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ABSTRACT 

The chief aim of this Inventory investigation into 

classroom periception and communication was to provide 

· rapid, informative feedback to the teacher as to student 

perceptions and communication processes taking place in 

the classroom. With the premise that the returning of this 

information to the teacher would be contributing to the 

process of good communication within the clas~room by 

providing teachers with qua.ntitative data that was never 

before available. Hypotheses were posed relative to the 

difference between boy and girl communicative responses and 

grade differences~ In addition to the criterion measure, 

seven areas were examined as follows: other's expect

ations, school work, classroom perception, classroom 

participation, potential avenues for personal communication, 

trust perception, and self perception. Data were ~reated 

by using the chi-square test at the .05 level of signifi

cance. The data were also examined percentage wise. 

Results indicate that this type of Inventory was deemed 

useful by the classroom teachets and provided a valid 

instrume~t for determining empirically, differences in 

perceptions and male/female communication patterns for 

combined and for different grade levels. 
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Chapter 1 

INTRODUCTION 

Communication within the classroom implies a two

way exchange of thoughts and ideas . . Often student's 

perceptions as to teacher's expectations may not be 

congruent with the teacher's actual expectations. And in 

turn the teacher may not be aware of the actual per

ceptions and expectations of the students. This 

incongruency based upon ineffectual communication, in its 

mild form may express itself as classroom misunderstanding, 

or in a strong form, as open hostility. 

The purpose of this Inventory is to examine 

perception, participation, and communication patterns of 

the students within the system of the classroom, and to 

give rapid and accurate feedback of the obtained inform

ation to the teacher, endeavoring to enhance the future 

patterns of communication between students and teacher. 

The rationale being, that once the teacher is provided 

with this informative feedback, the teacher will become 

more aware of the student's perceptions and expectations, 

leading to more effective classroom communication. 

This investigation was instituted when the writer 
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was involved in field work at Palma Ceia Elementary School 

in Hayward, as one of the requirements for a Master's 

Degree in Counseling. The reasons which prompted this 

type of Inventory were brought about by the position which 

this writer was placed in as Counselor Intern, having 

access and open communication movement with students and 

with the teachers. Over a period of time, observation of 

the communication patterns between student and teachers 

revealed a possible need for greater understanding of the . 

student's needs, expectations, and commun1catioh per

ceptions. This inventory being then, the result of an 

attempt to provide useful information to the teacher via 

the most direct method, by asking the students. 

This present Inventory investigated the area of 

fourth, fifth, and sixth grade classroom communication and 

perceptions. The Inventory looked into outcomes and 

differences in the following groups. 

. 1. Boy response patterns versus girl response 

patterns: 

4th grade boys vs. 4th grade girls. 

5th grade boys vs. 5th grade girls. 

6th grade boys vs. 6th grade girls. 

4th vs. 5th vs. 6th grade. 

2. Grade level response patterns versus 

grade level response patterns: 

4th grade vs. 5th grade. 

4th grade vs. 6th grade. 
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5th grade vs~ 6th grade. 

4th grade vs. 5th grade vs. 6th grade. 

3. Grade levels: boys versus boys 

4th vs. 5th vs. 6th grade boys. 

Grade levels: girls versus girls 

4th vs. 5th vs. 6th grade girls. 

4. Percentile examination of combined responses: 

4th grade boys and girls. 

5th grade boys and girls. 

6th grade boys and girls. 

5. Percentile examination of combined responses: 

· ·4th and 5th and 6th grades. 

4th and 5th and 6th grade boys versus girls. 

Basic areas connected to and making contribution 

to the communication level within the classroom were also 

examined in this investigation: 

A. How significant others, teachers and 

parents' expectatioris are perceived. 
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B . . Student's opinion of school and school work. 

C. Student's perception of classroom atmos

phere. 

D. Student's classroom participation. 

E. Student's perception of communication 

possibilities. 

F. Student's trust level and perception of 

teacher's tesponse level. 



G. Student's self assessment.

The area of classroom communication seemed an 

important one to examine for at least two reasons. First, 

as previously stated, to provide a useful informational 

tool for the teacher, giving direct feedback as to 

student's expectations, perceptions and communication 

patterns. Secondly, it provides the teacher with the 

opportunity to reexamine the classroom as perceived 

through the student's eyes and to become aware of covert 

influences. 

Summary 

An Inventory was devised by this writer to 

investigate and examine communication patterns within the 

classroom. Patterns of classroom communication focusing 

on teacher-student expectations and perceptions for all 

fourth, fifth, and sixth grade students were measured, with 

direct and rapid feedback to the teachers and students. 

This writer feels that rapid and accurate feedback of 

communication patterns to those involved in the·teacher

student relationship, will contribute to expanding and 

improving the existing patterns of classroom communication. 

4 

To aid the reader in reading this paper, in chapter 

two this writer has chosen to include and critique litera

ture relating to the types of classroom communication that 

has been previously examined. Chapter three, will take the 

reader through the building and actual use of the Inventory, 



with chapter four examining in detail those results that 

were found. Chapter five, presents conclusions and 

conjecture, along with statements of future need. 
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Chapter 2 

REVIEW OF 'PERTINENT LITERATURE 

This chapter will look at some of the literature 

regarding the process of · communications and perceptions 

taking place within the system of the classroom. 

In this age of mass media communications, messages 

transmitted from satellites, encoded and decoded via com

puters, one might begin to believe that all our 

communication problems are being sufficiently studied and 

adequately handled. It is this writer's opinion that this 

is an . erroneous assumption, 'when one applies the above 

statement to the communication process that takes place 

within the elementary school classroom between students 

and teacher. Educational researchers spanning over 50 years, 

have covered numerous facets of classroom interaction, . from 

kinde~garten to college, seeking the magic formula for 

those positive conditions that report to lay the foundation 

for learning facilitation. 

Their methods have been as varied as the hypothesis 

they carried, from measuring teacher's behavior, exampled 

by Flander's Interaction Analysis (1960), a ten category 

. quantitative model to analyze teacher-student verbal 

behavior, to measuring student's ·covert behaviors, exampled 
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by Morano's Sociogram (1923), which depicts_ physical 

patterns _of movement within the classroom. What then is, 

student-teacher classroom communication, theory and concept? 

Briefly, we will take a look .at some of the theories of 

communication in areas of: (1) studies touching teacher and 

student roles and expectations, (2) language skills, (3) 

memory encoding, and ( 4) ·miscommunication, noting that non

verbal communication has not been dealt with, as this 

author's subject matter deals with verbal behavior in the 

teacher-student's roles. 

Looking at recent research dealing with the theory 

of communication, Pettersen (1972) expresses learning as a 

function of information transmitted and the discovery of 

personal meaning for that information. In speaking of 

cla~sroom behavior, he finds misbehavior not because of 

the lack of information but because the information given 

has not been made personally meaningful. Dealing further 

with meaningful communication, Rogers (1969) has emphasized 

the non-possessive caring dimensions of warmth, prizing, 

empathy and genuineness as variables which act as facil

itators of significant learning skills. Recent research 

in these caring dimensions, Aspy (1968), found that third 

grade teachers who possessed r~cognizably, theie variables, 

were able to produce greater behavior change in terms of 

reading achievement in students, than those teachers who 

were less warm, empathetic and genuine. 

Moving from the caring dimensions to negative 
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processes within a classroom, we find that in an attempt to 

examine what is ego-threatening in classroom communications, 

Gibb (1961), hypothesized that behavior which a listener 

perceives as possessing any of the characteristics of 

evaluation, control, strategy, neutrality, superiority, 

and certainty arouses defensiveness; whereas, that which 

he interprets as having any of the qualities designated as 

supportive, such as description, problem orientation, 

spontaneity, empathy, equality, and provisionalism reduces 

defensive feelings. Gibb claimed that "as a person became 

more and more defensive, he became l ess and less able to 

perceive accurately the motives, the values, and the emotion 

of the sender." 

