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Chapter 1 

INTRODUCTION 

The term cloze procedure was introduced into educa-

tiona! literature in 1953 by Wilson Taylor. The word cloze 

was adapted from the Gestalt psychologist concept of 

closure which means filling in the parts in an incomplete 

. d t . t 1 . 1 message ~n or er o arr~ve a a cone us~on. 

Cloze is an automatic word deletion process whereby 
words are deleted from a printed passage. The pupil's 
task is to predict the exact word that was removed and 
replace it. In making his word predictions, the pupil 
depends upon prior knowledge, general understanding of 
the material context clues, and a knowledge of word 
usage •••• In attempting to replace the deleted 
words, the pupil is forced to pay more attention to the 
message of the passage as conveyed by the remaining 
words.2 

The lessons for this study will strictly follow the 

rules of the cloze procedure. In keeping with these rules, 

the lessons in this study will have every nth (tenth, 

seventh, or fifth) word deleted from their context. 

However, the first and final sentence of each lesson will 

be left unmutilated. 

This author feels that the reading comprehension of 

1Joseph w .. Culhane, "Cloze Procedure and 
Comprehension," Reading Teacher, 23:410, February, 1970. 

2Ibid., pp. 410-11. 
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elementary reading students, especially those students who 

are word callers, can be improved with the use of cloze 

reading lessons as a regular part of their total reading 

program. 

STATEMENT ~'OF THE PROBLEM 

2 

The concern of this study is to determine whether 

practice in the cloze procedure can be used as an effective 

teaching technique to aid elementary school children 

develop comprehension skills. 

More specifically the four problems this experi

menter wishes to study are as follows: 

1. To investigate if the cloze procedure is an 

effective way of developing and improving comprehension 

skills among elementary school special education students 

and/or fourth grade developmental reading students. 

2. To investigate if elementary school special 

education students and/or fourth grade developmental 

reading students using the cloze reading procedure three 

times a week during their scheduled reading periods show 

any significant change in their growth in reading compre

hension, as compared with elementary special education 

students and/or fourth grade developmental reading students 

who do not use the cloze procedure as a part of their 

reading program. 

3. To investigate if there is a significant 
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difference between the improvement of reading comprehension 

as measured by the Gates-MacGinitie reading comprehension 

test among the experimental groups of special education and 

fourth grade developmental reading students who independ

ently read their cloze lessons as compare·a with the 

experimental groups of the same types of students who 

simultaneously listen to and read their cloze lessons. 

4 • . To develop and construct cloze reading lessons 

which will aid developmental and remedial readers in 

elementary schools develop and improve their comprehension 

skills. 

DELIMITATIONS OF THE STUDY 

This study is limited to the population of students 

in the San Carlos School District, San Carlos, California. 

More specifically, this study will include only the fourth 

grade students from two schools and special education 

students from all seven elementary schools in the 

San Carlos School District. Special education students 

will include educationally handicapped students, learning 

disability students, and educable mentally retarded 

students. The educationally handicapped students will be 

from one self-contained educationally handicapped class, 

the learning disability students will be from all seven 

San Carlos schools, and the educable mentally retarded 

students will be from one self-contained class. The 



learning disability students attend their regular grade 

level classes and in addition receive a minimum of thirty 

minutes of individualized instruction in special education 

classes at their home school during each school day. Only 

those special education students enrolled in grades two 

through eight will be included in this experimental study. 

4 

A~l of the cloze reading lessons used will be 

selected, developed, and constructed by this author specif

ically for this study. 

The reading comprehension of all student partic

ipants will be measured by pre- and posttesting. Alternate 

forms of the Gates-MacGinitie Reading Test will be used. 

All fourth grade developmental reading students will be 

tested with the Survey DM test. The special education 

students will be tested with the Primary B, Primary c, or 

Survey DM test depending upon each individual student's 

reading level. 

The scores of the developmental reading partici

pants will be determined according to the standard scores 

and percentile norms for the fourth grade. Special 

education students taking tests of grade levels other than 

their own current grade level will be scored according to 

the norms of the grade level of the tests they take. 

At the completion of the study, there will be a 

comparison of pre- and posttest scores for all 150 student 

participants. The difference in the pre- and posttest 



scores will indicate the influence the cloze lessons will 

have had upon the development and improvement of compre

hension among the fourth grade developmental reading 

students and the special education students involved in 

this experimental study. 

This study will be conducted for nine consecutive 

weeks beginning January 14 and ending March 15, 1974. 

JUSTIFICATION OF THE STUDY 

Since reading comprehension is an essential factor 

in a student's ability to achieve in our educational 

system, it is imperative that teachers on the elementary 

level be able to teach children effectively how to read 

with a high degree of comprehension competence. Although 

many students can efficiently and correctly recognize and 

decode words, they lack the ability to comprehend the 

meaning of the material they are reading. Such students 

are referred to as word callers. For students such as 

these, researchers and educators must discover, develop, 

and implement into the elementary curriculum meaningful, 

effective, and interesting techniques of teaching reading 

comprehension. By so doing, reading students will be 

better able to understand the written words, sentences, 

paragraphs, pages, and books which they spend so much 

valuable time reading. It is the feeling of this author 

that the results of this study will indicate the degree of 

5 
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effectiveness the cloze procedure has on the development of 

reading comprehension among elementary school students. If 

the final analysis of this study indicates a positive 

correlation between students who use cloze lessons as a 

part of their reading program and students who show signif

icant improvement in their reading comprehension, the 

lessons used in this study could be used effectively in the 

teaching of reading comprehension to remedial reading and 

developmental reading students in elementary schools. 

SOURCES OF THE DATA 

This researcher will study and review available 

literature and past research on the cloze reading procedure. 

Each student participant will be pre- and post

tested in the area of comprehension with alternate forms of 

the Gates-MacGinitie Reading Test. 

There will be five levels of cloze reading lessons. 

Each level will be for a different grade beginning with the 

first grade and continuing through the.fifth grade. Each 

level of lessons will contain twenty-seven cloze lessons. 

The first five lessons of each level will be based on the 

following criteria: 

Lesson 1 - lists of numerals with deleted numerals 

Lesson 2 - lists of categorized words with the 

category deleted 

Lesson 3 - lists of familiar expressions with 

deleted words 



Lesson 4 - familiar nursery rhymes with deleted 

words 

Lesson 5 - familiar nursery rhymes with deleted 

words 

Twenty-two of the lessons will be excerpts of .. 
stories taken from the Reader's Digest New Reading Skill 

Builder Series. Each level of cloze lessons will contain 

the following: (1) ten lessons of story excerpts having 

7 

every tenth word deleted, (2) six lessons of story excerpts 

having every seventh word deleted, and (3) six lessons of 

story excerpts having every fifth word deleted. 

This investigator will develop one questionnaire 

which 'will be sent to each teacher who has students partie-

ipating in this experimental study. 

METHODOLOGY 

This experimenter will gain permission from the 

San Carlos School District to conduct the experimental 

study on the cloze procedure within the district's seven 

elementary schools. 

The help of five fourth grade teachers and nine 

special education teachers will be solicited, and a minimum 

of 150 students will be selected from these fourteen 

classrooms. 

The student participants will be divided into two 

selections. Section I will be the fourth grade 

: : . ~ . . .. : 



developmental readers, and Section II will be the special 

education students. The students in Section I will be 

randomly placed into three subgroups. Group C will be a 

control group. Group E-1 will use a paper and pencil 

method of cloze lessons, and Group E-2 will use a paper, 

pencil, and tape method of cloze lessons. 

8 

The students in Section II will be randomly divided 

into the following three subgroups. Group C will be a 

control group, Group E-1 will use a paper and pencil method 

of cloze lessons, and Group E-2 will use a paper, pencil, 

and tape method of cloze lessons. 

Three times a week for nine consecutive weeks, 

experimental groups E-1 and E-2 will follow the following 

procedures as they fill in the blanks of the cloze lessons. 

The students in Group E-1 will read independently and fill 

in the blanks of each cloze lesson. The students in Group 

E-2 will simultaneously read and listen to each cloze 

lesson as they fill in the blanks. Each student will be 

working lessons on his own independent reading level as 

determined by the Gates-MacGinitie Reading Test. 

After the completion of the cloze lessons and after 

all student participants have been posttested, this experi

menter will make the following comparisons to determine the 

effectiveness of the cloze procedure in the development and 

improvement of reading comprehension among elementary 

school students. 



1. This experimenter will determine the growth of 

each student group by finding the difference in reading 

scores between the pre- and posttest of each individual 

student and by determining significance of difference in 

groups by a t test. 

9 

2. This examiner will determine the mean growth of 

each group by finding the difference between the mean 

reading levels on the pre- and posttests for each group and 

by determining significance of difference by a t test. 

3. This examiner will find the difference of the 

mean reading level (the growth) of each group's pre- and 

posttests and compare these results with the difference of 

the mean grade level (the growth) of the pre- and posttest 

results of every other group in this study. 

EXPECTED OUTCOME 

This investigator expects that the outcome of this 

study will show that the cloze procedure when used as a 

part of a total reading program will help both remedial 

readers and developmental readers in the elementary grades 

improve their reading comprehension. 

This examiner expects that special education 

students using the cloze procedure with the use of visual 

and auditory stimuli (Group E-2) will show more improvement 

in reading comprehension than either the special education 

students in the control group (Group C) or the special 
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education students using only visual stimuli in their cloze 

procedure lessons (Group E-1). 

This author does not expect a significant difference 

between developmental reading students using cloze lessons 

with auditory and visual stimuli (Group E-2) and develop

mental reading students using cloze lessons with only 

visual stimuli (Group E-1). 

This study will provide developmental and remedial 

reading teachers with a series of cloze reading lessons 

which can be used as an effective tool in developing 

comprehension skills among elementary school students. 

This author expects that more reading comprehension 

growth will be evident among student participants who 

consistently score 80 percent or higher on their twenty

seven cloze exercises than among students who consistently 

score below 80 percent on their twenty-seven cloze 

exercises. 



Chapter 2 

A SURVEY OF RESEARCH AND RELATED LITERATURE 

INTRODUCTION TO CLOZE PROCEDURE 

The term cloze procedure was introduced into 

reading education literature in 1953 by Wilson L. Taylor, 

then a graduate student at the University of Illinois. 1 

The word cloze was adapted from the Gestalt psychologist 

concept of closure which means filling in the parts in an 

incomplete message in order to arrive at a conclusion. 2 

The idea of the cloze procedure is based on the theory that 

it is a natural human tendency to complete an incomplete 

f . 3 
~gure. Interest in word deletion techniques in 

psychology can be traced to learning studies of Ebbinghaus 

in 18974 and to studies of intelligence by E. L. Thorndike 

1A. C. Bickley, Billie J. Ellington, and Rachel T. 
Bickley, "The Cloze Procedure: A Conspectus," Journal of 
Reading Behavior, 2:232, Summer, 1970. 

2Joseph W. Culhane, "Cloze Procedure and 
Comprehension," Reading Teacher, 23:410-11, February, 1970. 

3Richard T. Green, Comprehension in Reading: An 
Annotated Bibliography, u.s., Educational Resources 
Information Center, ERIC Document ED 074 480, 1971. 

4Ralph D. Fram, A Review of the Literature Related 
to the Cloze Procedure, u.s., Educat~onal Resources 
Informat~on Center, ERIC Document ED 075 785, 1972. 

11 



5 in the Twentieth Century. 

12 

In 1953 Taylor stated that the cloze procedure is a 

new psychological tool for measuring the effectiveness of 

. t' 6 conunun1.ca 1.on. He further defined the cloze procedure as: 

A method of intercepting a message from a "trans
mitter" (writer or speaker), mutilating its language 
patterns by deleting parts, and so administering it to 
"receivers" (readers or listeners) that their attempts 
to make the patterns whole again potentially yield a 
considerable number of cloze units.7 

Hafner reported Rankin's suggestion that making 

cloze responses is primarily a cognitive rather than a 

perceptual task. 8 

After an extensive study of the cloze procedure 

using 470 first through fifth grade students, Schoelles 

stated that the cloze procedure can be used as a valuable 

instrument in the assessment of a student's reading ability. 

' Schoelles believes that when completing a cloze exercise 

the reader replaces the missing word using his background 

of motivation, self-concept, experience, linguistic abil-

ities, intelligence, and word attack knowledge. Schoelles 

concluded that in order for a student to correctly complete 

a cloze exercise, it was not possible for the student to 

5Lawrence E. Hafner, "Cloze Procedure," Journal of 
Reading, 9:415, May, 1966. 

6wilson L. Taylor, '" Cloze Procedure': A New Tool 
for Measuring Readability," Journalism Quarterly, 30:415-
33, Fall, 1953. 

7Ibid., p. 416. 8 Hafner, p. 415. 
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simply verbalize or word call. She insisted that in order 

for a student to accomplish the task of reconstructing a 

whole which is greater than the sum of its parts, it was 

necessary for the student to actually read and comprehend 

the presented materia1. 9 

Throughout the past twenty-one years, research on 

the cloze procedure has been extensive and is currently 

being carried on. The principal areas of reading involved 

in this research include readability, testing, compre-

hension, and teaching. 

Bickley, Ellington, and Bickley reported that 

through the independent research of Weaver (1965), Hafner 

(1966), and Green (1968), widespread attention to the cloze 

procedure has been accomplished. 10 However, Bortnick and 

Lopardo found that although the cloze procedure has been 

involved in extensive reported research, it is almost 

unknown in classrooms today. 11 

In 1966 Hafner summarized the cloze procedure: 

Cloze procedure has been shown to have applications 
in the classroom as a measurement device and as a 
teaching vehicle. Cloze can be used with confidence as 
a measure of reading comprehension. Researching cloze 

9Iris Schoelles, Cloze as a Predictqr of Reading 
Group Placement, u.s., Educational Resources Information 
Center, ERIC Document ED 053 868, April, 1971. 

10Bickley, Ellington, and Bickley, p. 232. 
11Robert Bortnick and Genevieve s. Lopardo, "An 

Instructional Application of the Cloze Procedure," Journal 
of Reading, 16:296, January, 1973. 
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procedure has provided the classroom teacher with 
useful information regarding ways of improving compre
hension of students, of increasing the readability of 
materials, and of studying the comprehension of spoken 

t . 1 12 rna er1.a • • • • 

CLOZE PROCEDURE AS A MEASUREMENT 
OF READABILITY 

Taylor originally used the cloze procedure as a 

method for determining the readability of written passages. 

He found that the cloze procedure, unlike the other conven-

tional readability formulas, was successful in determining 

the readability of various types of unusual reading mate-

rial including that written by Gertrude Stein, James Joyce, 

13 Erskine Caldwell, and some archaic styles. 

Taylor distinguished cloze from readability 

formulas and sentence completion tests. He stated that 

cloze was a very different measure which relies heavily on 

knowledge of the total language context and habits of 

. 14 express1.on. 

In 1953 Taylor used four different mutilation 

systems for determining readability and found that cloze 

scores consistently ranked three standard passages in the 

same way in which the Flesch and Dale-Chall formulas did. 15 

12 
Hafner, 

14 
Samuel 

Teacher, 21:569, 

p. 419. 13 b'd I l. ., p. 417. 

Weintraub, "The Cloze Procedure," Reading 
March, 1968. 

15 . kl 11' t d B' kl 233 Bl.c ey, E 1.ng on, an l.C ey, p. • 
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Culhane defines a readability index as follows: "A 

readability index is an indication usually expressed in 

grade level terms of the reading difficulty level of 

printed materials." 16 

This information is useful to teachers when they 

assign reading material to their students. During the 

1970's, with the increase of individualization in the 

schools, there was a great demand for an efficient and 

reliable procedure to determine the difficulty of reading 

material. Pennock recommended that the cloze procedure be 

used to determine if an individual student is able to read 

. 1 . f d' . 1 17 a g1ven se ect1on o rea 1ng mater1a • 

In 1970 Rankin was of the opinion that the cloze 

procedure was an excellent technique for assessing read-

ability. Rankin believed that the cloze procedure was a 

valid measure of readability. He also stated: 

••• in the last analysis readable writing is 
desirable and important for the reader's sake. If a 
passage is not readable to an intended reader, it is 
not readable--no matter how good a formula score it may 
receive •••• the reader must be the judge, and the 18 cloze procedure allows the reader to have the last word. 

16Joseph W. Culhane, "On Understanding Instruc
tional Materials: Determining Reading Level Through Cloze," 
Clearing House, 48:191, November, 1973. 

17c. D. Pennock, "Using Cloze to Select Appropriate 
Level Instructional Materials," Elementary . English; 
50:940-41, September, 1973. 

18Earl F. Rankin, Grade Level Interpretation of 
Cloze Readability Score, u.s., Educational Resources Infor
mation Center, ERIC Document ED 046 657, December, 1970. 
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Weintraub, in agreement with Rankin, indicated that 

the cloze procedure could possibly provide educators with a 

reliable and simple measure for determining the usefulness 

of a given piece of material with particular pupils or 

19 groups. 

In 1970 Bickley, Ellington, and Bickley reported 

that quite a few reading experts, including Klare, Coleman, 

and Kingston and Weaver, still had reservations about 

20 certain aspects of the cloze procedure. 

In 1971 Bormuth and Klare stated that in their 

opinion the cloze procedure was clearly one of the most, if 

not the most, convenient and widely applicable techniques 

ever suggested for studying text. They further stated that 

the cloze procedure's place in the theory of reading compre-

hension was by no means completely understood. They 

continued by challenging: 

This is not to say that the cloze procedure should 
not be used; rather, that it should be used even more 
in order to answer the questions, especially since it 
is so valuable for both research and classroom use.21 

19weintraub, p. 571. 

20Bickley, Ellington, and Bickley, p. 235. 

21John R. Bormuth and G. R. Klare, "Research 
Critiques: Development of Readability Analysis," Elementary 
English, 48:677, October, 1971. 
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THE CLOZE PROCEDURE AS A TEACHING TECHNIQUE 

Reading teachers come upon word callers periodically 

in their student enrollment. It is with these children 

that the cloze procedure can be most effectively used. 

Culhane believes that the cloze method can be easily 

learned by teachers and adapted in the regular classroom 

situation. 

One strength of the cloze procedure with word 

callers is that the word callers are forced to focus 

attention on the message of the passage while they are 

reading in order to correctly predict the words which have 

been deleted. 22 

Teachers of reading and especially remedial reading 

can include the cloze procedure as a tool to use in the 

development of comprehension skills. The cloze procedure 

has been researched as a teaching device on all levels from 

first grade through college. The cloze procedure can be 

used either by entire classes of students or by individuals. 

Schell states that the lessons in the cloze proce-

dure are designed for readers who can quickly, accurately, 

and fluently read the words on the page. He continues: 

A reader struggling with the mechanics of word 
identification is no candidate for this kind of 
instruction. Neither is the child whose reading 

22culhane, "Cloze Procedure and Comprehension," 
p. 413. 



comprehension is restricted by his linguistic and/or 
cultural-experimental background •••• 23 · 

Schneyer expressed some doubts about the effec-

18 

tiveness of the cloze procedure below the junior high level 

because of pupil limitations in word recognition skills. 24 

Schneyer's research data indicated: 

Students whose word recognition ability was at 6th 
reader level or above performed significantly better on 
the cloze exercises than did students whose word 
recognition ability was at 5th grade level or below.25 

Bloomer reported that cloze helps students to pay 

close attention to detail, to be aware of the main idea of 

a paragraph, and to be able to infer from that which is 

. tt 26 wr1 en. 

Bortnick and Lopardo stated that the cloze pro-

cedure lends itself to instruction in the use of contextual 

cues as a reading strategy. Bortnick and Lopardo are also 

of the opinion that cloze can teach word analysis, vocab-

ulary development, and knowledge of the structure of the 

23Leo M. Schell, ''Promising Possibilities for 
Improving Comprehension," Journal of Reading, 15:416, 
March, 1972. 

24 J. Wesley Schneyer, "Use of the Cloze Procedure 
for Improving Reading Comprehension," Reading Teacher, 
19:174, December, 1965. 

25
Ibid., pp. 177-78. 

26 .·· 
Richard H. Bloomer, "The Cloze Procedure as a 

Remedial Reading Exercise," Journal of Developmental 
Reading, 5:179, Spring, 1962. 



27 English language. 

19 

Jongsma strongly pointed out in 1971 that there is 

generally a lack of actual teaching occurring when the 

1 d . d 28 c oze proce ure 1s use • 

Bortnick and Lopardo point out that if instruction 

using the cloze procedure is to be effective, the teachers 

must take an active directive role in instruction. 29 Com-

pleting cloze passages does not insure learning--without 

direction, this practice in the cloze procedure may in fact 

reinforce misconception rather than understanding. 30 

The following guidelines for teacher direction in 

the use of cloze procedure exercises are cited by Bortnick 

and Lopardo: 

In using the cloze procedure to teach context, the 
teacher repeatedly points out the cues which immedi
ately surround the blank as well as cues which may 
appear at the beginning, middle or end. 

Reading the cloze passage in its entirety will help 
the student to make maximum use of redundant infor
mation and contextual cues throughout the passage when 
they later attempt to fill in cloze blanks •••• 
Students need to be taught that if they are going to 
make use of context as a word recognition strategy, it 
is important they read up to the unknown word and 
beyond it for additional cues. 

27Bortnick and Lopardo, 11 An Instructional 
Application, .. p. 297. 

28 
Eugene Jongsma, The Cloze Procedure as a Teaching 

Technique, u.s., Educational Resources Information Center, 
ERIC Document ED 055 253, 1971. 

29Bortnick and Lopardo, 11 An Instructional 
Application, .. p. 299. 

30
rbid., p. 297. 
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After the cloze passage has been silently read, it 
can be read aloud, sentence by sentence, either by the 
teacher or a student. Students can then suggest words 
which might fit into the blanks. All semantically and 
syntactically acceptable responses are taken, but 
students are asked to offer reasons for their choices. 
Offering the reason is one of the most important 
aspects of the instruction since it encourages an 
understanding of the structure of the language and 
provides the teacher with a considerable amount of 
information on the instructional needs of 
students •••• 

Through discussion and direct instruction, the 
teacher helps the students decide on acceptable 
responses and to eliminate unacceptable ones. Reasons 
for acceptance o3 elimination are taught and 
discussed. • • • 1 

Heitzman and Bloomer demonstrated that when cloze 

procedure exercises were inforced in a motivational scheme, 

effective increases in reading occurred with college 

students. 32 

• It may be suggested that the value of the 
cloze procedure exercises for teaching reading compre
hension is a function of the cloze procedure plus the 
method by which it has been delivered. We cannot 
expect the cloze procedure to produce gains in readi~g 
comprehension under all conditions of presentation.3 

Heitzman and Bloomer conclude that: 

The cloze procedure as an effective teaching device 
therefore represents a combination of the material 
itself in addition to methodology which would appear to 
contain at least two variables. 

1. Reinforcement for a correct response regardless 
of whether it is the precise word ' used by the author. 

31
rbid., pp. 297-98. 

32A. J. Heitzman and Richard H. Bloomer, "The 
Effect of Non-Overt Reinforced C1oze Procedure Upon Reading 
Comprehension," Journal of Reading, 11:213, December, 1967. 

33
rbid. 
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2. .A motivational arrangement whereby the 
individual's progress through the cloze .. procedure 34 material is related to the quality of his responses. 

Kennedy and Weener report that the research 

findings of Best (1971), Morton (1964), Robeck (1963), and 

Stickland (1962), indicate that: 

••• the ability to use contextual information is 
important to both reading and listening comprehension 
and that poor readers do not effectively use contextua1

35 cues to aid them in reading or listening comprehension. 

Kennedy and Weener carried out an experimental 

study on third grade remedial readers to determine if 

training poor readers to attend auditorily or visually to 

the contextual cues in a sentence would improve listening 

comprehension and/or reading comprehension. They selected 

the cloze procedure as the method of training these third 
36 graders to use syntactic and semantic cues in a sentence. 

Based on the analysis of this study, it was assumed that the 

cloze procedure training resulted in an increased ability 

37 to use contextual cues in a sentence. 

Bickley, Ellington, and Bickley report that quite a 

few studies have been undertaken to investigate the utility 

of the cloze procedure as a teaching device. While most of 

34 rbid., pp. 222-23. 

35o. K. Kennedy and P. Weener, "Visual and Auditory 
Training with the Cloze Procedure to Improve Reading and 
Listening Comprehension," Reading Research Quarterly, 
8:527, Summer, 1973. 

