 
for Supervision and Curriculum Development, prepared by the State Committee 
on Art Education; not dated; presented by Sabin Gray. 

Position Papers on Teacher Training were presented to the committee as 
follows: 

What Should the Secondary School Principal Be Able to Expect of the Beginning 
Teacher in Te~s of Preservice Preparation? California Association of 
Secondary School Administrators, prepared by the Committee on Teacher Prepara
tion; dated February 1968; presented by Gjertrud Smith. 

In What Ways Should ~ Training of Teachers for Poverty and/or Ghetto ~ 
Be Different from That of Other Teachers? California Association of Secon
dary School Administrat~s~pared by the Committee on Teacher Preparation; 
dated February 1963; presented by Gjertrud Smith. 

Preservice and Inservice Teacher Training ·~nd Certification. California 
Association for Supervision and Curriculum Development, prepared by the 
State Cocmittee on Music; dated March 29, 1968; presented by Louis Nash. 

Training and Drama Educator for the Secondary Schools. California Educa
tional Theatre A~sociation; dated March 31, 1968; presented by Charlotte 
Motter. 
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Education Professions Development Act. california Art Education Association; 
dated April 5, 1968; presented by Leven Leatherbury. 

Preservice ~ Inservice Teacher Training and Certification. California 
Music. Educators Association; dated April 16, 1968; presented by Keith Snyder. 

Drama in the Academic Preparation of Elementary Classroom Teachers. Cali
fornia Educational Theatre Association; dated Aoril 16, 1968; presented by 
Marcella Oberle. 

Drama Teacher Training, K-12. California Educational Theatre Association; 
dated April 16, 1968; presented by Clarence Miller. 

Improving Music Education in California (general). California Association 
for Supervision and Curriculum Development, prepared by the State Con:mittee 
on Music; dated January 4, 1968; presented by Douglas Kidd. 

Reports were presented and/or submitted to the committee as follows: 

Funded ESEA Title III Projects in california; dated July 26, 1967. 

SUliiilary Report~ Review of the Arts and H•.lillanities Planning Workshop. State 
Department of Education Committee; dated October 5, 1966. 

! Report ~ Creativity. California Association for Supervision and Curri
culum Development, prepared by the State Committee on Art Education; dated 
January 17, 1968; presented by Sabin Gray. 

First Progress Report. Statewide Fine Arts and Humanities Framework .Committee; 
dated March 1968. 

Resolution~~ !n£ Music. California Music Educators Association; dated 
April 2, 1963. 

'!he~ Vista Title y_ ProJect. Presented by Mrs. Elizabeth Austin; April 
16, 1968. 

University Admissions Requirements. Presented by James Dunning; November 
12, 1968. 

The Role of the Professional Arts Education Associations. Presented by 
Judd Chew; November 12, 1968. 

Educational Drama Conferences ~ Apprentice Program. Presented by Mrs. 
Patricia Garlan and Gene Turtle; November 12, 1968. 



ll:tE CALIFORNIA ART EDUCATION ASSOCIATION 

October T, 1968 

fOa Stat.vi.S. 1'1De .lrta &lid Hlaulitiea Stuq ec.ittea 

SUBJECTa SUpport ol CreatiTe 'lallllt ill lxc~tioul Ch1ldr111 

1. 1t1e poaitiOD ol tt. Calltonda Art Ecluut.iOD beoc:l.at.ion 1a t.bat ohlldnD who an 
idat.ttiecl u pciMIIiq poteDt1al tor u.c.pt.ioul achin .. nt ill Creat.in .&rta 
ahcn1lcl be attordecl t.be .... rapport ru.- ezpallded prograu u thole atudenta en
rolled 1D ..atall7 lifted catecariaa 1Uidar ldllcatiOD Code S8CU0111 6421 aDd 6422. 
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2. It 1• caeral.]7 .,reed t.bat preaent I.Q. teata nalute 01117 a port.iOD of lmallll 
poteDUal.J tbe area• ol oreat11'1t7 and uathet.ic p!tedneae are u.aaeanred and 
'11111'n&ntecl. 8ociet7 haa need for c1t1sena witb outatandille abllities ill all f1al.d.a
aot ~ut tho•• called •ac&d-.ic•. 

3. OU1clel1Du for det1Dit.10D and 1dent1ficat10D of aceptloDal. weat1Te potenUal. ~ 
!:! area 

a. DetiDitioua .uperior ab1l1t7 (top lO:Clle) to procluce art r~ to Wllk 1B
tall1&en~ abwt ..Uual al. .. uta. 

b. IclentiticatiOD ol atudentea teachera, principal.a, and coDRl.tante lhoulcl 
qat.at.ical.l)' acore studenta on a atandard fClll'll (appendilt I) 11h1ch acreena 
uc.ptioDal. atwientl holl ure cop;y1ste. Other, aore sophiat.icatad illet.n.o 
Ullta, abould be ued in bord.lll'lille caa•• (Torraucet teet ol creat.1Te 
tbi'*'na, etc.) and a district re1'1ev panel ol art educator• 11 recc:.aae.Dded 
fr~ naluation ot atudent art work v!wn t.bat factor ia UDcertaiD. 

Ia. CAE& reepecttul.l7 urces tt. StudJ ec.ittee to reca.end to tbe State Board of 
ldacatioll preparatiOD of t.ba lepalatiOD necas1ar7 to illpl•ant the aboft poai
tiODe 

S. CAll atat.unt. OD 1ncent1Te lepalatiOD 1a attacMcl. 

ITAMLIY COHIM, ''••14•t 
O.ldett4 tt-.llllc Scheele 
Ookl ..... 