An idea similar to "supportive" and "defensivel' 

climates is expressed by Mager (1968) who labels them 

"positives" and "aversives." An aversive condition or 

consequence is any event that causes physical or mental 

discomfort. It is any event that causes a person to think 

less highly of himself, that leads to a loss of self

respect or dignity, or the results in a strong anticipation 

of any of these. In general, any condition or consequence 

may be considered aversive if it causes a person to feel 

smaller or make his world dimmer. The opposite condition 

is a "positive." Mager doesn't spell out in detail how 

the individual might react to these conditions, but he does 

imply that th ey will lose interest in the subject under 

"adversive" condition. One does not have to speculate too 



far to see the condition which could be set up in a class

room. 

Research into this affective relationship at 

different levels, Blumberg and Perry (1971), implies that 

the socio-emotional demands of the classroom differs 

between the secondary and elementary levels. Using a 

revised version of the Problem Analysis Questionnaire, 

which centers on a student problem with no satisfactory 

soluti6n, they found at the .05 level of significance 

that secondary teachers were more aware of interpersonal 

teacher-pupil conflicts. Blumberg and Perry imply also 

that outcome was due to the greater demands placed upon 

secondary teachers for communication in an adult-adult 

. interaction system, where the elementary level emits a 

family-like atmosphere. This writer would question these 

implications, as Blumbe~g and Perry have taken the outcome 

of the PAQ and implied that the socio-emotional demands of 

the secondary and elementary levels are different, rather 

than pointing out that it is the teachers who teach at 

these levels who differ in response. 

9 

Investigating further into classroom communication 

studies focusing on teacher classroom behavior, Neujahr 

(1971), reported that classification of teacher's communi

cation within the classroom into three areas of structuring, 

soliciting and responding, revealed that soliciting behavior 

followed by both structuring and responding was the type of 



processing used to the greatest degree. Moving to 

additional indexes of the way in which teachers exhibit 

communication behavior in the classroom, and keeping in 

mind that soliciting behavior was the type of processing 

used, Brophy and Good (1970) in their investigation into · 

teacher's expectations, using observation of dyadic 

interaction in four first grade classes, found that after 

comparing teacher's ranked order of high and low achievers 

to actual behavior of teacher toward .student in classroom, 

that teachers do in fact communicate differential 

performance expectations to different children through 

their classroom behavior. They also found that behavior 

responses from children tend to be treated by the teacher 

according to the teacher's expectations of student's 

ability. ·Teachers were likely to accept a poor perform

ance from a student of low expectations and were less 

likely to praise a good performance by that same student. 

This mechanics of .the classroom is seen to be supportive 

of the self-fulfilling hypothesis of Rosenthal ~nd 
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Jacobson which purports that teacher's communication of 

student expectations bring about reciprocal behavior by the 

students. 

Dealing with student expectations, Hudgins and 

Ahlbrand (1970) inquiry into formal verbal contact -of 

teacher and pupils within the classroom, shows that 

students expect the teacher to call for his participation 

more often if he is voluntarily a high rate interactor in 



the classroom, and less often if he is not. Teachers 

appear to support the natural proclivities of pupils to 

interact. frequently or infrequently~ 

In research ihto the ability of students to 

understand others' communicution, Deutsch et al., (1964), 

in a perceptive language study, searched the extent to 

which information is successfully communicated from 

teachers of various social backgrounds and the degree of 

effective communication among children from different 

social backgrounds. Results of administration of the 

Cloze Technique, i.e., a simple word deletion method, on 

first and fifth grade students found that the length and 

complexity of response decreased with age during the early 

school years, and that social class appears to be a factor 

in effecting performance. 
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Looking into successfully communicated messages 

within the classroom becomes an issue of vital importance 

in effective communication. Working in the area to improve 

the quality of receiving oral communication Wri9ht (1971) 

believes that listening is a technical skill which remains 

"a gem in the rough" in our formal educational system. A 

skill that is neither taught nor learned properly. Wright 

believes that in an attempt to understand communication we 

must view it as a people process rather than a language 

process. His endeavors are to bring this view to the 

attention of teachers and administrators emphasizing con

cern in the pupil-teacher interaction in the learning 



environment of the classroom. Listening training, aided 

by classroom research in. learning and memory, the pro

cessing of information, has also taken a look at encoding 

of information .. Crossan et al., (1969) in their study 
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with sixth grade and twelfth grade students found that 

retention of communication was a function of the way the 

children were dealing with the task. Those students who 

used organization and structuring of inf6rmation plus using 

redundancy of message to place information into long term 

memory instead of relying on short term memory were 

clearly more efficient with the learning tasks. 

Re~earch has also looked into teacher-student 

expectations in the performance of classroom tasks. Watson 

et al., (1972) using the Watson Analysis Schedule to 

measure the explicit, actual, and realized expectations of 

1,732 students in American Studies and coriventional . . 

American History classes, found that students saw them

selves doing what they were expected to do and teachers saw 

students as doing what they were actually expec~ed to do, 

but teachers and students were in disagreement as to what 

students were actually doing. Looking too, at satisfaction 

within the. classroom, it was found that satisfaction is 

more highly dependent on the nature of the student role 

within the situation, rather than to the efficiency with 

which expectations are communicated. 

In an observational study of miscommunication within 
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the first and fifth grade, Dulay and Shultz (1972), found 

that communication breakdowns fell under three headings. 

First, general breakdown where teaching style caused inter

fer~nce, exampled by non-rewarding beh~vior when iewarding 

was expected. Secondly, language breakdown, exampled by 

student not understanding what teacher had said or vice 

versa, and thirdly, cultural breakdown, exampled by student 

reacting or acting within the bounds of his culture, but 

not within bounds of the teacher's culture. This study 

points to the importance of these breakdowns as prohibiting 

agents of learning. 

summary 

Some of the literature regarding classroom communi

cation as to teacher behavior, teacher's expectations, 

variables which facilitate learning skills, student expect

ations and participation was discussed. All the 

investigations have been from a view point other than that 

of the student. As mentioned earlier this is only a highly 

selective overview of some of the work done in the field of 

classroom communication. This author's search via ERIC 

pointed up the gap left by researchers in the elementary 

level. During this search through the literature it became 

apparent that .there has been no uniform agreement among 

researchers as to what constitutes the most adequate way 

of appraising the communications that . transpire within the 

system of the classroom. Generally, it can be concluded, 



that every study has made in its own turn, its own . 

contributions. It is at this point that this author would 

like to suggest that perhaps the simplest method of 

measuring the communication process has been overlooked, 

and it is to this very end that my research will move. 

This author as part of the project is entering the 

classroom and gathering information from the decoder, or 

students, as.to the amount and type of communication which 

is given to and received from the encoder, or teacher. 
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Chapter 3 

METHODOLOGY 

PROCEDURES . 

The basic proceduie is to design an Inventory which 

could be used as a criterion measure for quantifying the 

amount and specific type of communication and related 

perceptual variables that is taking place within the 

classroom. 

Established questionnaires, tests and other infor

mational gathering instruments are examined, but are 

disregarded a~ bein~ non-valuable in this instance, as 

what is deemed an important fufiction of this Inventory 

is an individual approach, for a selective need. That 

need being generated by the student's concerns and . 

expectations, passed on to this author, and hence resulting 

in this informational Inventory. 

This instrument was then tested with one pilot 

group to assess the ease of. administration, and then 

administered to the two hundred and twenty six subjects 

used · in this study. 
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MEASUREMENT INSTRUMENT 

This Inventory (Appendix A) was originally 

designed by the author with the Inventory statements pre

taped at prescribed intervals on a cassette recorder, to 
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be played in the classroom with the students responding on 

an answer sheet to a Likert-type format. After the first 

form of administration, this procedure was revised. The 

main standard for revision was a need for timing and 

cla!ity. It was found that some classes had need for less 

time delay between statements, whereas, some classes needed 

frequent repetition and others did not. 

It was then decided that personal and custom 

application was required for each classroom, as in i~di

viduals_, personality differs, so too does each classroom 

reflect its own personality and needs. The final statement 

Inventory was then precisely the same as the original, 

except that physical administration, the reading of the 

statements, replaced the taped statements. 