36 rbid. 37Ibid., p. 540. 



the investigators obtained results that pointed to the 

superiority of the cloze as a teaching technique, few of 

them could report results that were statistically 

significant. Despite some nonsignificant findings, there 

appears to be strong indications that the cloze is an 

important teaching device. 38 

Schneyer reported such a study in 1965. He gives 

this explanation of his results: 

22 

Although there was no significant difference, it 
would seem that the skills involved in determining the 
precise word required for each blank in the cloze 
exercise, by the very nature of these skills should 
result in such improvement. In order to select the 
specific words for the cloze passage the reader must 
possess a knowledge of word meanings, must understand 
the main idea of the passage, must attend to details, 
and must make inferences and draw conclusions. All of 
thes~ ar~9important skills involved in reading compre
hens1on. 

Jongsma reports in 1971 that very little research 

has been conducted on cloze as a teaching technique. He 

concludes that the general problems found in ten research 

studies on the cloze procedure between 1962 and 1971 

include: 

1. No real teaching 

2. Lack of focus 

3. Weak experimental designs 

4. Measurement problems 

38
Bickley, Ellington, and Bickley, "The Cloze 

Procedure:," p. 242. 

39 Schneyer, p. 178. 
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5 . . . . t d' 40 • Om~ss~ons J.n report~ng s u J.es 

As a challenge to educators and researchers, Jongsma 

concludes: 
· ' 

Although research with the cloze procedure has 
contributed a great deal to our knowledge of reading 
and language, much more remains to be investigated 
before we can fully judge the effectiveness of cloze as 
a measurement and teaching technique.41 

USING CLOZE FOR READING COMPREHENSION 

The cloze procedure is based on the idea that if a 

person can understand the message of a printed passage when 

words are removed and replace the deleted words with the 

correct missing words, comprehension is taking place. 42 

As a result of Bloomer's study "The Cloze Procedure 

as a Remedial Reading Exercise," Bloomer felt that the 

remedial reader is positively reinforced three times when 

he uses the cloze procedure. Self-reinforcement occurs 

(1) when the student finds a word which makes sense in the 

context within which he is reading, (2) when he checks his 

answers against the key and finds out whether his initial 

estimates are correct or incorrect, and (3) when the 

instructor returns the paper and the student's sensible 

40Jongsma, The Cloze Procedure as a Teaching 
Technique. 

41Ibid. 

42culhane, "Cloze Procedure and Comprehension," 
p. 411. 
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. . h. h . '1 1 . f d 43 conJectures w1t 1n t e context are s1m1 ar y re1n orce • 

It was found in this study of volunteer college 

students that the students using the cloze procedure showed 

a significant increase in reading comprehension scores. 44 

In 1969 Rankin and Culhane reported replicating two 

previous studies by Bormuth. They, like Bormuth, found 

that cloze tests are valid measures of the readability of 

printed materials and the comprehension of readers. 

However they also pointed out that although the cloze 

procedure can be used for measuring' comprehension, a frame 

of reference with which to interpret an acceptable level of 

f 1 '11 1 k. 45 per ormance on c oze tests was st1 ac 1ng. 

In view of the fact that the results of this test 

reaffirmed the results of both of Bormuth's studies, the 

authors believe that it is now possible for teachers to 

interpret cloze test results with some degree of confidence 

by using specific percentage scores as criteria of 

46 acceptable performance. 

A generalization which has been made from the 

research already completed is that the cloze procedure is a 

43 Bloomer, "The Cloze Procedure as a Remedial 
Reading Exercise," pp. 180-81. 

44 Ibid. I p. 181. 

45Earl F. Rankin, Jr. and Joseph W. Culhane, 
"Comparable Cloze and l-iul tiple-Choice Comprehension Test 
Scores," Journal of Reading, 13:193, December, 1969. 

46Ibid., pp. 197-98. 



25 

good technique and in many ways better than existing 

methods for teaching and testing comprehension. It is also 

much easier to construct a cloze exercise or test than it 

is to develop other types of teaching and testing devices. 47 

Regarding comprehension Taylor concludes that cloze 

is a valid measure of how well students understand material 

they have not previously seen. 48 

Bormuth concluded that he found that scores on 

cloze tests do not depend solely on a subject's prior know-

49 ledge of the content of the passage. 

Bormuth states that the standard of 37 percent 

correct completions on a cloze passage indicates that a 

passage is suitable for use by a child. A score of less 

than 37 percent indicates that the passage is too difficult 

and a score better than 37 percent gives only slightly more 

knowledge to a child. 50 

Bickley reports that Rankin made a study of the 

cloze procedure as a device to measure comprehension in a 

reading clinic. As a result of this study, Rankin reports 

that cloze appears to be a valid measure of specific 

47 Culhane, "Cloze Procedure and Comprehension," 
p. 411. 

48 Hafner, "Cloze Procedure," p. 415. 

49John R. Bormuth, Empirical Determination of the 
Instructional Reading Level, u.s., Educational Resources 
Information Center, ERIC Document ED 020 084, April, 1968. 

so b'd 4 I 1 ., p. • 
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. . 51 reading comprehens1on. Rankin concludes that the devel-

opment of cloze exercises for individual remediation in 

subject matter areas seems to be an especially useful 

d . 52 reconunen at1on. 

In agreement with Rankin, Early states that 

"obvious materials to use for cloze exercises are the 

53 students• subject-matter textbooks." Early states that 

although few studies have researched the effect of the 

cloze procedure in reading comprehension, she along with 

Heitzman and Bloomer are of the opinion that: 

••• the technique forces students' attention to 
word meaning and syntax, it seems logical to expect 
improved comprehension to result--in time. To restore 
regularly omitted words ••• requires active partic
ipation in "weaving ideas together," in seeing how 
words are related. Probably the real learning comes, 
however when students compare their restorations with 
the writer's choice and consider the effects of alter
nati~es and syg~nyms on the writer's intended 
mean1ng •••• 

Schoeller states that cloze pass~ges can provide 

for excellent comprehension practice. In such a situation 

he believes that synonyms or other suitable words should be 

51Bickley, Ellington, and Bickley, "The Cloze 
Procedure:," p. 237. 

52Richard D. Robinson, An Introduction to the Cloze 
Procedure: An Annotated Bibliography, u.s., Educational 
Resources Information Center, ERIC Document ED 075 806, 
1972. 

53Margaret J. Early, Teaching Comprehension Skills 
in Secondary School, u.s., Educational Resources Infor
mation Center, ERIC Document ED 024 549, November, 1968. 

54 Ibid. 



acceptable. He further states that in some cases there 

will be no right or wrong answer. 55 
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Although there is a large amount of favorable lit-

erature and research findings regarding the cloze procedure, 

there is also much research which has shown no significant 

difference in the growth of comprehension between students 

who use the cloze procedure and students who are not 

exposed to cloze. At this time there is still a need to 

further study the numerous variables which influence the 

final analysis of research on the cloze procedure. 

Rynders (1971) 56 and Schneyer (1965) 57 are two 

experimental researchers who designed and carried out 

research to study the effect of cloze training upon the 

reading comprehension of elementary school students. The 

final analysis in both of these independent studies 

indicated that there was no significant difference in the 

growth of reading comprehension between groups of students 

who received training with cloze exercises and equivalent 

groups of students who did not receive training with cloze 

exercises. 

55Arthur W. Schoeller, "The Child and the 
Curriculum," Instructor, 82:56, January, 1973. 

56Peter Rynders, Use of the Cloze Procedure to 
Develop Comprehension Skill in the .. Intermediate Grades, 
u.s., Educational Resources Information Center, ERIC 
Document ED 071 020, 1971. 

57 Schneyer, "Use of the Cloze Procedurei" p. 176. 
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TESTING WITH THE CLOZE PROCEDURE 

Weintraub describes the cloze procedure and more 

specifically the cloze exercise as follows: 

The cloze procedure is a technique whereby words 
are deleted from a passage by some objectively speci
fiable process. This has generally taken 2 forms: an 
every nth word deletion or the deletion of every word 
of a particular type. Weaver and Kingston (1963) 
referred to the former as structural deletions and to 
the latter as lexical deletions. Deleted words are 
replaced by a blank of standard length and forms are 
scored on the basis of the number of correct word or 
synonym replacements.58 

Culhane clearly defines the pupil's task in corn-

pleting the cloze exercise • 

• the pupil's task is to predict the exact word 
that was removed and replace it. In making his word 
predictions, the pupil depends upon prior knowledge, 
general understanding of the material, context clues, 
and a knowledge of word usage • • • In attempting to 
replace the deleted words, the pupil is forced to pay 
more attention to the message of the passage as con
veyed by the remaining words.59 

Borrnuth believes that "perhaps the most important 

advantage of the cloze readability procedure is that it 

requires little training in testing technology ••• " 60 

Upon constructing a cloze exercise, the teacher 

decides on the automatic count that will be used in 

p. 410. 

58weintraub, "The Cloze Procedure," p. 567. 

59culhane, "Cloze Procedure and Comprehension," 

60John R. Borrnuth, "The Cloze Readability 
Procedure," Elementary English, 45:433, April, 1968. 
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deleting words from an article. An every tenth word count 

is recommended for textual materials that are fact laden. 

A count as low as every fifth word may be used for 

narrative materials. The teacher starts counting from the 

first word in the second sentence of the passage. The 

first and final sentences in the passage should be com

pletely unmutilated. 61 

Bormuth gives what he considers a somewhat over-

simplified description of the cloze readability procedure. 

(a) Passages are selected from the material whose 
difficulties are being evaluated; (b) every sth word in 
the passage is deleted and replaced by underlined 
blanks of a standard length; (c) the tests are dupli
cated and given without time limits to students who 
have not read the passage from which the tests were 
made; (d) the students are instructed to write in each 
blank the word they think was deleted; (e) responses 
are scored correct when they exactly match (disregarding 
minor misspellings) the words deleted. 

When the tests have been made properly, a student's 
score can be interpreted as a measure of how well he 
understands the material from which the tests were 
made.62 

Bortnick provides the following directions for the 

students: 

1. Read through the entire passage silently. 
2. Reread the cloze passage writing in words you 

think fit the blanks. 
3. If you can, try to offer your reasons for your 

choices for these blanks: It sounds right ••• is a 
good reason in many cases. 

61culhane, 11 Cloze Procedure and Comprehension, .. 
p. 411. 

62Bormuth, "The Cloze Readability Procedure, .. 
p. 429. 
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4. 
s. 

Compare your choice with the original passage. 
Be prepared to discuss both passages.63 

Robinson is of the opinion that since most people 

have never worked with cloze exercises, the instructions 

must be very clear in their use. He states that examples 

such as "Merry and a Happy New Year" are 

needed if the cloze technique is to be understood. 64 

Bormuth states his reason f9r every fifth word 

deletions as being: 

The practice of deleting every fifth word is 
followed because it is simple and economical to use and 
because it provides the greatest number of items 
possible for a given passage and thereby provides the 
most reliable measure of passage difficulty.65 

He further states: 

While deletions may be less frequent than every 
fifth word, MacGinitie has shown that when a deletion 
system leaves less than four words of context between 
items, a student's ability to answer an item begins to 
depend heavily upon whether he was able to answer 
correctly the adjacent items. When this occurs, the 
scores become difficult to interpret in any meaningful 
way.66 

Bickley, Ellington, and Bickley report: 
I 

In 1956 Taylor indicated that the every sth 
deletion system spaced words as far apart as they 
needed to be. He also stated that there was no 

63
Bortnick and Lopardo, "An Instructional 

Application," p. 299. 

64Richard D. Robinson, "A New Tool for Adult 
Education," Adult Education, 23:96, Winter, 1~73. 

65Bormuth, "The Cloze Readability Procedure," 
p. 432. 

66 Ibid. 



advantage in scoring synonyms as opposed to scoring 
exact words.67 

In comparing random deletion and the every nth 

deletion procedure, Taylor found that the every nth 

d 1 t
. . . . 68 e e ~on ~s eas~er to use. 

Schneyer found that the cloze test constructed by 

deleting only nouns and verbs from a reading passage are 
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primarily a measure of factual comprehension. Cloze tests 

constructed by deleting all types of words indiscriminately 

resulted in a better measure of the comprehension of rela-

tionships. He also obtained evidence that cloze test 

scores based on noun-verb deletions show lower correlations 

with intelligence test scores than do cloze scores based on 

deletions of words without consideration of the type of 

word that is deleted. 69 

There are two methods of scoring cloze procedure 

exercises and tests. They are exact scoring and synonym 

scoring. Exact scoring gives credit only when the cloze 

response is the same as the original text. Synonym 

scoring permits words of the same meaning to be scored as 

correct. 70 

67Bickley, Ellington, and Bickley, "The Cloze 
Procedure:," p. 240. 

68 Ibid. 

69schneyer, "Use of the Cloze Procedure," p. 177. 

70Robinson, An Introduction to the Cloze Procedure. 
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In 1967 Heitzman and Bloomer concluded that the 

cloze methodology should include reinforcement .for a 

correct response, even if it is not the precise word by the 

author. 71 

Bormuth reports: 

When the scores based on the responses exactly 
matching the deleted words were held constant, all the 
other correlations dropped to zero. Hence, responses 
that exactly match the deleted words furnish the most 
valid measure of comprehension.72 

Grouws and Robinson report that research has shown 

that the extra time and effort needed for synonym scoring 

of cloze passages does not significantly change results. 73 

Jongsma reports in 1971 that when cloze materials 

are being used for teaching purposes most authorities are 

recommending that synonyms in addition to exact replace

ments be accepted as correct. 74 

Schoelles believes that when scoring student 

ability rather than reading material, scoring synonyms 

correct is desirable. She further states: 

71Heitzman and Bloomer, "The Effect of Non-Overt 
Reinforced Cloze Procedure," p. 222. 

72Bormuth, "The Cloze Readability Procedure," 
p. 4 32. 

73Douglas A. Grouws and Richard D. Robinson, 
"Concerning the Readability of Classroom Mathematics 
Materials," School Science and Mathematics, 73:712, 
December, 1973. 

74 Jongsma, The Cloze Procedure as a Teaching 
Technique. 
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In readability studies where the material is being 
tested, it was found that scoring synonyms did not 
improve correlation significantly. However, used as a 
predictor of student reading abi~ity scoring for 
synonyms does appear to have merJ.t.75 

Regarding readability, Bickley, Ellington, and 

Bickley report Bormuth's findings: 

Scores obtained by exact word count were more valid 
than were those obtained by synonym count. The exact 
word count also appeared to yield a greater amount of 
discrimination among passage difficulties.76 

Schell states that synonyms, definitions, and close 

guessing should be accepted and reinforced even though the 

ultimate goal is exact reproduction. 77 

It is accepted that spelling errors should not be 

penalized. Robinson states that freedom of response is 

much greater if the subjects taking the cloze test realize 

that spelling does not count against them. 78 

Anderson conducted a study to investigate the use 

of exact-length blanks in cloze tests. No significant 

difference was found between the mean scores of subjects 

using blanks of a uniformed length as compared with subjects 

using blanks of the same length as the deleted word. 79 

75 Schoelles, Cloze as a Predictor. 
76Bickley, Ellington, and Bickley, "The Cloze 

Procedure:," p. 240. 
77schell, "Promising Possibilities," p. 418. 
78Robinson, "A New Tool," p. 96. 
79Jonathan Anderson, A Report of Research on 

Comprehension in Reading, u.s., Educational Resources 
Information Center, ERIC Document ED 045 323, August, 1970. 



Mort reports in 1971 that when the independent 

comparable findings of Alexander (1969), Bormuth (1967, 

34 

1968, 1968), and Rankin and Culhane (1969), along with the 

findings of Gallent (1965) , Kirby (1968) , and Kuckhoff 

(1968) are studied it is apparent that the cloze procedure 

is an accurate and valid tool for establishing independent, 

instructional, and frustration reading levels. Alexander, 

Bormuth, and Rankin and Culhane all used cloze passages of 

about 250 words in length with a fifth word deletion 

pattern. They all used the exact word replacement method 

to score the cloze exercises. 80 

The following criterion scores established separ-

ately by the above mentioned researchers using different 

materials indicate that a score of between about 40 percent 

and 60 percent on a cloze passage will mean that the 

material is at the child's instructional reading level. A 

score of much less than 40 percent indicates the frus-

tration level, and a score of 60 percent and above 

indicates the independent reading leve1. 81 

In agreement with Mort, Pennock reports that the 

criteria of a 40 percent exact cloze completion ratio is 

a minimum basis on which to conclude that a student is 

reading without frustration whether the student in question 

80T. A. Mort, "Clozing the Placement Gap: A New 
Tool for Administrators and Teachers," Educational 
Leadership, 28:767, April, 1971. 

81Ibid. 
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is reading on the elementary or the high school leve1. 82 

TEACHING READING WITH TAPES 

In a thorough investigation of reading and edu-

cation literature, this researcher found that there is a 

scarcity of available literature which discusses or reveals 

research in the area of teaching reading with tapes. 

In 1971 Wolpert stated: 

Skillful teachers have traditionally used multi
modal techniques to aid children in their acquisition 
of information. The rationale underlying the use of 
several sensory modalities is that each sensory expe
rience reinforces the other sensory experiences and 
gives the lea5ner a better understanding of what he 
has learned.a 

In September, 1973 it was reported that the "Listen-

Read Project" was conceived as a result of close observation 

of low-achieving readers in inner-city schools, and from a 

review of the literature indicating the need for more study 

in the dual use of auditory and visual modalities for such 

readers. 84 

Although it was acknowledged that the idea was not 

a new one, research reports from specific projects with the 

low-achieving learner were not found. It was believed that 

82Pennock, "Using Cloze to Select," p. 941. 

83Edward M. Wolpert, "Modality and :Reading: A 
Perspective," Reading Teacher, 24:640, April, 1971. 

84 . d . s 1 Helen E. Schneeberg an Marc1.ene • Uatt eman, 
"The Listen-Read Project: Motivating Students Through Dual 
Modalities," Elementary English, 50:900, September, 1973. 
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the development and evaluation of a program which provided 

teachers with direction, materials, and activities in which 

students could relate sight and sound and integrate 

concepts through mediating activities would enable those 

subjects to grow in language facility and reading perfor

mance.85 

The subjects selected for this study were the 

students in two second grade and two third grade classes at 

a large inner-city elementary school. The pretesting 

consisted of informal reading inventories and phonics 

inventories which were given at the onset of the school 

year. The scores from the reading and language subtests of 

the California Achievement Test which had been given the 

' M . 1 d 86 prev1ous ay were a so use • 

The program consisted of daily one hour lessons in 

which both auditory and visual modalities were emphasized 

as children heard and read a story simultaneously. These 

stories were followed by activities which emphasized com

prehension, oral reading, and word attack skills. 87 

The statistical data showed that the Listen-Read 

project had a positive effect on reading scores of the 

subjects involved and apparently enhanced their growth in 

88 other ways as well. 

85 rbid. 

87 rbid., pp. 900-02. 

86 rbid., p. 901. 

88Ibid., p. 903. 
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It was further stated that most projects need much 

more than one year in order to show growth upon which to 

base conclusions. With this philosophy in mind this study 

with some revisions was scheduled to be continued for a 

minimum of one more year. 89 

A teacher's comment supporting the Listen-Read 

program follows: 

• Students in upper grades who have not been 
able to handle assignments in the content areas because 
of poor. listening and reading skills are being enabled 
to keep up with their classes and meet with success 
with the use of Listen-Read.90 

Johnson, a reading consultant and a high school 

reading teacher, reported the following experience in an 

article entitled, "Cool It, Teach! And Tape All of It!" 

Johnson provided her remedial reading class with a 

reading program in which students were to read a book and 

simultaneously listen to the same story on a tape. The 

original plan was to start the students out reading and 

listening to a given book and then have the students 

complete reading the book on their own without the aid of 

a tape. 91 

Johnson describes how Carl, the first student to 

use the program, became enraged when the tape abruptly came 

to an end. Carl settled down only after he was assured 

89 Ibid. 90Ibid. 

91L. s. Johnson, "Cool It, Teach! And Tape All of 
It!," Journal of Reading, 17:130, November, 1973. 



that his teacher would tape the entire book. Johnson 

concludes: "The moral of the tale: Yes, you had better 

believe you should tape the whole thing."
92 
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Jordan, the creator of Prime-0-Tec, describes this 

technique as "a saturation seeing, hearing, speaking method 

of reading." 93 

Jordan taped hundreds of children's books from all 

grade levels. Students using this method are instructed to 

listen to tapes through earphones following the words as 

the teacher reads. 94 Jordan states that with the use of 

Prime-0-Tec, pupils discover that reading can be pleasant, 

just like talking. It need not be hesitant, painful, 

t . . d . 95 ques 10n1ng, an uncerta1n. 

Jordan first began testing the Prime-0-Tec program 

in Euclid, Ohio. The end of the year test results were as 

follows: the average score for the traditional first grade 

classes was 2.0. Twelve experimental classes averaged 2.5, 

and Prime-0-Tec students hit 3.4. Seven of these students 

scored 4.0 at the top of the scale. 96 

92 rbid., pp. 130-31. 

93Kenneth Langford, Kenneth Slade, and Allyson 
Barnett, "An Examination of Impress Techniques in Remedial 
Reading," Academic Therapy, 9:311, Spring, 1974. 

94 Ibid. 

95w. c. Jordan, "The New Reading Method," Academic 
Therapy, 2:249, September, 1967. 

96 Langford, Slade, and Barnett, p. 111. 
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Hollingsworth used a technique that appears iden-

tical to Prime-0-Tec in a study of fourth grade students 

with average intellectual ability who were reading at grade 

level. Hollingsworth found no significant evidence that 

this tape approach was useful with fourth grade students 

who achieve at normal levels. 97 

Derenzo, a reading specialist, describes a reading 

technique which he devised with the use of tapes and the 

cloze procedure. 

The child is given a story to read to himself, then 
he listens to the same story on tape. The taped story 
has been "mutilated" by having every fifth word, or 
tenth word, or any other agreed upon word count omitted 
from the story. The student writes the missing word on 
a piece of paper.98 

This program was completely individualized. 

Derenzo discussed the answers for each exercise with each 

student. Credit was given for synonyms because they showed 

that the child had understood what he read and had not 

. 1 . d h 99 
s~mp y mempr~ze t e passage. 

There were approximately eighty student partici-

pants ranging from the second through the seventh grades 

involved in this project. The students were referred by 

their classroom teachers and were given the Metropolitan 

97P. M. Hollingsworth, "An Experiment with Impress 
Method of Teaching Reading," Reading Teacher, 24:114, 
November, 1970. 

98 "Mini Machines =Maxi Results," Reading News 
Report, 6:31, January, 1972. 

99
Ibid. 



Reading Test. Those students who were weak in reading 

comprehension were provided with the taped cloze lessons. 

Derenzo reports that posttests indicate an average 

improvement of two months for every month spent in the 

program. 100 
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It is the opinion of the author of this thesis that 

there is insufficient material available on the subject of 

using tapes to teach reading. The available materials in 

the Review of the Literature are either testimonials or 

incomplete reports on research findings. 

100rbid. 



Chapter 3 

PLAN AND PROCEDURE OF THE STUDY 

INTRODUCTION 

This experimental study of the cloze reading proce

dure using visual and auditory stimuli was developed to 

investigate to what extent the cloze reading procedure 

influences the improvement of reading comprehension among 

elementary developmental and remedial reading students. 

The cloze reading procedure is a process in which 

words are automatically deleted from the printed text and 

replaced by standard-sized blanks. The student's task is 

to complete the text by filling in the blanks with the 

exact deleted word. 

The five grade leveled sets of twenty-two cloze 

reading lessons each were prepared by this author. These 

110 lessons were excerpts from stori~s in the Reader's 

Digest New Reading Skill Builder Series. The reading 

levels used in the study were grades one, two, three, four, 

and five. Each of the five sets of twenty-two lessons 

contained ten lessons with every tenth word deleted, six 

lessons with every seventh word deleted, and six lessons 

with every fifth word deleted. The number of word 
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deletions from each lesson ranged from a minimum of ten 

blanks to a maximum of eighteen blanks. 
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Students receiving daily developmental reading 

instruction were assigned to the developmental section, and 

students receiving daily remedial reading instruction were 

assigned to the remedial reading section. Both of these 

sections of readers were randomly divided into three sub

groups. The three subgroups in each section included: 

(1) a control group, (2) an experimental group using only 

visual stimulus, and (3) an experimental group using visual 

and auditory stimuli. 