AUDaiY WI\.C:M, ''••hiHt.IIHt 
GlenHI• UftlftM Sche.l Dlatrlct 
Glen4•1• 

alVIN C. LIATHI.IUIItY, Peet ''••14•• 
S... Dl .. • Cltr SchMI• 
Set. Ol•to 
IUNICI I . LOUGHRAN, S.cnr_., 
C•llfenl• St•t• P•l,t•chftlc C•ll ... 
S." Lull Ollis,• 

ROIIIT IUICKIIOOO. Tre•surer 
l•4wM4 SchMI District 
.... __. CUy 



THE CALIFORNIA ART EDUCATION ASSOCIATION 

. October 7, 1968 

Xr. Cbarl•• Perl•, Cha1Jolla 
Jine Jrta ud llmllmitiea Stwt;r Cc.aittee 
o/o SaD-Telecr• 
8aD ~o, C&litan1.a 92401 

Dear Mr. Perl••• 
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Tile pold.tiOD or the Cali.tond.a Jrt ld'IIO&ticm .l .. ooiaticm Gil iaoiDti'ft lelialatiOD iea 

.lltboqh it u;r be tile preterrecl poeiUOD at acae proteuional £%'0upa, Uld although the State 
Depart&ent ot E4'110&tiOD lnin Pulel 11q belien that special incentina should not be pro
't'icled tflr ~ partiaul.ar piiZ"t ot ~ iut.ructional prosna, the facta vbiCli'"iOnrnthe educa
tioaal eatabliel:lunt. force ua to take an oppoaiJII poait.iOD. 

Ku;r Uiat.ing l.a1lll aD&l flmda do proYide special incenti '"' tflr particul.U' parte ot the iD
atructional. progra. Such au.liJeota u bmaeek1ng, agriculture, iDduatrial. Uld ~ational 
ooaraea, driftr ectucat.iOD, readini, llilitll'J' education, aath-tica, ecience, pbylical educa
tiOD, aD&l aooial aciMcea recein direct auppon t.bro\lih Tarioua toraa ot inoentiw leei•• 
lation. In addi tica, recut acti011 taken bJ the Congreaa and bJ California Legiala ture baa 
uphuisec1 the t.rlllll in the directiOD o! increued illceDtift8 0 S~ of theM i.DcentiYel U'e 
used to tOZ'CI or encoarac• ech.ool d.iat.ricw tO prodde aeM'icea aDd apeaial progr ... tora 
•en~ gifted, MAtal..q retll'decl, 1110t1~ handicapped, Uld illpoTViaha4 cb.1l.cl.ru u 
wU u proYidillc tor cert&ia coaaul.taat azul iuenice actiYiti••· 

Whether iAcenti.,.. take t.t» tflra ot riVU'dll tflr ccapl1anca or paniabunt tar tallure to 
~ Uld vlwtber tbe7 are 1D the tOl'll ot reiaburaeunt or legal tbreat, incenti na U'e used 
UlliiiG' tu preaent IIJitG to iDtluuce iAitructiODe Priori tie a uiat for local 11Ch00l Ciia--
tricta llhoae aeneral support azul taxing power 11 l1aited. DeciaiOAS OD ec1ucat1oAal progr
are often aade OD the prior1t7 baaia o!z 1) II&Dd&ted aubjecta and aeniceiJ 2) incentin• 
a~ed aernc .. , .3) tiAal.q, U. pend.tted areu of the ovricul•. Q!Yiouaq, a 1\lbject 
vbioh 1a o~ •pend.tte4• 'llithi.D a 11•t• ot preacriptiou aDd aupporta ia without atatua. 
'lhu, in spite of t.be aokDowled&ed wl1aea to cb1lcl.ren ot art subjects, ·aDd Iii8jilie"'O?'tlie 
Died ot our aoc1et7 tor atrengthene4 hUII&IIiatio, aeat.batio accent, echool district• U'e d.ia
courqed troa offering a etroaa art progr• bJ the II&Ddatea, tbe twuU.nc, and the appll'ent •t.re•• OD thoae iutJ'Ilctiollal areaa vbich were aupported b7 biatoric lava aDd atandarda vilich 
oollt.iDue in etteot loDe attar t1w ori&iDal DHde han d1eappeared. 

In t.lw abaence ot a reqairld. onrlll aurricul'llll, balanoed in all aubjeot areu, t.be pro11pect 
1a for oontiAued chaotic reaponae to crieea aDCi to preaiiUI"e lobb1••· Ill t1nanciall7 ha
ra•Md ach.ool diatrict•, tiae tflr illltructiOD1 quali tJ of progr ... and. aeceaBU'J" oonauliaat 

ITAMLIY COHIM, Pr•shiMt 
o.•IOA4 ,. .. ,.. SdoHio 
o. ..... 
AUDIIY WILCH, ltr•• lll•t--llect 
OI.Mele UnlfiH Scheel District 
')lentlele 
.IYIM C. LIATHIRIUIT, .......... _, 
Sen Dl .. e City Sch .. ls 
S..DI-
IIIHICI 1 . LOUGHIAH, S..tot..,. 
Cellf.,ftla Stete PelytecMic C:.ll ... 
S.n Lui• O..i•,• 
IOalltT eUICKIIItOOD, T"''"''' 
Re4wM4 Sc+IMI District 
RH.-..41 Cit, 
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Hr. Charles Parlee October T, 1968 

aenicea in art han reoeo~ declined in the face of local tax revolts aJid. state support 
tor onQ' aeleated prograa. 'lhe .lrta are too expenliTI tor local diatriota when COlllp&recl 
with t1nancial.l1 aupported progriiU and will be squeezed out ot the tiM acheclulea b7 ~pe
Ution tor rlll&i.Di.Dg tiM • 

.U thia t:lllle, vheD the Board ot Education haa u:preaaecl ita concern tor balance &Dd haa cca
llitted. itael.! to supporting tbe .Fin'e Arts and Htaanitiea Project, it 1.8 alao vital to con
aider the practical illpl.ementatiCil of the .Fraaevorks, Guidea aJid. rec01111111d.at1ona of the 
project. It appears that ~ throqh ro:U ineentiTea v1ll school districts be 110ved to 
enact thoae reccamendationa 1 hovenr hii'IiG G.,. are praised or endoraecl. 