The final product contained thirty-eight statements 

and one open question soliciting student written response 

and comments. Ten of the Inventory statements were 

designated to tap the students' awareness of the potential 

level of teacher~student communication within the classroom. 

The remaining twenty-seven statements were developed t9 

represent variables which would reflect classroom communi

cation, expectations and perceptions, in the areas of: 



a. Expectations .of significant others. 

b. Strident's opini6n of school and school work. 

c. Student's perception of classroom atmosphere. 

d. Student's classroom participation. 

e. Student's communication possibilities. 

f. Student's trust level an~ p~rception of teacher's 

trust level. 

g. Student's self assessment. 

Criterion Measure Classroom Communication 

Response selection for students for the following 

Inventory statements: 

A. Always 

B. Most of the time 

C. I don't know 

D. Very little 

E. Never 

17 

The statements used to examine the level · of teacher-

student classroom communications are as follows: 

2. The teacher listens to me. 

1. I listen when my teacher speaks. 

9. I understand what the teacher says. 

10. My teacher understands me when I speak. 

6 • . I miss a lot of things that the teacher says. 

14. Sometimes I just can't follow the teacher's 

directions. 

20. I can follow directions. 



32. I need to have the teacher repeat what is said. 

25. In class I have to repeat myself over ' and over, 

before I am heard. 

31. I need my work explained to me. 

variable Measures 

' This Inventory was also designed to explore other 

variables, in the following seven areas: 

1. Expectations of significant others. 

15. My parents expect me to work hard. 

7. My teacher expects me to work hard. 

2. Student's opinion . of school and school work. 

30. I am doing well in school. 

16. My biggest worry ·is my grades. 

34. School work is hard to do. 

4. Homework · is easy to do. 

23. I feel school is a big waste of . time. 

3. Student's perception of classroom atmosphere. 

19. I know what is going on in my classroom. 

17. I care what my teacher says. 

29. I never pay attention in class. 

27. I feel that I really belong in my classroom. 

22. My class is a friendly class. 

4. Student's classroom participation. 

3. I ask questions in class. 

11 . . I like to answer questions in class. 

18 . . I feel comfortable. when I speak in class. 
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5. Student's communication possibilities. 

6 . 

21. It ·is easy to talk to the teacher. 

28. I talk to the counselor about things. 

38. I talk about my plans with my teacher. 

8. I talk about my future plans with the 

counselor. 

26. I can go to the teacher with my problems. 

35. I can go -to the counselor with my problems. 

Student's trust level and :eerception of teacher's 
response level. 

12. The· teacher tells us the straight facts. 

13. I trust my teacher. 

5 • I know the teacher . trusts me. 

7. Student's self assessment. 

24. I like Jnyself. 

36. Other . students find it easy to talk to me. 

33. I talk a 16t. 

37. Other students can talk to · the teacher better 

than I can. 

POPULATION AND SA~WLE 
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Permission was granted by the Hayward Unified 

School District (Appendix B) to study the fourth, fifth, 

and sixth grade population of Palma Ceia Elementary School 

in Hayward, California. 

Hayward is located in the San Francisco Bay Area 

and enjoys its own University, California State University, 



Hayward and Chabot Community College. The geographic 

location of Hayward has promoted a residential existence, 

rather than an industrial life .. Palma Ceia Elementary 

School lies in a lower-middle income area, with no 

apartment housing feeding into the school's population. 

School population of over five hundred is considered 

rather stable, and ethnically, the community is approxi

mately 1 percent Asian, with regional representation of 

Guam and the Philippine Islands, 17 percent Black, 24 

percent of Spanish surnames, and 58 percent white. 

This Inventory sample consisted of 226 students, 

of which 102 were boys, and 124 girls. Gr~de break-

down is 73 fourth grade students, 85 fifth grade students, 

and 68 sixth grade students. 
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Prior to actual application of this study, a letter 

of this author's intent and stating the purpose of this 

Inventory (Appendix C) was presented by the principal of the 

school to each teacher, requesting his permission for this 

author to enter his classroom to administer the_Inventory. 

All teachers that were solicited, responded positively and 

appointment times were then set aside for the actual. 

application. - Inventory administration to the student 

population was preceded that same day by a small present

ation from this author, first as to how to mechanically 

respond to the answer sheet. For this purpose a placard 

model was provided with illustration. Second, as to what 

was the reason behind the Inventory, a prepared statement 



was given. 

Example: "Hi, I · am Mrs. Green, and I work ·in the 

counseling office here at the school. I have come to 

ask you for your help in an important project. I will 

be reading some statements to you and your job is to 

let me ·know how you honestly feel about what you hear 

by circling your answer on the response sheet. Here 

is an example: "I like to talk to my friends in 

21 

.class." Now, think about that for a minute, and then 

answer by telling me if you like t6 t~lk .to your 

friends in class, always, or most of the time, or you 

don't know, or very little, or never. Your responses 

are yours alone and no one will know what your answer 

is. To show you that this is the truth, don't put your 

name on the paper, only give me your grade and room 

number and if you .are a boy or girl. No one sees . your 

paper but me and I won't know your names." 

Why ~m I doing this? _To find out how all of you as 

a classroom feel about the classroom and having people 

talk to you .and listen to you. How you feel about 

yourself and others. Each class will be given back 

the results so that the teacher and the classroom will 

see how they feel as a group. Remember this is not a 

test. There is no right or wrong answer to this 

inventory, we are looking for information on how you 

as a classroom . feel." 

Administration took approximately twenty minutes, 
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allowing for both repeating of statements and requested 

rep~tition due to choice indecision. Explanations were 

provided in the light of student's exploration of self, 

emphasizing the student ' .s need to answer according to how 

he really felt ~bout the statement. If a definition was 

requested, i.e., "What's straight facts?" (#12), reply was 

information, i.e., "The teacher tells it the way it really 

is. 11 Also, because statement 29 was found to be a state

ment easily misunderstood, the time was spent in each class 

clarifying the responses in light of the question. 

Farseeing a possible problem in a bilingual 

classroom, not only did . this author sav the statements in 

English, but the statements were also translated accord

ingly into Spanish by the teacher, as an aide explained the 

response 'sheet in Spanish. This was the only teacher 

participation and in most cases the teacher remained either 

out of the room altoge~her, or placed himself in the 

background, in a non-active position. 

HYPOTHESES 

Hypotheses I, II, and III were tested on the com-

bined response of: 

Always/Most of the Time 

deleg~ted as a positive response or an avenue of 

communication. 



Very Little/Never 

delegated as a negative response or a non-avenue 

of communication. 

I don't know response is treated as a separate 

statistic. 
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Hypothesis IV is tested on the infor~ation provided 

to te~cher which keeps separate all five response areas. of 

the Inventory. 

Hypotheses · r, II and III were evaluated using the 

chi-square test with the .05 level being considered 

significant. Hypothesis IV was evaltiated on teacher 

feedback. 

Hypothesis I 

There is no significant difference between boy 

and girl response patterns in classroom coromunication, 

perceptions and expectations. 

4th grade boys versus girls 

5th grade boys versus girls 

6th grade boys versus girls 

4th grade, 5th grade and 6th grade boys versus girls 

Hypothesis II 

There is no significant difference between grade 

.level response patterns . in classroom communication, 

perceptions, and expectations. 

4th grade versus 5th grade 



4th grade versus 6th grade 

5th grade versus 6th grade 

4th grade versus 5th grade versus 6th grade 

Hypothesis III 

There is no significant differences .between 

different grade levels, boys versus boys and different 

grade levels, .girls versus girls in response patterns 

in classroom communication, perceptions, and expectations. 

4th versus 5th versus 6th grade boys 

4th versus 5th versus 6th grade girls 

Hypothesis IV 

There is no difference between actual classroom 

Inventory outcome, returned in percentiles, and teacher's 

perceived expectations as to Inventory outcome. 