The study commenced with all student participants 

taking the Gates-MacGinitie Reading Comprehension Test, a 

standardized reading achievement test. During the fol

lowing nine consecutive weeks each student in the four 

experimental groups independently completed twenty-seven 

cloze reading procedure lessons at the rate of three 

lessons per week. 

The twenty-seven cloze reading lessons included 

five practice lessons which were the same for all partici

pants and twenty-two grade leveled reading lessons. The 

grade level of the reading lessons distributed to the 

individual students in each group was determined by each 

student's grade level score on the pretest. 

The students in the experimental group, using only 

visual stimulus, completed the cloze procedure reading 
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lessons by independently reading and filling in the blanks 

on the cloze reading lessons. The students in the experi-

mental group, using visual and auditory stimuli, listened 

to a tape recording of a lesson as they simultaneously read 

the same lesson silently and filled in the blanks. 

The percentile scores of the final twenty-two cloze 

lessons completed by each student in the experimental 

groups and other pertinent data were statistically analyzed 

to determine if these cloze procedure reading lessons 

influenced the growth of reading comprehension among 

elementary developmental and/or remedial reading students. 

RESEARCH DESIGN 

In preparation for this experimental study of the 

cloze reading procedure, it was necessary for this experi-

menter to (1) select suitable reading materials, (2) select 

appropriate pre- and postreading comprehension tests, and 

(3) develop and construct printed and tape recorded cloze 

procedure reading lessons. 

The methodological procedure of this experimental 

study included the following steps. 

1. Obtaining permission from the publisher to use 

his printed material. 

2. Gaining entry into a school district as well 

as into fourteen specific classrooms within this district. 

3. Orientating teachers on the procedures of 

! 
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administering the comprehension reading tests and the cloze 

procedure reading lessons. 

4. Administering and correcting the pre- and post

reading comprehension tests. 

5. Placing student participants into a control or 

experimental group through random sampling. 

6. Assigning each student in the two experimental 

groups an appropriate set of cloze reading lessons on their 

individual reading level. 

7. Distributing materials for the experimental 

groups on a weekly basis. 

8. Correcting the cloze reading lessons. 

9. Writing and distributing a questionnaire for 

teacher evaluation. 

The final evaluation of this study was accomplished 

through a statistical analysis of the gathered data in 

order to determine whether or not working the provided 

cloze procedure reading lessons had any effect on the 

improvement of reading comprehension among elementary 

special education students and/or fourth grade developmental 

reading students. The percentile scores of the last twenty

two cloze lessons completed by each student in the experi

mental groups and the pre- and posttest scores of all the 

student participants in this study were statistically ana

lyzed using a t test. 

A complete statistical analysis and a discussion of 

the data are found in Chapter 4 of this thesis. 
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SELECTION OF READING MATERIALS 

Anticipating that the reading levels of the students 

involved in this study would range from second grade through 

high school and that the grade levels of these students 

would range from the second grade through the eighth grade, 

it was imperative that this investigator select reading 

materials which would accommodate the wide range of reading 

levels as well as capture the interest of the students 

involved. Taking the above criteria into consideration, it 

was decided that the best material available was the 

Reader's Digest New Reading Skill Builder Series. This 

series provided a great variety of high interest stories at 

standardized reading levels. The Reader's Digest New 

Reading Skill Builder textbooks were adopted for this study. 

Each grade level included three or four parts (books) making 

a total of sixteen textbooks from which to draw material for 

the 110 cloze procedure reading lessons. 

Permission for the use of the reading material from 

the Reader's Digest Reading Skill Builder textbooks was 

granted by Reader's Digest Services Incorporated. Before 

permission was granted, it was necessary to provide Reader's 

Digest Services Incorporated with the following information 

(1) the exact titles of the Reading Skill Builder textbooks, 

the grade level, and the page number and (2) the titles of 

the specific selections chosen to be used. 
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SELECTION OF PRE- AND POSTTEST 

The Gates-MacGinitie Reading Test was selected as 

the standardized test to be used for the pre- and post

testing of all the student participants. This test was 

selected because it included a comprehension reading test 

written for elementary school students. In addition each 

level of tests had more than one form so alternate forms of 

the tests could be used for pre- and posttesting. The max

imum time required to give any of the surveys was thirty 

minutes and the tests could be hand scored. Because there 

was a separate survey test for each primary grade reading 

level, this examiner felt that the reading levels of the 

remedial reading students could be measured accurately. 

Survey A - First grade level 

Survey B - Second grade level 

Survey C - Third grade level 

Survey D - Fourth, Fifth, Sixth grade levels 

Only the comprehension section of the Gates-

MacGinitie Reading Test was used for testing the student 

participants for this experimental study. 

All fourth grade developmental reading students 

were tested with Survey D. The special education students 

who received daily individualized remedial reading · 

instruction, were tested with the survey tests at the grade 

level at which they were currently readin~ at the time of 
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pretesting. For example, a fourth grade student reading on 

a second grade reading level was pre- and posttested with 

alternate forms of Survey B. This investigator felt that a 

more accurate measure of months of progress could be deter

mined by a standardized test which was geared to a remedial 

reading student's reading level rather than to his grade 

level. 

Since it was a requirement that all student partic

ipants be able to read independently on or above the second 

grade reading level, the lowest level test used was Survey B. 

The special education teachers informed this exam

iner of the current reading book and/or reading grade level 

of each student participant. All fourteen participating 

teachers were supplied with the proper surveys they would 

need to administer and a set of printed directions for each 

survey they received. All fourteen teachers administered 

alternate forms of the comprehension section of the Gates

MacGinitie Reading Test for the pre- and posttesting of 

their student participants. The completed tests were 

returned to this examiner to be hand scored. 

CONSTRUCTION OF LESSONS 

This investigator constructed 115 cloze procedure 

reading lessons. The lessons were made in the printed and 

tape recorded format. There is a complete set of these 

lessons in Appendix A of this thesis. 
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The first five ungraded practice lessons were used 

by all participants in the experimental groups. The 

purpose of these lessons was to acquaint and instruct the 

students in the process of working the cloze procedure 

reading lessons. 

Practice Lesson 1 contained ten number patterns 

with two blanks in each pattern. For example: 

10, 20, , 40, 50, 60, 70, , 90. ------- -------
Practice Lesson 2 was a collection of ten familiar 

expressions. One word was deleted from each expression. 

For example: 

Trick or 

Practice Lessons 3 and 4 each contain two familiar 

nursery rhymes. For example: 

Humpty Dumpty sat on a 

Practice Lesson 5 contained ten lists of items with 

the category deleted. The students were requested to fill 

in the correct category. For example: 

Red, blue, and green are all words. -------
The remaining 110 lessons were equally divided into 

five graded sets ranging from the first grade reading level 

through and including the fifth grade reading level with 

twenty-two lessons in each set. 

Set U - First grade 

Set # - Second grade 

Set W - Third grade 



Set X - Fourth grade 

Set Z - Fifth grade 
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The first and the final sentences of each cloze 

reading lesson were left unmutilated. In all of the lessons 

deleted words were replaced with a blank one and one-fourth 

inch long. The students were instructed to write a one-word 

response in each blank. 

This examiner selected high interest passages from 

the stories. It was necessary to make certain that the 

selections had some continuity to them and to take caution 

not to end a passage abruptly. For these reasons the number 

of words deleted from each lesson was not consistent in 

every lesson. The number of word deletions varied from a 

minimum of ten word deletions to a maximum of eighteen word 

deletions in any given lesson. 

Each set of twenty-two lessons contained ten lessons 

with every tenth word deleted, six lessons with every 

seventh word deleted, and six lessons with every fifth word 

deleted. 

Not all 

Example of tenth word deletion: 

"I must say I am surprised!" Mom said, "Of 

I let them!" Then she said, "That is, I 

them read comics about animals and children. 

books are bad. -------
Example of seventh word deletion: 

Andy knew it would be hard get 



pictures. "But why not try?" 

start tomorrow." 

Example of fifth word deletion: 

Then, 11 years later, 

pened. A boy in the town 

sick. 
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said~ "Let's 

sad thing hap

very 

After the printed lessons were completed, this 

investigator taped a master reel-to-reel tape of 115 cloze 

procedure reading lessons. A pause of seven seconds was 

allowed for each word deletion. 

Enough copies of each master were duplicated on 

cassette tapes in order that each teacher could be supplied 

with the necessary tapes for those students in the experi

mental group which required that the stories be read and 

listened to simultaneously. 

PERMISSION TO CONDUCT THE STUDY 

After an explanation and discussion of the proposed 

experimental study of the cloze reading procedure with the 

superintendent, permission was granted to conduct this study 

in the San Carlos School District. San Carlos School 

District was comprised of seven .elementary schools providing 

instruction for students from kindergarten through eighth 

grade. There were students representing all seven schools 

participating in this study. 

San Carlos School District was selected because this 
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district had a special education program in which remedial 

readers received individualized remedial reading instruction 

each school day. The developmental reading program and the 

remedial reading program were run in harmony with each 

other, but at the same time, they were independent of one 

another and were taught by separate groups of teachers. 

This evaluator felt that because of the independent reading 

programs, there would be a basis upon which to compare the 

reading progress of special education students with the 

reading progress of developmental reading students. 

To further insure the understanding of this study 

as well as the cooperation of the seven principals, this 

experimenter presented an introduction of this cloze pro

cedure study both in writing and orally to members of the 

Administrative Council at a principals' meeting on December 

18, 1973. Because this study involved special education 

students as well as developmental reading students, it was 

necessary to gain the support of the Director of Special 

Services and the two school psychologists who administered 

and coordinated the special education program. 

Once the initial permission was granted, five fourth 

grade developmental reading teachers and nine special edu

cation teachers consented to allow the students in their 

classes to participate in the fieldwork. 



ORIENTATION OF PARTICIPATING 
TEACHERS 

Each teacher was given a copy of the publisher's 

directions for administering the Gates-MacGinitie Reading 
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Comprehension Test. A separate set of directions was pro-

vided for each survey a teacher was required to administer. 

The fourteen participating teachers administered 

the comprehension section of the Gates-MacGinitie Reading 

Test to all student participants in the two experimental 

groups and the one control group. These tests were 

returned to this examiner to be hand scored. 

This investigator discussed the specific directions 

for instructing the students in completing the cloze pro-

cedure reading lessons with all participating teachers. In 

the case of the special education teachers, these pro-

cedures were discussed at a special education meeting on 

December 12, 1973. This experimenter met individually with 

the five developmental reading teachers to discuss and 

prepare them for the cloze procedure reading lessons. In 

addition each teacher received a copy of three sets of 

written directions prepared by this author. These three 

sets of directions include directions to: (1) the teacher, 

(2) the students working the cloze procedure lessons with 

paper and pencil, (3) the students working the cloze pro-

cedure lessons with paper, pencil, and tapes. These three 

sets of directions may be referred to in Appendix A. 
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This experimenter visited each of the five devel

opmental reading classes to introduce and explain the study 

and fieldwork to the fourth grade students. During this 

visit instructions for working the cloze procedure lessons 

were discussed; and, Practice Lesson 1 of the cloze pro

cedure lessons was completed by the students under the 

direction of this investigator. 

In the case of the special education classes, the 

participating teachers assumed full responsibility for the 

instruction and direction of their students. 

ASSIGNMENT OF LESSONS 

After the pretests were scored, this examiner 

determined the level of cloze procedure reading lessons to 

which each student would be best suited according to the 

grade placement score earned on the Gates-MacGinitie 

Reading Comprehension Test. The five reading grade levels 

of cloze procedure reading lessons which were used in this 

study were as follows: 

Set U - First grade 

Set # - Second grade 

Set W - Third grade 

Set X - Fourth grade 

Set Z - Fifth grade 

Since the students in the experimental groups would 

be required to fill in the blanks on the cloze procedure 
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lessons without any word clues to choose from, it was 

assumed that independent reading of passages with deleted 

words would be more difficult than independent reading with 

all of the words supplied. For this reason this investi-

gator assigned lessons to each student participant at the 

reading level one year below the grade level which each 

student achieved on the Gates-MacGinitie Reading 

Comprehensio·n Test. For example, a student with a score of 

4.2 was assigned Set W lessons or the third grade reading 

level lessons. All students who scored 6.0 and above were 

assigned Set Z lessons. All students who took the pretest 

were assigned to a set of cloze procedure reading lessons. 

STUDENT PLACEMENT THROUGH 
RANDOM SAMPLING 

This investigator listed all the names of the 

students under the names of their respective teacher. The 

students• names were listed according to the set of cloze 

procedure lessons they had been assigned. 

The random sampling was accomplished by this inves-

tigator who went through the names of all of the students 

assigned to each given set of cloze procedure lessons. In 

the process of going through these names, this investigator 

systematically assigned a word (tape, pencil, or control) 

to the name of each student. The students with the word 

tape beside their names were assigned to the experimental 



55 

group which c'ompleted twenty-seven cloze procedure reading 

lessons while silently reading a lesson and simultaneously 

listening to the same lesson on a tape. The students with 

the word pencil written beside their names were in the 

experimental group which completed twenty-seven cloze pro

cedure reading lessons while silently reading the printed 

lessons. The students with the word control beside their 

names did not work any cloze lessons. 

By grouping the students according to this proce

dure, this author felt that there would be an even 

distribution of student participants in each of the three 

groups divided among the classes of the fourteen teachers. 

DISTRIBUTION OF LESSONS 

Every week for nine consecutive weeks each student 

in the experimental groups received an individual packet of 

the three lessons to be completed that particular week. 

Each teacher received a package of cassette tapes which 

contained the lessons to be completed each week. 

When the lessons were completed, the teachers 

promptly returned the student packets to this experimenter 

for correction. 

By making weekly deliveries of printed and taped 

lessons to each teacher, this investigator felt that a 

tighter control could be kept on the experiment. Weekly 

deliveries better insured that the lessons would be 
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completed in their proper sequence within the correct time 

period. 

CORRECTION OF LESSONS 

Each cloze lesson completed by the student partie-

ipants was hand scored. Answer sheets containing the exact i 

I 
deleted word were used. Full credit (one point) was earned 

for each correct answer. For an answer to be considered 

correct it had to be the exact word which was originally 

deleted from the passage. One-half credit (one-half point) 

was earned for each answer which reasonably fit into the 

context of the sentence and the story. These word substi-

tutions were often synonyms of the deleted word. In order 

to be considered acceptable and awarded one-half point, the 

word had to be grammatically correct as well as contextually 

sound. There was no penalty for misspelled words. 

The points and half points for each lesson were 

added together. The sum of the points and half points were 

converted into percentile scores, and each lesson was 

recorded separately. 

EVALUATION 

Evaluation by the participating teachers was 

requested in the form of a questionnaire written and dis-

tributed by this evaluator. This questionnaire can be 

referred to in Appendix B. The responses to the 
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questionnaire were tabulated and became part of the data 

included in the summary of this study. 

STATISTICAL ANALYSIS 

Through statistical analysis of the collected data 

it was determined whether or not working these cloze 

procedure reading .lessons had any effect on the improvement 

of reading comprehension among elementary special education 

students and/or fourth grade developmental reading students. 

The tables for this experimental study and a 

complete analysis and discussion of the data compiled are 

found in Chapter 4 of this thesis. 
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Chapter 4 

ANALYSIS OF DATA 

The 164 students in this experimental study were 

from elementary classes in San Carlos, California. These 

classes were taught by a total of fourteen teachers. The 

breakdown of classes included five developmental fourth 

grade classes and nine special education classes. 

The 164 students were randomly divided into three 

groups. The three groups included Experimental Group l 

henceforth designated as E-1, Experimental Group 2 hence

forth designated as E-2, and the Control Group henceforth 

designated as c. E-1 was the experimental group of students 

who used paper and pencil cloze procedure reading lessons. 

E-2 was the experimental group of students who used paper, 

pencil, and tape cloze procedure reading lessons. C was 

the control group of students who did not use any cloze 

lessons as a part of their regular reading program. 

The entire population of student participants was 

pretested and posttested with alternate forms of the 

reading comprehension section of the Gates-MacGinitie 

Reading Test. The statistical analysis was based upon the 

scores from these pre- and posttests. 

During a designated period of nine consecutive 

weeks, the fifty-two students in the control group received 

58 



59 

regular reading instruction without cloze procedure reading 

lessons. During this same nine-week period the 112 students 

in the experimental groups completed three cloze procedure 

reading lessons per week in addition to their regular read

ing program. 

The data were statistically analyzed using the t 

test in order to answer the following questions. 

1. In comparing 164 participants using the 

following combinations of control and experimental groups, 

was there a significant difference in the improvement of 

reading comprehension between 

1-A Control vs. E-1 and E-2 

2-A Control vs. E-1 

3-A Control vs. E-2 

4-A E-1 vs. E-2 

2. In comparing 106 fourth grade developmental 

reading students using the following combinations of 

control and experimental groups, was there a significant 

difference in the improvement of reading comprehension 

between 

1-B Control vs. E-1 and E-2 

2-B Control vs. E-1 

3-B Control vs. E-2 

4-B E-1 vs. E-2 

·3. In comparing fifty-eight special education 

reading students using the following combinations of 
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control and experimental groups, was there a . significant 

difference in the improvement of reading comprehension 

between 

1-C Control vs. E-1 and E-2 

2-C Control vs. E-1 

3-C Control vs. E-2 

4-C E-1 vs. E-2 

Tables 1 through 12 present the statistical find-

ings for this experimental study and thus provided the 

answers to the stated questions. In answer to all three 

questions, it was found that there was no significant 

difference in the growth of reading comprehension between 

the groups compared for this study. 

Each of the twelve tables which follows provides 

a battery of information for the stated comparisons. The 

format of all twelve tables is identical. Each table 

contains two sections. The first section shows two com-

parisons. First the pretest results of the two given 

groups are compared with each other. Second, the post-

test results of the two groups are compared with each other. 

The specific data given in these comparisons are: (1) The 

mean which is defined as the sum of the scores divided by 

1 the number of scores. (2) The standard deviation (SD) 

1 Donald Ary, Lucy Cheser Jacobs, and Asghar 
Razavieh, Introduction to Research in Education (New York: 
Holt, Rinehart and Winston, 1972), p. 97. 



which is defined as the square root of the mean of the 

squared deviation scores. 2 (3) The number (NBR) which is 

the actual number of students in the sample. (4) The 

degree of freedom (DF) which refers to the number of 

61 

. 3 
observations free to vary around a constant parameter. A 

t test was made to determine if the difference between the 

groups was significant. 

The second section of each table also shows two 

comparisons. The results of the pre- and posttests of the 

two given groups are compared. That is, each given group 

is compared with itself. The specific data given in this 

comparison are: (1) the mean, (2) the standard deviation, 

(3) the number of participants in each sample, and (4) the 

degree of freedom. A t test was made to determine if the 

difference between the pre- and posttest scores was signif-

icant. 

An independent t was assigned to the first section 

of each table, and a dependent t was assigned to the second 

section of each table. The purpose of using both the 

independent t and the dependent t in this analysis was to 

remove the effect of taking repeated measure on the same 

group. 

Prior to the calculation of data, a decision was 

made to recognize Alpha levels of .05 and .01 as acceptable 

2Ibid., p. 108. 3rbid., p. 134. 
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levels of significance for this experimental study. 

For the first section of each table, the numeric 

findings of the E minus C t and the DF were used to deter-

mine if the t value was in a probability range which 

indicated that there was significantly more growth in one 

given sample as compared with the other given sample. 

In all comparisons made for this experimental 

study, no sample indicated a significantly higher growth in 

reading comprehension than its compared counter sample. 

'I 
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Table 1.1 compares pre- and posttest scores of the 

comprehension section of the Gates-MacGinitie Reading Test. 

On the pretest the control group showed a mean of 34.252 

with a SD of 17.205 while the experimental groups showed a 

mean of 35.153 and a SD of 16.126. The t test score of 

.025 showed no significant difference between the groups. 

On the posttest the control group showed a mean of 

52.963 with a SD of 51.931 while the experimental groups 

showed a mean of 48.225 and a SD of 30.167. The t test 

score of -0.078 showed no significant difference between 

the groups. 

Table 1.1 

Control vs. E-1 and E-2 All Participants 

Pretest Results Posttest Results 

Control Experimental Control Experimental 

Mean 34.252 35.153 52.963 48.225 

SD 17.205 16.126 51.931 30.167 

NBR 52 112 52 112 

E-C t .025 -0.078 

DF 162 162 



On the pretest, as presented in Table 1.2, the 

control group showed a mean of 34.252 and a SO of "17.205. 

On the posttest the control group showed a mean of 52.963 

and a SO of 51.931. The t test score of .079 showed no 

significant difference between the pre- and posttest 

results. 

On the pretest the experimental groups showed a 

mean of 35.153 and a SO of 16.126. On the posttest the 

experimental groups showed a mean of 48.225 and a so of 

30.167. The t test score of .036 showed no significant 

difference between the pre- and posttest results. 

Table 1.2 

Control vs. E-1 and E-2 All Participants 

Control Group Experimental Groups 

Pretest Post test Pretest Post test 

Mean 34.252 52.963 35.153 48.225 

so 17.205 51.931 16.126 30.167 

NBR 52 52 112 112 

Post-
Pre t .079 .036 

OF 51 111 
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Table 2.1 compares pre- and posttest scores of the 

comprehension section of the Gates-MacGinitie Reading Test. 

On the pretest the control group showed a mean of 34.252 

with a SO of 17.205 while the experimental group showed a 

mean of 35.038 and a SO of 16.413. The t test score of 

.032 showed no significant difference between the groups. 

On the posttest the control group showed a mean of 

52.963 with a SO of 51.931 while the experimental group 

showed a mean of 46.002 and a SD of 30.726. The t test 

score of -0.154 showed no significant difference between 

the groups. 

Table 2.1 

Control vs. E-1 All Participants 

Pretest Results Posttest Results 

Control Experimental Control Experimental 

Mean 34.. 252 35.038 52.963 46.002 

so 17.205 16.413 51.931 30.726 

NBR 52 52 52 52 

E-C t .032 -0.154 

OF 102 102 



On the pretest, as presented in Table 2.2, the 

control group showed a mean of 34.252 and a SD of 17.205. 

On the posttest the control group showed a mean of 52.963 

and a SD of 51.931. The t test score of .079 showed no 

significant difference between the pre- and posttest 

results. 
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On the pretest the experimental group showed a mean 

of 35.038 and a SD of 16.413. On the posttest the exper-

imental group showed a mean of 46.002 and a SD of 30.726. 

The t test score of .043 showed no significant difference 

between the pre- and posttest results. 

Table 2.2 

Control vs. E-1 All Participants 

Control Group Experimental Group 

Pretest Posttest Pretest Posttest 

Mean 34.252 52.963 35.038 46.002 

SD 17.205 51.931 16.413 30.726 

NBR 52 52 52 52 

Post-
Pre t .079 .043 

DF 51 51 
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Table 3.1 compares pre- and posttest scores of the 

comprehension section of the Gates-MacGinitie Reading Test. 

On the pretest the control group showed a mean of 34.252 

with a SD of 17.205 while the experimental group showed a 

mean of 35.252 and a SD of 16 •. 011. The t test score of 

.035 showed no significant difference between the groups. 

On the posttest the control group showed a mean of 

52.963 with a SD of 51.931 while the experimental group 

showed a mean of 50.152 and a SD of 29.799. The t test 

score of -0.055 showed no significant difference between 

the groups. 

Table 3.1 

Control vs. E-2 All Participants 

Pretest Results Posttest Results 

Control Experimental Control Experimental 

Mean 34.252 35.252 52.963 50.152 

SD 17.205 16.011 51.931 29.799 

NBR 52 60 52 60 

E-C t .035 -0.055 

DF 110 110 
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On the pretest, as presented in Table 3.2, the 

control group showed a mean of 34.252 and a SD of 17.205. 

On the posttest the control group showed a mean of 52.963 

and a SD of 51.931. The t test score of .079 showed no 

significant difference between the pre- and posttest 

results. 

On the pretest the experimental group showed a mean 

of 35.252 and a SD of 16.011. On the posttest the exper-

imental group showed a mean of 50.152 and a SD of 29.799. 

The t test score of .060 showed no significant difference 

between the pre- and posttest results. 