Soae apecitio clirectiona in which incentiTI could be dnelopecl &rei 

1. Surn7 studies to proTide accurate intol'll&ticm to guide Board o! Education &Dd Legis
lature in deTeleping incentives. 

a. Decision-uld.ng practices related to priorities in local districts 
b. 'lhe effect ot more nenble scheduling on second.ary course offerings 
c. Teacher needa tor specialist help in teaching art in element117 grades 
cl. Statiatical data related to recent elaent&r7 teacber-candid.ate JU.jora and llinora 

in Calitornia under present credential.l1ng 

.a. Support tor Pilot IrmOTati'n Progrllllll on 'llbich to base tutUl'e deciliona 

a. Se'ftll or more period dAiif in eeoond.arJ schools 
b. Special arts teachers in elaanta17 schools 
o. Clauea tor artiatic~ gifted in all grades 

UI. Support tor exapl.117 programs in art 

a. In-depth couraes in art histo17 mel criticiea 
b. Interdisciplina17 approaches to teaching the arte 
o. Colll'eea in adTancecl teehDiquea ot art prod\1Ct1011 

IV. Coordinator ot .lrt pollition in State Department ot Education 

Sincer~ 

~.~ 
ow 
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November 12, 1968 

Fine Arts and Ht.nnanities Study.Committee 
of the california State Board of Education 

The California Educational Theatre Association, 
Charlotte Kay Motter, President 

Proposed Lezislation Concerning Financial Incentives 
for the Arts and the Creatively Gifted Child 

BACKGROUND INFOPJ-!A nON 

On October 3, 1967, the California Educational Theatre Association present~~ 
8 position paper to this committee concerning drama in ·california schools. 
On January 13, 196D, the Association presented another paper to this committee 
which set forth its rosition on the creatively gifted ~hild in drama. Since 
the presentation of those two position papers, some of the_ concerns which 
they expressed have been partially recognized and solved by the legislature 
in the passage of the l$·C.S Senate Bill No. 1, ~:nown as the Miller Bill. The 
provisions of this . bill m2l~e it possible to achieve more flexible scheduling 
in the secondary schovls of California by first of all eliminating the 
mandating of specific time in terms of either semesters of instruction or 
8 minimlli~ number of hours of instruction of most of the educational subject 
matter progra~.~ in the secondary schools. Instead of specifying that every 
student must take certain mandated courses for a certain nuober of semesters 
or hours, the Miller Bill only require~ that specified subjects be made 
available to all students in the schools. For example, English, which was 
previously required for all ztudents grade 7 through 12 f0r five years of 
that siY.-year ~chool experience, nm·1 has no specific number of years or 
hours but is only required ~o be offered in the schools. This same require
ment (that is, that subject5 be offered but not be required of every student 
for a specific a~ount of time) also applies to such previously mandated 
disci~lines as history, driver education, and government and constitution. 
According to the provisions of this Bill, the single exception to the 
cancellation of previously mandated programs seems to be physical education. 
This subject was previously required of every student in the California 
public schools every day that he attended school. The new law provides 
that physical education be required of every student in the s"econdary 
schools for not less than 400 minutes in every ten school days. In other 
words, the tirne previou~ly allocated to phy~icai education has not been 
substantially changed, but the time may now be fitted into a more flexible 
school schedule. For example, a student might theoretically have a physical 
education period of 100 minutes in length which occurred two days each week 
in order to meet the requirement of 400 minutes in a ten-day school period. 

Significant to the specific concerns of this committee, and of the 
California Educational Theatre Association, is the definition of the Fine 
Arts in the Educn~ion Co~~· to include music and drama, and the state
ment that they are now among those subjects which must be made available 
for study in grades 7 th~ough 12. 

'l 
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In spite of the fa~t that many of the educational programs are no longer 
given priority or preferential treatment in the public schools of California 
because of a legislative mandate, some of these programs still receive 
preferential treaanent in that ~tate allocated special funds are provided 
to the schools offering these programs to studen~s. 

For example, in the case of driver training although it is not required of 
students, the state provides to the school district money for the necessary 
equipment, facilitie3 and teachers' salaries to teach this subject. There
fore, driver training (as well as certain other programs) still c~nsume a 
disproportionate amount of time in the students' school program and prevent 
students from taking courses in the fine arts and other areas because the 
expense· of those latter ~entioned programs, both in equipment and te3cher 
salaries; must be borne entirely by the school district except for the 
regular allotment based upon average daily attendance. 

Finally, it should be noted when considering the following _recommendations 
by the California Educational Theatre Association that in spite of the 
removal of most of the state mandated educational programs the college 
entrance rcquire~ents have not been changed. The effect .of this is that 
school districts tend to continue to offer exactly the same amount of 
semester or year courses in a great many subjects as they offered prior 
to the passage of Senate Bill 1. 

Further, the University of California still docs not require any training 
or experience in the fine arts for admission, and only under special 
circ~stances doe3 the university even accept elective courses in fine 
arts for admissions requirements. In spite of the fact that relatively 
few of the graduates enter the University of California which has the most 
stringent and specific entrance requirements, most high school districts 
still gear their graduation requirements to the entrance requirements of 
the university. 

RECOMMENDATION FOR LEGISLATION 

In view of the foregoinz, the California Educational Theatre Association 
wishes to restate and stro~gly urge that the Fine Arts and Humanities Study 
Con~i~tee endorse the following proposals for legislation: 

1. That there be developed a foru1ula whereby state allocations of 
funds to school districts be based upon actual number of ·hours 
which each student spends in school, rather than upon the minimum 
day in school. (At present, state support for education is given 
to individual schu~l districts upon the basis of average daily 
attendance, and the school district receives the same amount of 
state money for each student in attendance whether he attends 
foui classes per day ·or five classes or six. Obviously, this 
tends to cause school districts which have financial problems 
to encourage stud~nts to ta~e fewer classes per day, and this 
policy strongly restricts programs in the fine arts.) 