STATISTICAL ANALYSIS 

24 

In Hypotheses I, II, III the chi-square test 

statistic was used to test the null hypothesis . . Acceptance 

or rejection of hypothesis was made at the .05 level of 

confidence. In Hypothesis · IV teacher's expectations were 

used to test the null hypothesis. Acceptance or rejection 

of hypothesis was determined by teacher's response to 

questionnaire (Appendix D) seeking teacher's opinions, and 

personal interviews done by this author. 
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Summary 

An Inventory wa~ designed to sample specific types 

of classroom communication, and on the bases of a pilot 

study, this Inventory was administered to two hundred and 

twenty-six elementary school students in Hayward, 

Californi~! Students were given a resporise selection of 

five different choices, to be used when a response was 

elicited to statements dealing with Classroom Communication, 

Significant Others, School, Classroom Atmosphere, Partici

pation, Trust, and Self Assessment. Hypothesis of 

differences between boys' and girls' response styles for 

the Inventory statements were examined for each different 

grade and in combinations of grades, along ·with percentile · 

examination of each grade and a ·ll grades combined. 



Chapter 4 

RESULTS 

This chapter will report the results of testing 

four hypotheses concerning the level of communication, 

expectition, and perception within the classroom as 

.experienced by the students and indicated by Inventory 

responses. 

Hypotheses I, II, and III were ·tested with thirty

eight statements, and all chi-square statistic results 

are reported in Appendix E. For the chi-square analysis, 

the responses were grouped as Always/Most of the Time 

and Very Little/Never. 

Hypothesis IV is tested by direct feedback from 

teachers, interview and opinion survey. 

Responses of "I Don't Know" were treated separately 

as percentiles (Appendix G) . 

Hypothesis I 

There is no significant difference between boy and 

girl response patterns in classroom communication, 

perceptions and expectations; 4th grade boys versus girls, 

5th grade boys versus girls, 6th grade boys versus girls, 

and 4th grade, 5th grade and 6th grade, boys versus girls. 
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4TH GRADE BOYS VERSUS GIRLS 

There was a significant difference in response 

patterns for the following statements: 

9. I understand what the teacher says. 

The response of the girls on this statement was almost 

20 to 1 ~n favor of always/most, while the response of 

the boys was only about 2 to. 1 in favor of always/most. 

This difference in the two groups is significant at 

the .02 level of significance. 

23. I feel school is a big waste of time. 

The response indicates that boys were pretty evenly 

divided, but girls were significantly at ·the .05 level 

of significance in the very little/never category. 

2 7. I feel that I really belong in my classroom. 

Girls tended to be pretty much evenly divided, . but 

boys tended toward very little/never at the .05 level 

of significance. 

5. I know the teacher trusts me. 

Boys feel less trusted than girls at the .05 level 

of significance. 

5TH GRADE BOYS VERSUS GIRLS 

There was a significant difference in the response 

patterns for the following statements: 
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1. I listen when my teacher speaks. 

The boys responded c;1lmost 18 to 1 in favor of 

always/most while the response of the girls was 

only about 3 to 1 for this option. The difference 

in the response of the two groups is significant 

at the .05 level. 

3 8. I talk about my plans with my teacher. 

The boys were pretty evenly divided, but girls most 

definitely choosing little/never at the rate of about 

6 to 1. The difference in the response of ~he two 

groups is significant at the .01 level 

24. I like myself. 

The boys liked themselves at the rate of 11 to 1 

.28 

while the girls responded in favor of this option only 

at the rate of 2 to . l. The difference in the two 

groups is significant at the .02 level. 

6TH GRADE BOYS VERSUS GIRLS 

24. I like myself. 

The boys a .lmost overwhelmingly chose always/most 

while girls were pretty evenly divided on the question. 

The diffe;r:-ence in the response of the two groups is 

significant at the .01 level. 

4TH GRADE, 5TH GRADE AND 6TH GRADE BOYS VERSUS GIRLS 

i. I listen when my teacher speaks. 

The boys' response favored always/most at the rate of 
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Hypothesis I 

Summary 

Drawing upon the differences that have become 

evident and examining these differences within the proposed 

dimensions of classroom communication, we note that the 

following statements were found significant. 

4th grade boys versus girls 

9. I understand what the teacher says. 

23~ I feel school is a big waste of time. 

27. I feel that I really belong in my 
classroom. 

5. I know the teacher trusts me. 

5th grade boys versus 9:irls 

38. I -talk about my plans with my teacher. 

24. I like myself. 

1. I listen when my te _acher speaks. 

6th grade boys versus girls 

24. I like myself. 

4th grade, 5th grade and 6th 9:rade 
boys versus girls 

23. I feel school is a big waste of time. 

24. I like myself. 

38. · I · talk about my plans with my teacher. 

1. I listen when my teacher speaks. 

.02 level 

.05 level 

.05 level 

.05 level 

.0 1 level 

.02 level . 

.05 level 

.01 level 

. 01 level 

.01 level 

.02 level 

.05 level 



Hypothesis II 

There is no significant differences between grade 

level response patterns in classroom communication, 

perception and expectations; 4th grade versus 5th grade, 

4th grade versus 6th grade, 5th grade versus 6th grade, 

and 4th grade versus 5th grade versus 6th grade. 

4TH GRADE VERSUS 5TH GRADE 

There was a significant difference in response 

· patterns for the following statements: 

1. I listen when my .teacher speaks. 

While both groups favored always/most, of the 5th 

grade students 1 out of 6 chose little/never. The 

difference between the responses of the two groups 

is significant at the .05 level . . 

25. In class I . have to repeat myself over and over 
before I am heard. 

31 

The two groups differed significantly at the .05 level. 

The 4th grade favoring always/most, while the 5th 

grade favored little/never. 

23. l feel school is a big waste of time. 

While both groups favored little/never, the 4th grade 

chose this option 2 to 1, whereas the 5th grade chose 

this option 4 to 1. The difference between the 

responses of the two groups is significant at the 

. 05 level. 



3. I ask questions in class. 

The two groups differed significantly at the .02 level 

of . significance in their response. The 4th grade 

favoring little/never, while the 5th grade favored 

always/most. 

18. I feel comfortable when I speak in class. 

The two groups differed significantly at the .01 level 

in their response. The 4th grade favoring little/ 

never, while the 5th grade favored always/most. 

21 . . It is easy to talk to the teadher. 

The two groups differed significantly at the .01 level 

in their response. The 4th grade favoring 

little/never, while the 5th grade favored always/most. 

26. I can go to the teacher with my problems. 

While the 4th grade is pretty evenly divided, 5th 

grade favored always/most at the rate of 2 to 1. 

Groups differed at the .01 level of significance. 

13. I trust my teacher. 

Both groups chose always/most, but the 5th grade 

chose always/most 6 to 1, while the 4th grad~ 

chose this option 2 to 1. The difference between 

the responses of the two groups is significant at 

the .02 level. 
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24. I like myself.

While both groups tended to choose always/most, the 

4th grade chose this option approximately 13 to 1, 

while the 5th grade chose the option 4 to 1. The two 

groups differed significantly at the .02 level in 

their response. 

4TH GP.ADE VERSUS 6TH GRADE 

There was a significant difference in response 

patterns for the following statements: 

2. The teacher listens to me.

While both grades favored always/most, the 4th grade 

chose this option less than 2 to 1, whereas the 6th 

grade chose this option 10 to 1. The difference 

between the responses of the two groups is significant 

at the .01 level. 

10. My teacher understands me when I speak.

While both grades favored always/most, the 4th grade 

chose this option less than 2 to 1, whereas the 6th 

grade chose this option 10 to 1. The difference 

between the responses of the two groups is significant 

at the .02 level. 

32. I need to have the teacher repeat what is said.

Both grades favored little/never, but 4th grade chose 

this option 2 to 1, while the 6th grade chose this 

option 10 to 1. The difference between the responses 
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of the two groups is significant at the .02 level. 

25. In class I have to repeat myself over and over 
before I am heard. 

The two groups differed significantly at the .01 level 

in their response. The 4th grade favoring always/most, 

while the 6th grade favored little/never . . 