Table 3.2 

Control vs. E-2 All Participants 

Control Group Experimental Group 

Pretest Post test Pretest Post test 

Mean 34.252 52.963 35.252 50.152 

SD 17.205 51.931 16.011 29.799 

NBR 52 . 52 60 60 

Post-
Pre t .079 .060 

DF 51 59 
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Table 4.1 compares the pre- and posttest scores of 

the comprehension section of the Gates-MacGinitie Reading 

Test. On the pretest experimental group E-1 showed a mean 

of 35.038 with a SD of 16.413 while experimental group E-2 

showed a mean of 35.252 and a SD of 16.011. The t test 

score of .008 showed no significant difference between the 

groups. 

On the posttest experimental group E-1 showed a 

mean of 46.002 with a SD of 43.011 while experimental group 

E-2 showed a mean of 50.152 and a SD of 29.799. The t test 

~ core of .087 showed no significant difference between the 

groups. 

Table 4.1 

E-1 vs. E-2 All Participants 

Pretest Results Posttest Results 

E-1 E-2 E-1 E-2 

Mean 35.038 35.252 46.002 50.152 

SD 16.413 16.011 43.011 29.799 

NBR 52 60 52 60 

E-C t .008 .087 

DF 110 110 
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On the pretest, as presented in Table 4.2, the 

experimental group E-1 showed a mean of 35.038 and a SD of 

16.413. On the posttest experimental group E-1 showed a 

mean of 46.002 and a SD of 43.011. The t test score of 

.043 showed no significant difference between the pre- and 

posttest results. 

On the pretest the experimental group E-2 showed a 

mean of 35.252 and a SD of 16.011. On the posttest exper-

imental group E-2 showed a mean of 50.152 and a SD of 

29.799. The t test score of .060 showed no significant 

difference between the pre- and posttest results. 

Table 4.2 

E-1 vs. E-2 All Participants 

E-1 E-2 

Pretest Post test Pretest Post test 

Mean 35.038 46.002 35.252 50.152 

SD 16.413 43.011 16.011 29.799 

NBR 52 52 60 60 

Post-
Pre t .043 ' · .060 

DF 51 59 
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Table 5.1 compares the pre- and posttest scores of 

the comprehension section of the Gates-MacGinitie Reading 

Test. On the pretest the control group showed a mean of 

43.159 with a SD of 12.931 while the experimental group 

showed a mean of 41.339 and a SD of 13.715. The t test 

score of -0.043 showed no significant difference between 

the groups. 

On the posttest the control group showed a mean of 

62.472 with a SD of 53.888 while the experimental groups 

showed a mean of 52.705 and a SD of 31.260. The t test 

score of -0.151 showed no significant difference between 

the groups. 

Mean 

so 

NBR 

E-C t 

DF 

Table 5.1 

Control vs. E-1 and E-2 Developmental 
Group Only 

Pretest Results Posttest Results 

Control Experimental Control Experimental 

43.159 41.339 62.472 52.705 

12.931 13.715 53.888 31.260 

32 74 32 74 

-0.043 -0.151 

104 104 

.I 
:I 



On the pretest, as presented in Table 5.2, the 

control group showed a mean of 43.159 and a SD of 12.931. 

On the posttest the control group showed a mean of 62.472 

and a SD of 53.888. The t test score of .115 showed no 

significant difference between the pre- and posttest 

results. 

On the pretest the experimental groups showed a 

mean of 41.339 and a SD of 13.715. On the posttest the 

experimental groups showed a mean of 52.705 and a SD of 

31.260. The t test score of .037 showed no significant 

difference between the pre- and posttest results. 

Mean 

SD 

NBR 

Post-
Pre t 

DF 

Table 5.2 

Control vs. E-1 and E-2 Developmental 
Group Only 

Control Group Experimental Group 

Pretest Post test Pretest Post test 

43.159 62.472 41.339 52.705 

12.931 53.888 13.715 31.260 

32 32 74 74 

.115 .037 

31 73 

··· . . ·- ; . · 
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Table 6.1 compares the pre- and posttest scores of 

the comprehension section of the Gates-MacGinitie Reading 

Test. On the pretest the control group showed a mean of 

43.159 with a SD of 12.931 while the experimental group 

showed a mean of 41.788 and a SD of 13.919. The t test 

score of -0.066 showed no significant difference between 

the groups. 

On the posttest the control group showed a mean of 

62.472 with a SD of 53.888 while the experimental group 

showed a mean of 49.609 and a SD of 32.515. The t test 

score of -0.304 showed no significant difference between 

the groups. 

Table 6.1 

Control vs. E-1 Developmental Group Only 

Pretest Results Posttest Results 

Control Experimental Control Experimental 

Mean 43.159 41.788 62.472 49.609 

SD 12.931 13.919 53.888 32.515 

NBR 32 33 32 33 

E-C t -0.066 -0.304 

DF 63 63 



74 

On the pretest, as presented in Table 6.2, the 

control group showed a mean of 43.159 and a SD of 12.931. 

On the posttest the control group showed a mean of 62.472 

and a SD of 53.888. The t test score of .115 showed no 

significant difference between the pre- and posttest 

results. 

On the pretest the experimental group showed a mean 

of 41.788 and a SD of 13.919. On the posttest the exper-

imental group showed a mean of 49.609 and a SD of 32.515. 

The t test score of .037 showed no significant difference 

between the pre- and posttest results. 

Table 6.2 

Control vs. E-1 Developmental Group Only 

Control Group Experimental Group 

Pretest Post test Pretest Post test 

Mean 43.159 62.472 41.788 49.609 

SD 12.931 53.888 13.919 32.515 

NBR 32 32 33 33 

Post-
Pre t .115 .037 

DF 31 32 



75 

Table 7.1 compares the pre- and posttest scores of 

the comprehension section of the Gates-MacGinitie Reading 

Test. On the pretest the control group showed a mean of 

43.159 with a SD of 12.931 while the experimental group 

showed a mean of 40.978 and a SD of 13.710. The t test 

score of -0.068 showed no significant difference between 

the groups. 

On the posttest the control group showed a mean of 

62.472 with a SD of 53.888 while the experimental group 

showed a mean of 55.198 and a SD of 30.385. The t test 

score of -0.135 showed no significant difference between 

the groups. 

Table 7.1 

Control vs. E-2 Developmental Group Only 

Pretest Results Posttest Results 

Control Experimental Control Experimental 

Mean 43.159 40.978 62.472 55.198 

SD 12.931 13.710 53.888 30.385 

NBR 32 41 32 41 

E-C t -0.068 -0.135 

DF 71 71 

I' 
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On the pretest, as presented in Table 7.2, the 

control group showed a mean of 43.159 and a SD of 12.931. 

On the posttest the control group showed a mean of 62.472 

and a SD of 53.888. The t test score of .115 showed no 

significant difference between the pre- and posttest 

results. 

On the pretest the experimental group showed a mean 

of 40.978 and a SD of 13.710. On the posttest the exper

imental group showed a mean of 55.198 and a SD of 30.385. 

The t test score of .065 showed no significant difference 

between the pre- and posttest results. 

Table 7.2 

Control vs. E-2 Developmental Group Only 

·control Group Experimental Group 

Pretest Post test Pretest Post test 

Mean 43.159 62.472 40.978 55.198 

SD 12.931 53.888 13.710 30.385 

NBR 32 32 41 41 

Post -
Pre t .115 .065 

DF 31 40 

,1 
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Table 8.1 compares the pre- and posttest scores of 

the comprehension section of the Gates-MacGinitie Reading 

Test. On the pretest experimental group E-1 showed a mean 

of 41.788 with a SD of 13.919 while experimental group E-2 

showed a mean of 40.978 and a SD of 13.710. The t test 

score of -0.026 showed no significant difference between 

the groups. 

On the posttest experimental group E-1 showed a 

mean of 49.609 with a SD of 42.361 while experimental 

group E-2 showed a mean of. 55.198 and a SD of 30.385. 

The t test score of .107 showed no significant difference 

between the groups. 

Table 8.1 

E-1· vs. E-2 Developmental Group Only 

Pretest Results Post test Results 

E-1 E-2 E-1 E-2 

Mean 41.788 40.978 49.609 55.198 

SD 13.919 13.710 42.361 30.385 

NBR 33 41 33 41 

E-C t -0.026 .107 

DF 72 72 
" 
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On the pretest, as presented in Table 8.2, exper-

imental group E-1 showed a mean of 41.788 and a SD of 

13.919. On the posttest experimental group E-1 showed a 

mean of 49.609 and a SD of 42.361. The t test score of 

.037 showed no significant difference between the pre- and 

posttest results. 

On the pretest the experimental group E-2 showed a 

mean of 40.978 and a SD of 13.710. On the posttest exper-

imental group E-2 showed a mean of 55.198 and a SD of 

30.385. The t test score of .065 showed no significant 

difference between the pre- and posttest results. 

Table 8.2 

E-1 vs. E-2 Developmental Group Only 

E-1 E-2 

Pretest Post test Pretest Posttest 

Mean 41.788 49.609 40.978 55.198 

SD 13.919 42.361 13.710 30.385 

NBR 33 33 41 41 

Post-
Pre t .037 .065 

DF 32 40 
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Table 9.1 compares the pre- and posttest scores of 

the comprehension section of the Gates-MacGinitie Reading 

Test. On the pretest the control group showed a mean of 

20.000 with a SD of 13.203 while the experimental group 

showed a mean of 23.105 and a SD of 13.542. The t test 

score of .132 showed no significant difference between the 

groups. 

On the posttest the control group showed a mean of 

37.750 with a SD of 46.405 while the experimental groups 

showed a mean of 39.500 and a SD of 26.152. The t test 

score of .035 showed no significant difference between the 

groups. 

Mean 

SD 

NBR 

E-C t 

DF 

Table 9.1 

Control vs. E-1 and E-2 Special 
Education Group Only 

Pretest Results Posttest Results 

Control Experimental Control Experimental 

20.000 23.105 37.750 39.500 

13.203 13.542 46.405 26.152 

20 38 20 38 

.132 .035 

56 56 



On the pretest, as presented in Table 9.2, the 

control group showed a mean of 20.000 and a SD of 13.203. 

On the posttest the control group showed a mean of 37.750 

and a SD of 46.405. The t test score of .109 showed no 

significant difference between the pre- and posttest 

results. 

On the pretest the experimental groups showed a 

mean of 23.105 and a SD of 13.542. On the posttest the 

experimental groups showed a mean of 39.500 and a SD of 

26.152. The t test score of .092 showed no significant 

uLfference between the pre- and posttest results. 

Mean 

SD 

NBR 

Post-
Pre t 

DF 

Table 9.2 

control vs. E-1 and E-2 Special 
Education Group Only 

Control Group Experimental Group 

Pretest Posttest Pretest Post test 

20.000 37.750 23.105 39.500 

13.203 46.405 13.542 26.152 

20 20 38 38 

.109 .092 

19 37 
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Table 10.1 compares the pre- and posttest scores of 

the comprehension section of the Gates-MacGinitie Reading 

Test. On the pretest the control group showed a mean of 

20.000 with a SD of 13.203 while the experimental group 

showed a mean of 23.316 and a SD of 13.792. The t test 

score of .189 showed no significant difference between the 

groups. 

On the posttest the control group showed a mean of 

37.750 with a SD of 46.405 while the experimental group 

showed a mean of 39.737 and a SD of 27.018. The t test 

score of .045 showed no significant difference between the 

groups. 

Mean 

SD 

NBR 

E-C t 

DF 

Table 10.1 

Control vs. E-1 Special Education 
Group Only 

Pretest Results Posttest Results 

Control Experimental Control Experimental 

20.000 23.316 37.750 39.737 

13.203 13.792 46.405 27.018 

20 19 20 19 

.189 .045 

37 37 



On the pretest, as presented in Table 10.2, the 

control group showed a mean of 20.000 and a SD of 13.203. 

On the posttest the control group showed a mean of 37.750 

and a SD of 46.405. The t test score of .109 showed no 

significant difference between the pre- and posttest 

results. 

On the pretest the experimental groups showed a 

mean of 23.316 and a SD of 13.792. On the posttest the 

experimental group showed a mean of 39.737 and a SD of 

27.018. The t test score of .120 showed no significant 

difference between the pre- and posttest results. 

Mean 

SD 

NBR 

Post-
Pre t 

DF 

Table 10.2 

Control vs. E-1 Special Education 
Group Only . 

Control Group Experimental Group 

Pretest Post test Pretest Post test 

20.000 37.750 23.316 39.737 

13.203 46.405 13.792 27.018 

20 20 19 19 

.109 .120 

19 18 

82 
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Table 11.1 compares the pre- and posttest scores of 

the comprehension section of the Gates-MacGinitie Reading 

Test. On the pretest the control group showed a mean of 

20.000 with a SD of 13.203 while the experimental group 

showed a mean of 22.895 and a SD of 13.662. The t test 

score of .165 showed no significant difference between the 

groups. 

On the posttest the control group showed a mean of 

37.750 with a SD of 46.405 while the experimental group 

showed a mean of 39.263 and a SD of 25.995. The t test 

score of .034 showed no significant difference between the 

groups. 

Mean 

SD 

NBR 

E-C t 

DF 

Table 11.1 

Control vs. E-2 Special Education 
Group Only 

Pretest Results 

Control 

20.000 

13.203 

20 

Experimental 

22.895 

13.662 

19 

.165 

37 

Posttest Results 

Control Experimental 

37.750 39.263 

46.405 25.995 

20 19 

.034 

37 



On the pretest, as presented in Table 11.2, the 

control group showed a mean of 20.000 and a SD of 13.203. 

On the posttest the control group showed a mean of 37.750 

and a SD of 46.405. The t test score of .109 showed no 

significant difference between the pre- and posttest 

results. 

On the pretest the experimental group showed a 

mean of 22.895 and a SD of 13.662. On the posttest the 

experimental group showed a mean of 39.263 and a SD of 

25.995. The t test score of .149 showed no significant 

difference between the pre- and posttest results. 

Mean 

SD 

NBR 

Post-
Pre t 

DF 

'l,able 11. 2 

Control vs. E-2 Special Education 
Group Only 

Control Group Experimental Group 

Pretest Post test Pretest Post test 

20.000 37.750 22.895 39.263 

13.203 46.405 13.662 25.995 

20 20 19 19 

.109 .149 

19 18 
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Table 12.1 compares the pre- and posttest scores of 

the comprehension section of the Gates-MacGinitie Reading 

Test. On the pretest experimental group E-1 showed a mean 

of 23.316 with a SD of 13.792 while experimental group E-2 

showed a mean of 22.895 and a SD of 13.662. The t test 

score of -0.022 showed no significant difference between 

the groups. 

On the posttest experimental group E-1 showed a mean 

of 39.737 with a SD of 42.695 while experimental group E-2 

showed a mean of 39.263 and a SD of 25.995. The t test 

score of -0.013 showed no significant difference between 

the groups. 

Table 12.1 

E-1 vs. E-2 Special Education 
Group Only 

Pretest Results Post test 

E-1 E-2 E-1 

Mean 23.316 22.895 39.737 

SD 13.792 13.662 42.695 

NBR 19 19 19 
' 

E-C t -0.022 -0.013 

DF 36 36 

Results 

E-2 

39.263 

25.995 

19 
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On the pretest, as presented in Table 12.2, the 

experimental group E-1 showed a mean of 23.316 and a SD of 

13.792. On the posttest experimental group E-1 showed a 

mean of 39.737 and a SD of 42.695. The t test score of 

.120 showed no significant difference between the pre- and 

posttest results. 

On the pretest the experimental group E-2 showed a 

mean of 22.895 and a SD of 13.662. On the posttest exper-

imental group E-2 showed a mean of 39.263 and a SD o£ 

25.995. The t test score of .149 showed no significant 

difference between the pre- and posttest results. 

Mean 

SD 

NBR 

Post-
Pre t 

DF 

Table 12.2 

E-1 vs. E-2 Special Education 
Group Only 

E-1 E-2 

Pretest Post test Pretest Post test 

23.316 39.737 22.895 39.263 

13.792 42.695 13.662 25.995 

19 19 19 19 

.120 .149 

18 18 
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SUMMARY 

According to the statistical findings of this par-

ticular study, it must be recorded that the use of cloze 

procedure reading lessons in this study did not cause a 

significant difference in the growth of reading compre

hension among either fourth 'grade developmental reading 

students or special .education reading students when 

compared with the same types of students who do not use the 

cloze procedure reading lessons. This analysis also showed 

that there was no significant difference in the rate of 

comprehension growth between students who completed the 

cloze procedure lessons using paper and pencil lessons as 

compared with the same types of students completing cloze 

lessons using paper, pencils, and tapes. 

,I 
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Chapter 5 

SUMMARY ru~D CONCLUSIONS 

This experimental study of the cloze procedure was 

designed and conducted by this investigator in an attempt 

to determine if the cloze procedure, in the format of paper 

and pencil exercises and/or in the format of paper, pencil, 

and tape exercises, would be an effective technique to aid 

in the development and improvement of reading comprehension 

among developmental fourth grade reading students and/or 

elementary special education students. Through a statis

tical analysis of the compiled data using a series of 

t tests, it was concluded that neither the paper and pencil 

nor the paper, pencil, and tape formats for the cloze 

procedure reading lessons caused a significant difference 

in the growth of reading comprehension among either fourth 

grade developmental reading students or elementary special 

education students when compared with the same types of 

students who did not use any cloze procedure lessons in 

their reading programs. 

The conclusion of this statistical analysis indi

cates to this author that although the use of this technique 

did not cause a significant difference in the growth of 

reading comprehension among those students tested, neither 

88 
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was it detrimental to their progress. For this reason, the 

author infers that although the cloze procedure as used in 

this study was not a superior teaching technique in the 

development and improvement of reading comprehension of 

these particular students, neither was it a deterrent or an 

inferior technique. It seems to have the criteria of being 

as good as other effective techniques currently in use in 

the San Carlos elementary schools. 

Since the cloze procedure did not enhance the 

reading programs already in progress, it would not be 

possible to suggest a program change. However, since the 

students who did use the program did continue with their 

usual growth pattern, it seems fair to suggest that the 

cloze procedure technique could be successfully incorpo

rated as a valuable part of both the fourth grade develop

mental reading program and the special education reading 

program. 

Since there was no significant difference between 

the progress made by students using either the paper and 

pencil lessons as compared with those students using the 

paper, pencil, and tape lessons, the students could be free 

to choose whichever method they preferred or, in fact, to 

use a combination of the two. 

Before admittance to the special education program, 

students were given a battery of psychological tests in 

which it was determined if a pupil was a stronger auditory 



or visual learner. With this information provided, the 

special education teachers could feel comfortable in 

assigning the type of cloze lessons which would be more 

suitable to an individual student's needs. 

90 

In both special education classes and developmental 

reading classes, the cloze procedure lessons could be used 

to motivate individual students and to provide variety to 

the established reading program. 

The teachers' comments on the returned question

naire {Appendix B) and in oral conversations were that, in 

general, the students liked the cloze lessons, and in some 

cases individuals were actually motivated by them. The 

teachers were reluctant in committing themselves to using 

the cloze lessons at another time. They wanted to first 

know the statistical findings of this study. If there 

proved to be favorable results, the teachers would be 

willing to use the cloze procedure lessons in their reading 

programs. However, if the statistical outcomes proved to 

be unfavorable, these teachers would not be interested in 

using the lessons any more. 

This general attitude indicates to this author that 

including the cloze lessons in an already successful 

reading program would require additional teacher effort. 

If the cloze procedure lessons would be an asset to their 

reading programs, the teachers would welcome the additional 

technique and contend with the extra work. However, if the 
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lessons would not be beneficial to their students, the 

teachers feel that they already have adequate programs and 

do not want to be troubled with the extra concerns. 

It seems to this author that if a student can fill 

in the blanks of a cloze procedure exercise with the exact 

missing words or acceptable substitutes, then that stude nt 

has most definitely achieved a certain degree of compre

hension. 

In special education classes where many students 

have problems with closure, it seems that this type of 

reading lesson would provide some assistance in making 

these students more aware of sentence structure and gram

matical closure. 

The cloze procedure is a difficult technique to 

use. It demands that the reader know how to read the words 

in the passage. It demands that the reader be able to 

interpret the meaning of the words in the passage. And, it 

demands that the reader have knowledge of the English 

language and its grammatical structure. For these reasons, 

the cloze procedure might have more possibilities of 

effectiveness at a higher level of reaqing than that found 

in grades two through four. This author is in full 

agreement with Schell who states that readers struggling 

with the mechanics of word identification or readers who 

are restricted by their linguistic background are no 



1 candidates for the c1oze procedure. 
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In keeping with the opinions of researchers quoted 

in the Review of the Literature in Chapter 2 of this thesis, 

it is the belief of this author that although the statis-

tical findings of this study and the studies of others have 

not been significant, the cloze reading procedure still has 

merit as a technique in the improvement and development of 

reading comprehension. 

SUGGESTED TOPICS FOR 
FURTHER STUDY 

It is the feeling of this author that further inves-

tigation on determining the effectiveness of the cloze 

procedure as a method of developing and improving reading 

comprehension in the elementary grades should be conducted. 

Following are suggestions of topics for further 

studies on the cloze reading procedure: 

1. Test the effectiveness ·of the cloze procedure 

in a school district where the overall reading program is 

not already highly individualized as it is in San Carlos. 

It is a possibilty that the majority of students tested in 

this particular study were already reading at their 

individual capacity. For this reason the author's expec-

tations of a measure of significant growth were not 

1Leo M. Schell, "Promising Possibilities for 
Improving Comprehension," Journal of Reading, 15:416, 
March, 1972. 
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realistic for such a group. 

2. Conduct a similar study using the cloze proce

dure reading technique over a longer period of time. It 

might then prove to be significantly better than others. 

This study lasted nine weeks. 

3. Conduct a cloze program in which there is 

active teacher-student involvement. This study had a min

imum of teacher involvement. The teachers were required 

only to hand out the lessons, collect the lessons, and 

provide time three periods a week for the students to com

plete the lessons. 

4. Devise a study where students receive immediate 

positive reinforcement for correct answers. 

5. Determine particular developmental levels at 

which the cloze procedure program is effective in the devel

opment and/or improvement of reading comprehension by 

(a) testinq each grade level, (b) testing each age level, 

and (c) testing each reading level. 



BIBLIOGRAPHY 

94 



I 
I 
! 

! 

I 
I 
! 
f 

BIBLIOGRAPHY 

A. Periodicals 

Bickley, A. c., Billie J. Ellington, and Rachel T. Bickley. 
"The Cloze Procedure: A Conspectus," Journal of Reading 
Behavior, 2:232-49, Summer, 1970. 

Bloomer, Richard H. "The Cloze Procedure as a Remedial 
Reading Exercise," Journal of Developmental Reading, 
5:173-81, Spring, 1962. 

Bormuth, John R. "The Cloze Readability Procedure," 
Elementary English, 45:429-36, April, 1968. 

---=---' and G. R. Klare. "Research Critiques: 
Development of Readability Analysis," Elementary 
English, 48:675-81, October, 1971. 

Bortnick, Robert, and Genevieve s. Lopardo. "An 
Instructional Application of the Cloze Procedure," 
Journal of Reading, 16:296-300, January, 1973. 

Culhane, Joseph W. "Cloze Procedure and Comprehension," 
Reading Teacher, 23:410-13, 462, February, 1970. 

"On Understanding Instructional Materials: 
Determining Reading Level Through Cloze," Clearing 
House, 48:191-92, November, 1973. 

Grouws, Douglas A., and Richard D. Robinson. "Concerning 
the Readability of Classroom Mathematics Materials," 
School Science and Mathematics, 73:711-16, December, 
1973. 

Hafner, Lawrence E. "Cloze Procedure," Journal of Reading, 
9:415-21, May, 1966. 

Heitzman, A. J., and Richard H. Bloomer. "The Effect of 
Non-Overt Reinforced Cloze Procedure Upon Reading 
Comprehension," Journal of Reading, 11:213-23, 
December, 1967. 

Hollingsworth, P. M. "An Experiment with Impress Method of 
Teaching Reading," Reading Teacher, 24:112-14, 
November, 1970. 

95 
I I
' 
L 
' 
I' 
~: 

J 



Johnson, L. S. "Cool It, Teach! And Tape All of It!," 
Journal of Reading, 17:129-31, November, 1973. 