"j 
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2. That there be developed a plan whereby those school districts 
which offer courses in the fine arts be given special state funds 
to provide both the nec~ssary facilities and teaching personnel. 

3. That several new positions be created within the State Department 
of Education in the area of fine arts, with funds allocated by 
the legislnture for staffing and expenses. The California Educa
tional Theatre Association sug~ests that these positions consist 
of a SU?ervisor or coordinator of fine arts and three special 
consultants··-onc in music, one in drama and one in art--together 
with the necessary secretarial help. (It is essential that these 
positions be created and funded by the State of California. 
Although the present temporary position funded with Title V ESEA 
money has significantly improved the understanding and definition 
of the arts in public education, the arts cannot fulfill the 
promise of this i~provernent without a permanent place in the 
State Department of Zducation.) 

4. That the present mentally gifted minor program be expanded to 
include ident~fication of and special instruction for the 
creatively talen~ed students in the arts. 

5. That there be developed an experimental program for the improve
ment of the fine arts in public education similar to the program 
for the improvement of mathematics. 

6. That the regulations ~overning the construction of public schools, 
with state funds, in needy districts be amended to permit the 
construction of auditoria for performances, plays, concerts and 
other activities essential to fine arts education in California. 

The California Educational Theatre Association respectfully refers the 
members of the c~~ittee to the position papers referred to earlier in this 
state~ent for further explanation and background concerning these recom
mendations. 

Finally, the California Educational Theatre Association requests the 
recommendations of this coumittee as to the best and speediest means tn 
impl~ent these legislative rccorr~endations, and offers its cooperation 
to the Fine Arts and Humanities Study Co~Jittee, the State Board of 
Education, the State Depart~ent of Education,·and other professional 
associations in the fine arts to nchieve this end. 
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December 23, 1968 

To: Fine Arts and Humanities Study Corrmittee 

From: The California Music Educators Association 

Subject: rroposals to frovide Effective Statewide Leadership in the 
Fine Arts ~ Financial I~centive to School Districts 
Supporting Strong Prograos of Instruction in Music and Art 

The follm·1ing statements are mode to support the proposals for a more effec
tive progra~ in the public schools (K-12) that will present instruction in 
the fine arts as a basic educational priority. 

1. In our job-oriented society, there appears to be a general tendency to 
lose the opportunity for creative expression and understanding of one's 
self. · 

2. The involvenent in the ar!:s is a vehicle through uhich young people can 
fulfill their need for expression in a creative and constructive manner. 

3. Hith the sophistication of all curriculum materials and the vast amount 
of lcnO'.llcdge appearing in the curriculum, it is impractical for one 
person (the classroom teacher) to adequately fulfill the total demands 
of today'~ instructional program. For this rea5on, the classroom 
teacher needs specialist resource assi5tance. 

4. l!any existing la~1s and funds do provide special incentives for particular 
areas of the instructional program. ~ese i~centives ore used to 
influence instruction in the following ways: 

(a) by providin3 leadership at the state and local levels, 
(b) to extend and improve existing programs, and 
(c) to initiate programs not presently in existence. 

Therefore, the California Music Educators Association submits the following 
recommendations: 

.1. That legislation be enacted to provide: 

(a) a Director of Fine Arts and Humanities and special subject consul
tants in Nusic, Art, Drama and the Humanities within the State 
Department of Education, and 

(b) special music and art instruction for pupils in el~entary schools, 
kindergarten through grade eight. 

2. The intent of said legislation is that of strengthening the State Depart
ment of Educntion and broadening its responsibilities in directing fine 
arts and humanities programs. Further, to finance specialist teachers, 
supervisors and/or administrators in music and art as well as to provide 
instructional Qaterials for use in school districts who voluntarily seek, 
throush annual application, such assistance. 
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Of first priority and importance shall be providing services of trairied 
classroom music and art specialists, whose major responsibilities will 
be teaching demonstration lessons a~d appropriately assisting and 
supporting classroom teachers who teach ruusic and art to their own 
classes. 

3. The legislation shall have the following provisions: 

(a) The Director of Fine Arts and Humanities Education be well informed 
in dppropriatc subject are3s and possess recognized traits of 
leadership. 

(b) Rules and regulations for administering the program be developed 
by the State Board of Education. 

(c) A method be developed to measure the effectiveness of a district's 
~~ogram with provi~ion for periodic reporting of progress sub
mitted to the State Departnent, State Board and the Legislature. 

(d) A participating district be permitted to nominate qualified 
persons for sp~cialist positions within its district. 

(e) The State Board to prepare a job description and a written exam
ination to certify each person nominated or applying for a 
cpecialist or consultant position under this legislation. 

These proposals have been supported many times on various occasions as 
follows: 

(a) 01EA 196:1 Conference Resolution in Los /.ngeles 
(b) The Claremont Study of 1966 
(c) The Arthur Littl~ Study of Reorganization of the State 

Department of E~ucation 
(d) .:'.ssen.blywoman Fong' s legislative resolution passed in May, 19p8 
(e) The MuRic Comnittee Resolution of CASCD sent to the Study 

Co~ittee in January, 1963 
(f) The l\rt, Music and D:a~a l~ssociation positions presented to the 

Study Committee in November, 1968. 
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1. The charge was given by the State Board of Education 

for the development of the Humanities Framework on 

March 11, 1966. Why was this Framework deemed necessary? 

2. Were all of the Art's, at one time, to be included 

under the Humanities Framework? 

J. Did each of the Art's go their separate ways and 

develop their own Frameworks? 

4. What caused the Art's to separate from the Humanities 

Framework development? 

5. When and why did the music people decide to develop a 

separate Music Framework? 

6. How was the State Board of Education involved in the 

Music Framework development? 

7· How was the State Curriculum Commission involved in 

the Music Framework development? 