4. Homework is easy to ~o. 

While both groups favored always/most, the 4th grade 

chose this option by less than 3 to 1, while the 

6th grade chose this option 7 to 1. The two groups 

differed significantly at the .02 level in their 

response. 

23. I feel school is a big waste of time. 

While both groups favored little/never, the 4th grade 

chose this option by a little less than 2 to 1, while 

the 6th grade chose this option by a little more 

than 4 to 1. The two groups differed significantly at 

the .05 level in their response. 

29. I never pay attention in class. 

The two groups differed significantly at the .01 level 

in their response. The 4th grade favoring always/most, 

and the 6th grade favoring little/never. 

27. I feel that I really belong in my classroom. 

The two groups differed significantly at the .01 level 



in their response. The 4th grade favoring little/ 

never, and the 6th grade favoring always/most. 

18. I feel comfortable when I speak in class. 

The two groups differed significantly at the .05 level 

in their response. The 4th grade favoring little/ 

never and the 6th favoring always/most. 

21~ It is easy to talk to the teacher. 
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The two groups differed significantly at the .01 level 

in their response. The 4th grade favoring little/never, 

and the 6th favoring always/most. 

28 . . I talk to the counselor about things. 

Both groups favored little/never, but 4th grade 

chose this option less than 2 to 1, while the 6th grade 

chose this option at least 4 to 1. The difference 

between the responses of the two groups is significant 

at the .02 level. 

26. I can go · to the teacher with my proble~s. 

The 4th grade is pretty evenly divided, but 6th grade 

favored always/most at the rate of about 2 . to 1 ~ The 

two groups differed significantly at the .02 level. 

35. I can go to the counselor with my problems. 

The two groups differed significantly at the . 01 level, 

in their ·responses . . The 4th grade favoring always/ 

most, while the 6th grade favored little/never. 
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13. I trust my teacher. 

Both groups chose always/most, but the 4th grade 

favored this option 2 to 1, whereas the 6th grade 

favored this option 5 to 1. The difference between the 

responses of the two groups is significant at the .05 

level. 

24. I like myself. 

While both groups favored always/most, the 4th grade 

chose this option 16 to 1, whereas the 6th grade chose 

this option 3 to 1. The difference between the 

response groups is significant at the .02 level. 

5TH GRADE VERSUS 6TH GRADE 

There was a significant difference in response 

patterns for the following statements: 

2. The teacher listens to me. 

While both groups favored always/most, the 5th grade 

favored this option 2 t6 1, while the 6th grade favored 

this option 10 to 1. The difference between the 

res·ponses of the two groups is significant at the . 01 

level. 

1. I listen when my teacher speaks. 

While both of the groups favored always/most, the 

5th grade did so at 6 to 1, whereas the 6th grade chose 

this option at the rate of 33 to 1. The differe.nce 

between the responses . of the two groups is significant 



at the .05 level. 

19. I know what is going on in my classroom. 

Both groups favored always/most, but the 5th grade 

chose this option 5 to 1, while the 6th grade chose 

this option 32 to 1. The differences between the 

responses of the two groups is significant at the 

. 05 level. 

29. I never pay att~ntion in class. 

The 5th grade was evenly divided, but the 6th grade 

favored little/never by the rate of over 2 to 1. 

The two groups differed significantly at the . 01 

level. 

27. I feel that I reall:t belong in my classroom. 

While both groups favored always/most, the 5th grade 

chose this option by 2 to 1, while the 6th grade 

chose this option 4 to 1. The two groups differed 

significantly at the .02 level. 

22. My class is a friendly class. 

The two groups differed significantly at the . 01 level 

in their response. The 5th grade was nearly evenly 

divided, while the . 6th grade chose the option always/ 

most 3 to · 1. 

38. r talk about my plans with my teacher. 

While both groups favored little/never, the 5th grade 
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chose this option a little more than 2 to 1, while the· 

6_th grade chose this option 6 to 1. The difference 

between the responses of the two groups is significant 

at the .05 level. 

4TH ~RADE VERSUS 5TH GRADE VEPSUS 6TH GRADE 

There was a significant difference in respon~e 

patterns for the followinq statements: 

2. The teacher listens to me. 

While all three groups favored always/most, the 6th 

grades chose this option at 10 to l; _while both the 

4th grades and the 5th grades chose this option 

approximately 2 to 1. The difference between the 

responses of the three groups is significant at the 

.01 level. 

1. I listen when my teacher speaks. 

While all three groups favored · a1ways/most, and the 

4th and 6th grade students overwhelmingly chose this 

option, we found a tendency on the 5~h grades part to 

choose little/never. The difference between the 

~esponses of the three groups is significant at the 

.. 01 level. 

10. My teacher understands me when I speak. 

· while · all three groups favored always/most, comparing 

4th, 5th and 6th grades response patterns to little/ 

never we find that 4th and 5th grade students chose 
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this option 3 to 1 over the 6th grades. The 

difference between the responses of the three groups 

is significant at the .05 level. 

32. I need to h~ve the teacher repeat what is said. 

While all three groups favored little/never, comparing 

4th, 5th, and 6th grades response patterns to always/ 

most we find that 4th and 5th grade students chose 

this option a little over 2 to 1 over the 6th grades. 

The difference between the responses of the three 

groups is significant at the .05 level. 

25. In class I have to repeat myself over and over 
before I am heard. 

While the 4th grades favored always/most by 2 to 1, 

the 5th and 6th grades favored little/never. The 5th 

grades' ratio being 3 to 2 responding for little/never 

and the 6th grades responding for little/never by 

almost 3 to 1. The difference between the responses 

of the three groups is significant at the .01 level. 

4. Homework is easy to do. 
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While all three groups favored always/most, comparing 

4th, 5th, and 6th grades response patterns, we find 

that the 4th chose this option 2 to 1, the 5th chose 

this option 3 to 1, and the 6th nearly overwhelmingly 

chose this option. The difference between the response 

of the three groups is significant at the .05 level. 



23. I feel school is a big waste of time. 

While all three groups favored little/never, comparing 

4th, 5th, and 6th response patterns to this option, we 

find that the 4th grades chose this option 2 to 1, 

the 5th grades 5 to 1, and the 6th gtades 4 to 1. 

The difference between the responses of the three 

groups is significant at the .05 level. 

19. I know what is going on in my classroom. 

While all three groups favored always/most, there was 

a tendency on the part of the .5th grades to· choose 

little/never at the rate of 3 to every 1 choice made 

by the 4th grades. The 6th grades on the other hand, 

chose little/never seldomly. The aifference between 

the responses of the three groups is significant at 

the .05 level. 

29. I never pay attention in class. 
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While the 4th and 5th grades favorec:1 always/most, with 

the 5th being very nearly evenly split, the 6th grades 

favored little/never by 3 to 1. The difference between 

the responses of the three groups is significant at the 

. 01 level. 

27. I feel that I really belonq in my classroom. 

While the 4th grades favored little/never by 3 to 2, 

the 5th and 6th grades favored always/most. The 5th 

grades chose this option by 4 to 3 an<l the 6th chose 



the same option by 4 to 1. The difference between 

the responses of the three groups is significant at 

the . 01 level. 

22 .- My class is a friendly class. 

While all groups favored always/most, the 4th grades 

chose this option approximately 3 to 2, whereas the 

5th grades were very nearly evenly split. The 6th 

grades chose this option at the rate of 4 to 1. The 

difference between the responses of the three groups 

is significant at the ~02 level. 

3. I ask questions in class. 
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The 4th grades .favored little/never by 4 to 3, while 

the 5th grades favored always/most by almost 2 to 1. 

The 6th grades while almost an even split, did slightly 

favor little/never. The difference between the 

responses of the three groups is significant at the 

. 0 5 level. 

18. I feel comfortable when I speak in class. 

While the 4th grades favored little/never by 2 to 1, 

the 5th and 6th grades -favor.ed always/most. The 

5th grades favored this option by 3 to 2, while the 

6th grades although favoring this option, was very 

nearly split. The difference between the responses 

of the three groups is significant at the .01 level. 