96 

Jordan, w. C. "The New Reading Method," Academic Therapy, 
2:248-50, September, 1967. 

Kennedy, D. K., and P. Weener. "Visual and Auditory 
Training with the Cloze Procedure to Improve Reading 
and Listening Comprehension," Reading Research 
Quarterly, 8:524-41, Summer, 1973. 

Langford, Kenneth, Kenneth Slade, and Allyson Barnett. "An 
Examination of Impress Techniques in Remedial Reading," 
Academic Therapy, 9:309-19, Spring, 1974. 

"Mini Machine =Maxi Results," Reading News Report, 
6:30-31, January, 1972. 

Mort, T. A. Clozing the Placement Gap: A New Tool for 
Administrators and Teachers," Educational Leadership, 
28:763-67, April, 1971. 

Pennock, c. D. "Using Cloze to Select Appropriate Level 
Instructional Materials," Elementary English, 50:940-41, 
September, 1973. 

Rankin, Ear 1 F. , Jr. , and Joseph ~v. Culhane~ "Comparable 
Cloze and Multiple-Choice Comprehension Test Scores," 
Journal of Reading, 13:193-98, December, 1969. 

Robinson, Richard D. "A New Tool for Adult Education," 
Adult Education, 23:87-98, Winter, 1973. 

Schell, Leo M. "Promising Possibilities for Improving 
Comprehension," Journal of Reading, 15:415-24, March, 
1972. 

Schneeberg, Helen E., and Marciene S. Mattleman. "Listen
Read Project: Motivating Students Through Dual 
Modalities," Elementary English, 50:900-04, September, 
1973. 

Schneyer, J. Wesley. "Use of the Cloze Procedure for 
Improving Reading Comprehension," Reading Teacher, 
19:174-79, December, 1965. 

Schoeller, Arthur W. "The Child and the Curriculum," 
Instructor, 82:55~56, January, 1973. 

Taylor, Wilson L. "'Cloze Procedure': A New Tool for 
Measuring Readability," Journalism Quarterly, 30:414-38, 
Fall, 1953. 



97 

Weintraub, SamueL. "The Cloze Procedure," Reading Teacher, 
21:567-71, 607, March, 1968. 

Wolpert, Edward M. "Modality and Reading: A Perspective," 
Reading Teacher, 24:640-43, April, 1971. 

B. Single Volume Work 

Ary, Donald, Lucy c. Jacobs, and Asghar Razavieh. 
Introduction to Research in Education. New York: 
Holt, Rinehart and Winston, 1972. 

c. Government Documents 

Anderson, Jonathan. A Report of Research on Comprehension 
in Reading. u.s., Educational Resources Information 
Center, ERIC Document ED 045 323, August, 1970. 

Bormuth, John R. Empirical Determination of the 
Instructional Reading Level. u.s., Educational 
Resources Information Center, ERIC Document ED 020 084, 
April, 1968. 

Early, Margaret J. Teaching Comprehension Skills in 
Secondary School. U.S., Educational Resources 
Information Center, ERIC Document ED 024 549, 
November, 1968. 

Fram, Ralph D. A Review of the Literature Related to the 
Cloze Procedure. u.s., Educat1onal Resources 
Information Center, ERIC Document ED 075 785, 1972. 

Green, Richard T. Comprehension in Reading: An Annotated 
Bibliography. U.S., Educational Resources Information 
Center, ERIC Document ED 074 480, 1971. 

Jongsma, Eugene. The Cloze Procedure as a Teaching 
Technique. u.s., Educational Resources Information 
Center, ERIC Document ED 055 253, 1971. 

Rankin, Earl F. Grade Level Interpretation of Cloze 
Readability Score. u.s., Educational Resources 
-=I-n-:f=-o-r;.;;..m-'-a~t""'"'i_o:......n.__C~e-=n...:::t~er, ERIC Document ED 0 4 6 6 57 , December , 
1970. 

Robinson, Richard D. An Introduction to the Cloze Proce
dure: An Annotated Bibliography. u.s., Educational 
Resources Information Center, ERIC Doc.ument ED 075 806, 
1972. 



98 

Rynders, Peter. Use of the Cloze Procedure to Develop 
Comprehension Skill in the Intermediate Grades. U.S., 
Educational Resources Information Center, ERIC 
Document ED 071 020, 1971. 

Schoelles, Iris. Cloze as a Predictor of Reading Group 
Placement. u.s., Educational Resources Information 
Center, ERIC Document ED 053 868, April, 1971. 

D. Unpublished Work 

Del Tredici, Richard. "Use of the Cloze Procedure to 
Develop the Reading Comprehension of Remedial Reading 
Students." Unpublished Master's thesis, California 
State University, Hayward, 1970. 



ti 
'! 
.I 

APPENDIXES 

99 



I 
~ 
! 
i 

f 
f 

f 

l 
t 
f 
f 

I 
I 
t 

APPENDIX A 

TEACHER-STUDENT DIRECTIONS AND LESSONS 

.100 



, . . 

Dtre~ttons for Clo~e Procedure Le~sons 
Teacher Directions 

101 

1. E'ach student participant should work one lesson per 
day, three days a week. 

2. Direct the students to 

A. Wr1. te . thetr name ,on each lesson. 

B. Read the lesson through one ttme without flll
\ng \n the blanks. 

c. Read the. story a second time filling in each 
blank wtth only one word. If a student can 
think of moz-e than one word for a ~tven blank, 
impress Upon htm thet he must make a choice 
of only one word for each blank. 

u. Read the eompleted story eheck1ng to see 1f 
their word selections make sense. 

3. There ts no penalty for . misspelled words. 

4. It is better to guess at e word than leave a blank. 

5. Each lesson should be completed tn ten to fifteen 
minutes. 

6. The ~hildren should work these lePsons independently. 

?. Please do not "'elp students arrive at a m\sslng word. 

8. It ts permissible to help students figure out words 
tn the text of the leRsons. 

9. Please return all lessons ln thetr folders to 
Rtta Cantergiani ·-- White Oaks School 
You may send these on •Pony". 

10. If you have any questions, please call Rita Cantergtani. 
Whtte Oaks Sehool ---After 3110 --- 593-7801 
Wh\te Oaks School --- Before 8125 -- 593-7801 
Home --- Sunnyvale -- Any time ----- 967-5254 

Thank Iou for your cooperation 



Paper-PenoilCloze Procedure Lessons 
Student Directions 

1. Work three lessons per week. Work each lesson on 
a different day. 

2. Wrtte your name on e•ch lesson. 

). Read your lesson through orie time before you fill 
in any blanks. 
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A. Many ttmes clues · to the mtssing words or the 
exact missing ,rords can be found later in the 
story. 

4. Read your lesson a second time. Thts time fill tn 
the blanks as you go~ 

5. You may read your lesson as many times as you wish. 

6. Write one and only one word in each blank. If you 
can think of more than one word for a blank, narrow 
it down toyour best choice. No credit will be 
given to a ·blank containing more than one word. 

?· There is no penalty for misspelled words. 

8. Read your completed story to make sure the words you 
selected make good sense. 

9. It is b~tter to guess at a word than leave a blank. 

10. Return your lesson to your folder. 

11. Your teacher cannot tell you the m1ss1ng words, 
please do not ask. 

Thank You for your cooperation 



Taped Cloze Procedure Lessons 
Student D1rect1ons 

1. Work three lessons per week. Work each lesson 
a dtffer.ent day. 

2. Write your nam_e on each lesson. 

). Listen to and read your lesson through one ttme 
before you fill tn any blanks. 

A. Many t\mes ·clues to the ·mtsstng; words or 
the exact mtsstng words can be found 
later 1n .the story. 

4. Listen to and. read your lesson a second ttme. 
Th\s tlme f\11 \n the blanks. 

5. You may readyour lesson and ltsten to your tape 
as many tlmes as you wish. 

6. blank. If 
for a blank, 

lOJ 

Write one and only one word tn each 
you can thtnk of more than one word 
narrow 1t down to your best cho1ce. 
be gtven to a blank contalntng more 

No credit will 
than one word. 

7. There is no penalty for misspelled words. 

8. Listen to the tape as you read your completed 
story to make sure the words you selected 
make good sense. 

9. It ts better to guess at a word than leave a blank. 

10. Return your lesson and tape to your folder. 

11. Your teacher cannot tell you the mtsstng words, 
please do not ask. 

Thank You for your cooperation 
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Permission was granted by Reader's Digest Services, 

Incorporated to use the following selections from the 

Reader's Digest New Reading Skill Builder magazines for 

this experimental study. 

Reader's Digest New Reading Skill Builder 
Book 1 Part 1 

Title Pa9:es 

Little Dog, Big Bark . . . . . . 28-32 
Sticky Story . . . . . . . . . . . . . . 40-43 
Red Bird . . . . . . . . . . . . . . 16-18 
Sounds--Old and New . . . . . 46-51 
Snow Stars . . . . . . . . . 59-60 

Reader's Di9:est New Reading Skill Builder 
Book 1 Part 2 

Title Pa9:es 

Old Mac's Surprise . . . . . . . 20-24 
Foxy Fools Fido . . . . . • . . . . . 30-33 
We Live in an Icebox! . . . . . . . . 37-40 
We Live in an Icebox! . . . . . . . . 41-43 
Shark! . . . . . . . . . . . . . . . 56-61 

Reader's Digest New Reading Skill Builder 
Book 1+ Part 1 

Title 

Indian Dancers • • • • • • • 
The Fox that Played Horse • • • • • • • • 
I Like Tappy, But-- ••••••••• 
Pup and Pussy Cat Drop-Outs • • • • • 
My Pet Chipmunks • • • • • • • • • • • • 
One Way to Make Friends • • • • • • • 

Pa9:es 

4-6 
24-25 
34-35 
40-41 
46-47 
54-55 

Lesson 

6-U 
7-U 

16-U 
17-U 
22-U 

Lesson 

8-U 
23-U 

9-U 
18-U 
10-U 

Lesson 

11-U 
19-U 
12-U 
20-U 
24-U 
25-U 



Reader's Digest New Reading Skill Builder 
Book 1+ Part 2 

Title 

Big Day in Boone Town • 
A Day for Kites ••• 
Our Pet Eagle • • • • • 
A Bear with a Big Job • 

. . . . . . . . . . . . . 
. . . . . 

Happy Endings • • • • • • • • • • • • 
Singing School for Birds 

Pa9:es 

4-6 
20 

30-32 
39 

47-48 
58-59 

Reader's Di9:est New Reading Skill Builder 

Title 

Never Go Down Alone • 
The Ride of His Life 

Book 2 Part 1 

. . . . . . . 
Magic Man • • • • • • • • • • • • • • • • 
A Horse for Wendy • • • • • • • • • • 
Peter's Golden Bridge • • • • •• 
Andy's Wild Friends ••••••••• 
Dan and the Dolphin • • • • • • • • • • • 
Pablo's Battles with Buffalo •••••• 

Pa9:es 

27-28 
39-40 
46-48 
67-68 
75-76 

82 
100-101 
118-120 

Reader's Digest New Reading Skill Builder 
Book 2 Part 2 

Title Pa9:es 

New Kind of Lion Hunt . . . . . • . . . . 9 
Dox--A Great Police ·Dog_ • . . . . • . . . 29-30 
What the Bel.l Man Did . . . . . . . . • • 47 
The Bear Who Came to Supper . . . 52-55 
The Letter . . . . . . • . . . . 90-91 
Grandpa and the Sea . . . . . . . 92-94 
My Teacher, Mr. Koo . . . • • . . . . 117-119 

Reader's Digest New Reading Skill Builder 
Book 2 Part 3 

Title Pages 

Wolves Are Like That . . . . . . . . . . 7-8 

105 

Lesson 

13-U 
21-U 
14-U 
26-U 
27-U 
15-U 

Lesson 

6 
7 
8 
9 

16 
17 
22 
23 

Lesson 

24 
18 
25 
10 
11 
19 
12 

Lesson 

13 



Title 

The Cuddly Koala • • • • • • • • • • • • 
Make Mine Chocolate • • • • • • • • • 
Who Wants Purple Potatoes? • • • 
Make Way for the Snowmobile! 
Make Way for the Snowmobile! 
A Faraway 4th • • • • • • • • 

106 

Pages Lesson 

18 26 
24-25 14 
80-81 15 

102 20 
103-104 27 
115-116 21 

Reader's Digest New Reading Skill Builder 
Book 3 Part 1 

Title 

Days of the Dionsaurs • • • • • • 
My Wonderful Days with Big Horses 
"Jump from an Airplane? Who Me?" 
Sly Boy, the Fox •••••••• 
Here Come the Robins.! • • • • • • 
Do Touch! •••••••• 
Comic Books? Yes and No •••••••• 
He Painted the First Americans • • • • • 

Pages 

8 
48 

57-58 
82 

89-90 
100-101 
105-106 
110-113 

Reader's Digest New Reading Skill Builder 
Book 3 Part 2 

Title Pages 

Great-Granddad's Last Battle 20 
Stories in Stone • • • . . . . 34-36 
Old Dog • • • • • • • • • • • • • • • • • 41-42 
"Welcome Back, Traveler!" • • • • 48 
Walk--and Get Fit! ••••••• 76-77 
My Friend, Bright Boy • • • • • • • • 82 
Hats Off to Bossy! • • • • ••• 89-90 

Reader's Digest New Reading Skill Builder 
Book 3 Part 3 

Title 

Never Take an Elephant Out to 
A Name for the School • • 
Hearing Magic • • • • • • • • 
Big Ben of London • • • • • • 
Mr. Tweedy ••• 

Lunch 
. . . 
. . . . 

. . 

. . 

Pages 

. . 24-26 

. . 36 
57 
75 . . 80-81 

Lesson 

16-W 
22-W 

6-W 
23-W 
17-W 

7-W 
8-W 
9-W 

Lesson 

10-W 
18-W 
11-W 
24-W 
25-W 
12-W 
19-W 

Lesson 

13-W 
26-W 
14-W 
15-W 
20-W 



Title 

The Animal that Shoots Back • 
Both Hands on the Wheel • • • 

Pages 

107 
116 

Reader's Digest New Reading Skill Builder 
Book 4 Part 1 

Title 

"Runaway Engine on the Main Line" • • • • 
The Story of Moby Doll 
The Story of Moby Doll • • • • 
One Mile at a Time ••• 
The "Peanut Man" • • • • • • • • • • • • 
How My Dad Made He a Svli tch-Hi tter • • • 
Hurricane! ••••••••• 
Harley's Happy Days Adrift ••••••• 

Pages 

4-6 
14 

18-19 
54 
75 

90-91 
97-98 

115-116 

Reader's Digest New Reading Skill Builder 
Book 4 Part 2 

Title Pa9:es 

Longest Main Street in the World 24-25 
A Man, a Cave and a Dream . . . . . . 42 
I Bailed Out Ten Miles Up! . . . 61 
America Thanks You, Bird Woman . . . 67-68 
Circus Doctor . . . . . . . . . . . . . . 78 
Master of the Mountain Peaks . . . . 100 
Master of the Mountain Peaks 101-102 

Reader's Di9:est New Readin9: Skill Builder 
Book 4 Part 3 

Title Pa9:es 

Keep Those Jets Moving! . . . . . . . 7-8 
The Dog Who tvouldn' t Be a Dog . . . . 15 
One Alaska Night . . . . . . . . . • . . 23-24 
Jules Verne's Trip to the ~1oon . . . . . 75-76 
He Gave Windows to the Blind . . . . . . 95 
That Crazy Tower in Pi sa . . . . . . 103 
The Snake in the Sleeping Bag . . . . 108-109 
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Lesson 

21-W 
27-W 

Le sson 

6-X 
7-X 

16-X 
17-X 
22-X 
23-X 

8-X 
9-X 

Lesson 

10-X 
24-X 
11-X 
18-X 
25-X 
19-X 
12-X 

Lesson 

20-X 
26-X 
13-X 
14-X 
21-X 
27-X 
15-X 
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Reader's Digest New Reading Skill Builder 
Book 5 Part 1 

Title 

Decision at Sea • • • • • • • • • • • 
Closing in on "Nessie" • • • 
New World Under the Sea 
The Strange Birth of Television • 
"Teacher" • • • • • • • • • • • • • • 
First American in Orbit • • • 
Circus Priest • • • • • • • • 

Pages 

4-6 
19-20 

46 
77 

102-103 
109 
139 

Reader's Digest New Reading Skill Builder 
Book 5 Part 2 

Title 

Jeannette Gives Judo a Fling 
Big Changes in the Big Woods • • • • • • 
The Owls in Our House • • • • • • • • 
The Wreck of the Guinevere • • • • • • • 
Mystery of the Firefly • • • • • • • • • 

Casey Jones, Engineer of the Cannonball 
Express • • • • • • • • • • 

The Day the Bears Go to Bed • • • • • • • 

Pages 

13-14 
60 

65-66 
77 

113,114 
&116 

120-121 
129-130 

Reader's Digest New Reading Skill Builder 
Book 5 Part 3 

Title Pages 

Ski Patrol • . . . . . . . . . . . . . . 15-16 
Man's Moon Scouts . . • • . . • • . . . . 39-40 
An Incident over Orly . . . . . . . . 49-50 
The Doctor Who Opened the West . . . 66-67 
Meet the Real Charlie Brown . . . . . • . 73-74 
The Whitetail . . . . . . . . . • 81 
How I Lost Four Ounces in Three Weeks . . 87-88 
The Great vJall of China . . . . . . . . . 139-140 
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Lesson 

6-Z 
7-Z 
8-Z 

16-Z 
22-Z 
17-Z 
23-Z 

Lesson 

9-Z 
24-Z 
18-Z 
10-Z 
19-Z 

25-Z 
11-Z 

Lesson 

12-Z 
20-Z 
13-Z 
21-Z 
14-Z 
26-Z 
27-Z 
15-Z 



109 
Practice Lesson 1 

Directions: Write the missing number in each blank. 

1. 6, 6, 6, 6 
' 

6, 
' 

6, 6, 6, 

2. 1, 2, 3, 
' 

5, 6, 
' 

8, 9, 10. 

3. 1,2,3; 1, '3; 1,2,3; 1,2,3; 1,2, 

4. 3, 7: 3, 3,7; '7; 3,7; 

5. 12, 13, 14, 
' 

16, 17' 

6. 2, 4, 6, 
' 

10, 12, 

7. 20, 21, 22, 
' 

24, 25, 

8. 10, 20, 
' 

40, 50, 60, 70, 
' 

90. 

9. 10, 9, 8, 
' 

6, 5, 4, 
' 

2, 1. 

10. 100, 90, ' 70, 60, , 40, 30 



Practice Lesson 2 110 

Directions: Write the missing word in each blank. 

1. How are ? 

2. Happy year. 

3. Merry 

4. Watch below! 

5. Trick or 

6. Home sweet 

7. Have nice day. 

8. Danger, keep 

9. luck 

10. Here Santa Claus 



Practice Lesson 3 

Directions: Write the missing word in each blank. 

HUMPTY DUMPTY 

Humpty Dt.nnpty sat on a -------
Humpty had a great fall. 

All the king's horses and------

Couldn't put Humpty Dumpty-------------

LITTLE MISS MUFFET 

Little Muffet 

Sat a tuffet, 

Eating her curds whey; 

There came big spider, 

Who sat down beside --------
And frightened Miss away. 

the king's men 

again. 

111 



Practice Lesson 4 

Directions: Write the missing word in each blank. 

JACK AND JILL 

Jack and Jill went up------- hill 

To fetch a -------------- of water; 
Jack fell and broke his crown, 

And--------------- came tumbling after. 

THIS LITTLE PIG 

This little pig went market, 

This little stayed at home, 

This little pig had roast 

And little pig had none, 

And this pig cried wee, wee, wee! 

All way home. 

112 



Practice Lesson 5 113 

Directions: Write the missing word in each blank. 

1. Red, blue and green are all words. 

2. Two, six and ten are all words. 

3. Arms, legs and feet are all parts of the---------------

4. Books, pencils and desks are all used in ---------------

5. Pots, pans and dishes are all found in the 

6. Dogs, cats, horses and cows are all 

7. Dolls and play houses are toys for 

8. Trucks, cars and guns are toys for 

9. Apples, oranges and bananas are all--------------~ 

10. Jam, eggs and toast are foods we eat for ---------------



Lesson 6-U 114 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

LITTLE DOO, BIG BARK 

Ken called his friend Jack. 11Come here, Jack, 11 he said. "This 

dog wants to ------------------

well.11 The 

us something. Maybe someone fell into the 

looked down into the well. They saw only a 

---------water. "Bring me a rope, Jack," said Ken. 11 Someone 

-------------be down there". Jack got a rope for Ken. 

went down into the well. Down, down, down he 

A long time went by. "Are you all right, ?II ---------
Jack called. 

"Yes," answered Ken. "I'm on my way It's a 

hard climb .11 

At last he climbed to --------- top . 110 id you find 

anything? 11 Jack asked. 

Ken smiled. "Yes," said, holding out a bone. 

"This is what the dog wanted to tell us . 11 



Lesson 7-U 115 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

STICKY STORY 

Daddy and Mark walked on. But Bob did not stay with them. He 

played------- a puppy. Then he saw a lot of people -------------------

at something. What were they looking at? 

Bob went --------------- them. A tall man was in front of him. 

at once, the man stepped back. He bumped into 

"I 1m sorry!" said the man. Bob ran to find ---------

"Where is your candy apple?" asked Daddy. 

Bob started -------- cry. "That man took it," he said. 

out why he took it!" Daddy said. He walked 

to the man. All at once Daddy laughed. "Look!" 

said. Then the boys laughed, too. The man did 

------------ the apple. But he did not know it. 

"I will ---------

The sticky apple was stuck to .the back of his coat! 
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Lesson 8-U 116 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

OLD MAC 1 S SURPRISE 

Old Mac did paint his house. But he did not cut his grass. 

''Old Mac 1 s looks bad!" Miss Moss said to Miss Cook. 

They--------------- him to cut his grass. Next day Miss Moss 

a sign in Old Mac's yard. 

She called Miss ---------- Miss Cook called other people. 

Soon, all the town _______________ talking. Everyone liked the sign. 

All the children read -------------- "Wow!" they cried. 

They ran into Mac's yard. They--------------- in the pool. They 

climbed the trees. Mac watched , smiling. What did the ---------------
sign say? 

Children ......• 

This yard ------- for games --

not grass. 

Play Cowboys and Indians. 

Play -------- and Seek. 

Make mud pies. 

Play in the pool. 

Have fun, boys and girls! 

Your friend , 

Mac 

.. 
' 



Lesson 9-U 117 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

WE LIVE IN AN ICEBOX! 

I am Peter Penguin. Penny Penguin is my wife. Penny and I love 

--------------- home. But it is cold as an icebox! Our -------------

is very large. All around we see only snow-------------- ice. But 

our land is not all white. There --------------- bright colors, too. 

Sometimes the ice looks green. Sometimes -------------- looks 

blue. Sometimes it looks pink. It has the -------------- of the sky. 

We like our summer very much. sun shines all the time. 

We have no night --------------- all. Then comes our winter. The sun 

never shines. is night all the time! 

Winter or summer, we ---------------happy. What do we eat? 

Shellfish! We get them from the sea 
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Lesson 10-U 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

SHARK! 

The shark hit Rod - hard! It opened its mouth wide. Rod kicked 

and pushed. -------------- the shark had hold of his arm! 

mouth. 

Now it could not bite him. ---------------- shark dived, with 

Rod on its back. 

Down, down ----------------- went. As they came up, Rod pushed 

away from --------------- shark. 

Just then a boat came between them! The ---------- in it 

had seen the shark. They pulled Rod ------------

Soon Rod was safe on land. A--------

arm. Then Joe took htm home. 

the boat. 

took care of his 



119 Lesson 11-U 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

INDIAN DANCERS 

Boom, boom, boom, boom! 

Hear the drums beat! 

"Ki, yi, yil 11 the Indian-------

stomp! See them beat their feet ---------

yell. Stomp, stomp, 

the ground! 

Tinkle, tinkle, tinkle! Can you hear the ---------

they wear? 

bells 

Rattle, rattle, rattle! See the braves ----------------- their 

rattles! 

We are watching 100 braves do Indian ---------------

A big campfire lights up the night~ We can -------

dancers stomping about. How hard they are working! 

backs are wet. 

the 

The braves do a dance to --------------- sun. Then they do a 

dance to the moon .. 