8. What was the function of the Coordinating Council for 

the Fine Art's and Humanities in California? 

9· How was the Fine Art's and Humanities Study Committee 

involved in the development of the Music Framework? 

10. Why was a Music Framework considered necessary for 
.. 

California? 



11. What influence did the Tanglewood Symposium have on 

the development of the Music Framework? 

12. How were the members of the Music Framework Sub-

committee selected? 

13. Who were the individuals, other than Subcommittee 

members, who influenced the development of the Music 

Framework? What were their contributions? 

14. Why did the Subcommittee decide to justify music 

education on an aesthetic philosophy? 

15. What do you feel was your particular contribution 

to the development of the Music Framework? 
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16. How was the development of the Music Framework financed? 

17. Can the California Music Educator's Association 

implement the Framework in California schools? What 

problems do you see in this regard? 

18. Is the implementation of the Music Framework progressing 

satisfactorily? 

19. Has the Music Framework been of great import toward 

improving music education and its position in California 

schools? 

20. What problems must be overcome in California to allow 

the Music Framework to accomplish its stated goals? 
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CALIFORNIA STATE DEPARTMENT OF EDUCATION 
Sacr~rnento, California 
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DESCRIPTION OF PROPOSED COUNTY SCHOOL SERVICE FUND 
PROJECT (EC 18351.2) 

(a) 
(c) 

1. 

2. 

Fiscal Year 1970-71 (b) County Shasta 
Project rio. (d) Name & Title 

(assigned by county) of official 
responsible 
for Project Oliver!!. neely_ __ 

Dir~ctor uf Curriculu~ 

Title or Name 
of Project: ~,us i c Frarr.e\'tork Ir.1olementation 

(a) Briefly state the purpose(s) of the project: 

The purpose of this project is to train 100 music educators in order 
to equip them to carry out state-wide in-service trainina related to 
the Music Framework for California Public Schools, Kinderaarten throuah 
Grade 12. 

(b) Outline the orocedures to be followed (in sufficient detail to 
provide a clear oicture of the planned activities) 

Nominations of trainees will b~ made on a state-wide basis, and the 
100 participants will be selected en the basis of exoertise, area of 
interest in ~usic Education, and geograohic area to be served after 
the traininq session. 

The trainina sessions will be held at Asilomar durina the week of 
June 21, 1971, and will be conducted by a arouo of 10 music educators 
who are thoroughly familiar with the ohilosoohy and content of t~e 
frame1·1ork. 

After the traininc sessicn, teams renresentina each area of the state 
and all facets of rr.usic education will be formed to carry out in
service trainina throuchout the state. They will train other m~sic 
educators, who in turn will carry on in-service trainina within their 
own counties and districts so that all classroom teachers and music 
teachers in the state will have the ooportunity for trainina r·elative 
to the new framework. 

Please note that this prcoosed use of unexoer.ded funds meets the 
criteria as established by the Executive Board of CACSS. It is a 
project with state-wide sianificance, and it meets a current need in 
that the music fra~ework has been adooted, is now in the orocess of 
being printed, and will need olanned in-service state-wide in order 
to assure that it will have an imoact on music education in the state. 



F u r the r , the p 1 a n n i n q c O'mr.i itt e e h a s c h o s c n an ex c e 11 en t s t a f f o f 
instructors who will be donatina t~eir time to this oroiect. 
Because of the donation of time by both the comr:1ittee and the 
teaching cadre, the qroun of 100 can be trained to acco~olish 
the task of imole;;;entation for the small cost of SlSO.OO ner 
person. This ~s a s~all exoenditure of money for the state-wide 
significance of the project. 

3. Which California Education Code and/or California Adr:1inistrativc 
Code Title 5 sec~ions prcwide le9al authroiz<1tion for the oro.icct? 

Ed. Code Sections 835.1, 885.3,18351 
Title 5 - 17320 

4. (a) What steps have you taken to check on related orojects or 
publications? 

Since. this is a state':Jide oroiect related to the ne'ol framcv10rk, 
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and is beinq cooperatively olanned by the State Steerina Co~mittee 
for Publications end the music orofessional orqanizations, no other 
similar project is in operation or beinq olanned to carry out this 
task. 

(b) List related projects or publications. 

See item (a). 

(c) How do ycu justify developina a similar oroject or bub1ication? 

See item (a) 

5. How will the results of the proiect be evaluated? 

Since the framework concerns itself with all asoects of music edu
cation, three tyoes of evaluation will be established as follows: 

a. PerformJnce skills can te measured objectively throuch the 
evaluation of individual oerformers or the evaluation of 
performinq aroups. 

b. Musical conceots as develooed in the fra~ework will be objec
tively measured. 

c. Inventories to ~easure chance in attitudes of students toward 
music will be develooed. 

These measurements of music education throuahout the state will oro
vide an excellent evaluation of the ef fectiveness of the olanned in
service program since the oroject can only be deemed s~ccessful if 
there is chance in the instructional oroaram at the local school level. 



6. To what extent will the school districts be involved? 

School districts statewide will be involved in the nomination of 
potential trainees and as recioients of the traininq orooram for 
their classroom teachers end music teachers. 

7. Are other counties involved? If so, how? 

All count1es in the state are in~olv~~ throuoh the coo rdination 
of this project by the State Steer inq Co~m ittee for Pu~1ications, 
~nd through the actual tra1ninq oroqram to be set uo in every 
county and district throuqhout the state. 

8. What personnel will be involved and what will be the percent of 
time spent (buseJ on full tir.:e) by each oerson on the oro.iect? 

Title of Person 

*Chairman, lmolementation Co~mittee 
*1-lembers, Irnolementatlon CotJ ,rnittee 
*v!orkshop Coordinator- (r.'efTiber of Ir.:olementation Committee) 
*10 Workshop Instructors 
*100 Workshoo Partic1pants 

*Time equivalents not aoolicable because all oarticioants will 
get only livina and travel excense. 