21. It is easy to talk to the teacher. 

The 4th grades favored the option little/never, while 

the 5th and 6th grades favored theoption always/ 

most. The difference between the responses of the 

three groups is significant at the .01 level. 

28. I talk to the counselor about thinqs. 
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While . all three grades favored the option little/never, 

the 4th and 5th grades response to always/most was 

approximately 2 to every 1 response made by the 6th 

grades. The difference between the responses of the 

three groups is significant at the .05 level. 

2 6. I can go to the teacher with my problems. 

The 4th graaes responses were very nearly split on 

the option with the majority favoring little/never, 

while the 5th and 6th granes responses clearly 

favored always/most. The difference between the 

responses of the three groups is significant at the 

. 01 level. 

35. I can go to the counselor with mv problems. 

The 4th and 5th graaes favored the option always/most, 

while the 6th grades favored little/never. The 4th 

grades chose always/most at the rate of 5 to 2, with 

the 5th grades choosing this option at the rate of 

almost 4 to 3. The 6th grades while favoring the 

little/never option did so, but only with a slight 



margin. The difference between the responses of the 

three groups is significant at the .01 level. 

13. I trust my teacher. 
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While the three . groups favorea. the option always/most, . 

the responses to little/never showed that. the 4th 

grades responded in this direction 2 times more than 

the 5th and 6th grade responses. The difference 

between the responses of the three groups is signifi

cant at ;the .02 level. 

24. I like myself. 

While· · all three groups favored always/most, the 4th 

grades almost entirely chose this response, whereas the 

5th and 6th gtades tended to respond to little/never. 

Comparing the 5th grades response tO the 4th . grades 

response for the . option little/never, we find it to be 

4 to 1. The 6th grades response to little/never 

compared to the 4th, was 3 to 1. The difference 

between the responses of the three groups is significant 

at the .02 . level. 

Hypothesis II 

Summary 

Drawing upon the differences that have become 

evident and examining these dif.ferences within the proposed 

dimensions• of classroom communication, we note that the 



following statements were found significant. 

4th grade versus 5th grade 
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18. I feel comfortable when I speak in class. ;01 level 

21. It is easy to talk to the teacher. 

26. I can go ·. to the teacher with my 

problems. 

3. I ask questions in class. 

13. I trust my teacher. 

24. I like myself. 

1. I listen when my teacher speaks. 

. 25. In class I have to repeat myself 

and . over before I am heard. 

over 

23. I feel school is a big waste of time. 

4th grade versus 6th grade 

2. The teacher listens to me. 

2 5 . . In class I have to repeat myself over 

and over bef~re I am heard. 

29. I never pay attention in class. 

27. I feel that I really belong in my 

classroom. 

21. It is easy to talk to the teacher. 

35. I can go to the counselor with my 

problems. 

10. My teacher ·understands me when I speak. 

32. I need to have the teacher repeat 

what is said. 

. 01 level 

. 01 level 

. 0 2 level 

.02 level . 

.02 level 

.05 level 

.05 level 

.05 level 

.01 level 

.01 level 

.01 level 

.01 level 

.01 level 

.01 level 

.02 ·1evel 

. 02 level 
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4 . Homework is easy to do. . 0 2 level 

28. r · talk to the counselor about things. . 0 2 level 

26. I can go to the teacher with my 

problems. . 0 2 level 

24. I like myself. . 0 2 level 

23. I feel school is a -big waste of time. . 0 5 level 

18. I feel comfortable when I speak in class. . 0 5 level 

13. I trust my teacher. . 0 5 level 

5th g:rade versus 6th grade 

2. The teacher listens to me. . 01 level 

29. I never pay attention in class. . 01 level 

22. My class is a friendly .class. . 01 level 

27. I feel that I re.ally belong in mv 

classroom. . 0 2 level 

1. I listen when my teacher speaks. • 0 5 level 

19. I know what is going on in my class room. . 0 5 level 

38. I talk about my plans with my teacher. .05 level 

4th 9:rade versus 5th grade versus 6th g:rade 

2. The teacher listens to me. . 01 level 

1. I listen when my teacher speaks. . 01 level 

25. In class I have to repeat myself over 

and over before I am heard. . 01 level 

29. I never pay attention in class. . 01 level 

27. I feel that I really belong in my 

classroom. .01 level 

18. I feel comfortable when I speak in class. .01 · 1evel 
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21. It is easy to talk to the teacher. . 01 level 

26. I can go to the teacher with my 

problems. .01 level 

35. I can go to the counselor with my 

problems. . 01 level 

22. My class is a friendly class. . 0 2 level 

13. I trust my teacher. . 0 2 level · 

24. I like myself. . 0 2 level 

10. My teacher understands me when I speak. .05 level 

32. I need to have the teacher repeat 

what is said. . 0 5 level 

4. Homework is easy to do. . O 5 level 

23. I feel school is a big waste of time. . 0 5 level 

19. I know what is going on in my classroom. . 0 5 level 

3. I ask questions in class. . 0 5 level · 

28. I talk to the counselor about things. . 0 5 level 

Hypothesis III 

There is no significant differences between 

different graae levels, boys versus boys and di~ferent 

grade levels, girls versus girls in response patterns in 

classroom communication, perceptions, and expectations. 

4th versus 5th versus 6th grade boys 

4th versus 5th versus 6th grade girls 

4TH VERSUS 5TH VERSUS 6TH GPADE BOYS 

There was a significant difference in response 

patterns for the following statements: 
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2. The teacher listens to me. 

4th grade boys by majority favored always/most, but 

this was a very close split between always/most and 

little/never, whereas the 5th and 6th grade boys chose · 

the option always/most nearly overwhelmingly. The 

difference between the responses of the groups is 

significant at the .01 level. 

9. I understand what the teacher says. 

While all · grades favored always/most as their choice, 

the 4th grade boys showed the largest tendency toward 

the . option little/never. The difference between the 

responses of the groups is significant at the .01 

level. 

10 . . My teacher understands me when I speak. 

While the three grades favored always/most, the 5th 

and 6th grade boys did so with very few exceptions. 

The 4th grade boys on the other hand while favoring 

always/most, had a tendency toward little/never. The 

difference between the .responses of the groups is · 

significant at the .05 level. 

25. In class I have to repeat myself over and over 
before I am heard~ 

While the 4th grade boys favored always/most; both the 

5th and 6th · grade boys favored the option little/never. 

The difference between the responses of the groups is 
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significant at the .02 level. 

23. I feel school ~s a big waste of time. 

While the 4th grade boys were evenly split over always/ 

most and little/never, the 5th and 6th grade boys 

favored e1e option little/never. The difference 

between the responses of the groups is significant at 

the . 05 level. 

19. I know what is going on in my classroom. 

While the majority of all grades favor~d always/most, 

the 5th grade boys showed the largest tendency toward 

little/never. The difference between the responses of 

the groups is significant at the .05 level. 

29. I never pay attention in class. 

While the 4th and 5th grade boys favored always/most, 

the 6th grade boys favored littl/never. The difference 

between the responses of the groups is significant at 

the . 01 level. 

27. I feel that I really belong in my classroom. 

While the 4th grade boys especially favored the option 

li ttl~/never, the 5th and '6th grci.de b?ys favored the 

option always/most. The difference between the 

responses . of the groups is significant at the .01 level. 

11. I like . to answer questions in class . . 

The · 4th grade boys responses almost evenly split did . 



have the majority in · the little/never option, while 

both the 5th and 6th grade boys favored the option 

of always/most. The difference between the responses 

of the groups is significant at the .02 level. 

18. I feel comfortable when I speak in class. 

The 4th grade boys favored the little/never option, 
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as did the 6th grade boys,. although the 6th grade boys, 

just barely favored this option. The 5th grade boys, 

on the other hand, clearly chose the always/most 

option. The difference between the responses of the 

groups is significant at the .02 level. 