---------------- do a snake dance, to bring rain. And they 

a dance to bring a good buffalo hunt. 

But ---------- braves will never hunt buffalo! They are 

not Indians, all. They are Boy Scouts! 



.. 

120 Lesson 12-U 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

I LIKE TAPPY, BUT 

I am fast asleep. Then a noise wakes me. Rat-a-tat-tat! 

Rat-a-tat-tat! 

Who is -------- that noise? I look out the window. A 

woodpecker at work on a big tree. First he pecks 

----------- pecks. Then he stops to listen. 

I know what wants to hear. Ants! He wants them ----------
for his Rat-a-tat-tat! He is making a hole. Bits of ---------
wood ----------- to the ground. 

At last Tappy finds the ants. 

They are the kind that --------------

-----------------watch him eat them. 

trees. 1 hope he eats them all! 

"You're helping my trees. ----------------- please go away now. 

I want to sleep!" 



Lesson 13-U 121 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

him. 

BIG DAY IN BOONE TOWN 

Ed loves trains. He lives near a railroad. Trainmen talk with 

wonder Ed loves trainsl --------
The Big Day in Boone ----------- was the day Ed was six. 

That morning he out of bed and ran to the window. It 

snowing! 

Suddenly, he saw his father run to the --------- Ed 

dressed and raced to the barn. "Where are ---------- going?" he 

asked. "There has been a train wreck!" ---------his father. 

"I want to gol'r Ed cried. 

"It's ----------place for little boys," his father answered, 

driving off. 

little later the phone rang. Ed's mother 

answered it. 

"----------your father," she told Ed. "He says you can 

____________ with Uncle Joe tQ see the wreck. Wait on Main Street. 



Lesson 14-U 

Direct ions: 

122 

Complete the following story by writing the word which you 

think should be in each blank. 

like the 

OUR PET EAGLE 

My big brother Tod found a baby eagle. .It seemed to be lost. 

Tod brought the baby --------------- home. How wild it looked! 

"I'm going to call ----------- Butch," said Tod 

"You can't make a pet of --------- " I said. 

"Wait and see," Tod answered. 

He made big cage for Butch. But Butch didn't --------
He didn't like Tod or me. He wanted to 

us. 

Two days went by. We tried to get -------

he wouldn't. 

to eat. But 

"He will die with __ __.. ____ _ food," Tod said. 

"Let him go," I said. 

"He -------- too little," answered Tod. "I must shoot 

him. I' ll -------- my gun." 

Our little brother, Jim, heard us talking. 

" can't shoot Butchl" he cried. 

Butch sat still. He seemed to know that Jim was his friend 



Lesson 15-U 123 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

SINGING SCHOOL FOR BIRDS 

Have you ever heard of a school for birds? Come with me! I will 

show you one. 

You--------------- sit right where you are. This trip will be 

in your mind. 

"Where are we going?lf you ask. 

We are already there! We are in Germany, far 

the sea. A small farmhouse with a red roof ----------
before us. 

"Come inl" Farmer Grose calls. And in ---------- go. 

The house rings with music. It comes from--~------- 100 

little birds in small wooden cages. They are-------------- singing the 

way many birds do. They whistle, with ------------ clear, sweet sound. 

"You are just in time for --------------•" says Farmer Grose. 

"My little pupils will sing for you." 

{ 
'f 
'I' 
l 
j 
j 

! 
! 
' l 
,1 
i 



Lesson 16-U 

Direct ions: Complete the following story by writing the word which you 
think should be in each blank. 

RED BIRD 

124 

Mr. Hall liked his little red car. "You look like a toy car," 

-------Mr. Hall. But you fly over------- road. You 

fly like a birdl ------- I will call you Red Bird!" 

------- day Mr. Hall drove Red Bird -------

the country. He drove up and------- hills. He drove by a 

lake. "-------Bird, you are a good car,"------- said. 

Then he pushed the horn. "-------' peep," said Red 

Bird. Mr. Hall ------- "You fly like a big bird," -------

said. "But you sound like a little bird!" 



Lesson 17-U 125 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

SOUNDS -- OLD AND NEW 

What sounds did people hear long ago? You know about your 

grandmother. But--------------------- about your mother's grandmother? She 

was ------------ child long ago. What sounds did------- hear? 

Clip-clop, clip-clop! The ----------------- of the milkman's horse. 

Whoooooooooooo l The ------------ of a train whistle at night. 

----------------~-tock, tick-tockl The sound of -------------------

grandfather clock. 

Chop! Chop! Chop! The ----------------- of an ax chopping down 

a -----------~---
What are some sounds you hear _________________ ? Bang! Bang! Bang! 

Cowboys and Indians ------------- TV. Zoonm•m•"Ditilll!•mllil•l A rocket taking 

off. 

l 



126 Lesson 18-U 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

WE LIVE IN AN ICEBOX! 

Every fall, we go back to land. There Penny lays two eggs. Then 

-------------------- needs to eat. So she goes -------------------- to the sea. I 

take care ------------------- the eggs. At last Penny comes 

How fat and pretty she looks! -------------------- am so happy to see her! 

jump up and stand on my -----------------

I hold my head in the 

call. Penny------------------

our necks together. 

"Yip, yip, yipee!" I 

glad to see me, too. We 

Penny and I -----------------with many other penguins. Other 

animals live in our icebox, too. 



Lesson 19-U 

Directions: 

127 

Complete the following story by writing the word which you 

think should be in each blank. 

THE FOX THAT PLAYED HORSE 

One day, Eric and his friend Glenn were walking in the woods. 

Eric saw a fox cub. 

"Look!" said. "The poor little thing is 

Something must have happened to his ----~---------

Eric picked up the little cub. "-------------- going to take 

If 

him home," he ------------- "I hope Mother will let me ---------

him." 

At home, Eric found a bottle. He used it to give 

------------ cub some milk. How hungry the cub was! 

He drank the warm and wanted more. 

"May I keep , Mother?" Eric asked. 

She did not at once. 

"Please, Mother," he went "I will take good 

care of him. 



Lesson 20-U 128 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

PUP AND PUSSYCAT DROP-OUTS 

"It's raining cats and dogs!" 

Have you ever heard anyone say ------------------7 It means, "It's 

raining hard!" 

But ----------------- cats and dogs do drop from --------------------

sky! Here's how it happens. 

Not ------------------- very long ago, a country far -------------------

had many large rats. The people--------------------- said, "We need cats! 11 

So cats ----------------- sent to them by airplane. But 

-------------------country had many mountains. It was -------------------- for 

the airplane to land. So-------------------- cats came down by parachute. 

Did-------- cats like the ride? They didn't. _____ _ 

they didn't! And today they are still catching rats! 



Lesson 21-U 

Direct ions : Complete the following story by writing the word which you 
think should be in each blank. 

A DAY FOR KITES 

Just then, Mr. Kay looked up at the blue sky. He saw a kite 

very high ---------------

"The wind is right for kites --------' Russ," he said. 

"Paul's kite . is----------- very well. But why is Vi's 

low?" 

129 

"She doesn't know how to -------- a kite yet," said Russ. 

''Vi pull her kite to catch the " -------- ________ , 
said Mr. Kay. "I' 11 show her -------- II 

"Now? Right now?" Russ asked. 

"Yes," -------- his father. "This day is too --------

to md..ssl" 

"I wish Mother could ________ ," said Russ. 

"I'll bring her!" Mr. Kay said. 



Lesson 22-U 130 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

SN<M STARS 

No two snow stars are just the same. But every snow star 

six arms. Count them see! Snow stars --------
are ------------- of water. They are -------- high in the sky. 

here the little stars fast. You --------
must look ------------ to see them. 

You -------- keep snow stars. But----------- can 

keep pictures of ---------- Wait till snow falls. Then catch 

snowflakes on a dark coat. 



Lesson 23-U 131 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

FOXY FOOLS FIDO 

The fox came closer. He ran around the -------- Fido 

ran after the -------- The rope went around -------------

tree, too. 

Round and ------------- went Foxy. Round and -------

went Fido. Round and ----------- went the rope. 

Soon ----------
And it held ---------

the rope was around -------------

fast! He could not ----------

tree. 

any more. 

He could ---~------ reach the fox. And ------------- could not 

reach his-------- But the fox could. he ate it 

all. Then he ran off. 



Lesson 24-U 132 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

MY PET CHIPMUNKS 

"Chipmunks are fun to watch," Mother said one day. 

"They are just rats stripes, 11 Dad said. "They -------------
up things in the -------- What pests they are!" 

---------------me, chipmunks are not They are 

pets! 

Two --------------- always come when I --------------- I call 

them Scooter --------------- Scamp. 

and nuts I give --------------

their cheeks! Then they take it to 

They love the ------

How they stuff food --------------

their dens. 

.· · .. 



Lesson 25-U 133 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

ONE WAY TO MAKE FRIENDS 

"What's the matter, Bob? asked his mother. "Why do you look 

sad? 

"I don't have -------- to play with, 11 Bob -------

in Salt Lake City. had --------ni wish we had -------
friends there." 

"You -------- soon make friends here," his 

mother. "Wait and !" --------
Just then there was tap on the door. 

Miller opened it. 

a woman with red --------There ---------

"Hello," she said. "I'm Carey. -------- I live next door. 



Lesson 26-U 134 

Directions: Complete the following story by writing the wordwhich you 

think should be in each blank. 

A BEAR WITH A BIG JOB 

This year there will be some forest fires. But not so many 

in the years before People are more 

careful ----------------------' thanks to the friendly -----------------------

Smokey keeps telling us, and again, "Put out 

match. Put out that --------------------- Only you can 

prevent --------------------- fires!" 

But Smokey often --------------------- something else, too. It 

us feel good! He says, "Thanks for being careful." 



Lesson 27-U 135 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

HAPPY ENDINGS 

"I'm glad you had a good time," Mr. Gold said. "Think about it 

until go to sleep. Now------------~ going to turn out 

light. Happy dreams f" 

"Good , Dad," Matt said. 

His kissed him good night. 

night, Mr. Gold and ------------------ have a little 

talk -------------- this. 

Every night, Matt ------------------- the same question. "What 

the best thing that ------------ to you today?" 

Every night Matt goes to sleep thinking about that best thing. 



Lesson 6 136 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

NEVER GO DOWN ALONE 

All over this world, skin divers are jumping into the water. 

Why? What are they looking for? 

Some are looking _________ _ 

shells. Some are looking ---------
Most skin divers are 

fish. Some are looking for 

ships that have gone down. 

looking for fun. But some --------
make their living as 

James Baker works as a diver. He dives only --------
warm waters. At the bottom of the sea, he for ships or 

parts of ships. 

Once in a --------- time he finds a ship. Then he looks for 

on it. 

When James dives, he carries air in tank. The 

air goes through a tube to his People often ask James, 

"Do you like your work? it fun? 

He answers, "Yes, my work is fun. there is 

danger in it. It is always dangerous to dive into deep water." 



Lesson 7 137 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

THE RIDE OF HIS LIFE 

Mr. Kent had many wild rides in planes, boats and cars. But the 

wildest ride he ever had was in sled. ----------
It happened in the Far North, in Lapland. 

people there are called Lapps. 

The Lapps use reindeer. drive reindeer. They 

--------------reindeer skins. milk reindeer. They eat reindeer. They 

Do you know what reindeer are like? Kent didn't. ------------
He found out they are not friendly. II have never met a -----------
friendly reindeer," he says. 

Some ------------- try to keep reindeer as pets. But most of 

animals stay wild. 

Reindeer are trained to pull a ------------~ of sled. But 

they are harder to train than--------------- horse is. It takes about 

six months to train -------------- reindeer. A wild horse can be 

trained in a month or two. 



Lesson 8 138 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

MAGIC MAN 

Magic tricks are fun to see. How does the magician do his tricks? 

If he ------- a good magician, you do not find out! 

One 

He could -----------

the world's best magicians was Harry Houdini. 

any kind of lock. He could escape from anything! 

-------------- could also get out of handcuffs very fast. He 

did the handcuff trick under water. Once, he did --------------
trick under the ice of a river! 

A hole------- cut in the ice for him. Then he went 

into the icy water, with handcuffs on. 

Six minutes 

could anyone 

by Houdini did not come up. How 

that long under water? 

Two more minutes went by. ------------ he came up through 

the little hole in the 

How had he stayed under so long? 

Houdini got ---------------

But the river was 

of the handcuffs right away. 

fast. The water carried him away 

from the hole. 

knew there was a little air between the water 

the ice. With this air to breath he swam back to the 

hole. 



Lesson 9 139 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

A HORSE FOR WENDY 

Wendy lived on a big ranch. The day she was seven, her father 

gave her --------------- pony. 

"Oh, Father!" Wendy cried. "Just what I wanted! 

shall I name him?" 

"He has a brown coat 

father. "Why don't you call --------------
"Yes," said Wendy. "I will!" 

white patches," said her 

Patches? 

From then on, and Patches were always together. 

They raced in the 

night, they were tired 

They jumped over fences. Each 

------- happy. 

Wendy always gave Patches a loving hug before 

left him. She kissed the white spot o~ his ---------------

"Good night, Patches," she would say. "I love you!" 

---------------Patches would whinny. His whinny seemed to say, 

"I love you, too!" 



Lesson 10 140 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

THE BEAR WHO CAME TO SUPPER 

It was time for my supper. I made a little fire. Now all I 

needed some fish. ---------
I went down to the river. Soon --------------- had a big fish 

on my line. I pulled --------------- in slowly. 

Then I heard a ROAR. There, right -------------me, sat a big 

black bear! 

I took the off the line and threw it to him. He 

it in one bite. 

Now what was I to ? It was best to go on fishing, --------------
I thought. bear thought so too. He came and sat beside 

I moved away to pull in a fish. The --------------- stayed 

the fish into his big where he was. I went to him and ------------
red mouth. 

I fished fished -- all for him. At first I did -------------
it ---------- I was afraid to stop. Then I began to ------------

doing it. He had such good manners! 

When it ----------- dark, I took one fish for my supper. I 

----------- to cook it. 

The bear followed me. "I see you want to be my 

friend," I said to "All right. I want to be friends, 

too. 



Lesson 11 

Directions: 

141 

Complete the following story by writing th~ word which you 

think should be in each blank. 

THE LETTER 

Mr. Day walked slowly down the street. Soon a man came up 

behind him. As he by, the man looked back and smiled. 

mail that letter!" he said. "Don't forget --------
Mr. Day wondered how-------------- man knew that he had a 

letter to mail. 

" 

"What 

a girl walked by. She turned and smiled, too. 

be sure to mail that letter!" she said. 

the matter with these people?" Mr. Day 

thought to ------------- "Why are they smiling at me? And how do 

know I have a letter to mail?" 

At last -------------- came to a mailbox. He put the letter in 

and walked on. But once more a man spoke ------------

him. 

"Did you mail your letter?" he asked. 

"Yes, did" said Mr. Day. But by. this time, he 

very cross. 

"Then I can take this off," said man. He took ------------
a large piece of paper from ----------- back of Mr. Day's coat. It 

was a note big writing! 

He showed Mr. Day the note. It said, "Ask him to mail a letter." 



Lesson 12 142 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

MY TEACHER, MR.. KOO 

My grandfather was a fine man. I loved him very much. But one 

day I------------ him a lie. I can not tell you now--------

the lie was. I was only seven years old. 

----------was not cross with me. "Ask Wong to bring 

long ladder," he said. 

Wong brought the big ladder. Grandfather told --------
him, "Put the ladder in front of -------- house, up to the roof." 

Wong put the ladder place. Then Grandfather 

said, "My boy now jumps from--------- tops of houses. The ladder 

is for him." 

I-----'---- at once what he was telling me. I had 

heard the old saying, "A lie is a jump---------

the top of a house. 

At last I went Grandfather. He was reading a 

book. I went up him and put my face on his arm. 

"Grandfather," said, "I will not te 11 a lie 

again. We need the ladder now." 

Grandfather seemed very happy. He Wong. "Take ------------
the ladder away," he said. "My boy does not jump from the tops of 

houses. 11 



Lesson 13 143 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

WOLVES ARE LIKE THAT 

Jim walked on about 10 feet. Then the wolf began to follow. 

The boy looked The other wolves were moving too. 

Now that he in back of Jim, the wolf was full of 

He snarled at Jim. He came closer. He snapped 

the boy's legs. A puppy does this when he 

playing. But the wolf wasn't playing! 

"This is it!" 

when he hits ---------------

said to himself. _ "I' 11 go down 

Then they' 11 all close in. I' 11 have to 

shoot ---------------
II 

He turned - took quick aim - and pulled the trigger. 

shot killed the wolf on the spot. And the ---------------

wolves stopped short! They just stood in their tracks. 

" _____________ !" Jim thought. He started to run. He ran as 

-------------- as he could. His legs felt like rubber. But 

kept running. 

He looked back once. He could see wolves. -----------
They were standing around the body of their --------------

their leader, they were not so bravet 

Without 



Lesson 14 144 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

MAKE MINE CHOCOLATE! 

"Let's see what you know about ice cream," Uncle Don said to Joe. 

"I know what I like chocolate!" 

Don. "Let's start with flavors. --------"All right,n said 

Which flavor do most -------- boy? Take a guess." 

"Chocolate?" Joe guessed. 

"No," said Don. "Chocolate is second. About --------
each year is vanilla." half the ice cream --------

"There are lots of other " said Joe. "Chocolate --------
chip. Chocolate nut." 

Uncle Don laughed. II chocolate there's banana. 

And peppermint stick," he said. "And-------- butter-and-jelly." 

"Peanut-butter-and-jelly ice cream?" 

II And there's Rocky Road. That's chocolate nut-

with marshmallows. like it!" 

"I sure would--it's chocolate. How many -------- are 

there, Uncle Don?" 

"About 250. I found out-------- an ice cream factory. 

I visited one last week. 



Lesson 15 14 5 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

WHO WANTS PURPLE POTATOES? 

Janie put a piece of raw potato in Father's mouth. Father ate 

it. 11 I 1m not sure. It's raw. Is potato? 

11 Now try this, 11 said Janie. This time she a 

piece of raw onion in her father's mouth. ate it. Then --------
he said, 11 lt's the same. It's -------- potato .

11 

Janie, Tony and Mother laughed. 11 The first piece 

raw potato, 11 said Janie. "But the next was raw -------- II 

11 That's something else we learned, 11 said Tony. "Many things 

seem to taste different really just smell different. 11 

11Drink -------- coffee, dear, 11 Mother said. 111 hope it's 

not too II 

Father tasted his coffee. Then he put in more 

Janie, Tony and Mother laughed. 11 That' s another thing we 

--------
11 said Janie. 11Some things taste different when they 

are When coffee is cold, you need more sugar to make 

it as sweet as you like it." 



Lesson 16 146 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

PETER'S GOLDEN BRIDGE 

"Tomorrow we will see the Golden Gate Bridge," said Peter. "I 

have never seen a golden before." 

Peter's father smiled, but said Peter would 

soon see the bridge. 

--------------- next morning, his father took Peter ---------------

the bridge. Peter first saw it far away. How big it 

looked! then he saw something else. The 

was red! 

"The bridge isn't golden!" said. "Why is it 

called the Gate Bridge?" 

"It isn't named for color," said his father. 

"It is for the Golden Gate." 

"What is Golden Gate?" asked Peter. 

"A gate either an opening, or the thing 

closes the opening," said his father. "------------

Golden Gate is an opening in ---------------- land. Water from the sea 

comes through this opening into San Francisco Bay." 

I 



Lesson 17 147 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

ANDY 1 S WILD FRIENDS 

Bighorn sheep are very wild. Andy knew it would be hard 

get pictures. "But why not try?" said. 

"Let 1 s start tomorrow." 

For days, ---------------' Dick and Charlie tried to get 

They did not want the sheep --------------- hear them 

or see them. So ---------------walked softly. They hid behind rocks. 

the sheep always ran away. 

Then -------------- day Andy and his sons walked ---------------

a big rock. They met some --------------- face to face. The three men 

---------------walking while they took pictures. But---------------

sheep didn't run! 

"Now I know----------- the sheep run away," Andy said. 

"-------------- run because we came up behind -------------- From 

now on, we will stay where they can see us." 



Lesson 18 148 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

DOX A GREAT POLICE DOG 

"Today you are 13 years old. But you are still the best 

dog in the world!" 

"ARF, ARF!" Dox. 

"You are welcome,'' said Joe. II let's get your 

birthday dinner. Show-------- where you want to eat." 

Dox ------------- Joe down the street. Good smells 

from all the eating places. But---------------

walked on. 

At last he stopped -------- a small place. He smelled 

around door. Then he pushed the door---------------

Is this where you want to ?11 asked Joe. But --------------
Dox did not ------------- an answer. He put his nose ------------

the floor and ran across the ------------ Then he jumped on a man 

a table! 

11Good boy, Dox!" said ------------ "We have looked for this 

robber --------- six years. And now you have found him!" 

l 



Lesson 19 149 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

GRANDPA AND THE SEA 

The summer I was seven was a very happy time for me. That 

summer Grandpa showed me how -------------- row a boat. "I want you 

------------- make friends with the sea," he 

Grandpa's house was right by the ------------' in Maine. 

Winds often pushed the into big waves. The waves came 

almost to the rocks in front the house. --------
At those times, Grandpa , "Come along, Davy. Let's -----------

go meet ---------- sea!" 

We climbed down over the ------------rocks together. At 

times, we went near the water. Then a wave -------------- -------------
knock us down. 

I cried the ---------- time this happened. "I'm afraid!" 

I 

How brave Grandpa seemed to me! I wanted to be like him. 



Lesson 20 150 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

MAKE WAY FOR THE SNOWMOBILE 

Armand lived in a small town in Canada. Every winter the town 

was snowed -------- The snow was too deep for 

It was even too deep for ----------- pulling sleds. 

One day after a --------------- snow Armand said to his father, 

II know what this town needs. It a way 

to get around in --------------- snow. It needs a sled with 

engine. And I'm going to build ! II --------
Armand had the engine from an ----------- car. He had a 

wooden sled. --------------he found an airplane propeller. He 

for days putting the three parts At 

last he was ready to show his snowmobile. 



Lesson 21 151 

Directions: Complete the following story by writing the word which you 

thirik should be in each blank. 

A FARAWAY 4th 

"Excuse me, 11 my taxi driver said. "Are you an American?" 

"Yes," I I sat back in the taxi. 

II to Denmark, 11 he said with a -,.....----------

smile. "Will you be here on ------------- 4th?" 

"Yes. I like your country. !wish I could be 

home Independence Day. I'll miss the celebration.n 

" don't have to! We have one 

in Denmark," said the driver. 

"Is ------------- 4th Denmark's Independence Day, too?" I 

"No, no. You see, we celebrate Independence 

Day. For over 50 years celebrated it. You see, we are 

of America, too. We are proud ----------------- the Danes 

who went to live They helped to make America a great 

country. 



Lesson 22 152 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

DAN AND THE DOLPHIN 

"A fishing boat is coming in Jack," called Dan. His fish store 

was to Jack's. Both men and sold fresh --------
fish. 

and Jack went to the boat. The --------
men --------------- four other fish stores 

Each man ------------

there already. 

to buy as many-------------- as he could. 

The------- the threw their catch out -----------
the others looked at -----------

fish under some small ---------

The small fish lay ------------• but the big one -----------

boat. Dan, Jack----------

fish. Dan saw a ---------

moving. 

When Dan went --------- it, he saw that 

was not a fish. It was a dolphin. 



Lesson 23 153 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

PABLO'S BATTLES WITH BUFFALO 

"I saw some buffalo today, Sam," said Pablo. "These days, you 

don't --------many buffalo. There are-------- many left." 

"You are , " answered Sam. "Hunters are 

them all . Soon there be no more 

buffalo." 

If don't we keep a ------------ --------- herd?" asked 

Pablo. "We save some buffalo." 

"A of buffalo! •r said Sam. II 

other cattle men will at us!" 

"Let them ---------- " said Pablo. ''Maybe we 

sell the buffalo later. try." 

Pablo and Sam --------- this talk one day --------
1883. Pablo had a ranch in Montana. Sam was his head ------------
cowboy. 



Lesson 24 154 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

NEW KIND OF LION HUNT 

Mr. Miller was surprised at what he saw. Six big lions were 

a deer! He took -------- picture of them. 

All once there was a --------
large lion. Along came a-------

"That must -------- the King!" said Mr. 