Project Secretary - 30~ 
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9. (a) Hhat are the estimated exoenditures for the oroiect? 

Project Account Number\?) . This is an aoolication for "End of 
Year Balance" funds . 

. 11 No salaries beinq paid to staff or participants 

.12 Classified Salaries 

30~ of secretarial salary 

.20 Travel 

Workshop Coordinator 
Instructors 
Trainees 

.33 Operating Exoenses 

li vi nq Exp2nses 
Wor~shop Coordinator 
10 Instructors @ S75 
100 Tra1nees @ $75 

Workshoo Expenses 
r~a tc rl a 1 s 
Office Suop11es 
~lai 1 inq Costs 
Teleohone Costs 
Contract Services 

Total Expenditures 

s 1830 

300 
500 

4025 

150 
750 

7500 

300 
1590 

300 
150 
200 
750 

$18,345 

(b) 

(1) 

What are the esti~ated sources of income for the oroiect? 

County Service Fund "End of the Year Balance" $18,345 
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Co-Sponsors 

California Husic Education Association 
Anthony <T. "Duke" Campagna, President 

State Steering Committee of the California 
Association of County Superintendents and Staffs 

Dr. 1oger E. Schulte, Chairman 

Buck Shaffer 
Martha Alves 
}f.arc Foorma.n 
Edna Hehn 

Horkshop Leaders 

Porterville High School 
Garden Grove Unified 
Emerson Junior High School 
Oakland Public Schools 
San Carlos High School 
Buckeye Elementary 
Acalanes High School 
Piedmont Hills High Schools 
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Vincent Gomez 
John Terry 
Richard Hansen 
Jerrold T. Snyder 
Haryo Van Deman 
Phyllis Irwin 

California State College at Los Angeles 
Fresno State 

Oliver "Bud" Neely 
Dr. Judd Chew 
Robert Bouchard 
Anthony Campagna 
Mary Dufort 
Richard Hansen 
Edna Hehn 
Dr. George Kyme 
Evelyn McGrath 
Barbara Nottingham 
Jack Pereira 
John Rando 
F..dna J o Reed 
1-A.ary Reed 

Jean Baughman 
Dr. Karl Ernst 
Dr. Paul D. Freeman 
~villiam Hartshorn 
Bloise Haldeman 

Implementation Committee 

Chairman 
Workshop Coordinator 
San Benito County 
Hillsdale High School 
Alameda County 
Acalanes High School 
Oakland Public Schools 
University of California at Berkeley 
Santa Clara Unified 
State Department of Education 
San Francisco 
Burlingame High School 
San Diego County 
Los Angeles County 

Framework Committee 

Richard Hansen 
Dr. George H. Kyme 
Y~ry Louise Reilly 
Dorothy \lilson 
Barbara Nottingham 



SUNDAY, Jun0 20 

3:00 - 5:30p.m. 

6:00 - 7:00 p.m. 

7:30 - 8:00p.m. 

Chairrr..Jn 

SCHEDULE 

- Judd Che•..: 

Registration 

Dinner 
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Gen0ral Sessio~ Slide Presentation 

Wclcone - Duke Ca~pagna 
Introductio~ - Bud Neely 

8:00 - 8:30p.m. 

Topic 

8:30 - 9:00 p.m. 

HONO.ZW, June 2'!. 

7:30 - 8:30 a.m. 

8:30 - 10:00 a.m. 

10:3C 

12:00 

1:00 

3:15 

4:30 

6:00 

7:30 

Topic 
Chairnan 
Speaker 

- 11:30 

Topic 

- 1:00 

- 2:45 

Topic 

a.m. 

p.m. 

p.m. 

Chairman 

- 4:30 p.m. 

Topic 

- 5:00 p.m. 

- 7:00 p.m. 

9:00 p.m. 

Chairman 
Leader 

Discussion Groups 

-Let's Get Acquainted 

Sing along with Vince and Jerry 

Breakfast 

General S0ssion 

- /\c:?sthctic Education 
- Judd C!:e•.,· 
- Mr. John Orofino 

Chairr..an, English Depart::::ent 
Galilee High School 
San Francisco, California 

Discussion Groups 

- Aesthetic Education 

Lunch 

General Session 

- Do~ains of Learning 
- Judd Chc..: 

Discussion Groups 

- Domains of Learning 

Rap 

Dinner 

A Choral Experie~ce 

- Vince Gomez 
- Al Nc~.::eil 

Associate Pro:essor of 
l>!usic .Sducation 
U. C. Davis 
Davis, Cali:ornia 



TUESDAY, Jlr.-! E 22 

7:30 - 8:30 a.m. 

8:30 - 10:00 a.m. 

Topic 

10:30 - 11:30 a.n. 

Topic 

12:00 - 1:00 p.m. 

1:00 - 2:45 p.m. 

Topic 

3:15 - 4:30 p.m. 

Topic 

4:30 - 5:00 p.m. 

6:00 - 7:00 p.m. 

7:30 - 9:00 p.m. 

7:30- 8:30a.m. 

8:30 - 10:00 a.m. 

Topic 

10:30- 11:30 a.m. 

Topic 

12:00 - 1:00 p.~. 

1:00 - 2:45 p.m. 

Topic 

Cha ir.;~a.n 
Speaker 

3:15 - 4:30 p.n. 

Topic 

4:30 - 5:00 p.m. 

6:00 7:00 p.::l. 

7:30 - 9:00 p.m. 

Break:ast 

Discussion G~oups 

- Cognative Do::1ain 

Special Inte~est Groups 

- Aesthetics ~nd the Dor..ains of Learnir.g 

Lunch 

Discussion Groups 

- Psycho-l·iotor Domain 

Educational Levels 

- Curr-iculum 

Rap 

Dinner 

You're on Your Own! 