21. It is easy to talk to the teacher. 

The 4th grade boys favored the little/never option, 

whereas both the 5th and 6th grade boys very heavily 

favored the option always/most. The difference between 

the responses of the groups is significant at the .01 

level. 

38. I talk about my plans with my teacher.· 

While the . 4th and 6th grade boys favored little/never, 

the 5th grade boys were split between always/most and 

little/never. The difference between the responses of 

the groups is significant at the .01 level. 

26. I can go to the teacher with my problems. 

While the 4th grade boys were nearly evenly split 



between always/most and little/never, the 5th and 6th 

grade boys were much in favor of the option always/ 

mos.t. The difference between the responses of the 

groups is sj.gnificant at the .02 level. 

13. I trust my teacher. 

While the 4th grade boys were nearly evenly split 

between always/most and little/never, the 5th and 6th 

giade boys were much in favor of the option always/ 

most. The difference between the responses of the 

groups is significant at the .02 level .. 

5. I know the teacher trusts me. 

The 4th grade boys favored the 6ption little/never, 

while the 5th and 6th grade boys favored the option 

always/most. The difference between the responses 

of the groups is significant at the .01 level. 

37. Oth~r students can talk to the teacher bettei than 
I can. 
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The 4th grade boys and the 6th grade boys favor the 

option of always/most, while . the 5th grade boys although 

favoring this option is very nearly evenly split, 

between always/most and little/never. The difference 

between the responses of the groups is significant at 

the .05 level. 

4TH VEP.SUS 5TH VEPSUS 6TH GP-ADE GIRLS 

There was a significant difference in response 



patterns. for the following statements: 

2. The teacher listens to me. 

While all groups favored the option always/most, 

looking at the responses to little/never, we find that 

significantly more 5th grade girl~ chose this option 

followed by the 4th grade girJ.s, and lastly the 6th 

grade girls. The difference between the responses of 

the groups is significant at . the .05 level. 

1. I listen when roy teacher speaks. 

While all groups favored the option always/most, 
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looking at the option of little/never, we find the 5th 

grade girls had a tendency to respond in this direction. 

The difference between the responses of the groups is 

significant at the .01 level. 

25. In class I have to repeat myself over and over 
before I am heard. 

The 4th grade girls favored always/most, while the 5th 

grade girls favored little/never, although being 

pretty evenly split between both options. On the 

other hand the 6th grade girls chose very heavily in 

the little/never option. The difference between the 

responses of the groups is significant at the .02 

level. 

34. School work is h~rd to do. 

The 4th graae girls were found to be nearly evenly 

a.ivided between always/most and little/never, whereas 



the 5th grade girls and the 6th grade girls were 

favoring the option of little/never. The difference 

between the responses of the groups is significant at 

the .05 level. 

4. Homework ii easv to do. 

While the three groups all favored always/most, we 

find that the 4th grade girls tended to ~espond more 

heavily in the little/never option that did the 5th 

and 6th grade girls. The difference between the 

responses of the groups is significant at the .02 

level. 

27. I feel that I really belong in my classroom. 
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While the 4th grade girls and the 5th grade girls are 

pretty evenly split between the always/most and little/ 

never option, we find that the 6th grade girls almost 

overwhelmingly have chosen always/most. The difference 

between the responses of the groups is significant at 

the - .05 level. 

21. It is easy to talk to the teacher. 

The 4th grade girls favored the option little/never, 

while both the 5th and 6th grade girls favored the 

option of always/most. The difference bet~1een the 

responses of the groups is significant at the .01 

level. 



28. I talk to the counselor about thinqs. 

While the 4'th grade girls .were pretty · evenly divided 

on the respons~ pattern of always/most and little/ 

never, we fin~ that the 5th and 6th grade girls have 

favored the option little/never. The difference 

between the responses of the groups is significant at 

the .05 level. 

35. I can go to the counselor with mv problems. 

While the 4th and 5th grade girls tended to fav6r 

always/most rather than little/never, we find that the 

6th grade girls chose little/never 3 to 2. The 

difference between the responses of the groups is 

significant at the .05 level. 

24. I like myself. 

The 4th grade girls heavily favored always/most, 

while the 5th grade girl's were 2 to 1 in. favor of 

always/most . . The . 6th grade girls were pretty evenly 

split between the option ·of always/most and_ little/ 

never . . . The difference between r~sponses of . the groups 

is significant ~t the .01 level. 

Hypothesis III 

Summary 

Drawing upon the differences that have become 

evident and examining these differences within the pro

posed dimensions of classroom communication, we note that 
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the following statements were found significant. 

4th versus 5th versus 6th grade boys 
. r 

2. The teacher listens to me. . 01 level 

9. I understand what the teacher savs. . 01 level 

29. I never pav attention in class. .01 level 

27. I feel that I really belong in my 

classroom. . 01 level 

21. It is easy to ·talk · to the teacher. . 01 level 

38. I talk about my plans with my teacher. . 01 level 

5. I know the teacher trusts me. . 01 level 

25. In class I have to repeat myself over 

and over before I am heard. . 0 2 level 

11. I like to answer questions in class. . 0 2 level 

18. I feel comfortable when I speak in class. . 0 2 level 

26. I can go to the teacher with my problem. . 0 2 level 

13. I trust my teacher. . 0 2 level 

10. My teacher understands me when I speak. ~ 05 level 

23. I feel school is a big waste of time. . 0 5 level 

19. r · know what is going on in my classroom. • OS level 

37. Other students can talk to the teacher 

better than I can. .OS level 

4th versus 5th versus 6th grade qirls 

1. I listen when my teacher speaks. . 01 level 

21. It is easy to talk to the teacher. .01 level 

24. I like myself. . 01 level 
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25. In class I have to repeat myself over and 

over before 

4 • Homework · is 

2. 'l'he teacher 

34 • School work 

I am heard. 

easy to do. 

listens to 

is hard to 

me. 

ao. 

. 0 2 level 

. 02 level 

. 05 level · 

.05 level 

27. I feel that I really belong in my 

classroom. 

2 8. I talk to the counselor ·about things . 

35. I can go to the counselor with my 

problems. 

Hypothesis IV 

.05 level 

. 05 level 

.05 level 

There is no difference between actual classroom 

Inventory outcome, returned in percentiles, and teacher's 

perceived expectations as to Inventory outcome. 

An important aim of this Inventory was to provide 

each classroom teacher with speedy and accurate feedback 

of their classroom's responses. In this light, each 

teacher was provided with his classroom's .analysis of each 

response category within one week of the initial Inventory 

administration. 

After what this writer considered. an appropriate 

time to digest the material that had been presented to the 

teachers, approximately four days to one week, informal 

interviews were conducted to gain teacher's assessment of 

the perceived results. (Teacher's statements have herein 

been reproduced to the best of this writer's ability.) 



Interview I - "I thought that the kids were really 

being frank, the Inventory itself really got 

right down to it, in some _cases it was not what 

I felt was true, but it was very good to know 

about it." 

Interview II - "To tell you the truth, I didn't even . 

look at it. I g~ess I should have looked through 

it, but well, I just didn't have the time." 

Interview III - "This gave me a look into what is 

going on, I won't say I am happy about it, but 

what I really .think .is that this is needed twice 

a year. We should. have this much earlier in the 

year and then a9ain near the end to see what has 

changed or what we feel we have changed." · 

Interview IV - "Yes, the response was just as I 

expected, it was accurate feelings." 

Interview V - "I feel this is a really good instrument 

for information. I was really surprised about the 

low class feelings about friendliness. That was 

a real surprise." 

Interview VI - "I see .that the same group of students 

that I have in class, you know which ones I mean, 

coming up on the Inventory as a negative block of 

answers. I'm really unhappy about that block of 

students. This Inventory sure traced the trouble 

from reality into the data." 
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Interview VII - "Sure it was useful, I read the whole 

results to the class, and.it's on the board so that 

the kids can go over and take a good look. They 

had a good talk deciding if it was accurate or not. 