11He holds his head -------- high! 11 

"Yes," said Sid. "-------- him walk right up 

the deer. He thinks is his." --------

roar. 

And it The six lions jumped --------
and ran away. They knew that the King always eats first. 



Lesson 25 155 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

WHAT THE BELL MAN DID 

One day he told my father, "I can tune bells. May I tune the 

on your cows?" 

Tune bells! That was something --------------- ---------------
to me. I wanted see how it was -------------

I sat beside him-------------- watch. First he cleaned 

---------------bells. How bright he-------------- them! Then he 

worked -------------- them with a tool. -------------- held each bell 

to -------------- ear and rang it. he worked on it ---------------
---------------more. 

At last his was done. He held ---------------
bells up and rang -------------- together. They made a sweet sound. 



Lesson 26 156 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

THE CUDDLY KOALA 

Where do koalas live? In Australia. The people ---------

Australia take care of koalas. They have set 

places for them to ----------- Here the 1 itt le 

animals--------- safe. No one can -------- them for their 

pretty ----------- There are many koalas ---------- Australia. 

The people of -------- love them. 

When a -------- is born, he has --------- fur. 

And he is --------- bigger than your little---------

The mother koala has ----------- pocket in the front 

her body. The baby ------- for this warm 

pocket. There he stays for six months. 



Less on 2 7 15 7 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

MAKE WAY FOR THE SNOWMOBILE 

Armand stopped "fooling around." Then, 11 years later, 

sad thing happened. 

A ______ _ 
boy in the town --------------- very sick. 

If he get to the hospital, would die. 

Armand said -------------- would try to get --------------- boy there. 

But the -------------- was very deep. The --------------- couldn't 

pull the sled ---------- it. The boy died -------------- the way. 

"A snowmobile ------------ have saved the boy," 

said. "This time I' 11 one that works." ------------
And did. First he built great 

big snowmobile. Then built a small snowmobile. He 

called it the SKI-DOO. 
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Lesson 6-W 158 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

"JUMP FROM AN AIRPLANE? WHO, ME?" 

I write for a big city newspaper. I wanted to write a story 

about making a -------- jump. But I am not good at any sport. 

don't know how to swim. I can't throw or 

a ball. How could I jump from a plane? 

for an exciting story that would seem real, I 

to jump. So at last I said, 11 1 will 

I must stop being afraid!'r 

My friend John wanted -------- help me. ltBefore you 

jump , you must learn how, •r -------- said. "I will take you to 

the airfield tonight. ground school there, you can 

learn how to jump. is not hard. Then in the morning 

you can jump. 
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Lesson 7-W 159 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

DO TOUCH 

You can even fe.el sounds against your skin. Have you ever 

wondered why some people like very music? They must --------
like to feel the sounds of as well as to hear them. --------

Most of us --------- the feel of fur. We like to touch 

a _______ _ coat or a fur collar. And we like to ---------
a kitten because of its soft fur. 

All children learn what "Don't touch!" means. --------
They hear it often. most of us keep right on touching 

things as grow up. In stores, we touch things we might 

food, clothing, furniture. To see something ·well, we 

have touch it. --------
The bottoms of our feet can feel , too. You --------

know this when you walk barefoot. Warm sand, cool grass and a soft rug 

all feel different beneath your feet. 



Lesson 8-W 160 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

COMIC BOOKS? YES AND NO 

Yesterday I heard Mrs. Easton ask Mom, "Do you really LET your 

boys read comic books? I must say I am surprised!" 

Mom said, •rof -------- I let them!n Then she said, "That 

is, I them read comics about animals and children. Not 

all books are bad. Some are very good. 11 

11 I wonder children like comic books ?11 Mrs. ----,...----
Easton asked next. 

Mom -------- 11 I really don't know, 11 she answered. 11 But 

we know do!" --------
Well no one asked me. But I could Mrs. Easton --------

and Mother why we like comics! 

The -------- Neal and I read are funny. the people and 

animals in them are smart. They are not goody-

----------------------' the way they are in some stories. 

Comic books something like space ships. They 

take Neal and me ---------- the planet Mars or to a rabbit's house. 

They bring us old friends and new friends. 



Lesson 9-W 161 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

HE PAINTED THE FIRST AMERICANS 

Mr. Catlin was a fine painter who sold many of his pictures. 

--------------- was in the But he was never happy in cities. Though his 

East, he was always thinking of------------

of the West. 

great rivers and plains 

In the ---------------' he knew, many Indians still lived as 

they had-------- lived. He wanted to see them! 

"The lives of -------------
told his wife. ''More 

Cities are 

Indians are changing fast," he 

---------------more people are going to the West. 

built there. In a few years, no one will ---------------
--------------- how the Indians once lived or how they looked. 

------------- must paint pictures of them while there is still 

Mr. Catlin saved money for his family to live 

while he was away. Then at last he started off. 

. .. . :·: ·..; ... 
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Directions: Complete the following story by writing the word which you 

think should be in each blank. 

GREAT-GRANDDAD'S LAST BATTLE 

I ·will never forget the Saturday I took my great-grandfather to 

his first movie. I was nine. Granddad was over 90 years old. 

----------------------movie was a Wild West show. And that Saturday 

in 1920 turned out to be a wild one, 

We were a little late when we got to---------------------- movie. 

The lights were already turned low. The girl ------------------ the piano 

had started to play. In those days, ----------------------movies had no sound. 

The only sounds that went --------------------- them came from the piano. 

I helped Granddad find ---------------- seat in the first row. 

He sat back just Hoot Gibson came riding across the --------------------
screen on his I looked at Granddad. His eyes were 

fixed on -------------------- screen and his lips were moving. I saw that 

he was riding right along with Hoot Gibson! 
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Lesson 11-W 163 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

OLD DOG 

Pablo's father, mother and grandmother were always fighting 

about something. Their voices were loud and cross. Often, they were 

about how to bring up Pablo. He was the 

child in the family. 

They were all very cross --------------- Pablo's dog. His pet 

was called just Old Dog. --------------- he WAS old and always in the 

way. His --------------- was ragged and dirty. He seemed to sleep most 

the time. And he ate too much! Only Pablo 

him. 

Pablo came to our house sometimes. Old Dog---------------

came along. Right away, he would go to sleep --------------- our floor. 

He would sleep until Pablo shook him --------------- to go home. Then 

Old Dog would get up slowly and limp home, leaning against Pablo. 
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Directions: Complete the following story by writing the word which you 

think should be in each blank. 

MY FRIEND, BRIGHT BOY 

What a surprise I had when Bright Boy rode into our camp! He 

was a big, hairy chimp, about eight years -------------------

were very long and very large. 

His arms 

Bright came to us in a big crate on a 

As soon as the crate doors were opened, he ---------------

out. The way he looked around made me think------------------ a movie star. 

At last he turned to me 

shook hands. Then he 

Bright 

held out his hand. We 

into my hut as if he owned it. 

sat down in a chair and looked at me. 

--------------------- was clear that he wanted something to drink. I 

the cook to make tea. Jim had said Bright ----------------

liked it. 

As soon as the tea was ready, filled a large 

cup. Then I put in three large spoonfuls of sugar. 



Lesson 13-W 165 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

NEVER TAKE AN ELEPHANT OUT TO LUNCH 

A mother elephant takes good care of her baby. She even 

punishes him if he is bad. 

One a baby elephant was walking along the bank 

river--and he was very near the edge. The 

elephants were not far away. 

of--------

The baby's mother screeched----------- a loud warning~ . 

"Get away from the edge," she -----------

elephant kept on trying -----------

to say. But that baby 

see just how close he could get. 

All at -------------' the earth gave way under him! Screaming, he 

fell ------- the water. It was too deep for him. 

The spun around. They rushed to the bank. 

They stretched ---------- their trunks toward the small elephant. 

afraid to reach for them. What did the But he was ------------
elephants __________ ? With care, two of them got down into the 

They slid their tusks under the baby. Slowly they 

him up. Now the elephants on the bank could -------
him. They dragged the baby to safety. 

> ..... 



Lesson 14-W 166 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

HEARING MAGIC 

"Ladies and gentlemen, quiet please!" Sannny was on stage. The 

West Street Magic Show about to begin. 

"For my first trick there must quiet," Sannny 

went on. "My helper here has a ------------ of coins. She will drop 

the coins on the ----------- one at a time. My eyes are covered--

you --------------- I can't see. Yet I will tell you what 

coin is." 

Sammy did just that. "A dime, a-------------' three nickels, 

two pennies," he said . 

How did Sammy ------------ the trick? There was nothing 

magic about the box -------------- the coins. And he didn't know what 

coins his would drop. 

Sammy told the . coins by the sound each made when it landed on 

the floor. 



Lesson 15-W 167 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

BIG BEN OF LONDON 

People all over the world write to Big Ben. They even send 

birthday presents. One present was a----------------- of oil--to help 

keep Big Ben running. Big ---------------

clock! 

is not a person. It's a 

Big Ben --------------- the gr~at clock high up in a tower of 

--------------- Parliament building. This is the building in London 

where ---------------- are made. The people of London like to see 

---------------Ben's friendly faces. (The clock has four.) They like 

-----------------hear the chimes every 15 minutes. They like to 

the big bell striking on the hour. BONG! BONG! 

Radio sends the sound of the big clock to rest 

of the world. The BBC began to broadcast chimes in -----------------
1923. (BBC is the British Broadcasting Company.) Ever since, Big Ben 

has been a radio star. 

'i 
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Lesson 16-W 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

DAYS OF THE DINOSAURS 

Millions of years ago, the dinosaurs ruled the earth. Since 

then, there have been no -------- What happened to them? 

We know did not all die at once. --------
may have taken a few million -------- for all of them to die. 

the days of the dinosaurs, the ______ earth 

was warm and wet. There many green jungles. But the --------
earth -------- slowly, all the time. When parts 

the earth became cold and dry, jungles there died. 

Then dinosaurs could find enough to eat. This must be 

one reason why the donosaurs died out. 

·I il 
:I 



169 

Lesson 17-W 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

HERE COME THE ROBINS! 

The first robins to come north are males. How can we be sure? 

It ______ _ a robin rule! The old male --------------- must 

come back first. They get------------- choice of good places for a 

Like all birds, robins live by--------------- that are born 

into them. They --------------- little from other robins. And they 

---------------need to think for themselves. 

Why _______ _ robins need to fly south? 

When --------------- ground freezes, they can't find bugs 

worms. By then, only a few-------------

on trees and bushes. 

a robin will live on berries 

are left 

thr0ugh a snowy winter. But most go south. There, 

they rest in the warm sun and get fat on bugs and fruit. 
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Lesson 18-W 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

STORIES IN STONE 

In the Far North, winter is one long night . For weeks, the sun 

does not ---------------- at all. It is too dark------------------- hunt and 

fish. 

A cold wind But the Eskimos are warm inside 

snow houses. They have light from------------------

seal-oil lamps. The mothers and make clothes from -----------------
animal skins. Men ------------- boys make fishhooks and spear points, 

of bone. 

These Eskimos can neither nor write . But in the --------------
long----------------- night, they tell stories. Many of----------------

stories are about hunting. They are always told in 

words. Some of them are told in the little figures made of stone. 
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Lesson 19-W 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

HATS OFF TO BOSSY 

Which animals do we need the most? Dogs? Cats? Horses? No! 

The answer the question is cows! 

Why cows? -------------------- give us milk. And milk is 

of our most important foods. 

Suppose --------------- all the milk cows make in -----------
year were put into bottles. And ------------ these bottles were set 

side by ----------- The line of bottles would go -----------------

around the world 400 times! 

That ------- a lot of milk. Less than -----------------

of it is used for drinking cooking. Most of it is used --------------
to make butter, cheese, ice cream and many other things. 
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Lesson 20-W 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

MR. TWEEDY 

"Please, Mom, can't we take Mr. Tweedy?" Dave begged me. 

Kathy begged me, too. "Please, Mother, " she 

said "We've told Grandmother all Mr. Tweedy. We just --------
have to her see him." 

Mr. Tweedy was pet robin, just nine weeks old. 

was going to take the children --------- --------- see 

their grandmother. And they wanted take Mr. Tweedy in 

the car! 

" maybe he will fly away," I ----------- ----------
Kathy had an answer. "He's been -------- in the yard 

here," she said. 11 he's never left us. No, he won't --------
fly away." 
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Lesson 21-W 

Directions; Complete the following story by writing the word which you 

think should be in each blank. 

THE ANIMAL THAT SHOOTS BACK 

Many people are afraid of skunks. They just don't know very 

much the animal that shoots back. --------
A ------------ uses his spray only to protect 

from an enemy. And spraying is last thing he will do. 

First, will face his enemy. He will 

---------- his front feet. If the enemy not go 

away, the skunk gives warning. He raises. his tail--all 

the tip. Still the enemy may go away. 

Then the skunk will to use his spray. He raises 

tip of his tail. He snaps body around. 

Now both his head --------------- rear are toward the enemy. The 

fires away, aiming for the eyes. 

---------- can hit an enemy as far --------------- as 12 

feet. He has enough spray for about six shots. 



,·. . 
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Lesson 22-W 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

MY WONDERFUL DAYS WITH BIG HORSES 

My father drove and trained teams of draft horses. I learned 

from him -------- to handle them. He me that ---------
each horse different. To work well 

horses, I needed to----------- each one. 

"But some are true for all " he -------- --------
said. "Before you --------- behind a horse, always 

him know you are Before you go into --------
horse's stall, give him--------- to make room for 

When a horse is afraid, get to his fast. 

Hold him at bit. That is the only place you can hold a 

frightened horse, John." 
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Lesson 23-W 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

SLY BOY, THE FOX 

Why has Sly Boy lived so long? One reason is that ------------

is a fast runner. --------------- can run faster than ---------------

dogs. His legs, like 

long for his body. 

--------------- of a race horse, 

---------------' when Sly Boy was --------------~ hunted, dogs 

chased him ---------------

out. They became 

and bones. 

four days. The dogs ---------------worn 

thin they looked like --------

But not ------------- Boy I He ran far -------- of the 

dogs. Then------------- stopped to eat berries a 

mouse. He even ------------- short naps. As soon as the dogs came 

close, he ran ahead again. 
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Lesson 24-W 

Directions: Complete the following story by writing the word which you 

think . should be in each blank. 

"WELCOME BACK, TRAVELER! II 

Each spring, Jerry watched for wild geese. He liked to hear 

honking when they flew -------------- the farm. How 

wild --------------- free they seemed! They --------------- on the way 

to --------------- summer homes in the --------------
In the fall, Jerry-------------- and heard the geese 

They were going south --------------- their winter 

homes. 

Jerry's --------------- kept ducks and geese. 

and lazy. Jerry 1 iked -------the farm birds were -------------
wild ones better. He wished he had a wild goose. 
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Lesson 25-W 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

WALK-AND GET FIT! 

After dinner, the talk was about schools. "School is much 

harder than when I was --------------- boy," Grandpa 

said. "You ------------ learn things today that --------- me." 

"Yes, times have " Mr. Jensen said. "The 

school I went to ----------- only one room. But 

----------had a good teacher. remember I was ----------
happy ------------ walk the five miles -------------- school every 

day." 

"How ------------ you walk five miles school 

and back?" June "I don't like to walk five blocks!" -----------



178 
Lesson 26-W 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

A NAME FOR THE SCHOOL 

Ed opened school with a class of seven boys and girls. The 

school didn't have name. But it was --------
One day Carlos walked ------------- the classroom. He looked 

sad . 

"I have bad , 11 he said. "President Kennedy 

been shot. He is " 

Ed could not speak. could not believe what 

-------------- had just heard. 

"We sorry," Carlos went on. II 

would like to do -------------- Our school does not 

a name. We would----------- to name it after ------------
(\ ..... 

Kennedy. He started the------------ corps. And the Peace Corps 

brought you to our village. 
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Lesson 27-W 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

BOTH HANDS ON THE WHEEL 

Father had problems with the car, too. 

Father was a very, careful driver. And he 

to obey all the -------- But one rule really 

him trouble. It was: -------- ------BOTH HANDS ON THE 

Sometimes, while he was --------' Father had to blow 

-------- nose. When that happened, would drive --------
the car the right side of-------~ road and stop. 

Then--and only then-- would he take one hand off the wheel, pull out his 

handkerchief--and blow. 
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Lesson 6-X 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

"RUNAWAY ENGINE ON THE MAIN LINE!" 

All was quiet in the railroad yard. Suddenly a warning bell 

rang. Joe, on duty in -----------------

surprise. At 10:29 --------------

tower over the tracks, jumped in 

night, no train should be moving in 

the Jersey Central Railroad! the yard --------------------

He looked quickly at the ----------------- board on his wall. It 

was a model of tracks in the yard. No track on the 

lighted. But just then one tiny light went on. 

was coming on Track 9! 

-----------------
board 

Joe looked down at ---------------- yard. There were no lights. 

Nothing was moving. 

Then ---------- he saw something big and dark moving fast! 

It ----------
a locomotive with no lights on! From the roar, 

knew the engine was set for full speed. 

"She's to hit the derail!" cried Joe. A derail ---------------
is a heavy wedge fastened to one rail to throw a runaway car off the 

track. 
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Lesson 7-X 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

THE STORY OF MOBY DOLL 

Sam Burich held his harpoon gun ready. He watched 13 killer 

whales swim toward him through ----------------- dark water. As the 

-----------------' he fired. Then, pulling black-and-white whales slid 

in the harpoon rope, he 

"It's still 

a whale on the end of it. 

________________ !" Sam called to his helper, Joe. 

"Let's finish the !" -------------
The two men set out in a small boat shoot the --------------

whale. Suddenly it leaped out of the---------------- It was about 

15 feet long. There was a--------------

harpoon was sticking. 

in its side where the 

Sam his gun. Then he lowered it. "I can't --------------
shoot ----------------whale," he said. "It looked me right in the 

Let's take it back alive." 
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Lesson 8-X 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

HURRICANE! 

"Hurricane Carla is moving in! Get out or drown!'.' 

On September 9, 1961, people the coast of Texas 

heard this warning. Most of-------

into their cars and left-- -----------------

put everything they could 

In two days, half a million 

people moved back ---------- the Texas coast. 

On September 11, Carla reached the-----~--

hardest at Port O'Connor, a little fishing----------

She struck 

Its people 

were used to wind and water. But---------- news about Carla had 

been so bad that most --------------- them had left. 

Only eleven persons were still in --------

Carla hit. 

town when 

a few blocks Chris Clarich, an old fisherman, 

back from the beach. He and -------- wife were taking care of 

Alma had gone to see her Mrs. Alma's six children. 

doctor in a ---------- not far away. 

"I don't think the storm will here," Chris said. 

"But as soon as Mrs. Alma--------' we'll leave." What he didn't 

know was that Mrs. had become very ill. She was in a 

hospital. 
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Lesson 9-X 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

HARLEY'S HAPPY DAYS ADRIFT 

"Fire! Fire! We're sinking!" An explosion had thrown radioman 

Harley Olson out of--------------- He worked wildly, trying to radio 

an SOS. But power was gone! -------------
Harley ran on deck. The crew ------------ scrambling into 

had no choice lifeboats. There was no room for him! --------------
but to jump into the black ------------ and start to swim. Suddenly, 

hit something hard. It was a life in the darkness, his -------------
raft! Climbing ------------- Harley called out again and again. But 

no one -------------

Soon his first feeling of panic left him . In -------------

way he was lucky. The raft had enough food 

15 men for several weeks. 

------------ water for 

At daybreak, 

He fished .one --------------

hauled in 20 small cartons. 

saw some little boxes floating by. 

of the sea. Chewing gum! Quickly , he 
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Lesson 10-X 

Directions : Complete the following story by writing the word which you 

think should be in each blank. 

LONGEST MAIN STREET IN THE WORLD 

For 50 years .before the road was built, dreamers talked of a 
,, 

road to Alaska. And for 50 years, the road builders had said 

could not be made. 

Then came World War II. II road must be built," 

said President Franklin D. Roosevelt. ---------------workers, mostly 

soldiers, appeared suddenly. One large group pushed 

way south from Alaska. A second group pushed north ----------------

Dawson Creek, in Canada. They started to do the"-------" job. 

The workers had to fight bitter cold weather -----------------

winter. Then, in summer, the wet ground turned to----------------

Trucks and parts of the newly laid road sank ----------------- the mud. 

Mosquitoes were so large that jokes were --------------- about them. 

The men in one camp said they shot them down with guns! 
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Lesson 11-X 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

I BAILED OUT TEN MILES UPl 

But my troubles were not over. As the chute started down, I 

began to swing -------- back and forth. At the top of each 

swing, chute tilted and some air slipped out from under 

If it tilted enough, all the air would escape. 

I would fall like a stone. 

At the top ---------- each swing, I pulled wildly on the 

lines. But swinging would not stop. Then my eyes began 

to -----------· again. I had used up all my oxygen! 

I --------------
to take off my face plate. But my thick 

------------were in my way. Slowly I peeled off the -----------

glove. At last I popped off the face plate. fresh air 

was wonderful! I took a deep breath. Soon I could see clearly again. 



I 
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Lesson 12-X 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

MASTER OF THE MOUNTAIN PEAKS 

The mountain climber was neither warm nor comfortable. He was 

making his "bed" against a rock wall. --------------- hammered two 

steel spikes into the rock. Between them ------------ stretched a 

hammock--a hanging bed of ropes and ------------- cloth. Carefully, 

--------------- cold was 

drlttllllled them --------------

the weary climber crawled into the hammock. 

terrible. To keep his feet from freezing, 

against the side of the mountain. This 

stirring. He dared not fall asleep . 

----------kept his blood 

next day Bonatti clawed his way upward. He was 

lonely and so tired! But he would not give --------

Again that night he lit the green light. Then----------- put up 

the hammock and crept into it. He knew that tomorrow would be the end 

of the adventure--one way or another. 
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Lesson 13-X 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

ONE ALASKA NIGHT 

"I never should have started out alone. I don't know this part 

of Alaska well enough." was a to-mile hike through the 

woods to ranch, where my friend Connie Maxwell and her 

father--------------- waiting for me. I did not know how far 

had gone. 

Suddenly, I had the feeling of something ----------------
against my cheek. It was a clump of brown ----------------' caught on 

a twig. One glance and I knew had come from an Alaskan ---------------
brown bear. The truth to me with a shock. I hadn't ---------------
been following ---------------- path made by man. I had been following a 

traill 

I was lostl 



188 
Lesson 14-X 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

JULES VERNE'S TRIP TO THE MOON 

Verne believed that man would one day reach the moon. He also 

believed that the first man to do would be an American. 

When Verne wrote his story, 

on such a trip ----------

--------
idea of man's really going 

impossible. But the surprise is that 

Jules Verne's story-------------- many ways came close to the real 

thing--the of Apollo 11. 

Verne's spacecraft carried three men. The------------ 11 

spacecraft carried three men also. You probably remember ------------

names--Neil Armstrong, "Buzz" Aldrin and Mike Collins. 

The of Verne's craft and the real one were very 

alike. Verne's ship was 15 feet high and 9 

across. The Apollo 11 command ship was just a bit 

smaller--10 feet, 7 inches high and 12 feet, 10 inches across. 



189 
Lesson 15-X 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

THE SNAKE IN THE SLEEPING BAG 

"It's our own fault," I thought bitterly. "We should have 

chopped away the underbrush. There's always 
---~----

chance of 

a snake hiding there." But we had -------- it over and decided 

we would be safe on hilltop. How wrong we had been! --------
The three of ------------ went to Al, walking as though on 

feathers. We --------- dumbly at the lump the snake made in the 

From its shape, it could be a bushmaster--the 

-------------- deadly snake of all! 

Vargas reached for his gun. --------.Al's eyes rolled 

from left to right. That meant " -------- rr And I knew why. 

How could we know where snake's head was? And if --------
Vargas's shot missed the , the snake would strike at Al. --------
We didn't dare try a shot. 
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Lesson 16-X 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

THE STORY OF MOBY DOLL 

Then one day Dr. Newman happened to see Moby Doll flap her tail . . 

"She wants us to look at ," he said. "Maybe she will eat 

last." He threw her a fish. ate it! --------
Then she gobbled up-------------- more, while everyone watching 

cheered. It ----------------- her first meal in 55 days! 

---------------- whole city was happy to hear ~------------

good news. Soon Moby Doll was-----------

-----------became playful and friendly. 

100 pounds of fish a day. 