Br-eakfast 

Discussion Groups 

- Affective Domain 

Educational Levels 

- Guiding Pr-inciples 

Lunch 

General Session 

- Clarifying the Uni~ue ContYibuticns 
of Music to Ed~cation 

- ..Iudd Che• .. , 
- Charles Per-lee 

Lively Arts ~ditor 
Sun - Tele9ram 
San BeYnardino, California 

Discussion Groups 

- ClaYifying the Unique Contributions 
of Music to Education 

Rap 

Dinner 

P.. Jazz Experience 
Continue on next page 
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7:30 - 9:00p.m. 

Topic 

Group 

Progrill7l 

A Jazz Experience 

- A History of Jazz 
Black 1-!usic in &t'.erica 
It's origins, develop~ent ~nd directions. 
It's presentation as an educational tool. 

- Don ~:oo:rs, Vibes 
Hadl~y Caliman, Flute; Saxophone; Clarinet 
Fred Berr-y, 'I'rU::l_l) ·~' t; Flugelhorn 
Jerry Jackso:1, Piano 
~d Willia~ s, Bass 
Clarence Becton, Dn1::1s 

- 1. Early ~usic - Afric~ 

2. Slave Period - Field hollers, work songs 
3. Early Group Improvisation - Dixieland 
4. s·,·:ing Era 
5. 8'?-30p 

6. Post Bop - Calypso, Soul, Highlife, Bossa 
Nova, etc. 

7. Conte~porary - Ato:1ality & Rock 
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8. Culmination - Conte:..porary ;;::::.-o-h.-:-.crican Jazz 

Sponsored by Young A~diences, !:1c. 

7:30 - 8:30 a.m. 

8:30- 10:00 a.m. 

Topic 

Chair:ran 
Speakers 

10:30 - 11:30 a.m. 

Topic 

12:00 - 1:00 p.m. 

1:00 - 2:~5 p.~. 

Topic 
Chairman 

3:15 - 4:30 p.m. 

Breakfast· 

General Sessio!1 

- Behavioral Objectives and Goals 
in Music Educa~ion 

- Judd Ch2· .. , 
- Dr. t'lillia:~ Zac\ . ..,_eier 

Assistant S•..:;e:ri:1tcndent 
Santa Cruz Coun~y Schools 

Francis Cole 
El Honte School District 
El Monte, California 

Discussion Groups 

Behavioral ObJectives and Goals 
in Music Education 

Lunch 

General Session 

- Strategies for Implementation 
- Bud ~~ely 

Sections 
Packages 

Strategies -



4:30 - 5:00 p.m. 

6:00 7:00 p.r. 

7:30 - 9:00 p.r.. 

Topic 
Chainna n 
Speaker 

Perfonners 

Progra:n 

Rap 

Dinner 

A Charrber Hus ic Experience 

- Cro·.vn Playe rs 
- Jutld Che w 
- Robert Hughe s 

Assista ~t Conductor 
Oakl a nd S;/r':'.p!-.ony 

- 'Ihe Crm..-n Cha.::-ber PJ.ayers 
Rosario nazzco, nusic Dir '-" Ctor 
Willi am Ccrb2tt Jones, p i ano 
Giora Bernstein, violin 
Rosario Mazzeo, clarinet 
t-lillia-n Vanden Burg, 'ce llo 

- Suite - - - - - - -Darius Milhaud 
Overture 
Di verti sserr.ent 
Jeu 
Introduction et Finale 
. violin, clarinet and piano 

J'IJ)endkonzc rt -
Lebh.J.ft 
}lass ic; be\,·cgt 

Paul Ei:-.C.emith 

violin and clarine t 

Five Duos - -
Ostinato 
Song 
Hazurka 
La....,.ent 
Dance 

-Louis Calabro 

clarinet and 'cello 

Trio in C Mi~or - -3eet~oven 

Opus 1, Nu::lber 3 
Allegro con brio 
Andante cantahile con Variazioni 
Finale: Pre s tissi~o 

violin, 'cello ar.d piano 

Sponsored by Project O'.J.tspan of the U:1iversity of Cali::=orni::. 
at S3.nta Cruz and the Sel:::-.er Divisio!l cf the 
Hagnavox Corr.pany 

FRIDAY, JUHE 25 

7:30 - 8:30 a.m. 

8:30 10:00 a.~. 

Breakfast 

Sections: Strategies 
Resources 

,,.......... 
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10:30 - 11:30 a.m. 

12:00 - 1:00 p.m. 

1:00 - 2:00 p.m. 

Topic 

Chainr.an 
Speuker 

- What Have We Done? 
Hhat' s ~~'?xt? 

- Bud r.;e0ly 
- Ton Hood 

Sections: Strategies -
Calendar 

Lunch 

General Session 

Executive Secretary 
Californiu Elementary School 
A&ninistrators Association 



l':lt"UlJ c:- II C IF!;) r..~ J'!'.il rr:l~n ° n lw 1,\',\l ..J> 1 r ... fi-,\ , ... 11.: ... ,:"1 ~;,:; 1• .:. 1\.\ 

WJJ «» ~ I~ § IHI@ f?' 

AS I LOf'/tAR - PHASE II 

1S f\ 

ASILOMAR 

Pacific Grove. California 

June 18, 1972 - June 21, 1972 
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Mary Reed 

· Co-Sponsers 

California Music Education Association 
Anthony J. !'Duke .. Campagna, President 

State Steering Committee of the California 
Association of County Superintendents and Staffs 

· Dr. Roger E. Schulte, Chairman 

Los Angeles County 
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Marya Van Deman 
Martha Alves 
Dorothy Wilson 
John Terry 
Dimitri Kostiw 
Janet Steele 
Robert Burman 
Vincent Gomez 
Art Dougharty 

California State College at Los Angeles 
Garden Grove Unified 

Oliver 11 BUd 11 Neely 
Dr. Judd Chew 
Dan Backman 
Robert Bouchard 
Anthony Camp~gna 
Art Dougharty 
Mary Dufort 
Richard Hansen 
Ross Harrington 
Edna Hehn 
Dr. George Kyme 
Evelyn McGrath 
Steve Niblack 
Barbara Nottingham 
Edna Jo Reed 
Mary Reed 
Helen Strode 
John Terry 

Chico State College 
ElDorado Union High School 
Sierra Joint Union High School 
Marina Junior High School 
Los Angeles Unified 
San Carlos High School 
San Ramon Valley Unified 

Chairman 
Workshop Coordinator 
San Juan Unified 
San Bonito County 
Hillsdale High School 
San Ramon Valley Unified 
Alameda County 
Acalanes High School 
Humboldt County 
Oakland Public Schools 
University of California at Berkeley 
Santa Clara Unified 
Fresno County 
State Department of Education 
San Diego County 
Los Angeles County 
Tehama County 
El Dorado Union High School 



Robert Babcock 

Dr. Jim Caron 

Robert Comanday 

Douglas Gallez 

Arthur Gumbrell 

Karen Hafenstein 

Thomas Mossman 

Trudy Pridham 

William Rogers 

Mrs. Alford Thomas 

Consultant, Curriculum and 
Instructional Services 
los Angeles County 

Commu n!cations Consultant 
Garden Grove, California 

Music Critic, San Francisco 
Chronicle-Examiner 

Chairman. Film Department 
San Franc!sco State College 
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Principal, Carmel High School 

Music Teacher, Shasta County 

Television Consultant 
los Angeles County 

Consultant. Garden Grove 
UnifiEd School District 

Director of Public I nfor mat ion 
San Juan Unified School 

. District 

Fresno, California 



S C H E D U L E 173 

Sunday, June 18 

3:00 - 5:30 p.m. • Registration - Pine View 

6:00 - 7:00 p.m .. Dinner 

7:30- 8:15p.m .. General Session I - l~erriU HaU 

"Vibrations" - A F1.lm 

Orientation and charge to are~ ~nd project groups 

Bud iieeZy 

8:15- 9:00p.m •••• Area Group Session I 

Area I - Merrill (stc.ge) 

Area II - l·!er>rill (front) 

Area III - f.!errZU (rec:f') 

Area IV - f!ear>th Side 

Area V - Dolphin 

Area VI - Sw:derling 

9:00 - 10:00 p.m •••• Car.;pfire - Vince Gamez and Janet Steele 

Monday, June 19 

7:30 - 8:30 a.m. Breakfast 

8:30- 10:30 a.m •• General Session II - ;~!err-ill Hall 

"1V.'hat 1 s Been Done''!;! 

Video Tape 
(Edna Jo Reed) 

Sound Filn 
(Brewer) 

L.A. Transparencies 
(/.fa.Py Reed) 

Music Education Orange 
County Style 
{1-/innie Cregg) 

10:30 - 11:00 a.m .•. Coffee 

Ziggy 
(l.f::z.rtha Alves) 

Revised Beverly Hills 
Project 

Transparen\:ies 
(Uc.rr:Ja Van Der;;an) 

Reports fro~ Area 
Chairmen 
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Monday, June 19 (cont'd) 

11:00- 11:30 a.m ••• Project Group Session 1 

Classroom Teachers (Areas I & II) - l·1err-iZZ (stage) 

School Boards (Area III) - Uerr>iU (rea:1') 

Cot:=lunity Groups (Area IV) - !!earti: Side 

Higher Education (A-cl:a V) - Do~phin 

Administrators (A!:'e2 VI - North) - Sande:t'ling 

Music Educators (Area \'I - South) - lfer!'i U (frcnt) 

Get acquainted and orientation 

12:00- 1:00 p.m •••• Lunch 

1:00 - 2:00 p.m •••• General Session III - gerr>iU Ha.U 

2:00 - 4:00 p.m. 

5:00 - 5:30 p.m. 

6:00 - 7:00 p.m. . 
8:00 - 9:00 p.o. 

Co~uunication - Sp~aker, Dr. J~es Caron 

Performing Group - Sa)tta Cruz lligh Sdzaol String 
Qua:t'~et, IHrector, iiiUiam Jlright 

Project Group Session 2 

BAPi·;'\'~1 - Sw:d.e r> lir.g 

Dinner 

Special Interest Inforwal Discussions 

9:00- 10:00 p.m •••• Nig~t ~fusic- Do~n' Your o-. .:n Thing 

Tuesdav, June 20 

7:30 - 8:30 a.~ •••• Breakfast 

8:30- 11:30 a.m •••• Project Group Session 3 (coffee break included) 

12:00- 1:00 p.m •••• Lunch 

1:00- 2:30 p.o •••• General Sess~on IV- tierriZZ !!all 

Speaker, NY'. P.ol;ert Ccr.:a:ndcr:J 

Comr:unication and Hedia Panel 

Performir..g Group - Ha:r:nerl CoZZeQe :::har.};;er Sir.cers, 
Direc~or) Dr. lar.e Aslanicn ~ 
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Tuesdav. June 20 (cont'd) 

2:30 - 4:00 p.m. . ProJeCt Group Session 4 

5:00 - 5:30 p.m. BAPHYN - SandedinJ 

6:00 - 7:00 p.m. Dinner 

7:30 - 8:30 p.m. Area Group Session II 

Re-orientation 

8:30- ? p.m •••••• Ad Libitum 

Wednesday. June 21 

7:00 - 8:00 a.m. Breakf.:~.st 

8:00- 10:00 a.m •• Area Strategy Meetings 

10:30- 11:30 a.m •• , General Session V- l·ferr·f.LL HaLL 

"th.:1p llp" - t·:i'. Arth:LY' Gtu-::j r e U, Pr~;~c ~pal. 
C:::me L High sc;:.Jc Z 

11:30- 1:00 p.m •••. Check Out and Lunch 


	Daniel.D.RoseThesis0001
	Daniel.D.RoseThesis0002
	Daniel.D.RoseThesis0003
	Daniel.D.RoseThesis0004