One of ----------- keepers taught her to take fish 

---------- his hand. He spent .hours teaching __________ __ to 

roll over. "She likes to ------------ me scratch her belly with a 

She's just like a big dog," he said. 
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Lesson 17-X 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

ONE MILE AT A TIME 

"I'm scared to my bonesl" said Eric. 

"So am I, 11 answered Walter. 

---------- winter. The rivers and lakes will 

be freezing," Eric said. "We can't 

our canoe on ice. If we-------- frozen in, there will be no 

around to he 1 p us . " 

"I know, tr -------- agreed. "Shall we turn around and 

back?" 

"Let's wait until tomorrow to -------- up our minds," 

Eric said. "How we face our friends if we ----------------
back?" 

The two boys, each 17 old, were on a canoe trip. 

had left Minneapolis weeks before. Now they had paddled 

as far as Norway House, on Lake Winnipeg. 
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Lesson 18-X 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

AMERICA THANKS YOU, BIRD WOMAN! 

The slim young Indian squaw stood before the two tall men. 

"Captain Lewis," she said, "I want go with you and 

Lieutenant Clark. can help you find the way." 

" you know how hard and long ------~-------------

trip will be?" Captain Lewis asked ---------------- "We have to cross 

high mountains -----------paddle canoes on swift rivers. We 

turn back until we have reached ------------- Big 

Water--the Pacific Ocean. No ------------ man has ever made the trip. 

can you, a girl, help us such a hard 

journey?" 

"I come the Land of the Setting Sun," 

---------------- Bird Woman. "As a child, I in the 

mountains. My people are there. I know where there 

are ------------ through the mountains. I can help you in many ways. 
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Lesson 19-X 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

MASTER OF THE MOUNTAIN PEAKS 

All year, ice and snow cover the peak, making it beautiful--

and dangerous. 

Over the years, thousands of mountain-------- had 

reached the sharp peak of ------------ Matterhorn. All of them had 

used southern route. But no one had --------
dared to try a winter climb ---------- the northern side. And 

there was reason. 

This route was called "the The climb was --------
straight up, and winter the whole mountainside was ---------
covered --------- ice. It was like trying to -------- up 

a glass wall. 

But now a man was daring to try the "impossible." 
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Lesson 20-X 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

KEEP THOSE JETS MOVING 

Before a jet begins a new flight, it takes on fuel for its · 

engines. And it takes on fuel for-------------- passengers--meals. 

Meals are very important ---------- the airlines. The 

airlines want to their passengers. Good food is one 

to do it. 

Suppose two airlines ------------- flights to the same place 

at ------------- same time. Which flight will a ------------- take? 

The answer may well be-------------- one that has better meals. So 

-------------- airline plans meals it thinks will ----------- best. 

Each meal is worked out carefully--even to the number of tomato slices 

in the salad. 



Lesson 21-X 

Direct ions: Complete the following story by writing the word which you 
think should be in each blank. 

HE GAVE WINDOWS TO THE BLIND 
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Braille took a job at the school for the blind in Paris. While 

teaching there, he heard of ----- kind of "night writing." This was 

code that a French Army captain ------- made up for sending 

messages on ------ battlefield. 

At night, a soldier could ------- a message without a light. 

The ------- was "written" in raised dots and -------- It was "read" 

by touch. 

Suddenly meaning of this code hit Braille. 

a seeing person could read it darkness, a blind person could 

read --------- too. A blind person was always in darkness. 
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·Lesson 22-X 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

THE "PEANUT MAN" 

Dr. Carver opened the boxes he had brought. One by one, he 

all the amazing things had made from 

peanuts. two hours he talked -------- them. He 

talked so --------- that the lawmakers forgot --~--------

time. When at last ---------- let him go, they ------- up 

and clapped loudly. promised to help peanut 

in every way they ------------

Peanuts soon became one --------- the most important 

crops the country. Thanks to--------- Carver, 

more than 300 ----------- have been made from ---------

Dr. Carver became well known as the man who had made the peanut 

important. 
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Lesson 23-X 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

HOW MY DAD MADE ME A SWITCH-HITTER 

From the day I was born, Dad said he wanted me to make my living 

as a baseball player. He named me Mickey -------- a catcher he 

liked. hoped I would play -------- the New York 

Yankees. 

I was a baby, often put me to 

--------- with ball games on ------------ radio. Mama says 

that ----------- night I woke up -----------

"Turn off that radio --------- let the baby sleep," 

said. 

"You've got Mickey-------- II Dad told her. rri 

--------- blame him for yelling. That play called for a bunt, 

not hitting away. 

i 
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Lesson 24-X 

Directions: Complete the following story by writing the word which you 
think should be in each blank. 

A MAN, A CAVE AND A DREAM 
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"Old-timers say the big cave is scxnewhere around here, 11 Jay Gurley 

said to his friend Don. The two men were hunting on a hillside -----
-----Alabama. 

Suddenly Jay stopped----- sniffed the air. "Do-----

feel that draft of ----- air?" he asked. "It come from -----
way underground." 

two men followed the -----' damp air. Sure 

enough, some trees and bushes found a big opening 

the hills ide. 

"This is l" shouted Jay. "It's the big cave!" -----
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Lesson 25-X 

Directions: c·omplete the following story by writing the word which you 

think should be in each blank. 

CIRCUS DOCTOR 

Have you ever tried to give a pill to an elephant1 It can't 

be done. elephant's mouth can't be 

open. And you can't -------- a chance on putting ---------

hand in it. An teeth are hard and and -------- --------
its tongue is --------- Nothing can get past --------

tongue if the elephant --------- approve. 

One day Eva --------- an upset stomach. Her --------

and I tried to her a dose of The usual --------- ---------
elephant dose --------- one gallon. It took ------------ five 

gallons to get ------------ gallon into Eva's stomach. She would 

stick her trunk in her mouth and draw out the medicine we had poured in. 

·•. 
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Lesson 26-X 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

THE DOG WHO WOULDN'T BE A DOG 

"He"s not much to look at,u I said. "But he seems like 

nice mutt. Say, I ---------------- that's what I'll 

call II 

Mutt never stopped surprising ------------ He never really 

acted ---------- a puppy. He never slippers or ------------
slept on -------------

lif~ Mutt decided 

furniture. I think that -------------
there was no fun 

in · 

---------- ------------
being a dog. He himself to being something -------------

We were never sure of what that was. 
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Lesson 27-X 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

THAT CRAZY TOWER IN PISA 

Three million people visit Pisa each year. That's a lot of 

Why do they come this town in Italy? 

see a tower. The tower leans! It is 

--------------- as the Leaning Tower --------------- Pisa. 

The tower looks if it might fall 

any time. In fact, --------------- visitors stop at the --------------

just long enough to --------------- a picture. Then they 

away. Other visitors climb the 294 steps to the top-

and come down, feeling like heroes. 

,. 
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Lesson 6-Z 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

DECISION AT SEA 

The red distress flare shot up from the sinking ship, the Smith 

Voyager. Every man aboard our Coast Guard cutter, the Rockaway, 

that time had run out. We had been circling ------
crippled freighter Voyager for seven long hours that stormy -------

waiting for the 35-foot waves to ease up. ----------------
crewmen remaining aboard the Voyager had to --------------

And quickly. 

now the 

rescued. 

The 439-foot ship was being -------------- beaten by the sea. 

With each roll she took more water. The last life raft ------------
had broken away --------- darkness would fall in half an hour. 

We could ----------- no longer. 

The SOS from the Voyager had reached ---------------- the 

afternoon before. On patrol 300 miles away, we------------- speeded 

toward her position. Another vessel picked up 34 --------------' but 

the Voyager's captain and three crewmen had stayed--------------

They had hoped the storm would die down and --------------- could save 

the ship. But the storm didn't die 
------~------

And saving those 

four men was our job. 

" I 
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Lesson 7-Z 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

CLOSING IN ON "NESSIEn 

It was the biggest slug I'd ever seen - five inches of black 

creepy-crawly! It looked like a snail without its shell. I'd 

stepped on it as I climbed a hill above --------------

lake in Scotland called Loch Ness. 

nslugs grow big ____________ ," my companion said. "And our 

hunt may be for ----------- grandfather of them all-- a giant sea 

slug." 

My ------------- was Clem Skelton. He belongs to a group 

that ---------- trying to track down "Nessie." 

What is "Nessie? No ----------- knows for sure. But 

"Nessie is the nichname for famous Loch Ness Monster. ---------
Skelton has seen the strange six times. But, 

as always, Nessie disappeared before he ---------

look. 

More than one slippery creature ---------

take a close 

said to be living 

in Loch Ness. In any case, people have reported seeing a humped 

"what-is-it" for over 30 years. 



Lesson 8-Z 

Directions: Complete the following story by writing the word which you 
think should be in each blank. 

NEW WORLD UNDER THE SEA 

Nothing in the world can really prepare you for what lies 

beneath the tropical sea! 

I shall never forget my first time out. From --------
moment I eased into the warm water and looked my 

faceplate, I saw beauty all around me. I ---------- like a great 

explorer, discovering a whole new world! 

--------' there was the clear blue water itself. It 

was ---------whole family of colors, really: cobalt, azure, 

peacock blue, -------------' turquoise. 

Below me, the white sand was like a --------- silken 

carpet. And scattered all around was the many-_______ _ coral. 

Some coral clumps looked like storybook castles with ---------- of 
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lacy towers. Others looked like trees in the , with bare ----------
limbs outstretched. 

Best of all, there was ----------' gliding, diving, dancing 

life. Fish were everywhere! 
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Lesson 9-Z 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

JEANNETTE GIVES JUDO A FLING 

All I knew about judo until a few weeks ago was what I had seen 

on TV. I'd watched a demonstration in which two little girls 

my size threw men built like King Kong right _____________________ the next 

channel. 

"Anybody can do it," said the ---------- He put his arm 

said yes, anybody could do around one girl. She smiled 

it. 

"Just a matter ----------proper training isn't it?" said 

the announcer. Yes, answered girl, just a matter of 

proper training. 

Interesting. I --------------- off the television and picked 

-------------- was full of stories about up the evening paper. 

burelars and purse snatchers, running loose in the 

streets. It set me thinking. 

thought of someone my size (5 feet, 107 pounds) 

able to master something like judo fascinated me. I 

got some books on the subject, and they all agreed that height and 

weight were unimportant. 

.:. _, , 
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Lesson 10-Z 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

THE WRECK OF THE GUINEVERE 

For the next three days death was with us constantly, never 

more than a wave away. A freighter passed near us. It seemed to come 

-----------------way, then passed on. Our radio went dead. 

But ----------------

we patched 

fought back. With canvas and broken planks, 

We bailed and steered. 

One afternoon a plane passed , low enough for us 

to read USCG on the We waved and shouted, but the 

aircraft was visible only a few seconds. We doubted 

that we had seen. ---------------
We fought on through day and night, no ------------------- aware 

of our bruises, the cold and the wet. no longer heard 

the endless howling of the storm. 

beyond thought. 

------------------ were beyond exhaustion, 

Cooking was impossible, so------------------- got by on sips of 

water and canned milk. Guinevere slowly broke up, 

however, sea water got into water tanks. We had no more ----------------
fresh water. 
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Lesson 11-Z 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

THE DAY THE BEARS GO TO BED 

The big bear jogged swiftly through a forest in Yellowstone 

Park. It was November 5, 1963. Snow was blowing around--------

bear by the time she got to her den ---------- a fir tree. 

For a moment she paused, then -------- her head beneath 

the fir roots and shuffled in. sank down on a bed of 

branches she had days before, and fitted her back into 

the earth --------- had rounded out. Then she rolled her nose 

into---------- belly and covered her head with her big paws. 

relaxed, the big bear growled softly. She 

began to ----------- into a deep sleep that would cool her whole 

and slow down her heartbeat and breathing. In this 

sleep, called hibernation, she would be able to live through Yellowstone's 

coli and foodless winter. 
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Lesson 12-Z 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

SKI PATROL 

Only members of the Ski Patrol can wear the rust jacket with 

the gold cross. It's not easy to win the right to wear --------
uniform. 

A person who wants to be a member -------- first prove 

that he is a strong skier. Then must take a 26-hour --------
course to earn the Aid Cards of the American Red Cross. --------
When he -------- finished his first-aid training, he begins his 

on-_________ -hill training. He goes out on the ski slopes 

work with a Ski Patrolman. 

The Ski Patrolman and trainee arrive at the ski --------
area early in the --------- There is a lot to do before the area 

open to the public. They join in the work. 

che r ~ slopes and mark dangerous spots with flags. They--------

the emergency telephones and lines. They see that rescue and first-aid 

gear is in good shape. 
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Lesson 13-Z 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

AN INCIDENT OVER ORLY 

It was a boiling hot summer evening at Orly Field, Paris. In 

the cabin of the airplane 85 passengers waited, to be 

off. Some had been on vacation and --------------- going home to the 

United States. Some were going --------------- that country for the 

first time. One passenger was captain's 18-year-old 

son. 

The airliner, a propeller-______________ _ plane, was bound for 

New York. There were 27 --------------- of fuel aboard. That brought 

the total weight of plane up to 80 tons. But this was ---------------
no --------------- of the passengers. They chatted as the plane taxied 

to the runway. 

Up front in the cockpit, it a little different. 

Any takeoff is a serious matter. There is always that chance--one chance 

in a million--that something will go wrong. 
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Lesson 14-Z 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

MEET THE REAL CHARLIE BROWN 

Charles Schulz, who draws the world-famous Peanuts, is talking. 

"I got the idea for one strip from my------ children. We were at the 

dinner table, and my Amy was on a real talking streak. 

Finally I--------' "Can't you please be quiet?" She was silent 

for --------moment. Then she began buttering a slice of bread, 

"Am I buttering too loud for you?rr I gave -----

line to Linus after Lucy yelled at him. rr 

"He's 

"Snoopy-------- not a real dog, of course," says Schulz. 

image of what people would like a dog to --------
But he has his beginnings in Spike, the dog------

had when I was a kid. Smart? Why, he---....----- at least 50 words. 

I mean it. I'd tell-------- to go down to the basement and 

potato, and he'd do it. I had Spike for years bring up ---------

then he died." 
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Lesson 15-Z 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

THE GREAT WALL OF CHINA 

The story of the Great Wall is the story of Emperor Chin 

Shih-huang, who thought of it. And it is the story of millions of 

Chinese worked--and died--to build it ---------------
In 246B.C., _______ , at the age of 13, became king of 

one ---------------- the many states in China. The states were warring 

each other, the rulers fighting for power. Chin was 

He set out to bind the states into an --------------

--his empire. By 221 B.C. he had succeeded. 

Emperor knew that the men he had defeated would 

want ------------------- overthrow him. So he brought 120,000 of the richest 

--~---------most powerful to his capital. In a sense, they 

-------------------prisoners. But Chin built palaces for them just like 

they had left. They lived in glory as lords of his 

court. 
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Lesson 16-Z 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

THE STRANGE BIRTH OF TELEVISION 

One day after school Mr. Tolman found Philo in the schoolroom. 

The boy was making drawings on -------- chalkboard. 

"What are you doing?" Mr. asked, with interest. 

"What are these ?" --------
"I want to invent things, rr Philo -------- and these are 

the drawings of -------- of my first inventions." 

Mr. Tolman-------- to himself . "What is your invention?" 

II have an idea for a way sending 

pictures through the air," the answered. "Please, just 

let me tell ------------- about it. You are the only person who can 

understand what I have done. 
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Lesson 17-Z 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

FIRST AMERICAN IN ORBIT 

"Space is a new ocean, and I believe the United States must 

sail on it," said President Kennedy. Here is the story of the 

American to sail around the earth --------------- space. This was the 

moment. He ---------------worked toward it for three years. 

---------------' on February 20, 1962, he was in the 

space capsule Friendship 7. in, flat on his back, Lt. 

------------- John Glenn began to count: "Ten, 

eight, seven, six ... " 

A yellow-white gushed from the rocket under him. 

--------------nearly four seconds, it seemed rooted--------------

its pad. Then it headed into --------------- bright blue sky. 

"We 1 re under way! •r astronaut radioed. 

In the next five hours, John Glenn orbited the earth three times. 
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Lesson 18-Z 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

THE OWLS IN OUR HOUSE 

The two great horned owls joined my family in the spring of 

1932, at our home in Saskatoon, Canada. They were only six weeks old 

I brought them home. Mother turned--------------- my 

plan for keeping them in bedroom, but Father solved the 

housing He helped me build a chicken----------------
pen in our back yard. The was used only a few months, -------------

the owls didn't want to stray. 

-------------- by accident I left them alone ---------------

a romp in the yard. Thinking had been left on their -------------
own ------------- the cruel world, they headed for --------------

safety of our house. Their claws --------------- the screen doors 

which melted as they had been tissue paper. Both owls 

came bursting in, breathing hard and looking back fearfully at the wide 

outer world. 
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Lesson 19-Z 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

MYSTERY OF THE FIREFLY 

In recent years, scientists have been learning secrets of the 

firefly's light. They have also been discovering surprising ------
about this insect's life. 

The firefly, beetle, begins as an egg hidden 

the earth. In many species (kinds) 

firefly, the egg may already show---------------- bit of light. It is 

just ----------- tiny wisp of light, glowing like ----------
promise. 

The lamp of a firefly ------------ a lighting engineer's 

dream. An ordinary ------------------ bulb uses only about ten percent 

its power to give light. The ----------------- of its 

power is lost as But the firefly's lamp doesn't give 

------------------ heat. The firefly turns 100 percent of his lantern 

power into light. 
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Lesson 20-Z 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

MAN'S MOON SCOUTS 

On the morning of July 16, 1969, Appollo 11 blasted off from 

Cape Kennedy. One of its astronauts would be--------------- first man 

on the moon. And already knew more about what awaited 

than Columbus did when he set for the 

New World! 

How was possible? Much of the credit belongs ----------
a series of unmanned moon shots, series 

called Surveyor (ser-VAY-uhr). 

Three years before ----------- 11, Surveyor spacecraft 

began blazing a ------------ 250,000 miles through space. Scientists 

wanted find out about places on the 

where manned spacecraft might land. They wanted to learn how to make a 

soft landing--to .land without ·crashing. 

\ 



Lesson 21-Z 

Directions: Complete the following story by writing the word which you 
think should be in each blank. 

THE DOCTOR WHO OPENED THE WEST 

He always traveled on horseback and carried two pistols when 

he rode. His heavy saddlebags held medicine and--------------- tools. 

Also, he carried a long ------------------ To protect himself? Perhaps. 
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But chiefly -------- used the point of that knife -----------------

measure out medicine. 

That's right--the was a doctor, Dr. John 

Sappington. one medicine in his saddlebag was 

special--the bark of a tree! later 

years, Dr. Sappington's medicine was chemical taken from 

the tree bark. -------------call the chemical quinine (KWEYE-nine). 

It was the medicine that helped the doctor open the West. 
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Lesson 22-Z 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

"TEACHERH 

Before Anne Sullivan came to our house, one or two people had 

told my mother that I was an idiot. I can understand why. 

was a seven-year-_______________ _ girl who at the of 19 

deaf and blind. And---------- I was months had -----------------
deaf, I -------------------- not learn to speak. few baby words 

I ---------- known were locked in-------------------- mind. Struggling 

of silence and darkness, acted in a ------------------
almost like an ----------------------

But this was before ---------------------- Sullivan came to stay. 

was a lively young ------------------- with patience and 

imagination. A born teacher, she dreamed of turning a deaf-blind 

creature into a useful human being. 



Lesson 23-Z 

Direct ions: 
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Complete the following story by writing the word which you 

think should be in the blank. 

CIRCUS PRIEST 

Suddenly that night in Ulm, Germany, the circus band stopped 

playing. Under the high canvas -------------------- the audience sat as 

turned to stone. In------------------ big cage something 

had ------------ wrong. The 1 ion tamer --------- staggering. 

He dropped his stick, swayed, then collapsed. 

was a heart attack, at the worst possible ---------------

--in a cage with lions. 

One by one lions slipped down from -----------------

high stools. Inch by they moved toward the ------------

man. In the audience a program rustled. Not a chair 

squeaked. 
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Lesson 24-Z 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

BIG CHANGES IN THE BIG WOODS 

To guard against fire today, foresters are ready with pump 

trucks, bulldozers and planes with sprayers. In the back country 

there are no roads, fighters are 

parachuted right --------------- the fire. The yearly---------------

loss is now very ---------------

Years ago, timber was Sometimes as much as 

the timber cut was on the ground. Only 

logs were taken to mills. Today, even 

the are used. They are chopped up to make such things 

as paper pulp, plastics and new building materials. 

i' 
! ! 
)! 
'l J ' 
I' 
i! 
I 1 
j ; 



221 
Lesson 25-Z 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

CASEY JONES, ENGINEER OF THE CANONBALL EXPRESS 

Casey Jones was born Johnathan Luther Jones in southern 

Missouri in 1863. When he was a-------------------' his schoolteacher 

father moved ------------------ family to the village -------------------

Cayce, Kentucky. All three ------------------ his brothers grew up 

be locomotive engineers also. none of -----------------
the others as colorful, in life----------------- death, 

as Casey. 

A ------------------ man with blue-gray ------------------- he was 

six-feet ------------------ inches tall. By 1900, Casey was one of the 

best engineers of the Illinois Central Railroad. 
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Lesson 26-Z 

Directions: Complete the following story by writing the word which you 

think should be in each blank. 

THE WHITETAIL 

Whitetails also use water to fight flies and heat--and as a 

means of escape. An observer once saw--------------- young deer being 

chased dogs. The deer doubled and 

leaped into a ------------- ditch filled with water. 

and men searched and -------------- But they could not -----------

up the deer's trail, they gave up. Half -----------

hour later, however, the ------------ noticed faint ripples in 

----------- water of the ditch. leaned over the 

bank --------- found the patient little ------------- The 

animal was completely underwater except for nose, forehead and eyes. .· : 
' 
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Directions: Complete the following story by writing the word which you 
think should be in each blank. 

HOW I LOST FOUR OUNCES IN THREE WEEKS 

Every morning for three weeks, Mondays through Fridays, I 

burst from my house and ran toward the Emerson place. I went a bit 

------------------ every time. Weekends I---------------------- up. Finally, I 

decided ---------------------- I was ready to ---------------------- the whole mile. 

Of----------------------, I'd stop a few------------------ along the route to 

I made the big on Saturday. That was --------------------
mistake. I had forgotten-------------------- the neighborhood children would 

be in schoo1 that --------------------

I was no more -------------------- halfway up the block -------------------

I sensed that I ----------------- an audience. There were all the children, 

standing on their front lawns staring at me. 
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APPENDIX B 

TEACHER QUESTIONNAIRE AND LETTER 
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Teacher Questionnaire 
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Fourth Grade Teacher 
Special Ed. Teacher 

1. Do you think thRt cloze procedure lessons would be a useful 
tool for developing reading comprehension Among elementary 
school students? Yes No 

Briefly explain: 

2. Do you think that the cloze procedure lessons were of benefit 
to the students in your class? 

Many Some Several None 

Briefly exnlatn: 

). Did the students in your class seem to have a preference for 
either the t o pe lessons or the paper and oenctl l~ssons? 

'rape Lessons Paper and Penct 1 Lessons 

No Preference 
Briefly exnlatn: 

4. Woul1 you be tnterested in 1hcorporating the cloze procedure 
lessons used in this study Into your readtn~ curriculum? 

Yes Perhaps Not at all 

Brl efly exolai n: 

----
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April 3, 1974 

Mr. 
Hiss 

Dear Mrs. and Student Fieldworkers, 

Thank you each and everyone for the part you played 
in the fieldwork on the cloze procedure study. 

I appreciate the effort, time, and extra work you 
so unselfishly donated to help me accomplish this study 
project. The part each of you played was essential and 
without your help, the whole project would have been 
impossible. 

I do hope that the results of this study will make 
it possible for boys and girls to be able to improve their 
reading comprehension with a certain degree of ease. How
ever, more important than what it will do for others, I am 
hopeful that in some way each of you have gained something 
of value from whatever part you played in the study. As 
for me, because of all of you, I have gathered all the 
information I need to complete this study. 

As soon as I have all the lessons and tests 
collected, corrected, and the data tabulated, I will be 
anxious to share my findings with you. 

Meanwhile, please accept my sincere thanks for all 
you have accomplished. I appreciate it more than you can 
imagine. 

Sincerely, 

(Miss) Rita Cantergiani 
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