I seem to feel that it was, but they wanted to 

change a few things here and there." 

Interview VIII - Interview IX - Combined - "You know 

we have an unusual situation here, how are you sure 

they were talking about me as a teacher, or were 

the kids really thinking about the afternoon 

teacher that comes in? I can't comment on the 

results because I really am not sure how I feel 

about them. We compared the results, and I feel 

we have to take situation into accounts, you know, 

what happened the day before, what's planned for 

tomorrow. I really feel that the outcome had been 

colored by these things." (Second person - "I'll 

write you how I feel when I get a chance.") 

Interview X - "The whole thing was pretty much as I 

expected .... Although I just don't quite know 

what to do with it, all this information, I mean. 

I guess if I had found something that really upset 

me, I would do something, but I was just as I said 

be fore, it was expected." 

After the interviews were over, and deeming that 

privately. gained information can be quite different if face 
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to face interviewing is eliminated, a questionnaire 

· (Appendix D) with a self-addressed envelope and stamp was 

placed in each teacher's mail box. Out of ten possible 

teacher replies, three were returned and are herein stated. 

1. Was the information considered by you as useful? 

1st Peply: "lrn insight into the thinking and 

feelings of the students. I felt that a few 

of the responses weren't valid, but the 

majority gave a ~ood overall feeling of the 

clctss." 

2nd Peply: "Yes, it 9ave me information about my 

class as a whole regarding their feelings and 

opinions about their school situation." 

3rd Reply: "The Inventory aid show trends in 

student's feelings toward himself and others.,.· 

2. Did you consider the information valuable? · 

ls t Reply: "Yes, because several questions related 

what was liked, what was disliked. It ex

pressed specific areas, and many responded to 

their strengths and weaknesses." 

2nd Reply: "Yes, in an introspective light as well 
I 

as for general and specific information on ~hat 

is happening in my class." 

3rd Peply: "It more or less confirmed what I 

already knew." 



3. What was your overall impression? 

1st Reply: "It was a good Inventory, one of the 

most probing and comprehensive." 

2nd Reply: ".Favorable, mostly that the majority 

of the kids are fair and feel the situation 

here is fair and welcoming." 

3rd Reply: · "In a situation like the one in my 

room, I feel th.at it gave the children a 

chance to write their negative feelings." 

4. Were the results what you expected? 

1st Reply: "Yes, although some of the questions 

answered seemed to express the mood of the 

students at that given moment. II 

2nd Reply: "Yes, pretty much so. II 

3rd Reply: "Yes." 

Percentile Summary 

As this Inventory was deemed useful and informa

tional and not to promote comparison between classrooms, 

each classroom is not separately published here, but 

instead each is grouped into it's . grade levels and again 

into the overall totals. These results are generally 

examined below to give the reader an overview of how the 

fourth, fifth, and sixth grade students responded, 

percentile-wise to the Inventory. 

Appendix F.) 

(For greater detail see 
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Fourth - Fifth - Sixth Grades N=226 

CLASSROOM COMMUNICATION 

Statement: 

2. The teacher listens to me. 

1. I listen when my teacher speaks 

9. I understand what my teacher says. 

Always/ 
Most 

66.4% 

89.8% 

88.0% 

10. My teacher understands me when I speak. 68.6% 

6. I miss a lot of things that the 

teacher says. 

14. Sometimes I just can't follow the 

teacher's directions. 

20. I can follow directions. 

32. I need to have the teacher repeat 

what is said. 

25. In class I have to repeat myself over 

and over before I am heard. 

31. I need my work explained to me. 

EXPECTATIONS OF SIGNIFICANT OTHEBS. 

15. My parents expect me to work hard. 

7. My teacher expects me to work hard. 

STUDENT'S OPINIO~ OF SCHOOL AND SCHOOL WORK 

30. I am doing well in school. 

16. My biggest worry is my grades. 

34. School work is hard to do. 

28.3% 

31. 4% 

90.7% 

23.8% 

40.2% 

43.4% 

97.0% 

92.0% 

69.9% 

76.9% 

32.3% 
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Little/ 
Never 

24.3% 

8.0% 

10.2% 

15.9% 

60.7% 

54.0% 

5.3% 

69.0% 

51.3% 

50.8% 

1.3% 

3 .1% 

5.3% 

21.2% 

56. 7% 



Statement: 

4. Homework is easy to do. 

23. I feel school is a big waste of time. 

Always/ 
Most 

64.6% 

21. 7% 

STUDENT'S PERCEPTIONS OF CLASSROOM ATMOSPHEPE 

19. I know what is going on in my class-

room. 

17. I care what my teacher says. 

29. I never pay attention in class. 

27. I feel that I really belong in my 

classro_om. 

22. My class is a friendly class. 

STUDENT'S CLASSROOM PARTICIPATION 

3. I ask questions in class. 

11. I like to answer questions in class. 

18. I feel comfortable when I speak in 

class. 

STUDENT'S COMMUNICATION POSSIBlLITIES 

21. It is easy to talk to the teacher. 

· 2 8. I talk to the counselor about things. 

38. I talk about my plans with my teacher. 

8. I talk about my future plans with 

-the counselor. 

26. I can go to the teacher with my 

problems. 

86.2% 

86.3% 

39.9% 

50.4% 

56.2% 

50.0% 

59. 8% 

44.3% 

61.0% 

27.0% 

19.9%. 

12. 4% . 

54.5% 
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Little/ 
Never 

19.0% 

71.7% 

9.7% 

5.8% 

47.3% 

34.1% 

31.9% 

46.0% 

36.7% 

44.7% 

30.4% 

67.7% 

73.1% 

81.9% 

35.4% 



Statement: 

35. I can go to the counselor with my 

problems. 

STUDENT'S TRUST LEVEL AND PERCEPTION 
RESPONSE LEVEL 

12. The teacher tells us the straight 

facts. 

13. I trust my teacher. 

5 . I know the teacher trusts me. 

STUDENT'S SELF ASSESSMENT 

24. I like myself. 

OF 

36. Other students find it easy to talk 

to me. 

33. I talk a lot. 

37. Other students can talk to the 

teacher better than I can. 

"I Don't Know" Responses 

Always/ 
~iost 

49.5% 

TEACHER'S 

70.8% 

72 .1% 

52.2% 

73.0% 

59.3% 

44.3% 

52.2% 
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Little/ 
Never 

34.9% 

14.6% 

19.0% 

21.2% 

14.1% 

14.2% 

47.4% 

20.8% 

As part of the Inventory choice in response patterns 

the students were given the opportunity to choose or not to 

choose the response "I don't know." Feeling that the 

privilege of indecision, or no decision should be recorded, 

so that its statistic might be examined, the author treats 

the following percentile responses as an integral part of 

the student's life in his or her classroom. 

For greater ease of reading, the following 
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statements have been placed in order according to the 

decending amount of percentile rank for each response given 

an "I don't know11 choice. 

Statement: 

Fourth - Fifth - Sixth Grade 
"I Don't Know" Pesponses N=226 

37. Other students can talk to the teacher 

better than I can. 

5. I know the teacher trusts me. 

36. Other students find it easy to talk to me. 

30; I am doing well in school. 

4. Homework is easy to do. 

27. I feel that I really belong in my classroom. 

10. My teacher understands me when I speak. 

35. I can go to the counselor with my problems. 

14. Sometimes I just can't follow .the teacher's 

directions. 

12. The teacher tells us the straight facts. 

29. I never pay attention · in class. 

24. I like myself. 

22. My class is a friendly class. 

34. School work is hard to do. 

18. I feel comfortable · when I speak in class. 

6. · I miss a lot of things that the teacher says. 

26. I can go to the teacher with my problems. 

Tota1 
Percent 

Chosen 

27.0% 

26.5% 

26.5% 

24.8% 

16.4% 

15.5% 

15.5% 

15.5% 

14.6% 

14.6% 

12.8% 

12.8% 

11.9% 

11.1% 

11.1% 

11.1% 

10.2% 



· statement: 

2. The teacher iistens to me. 

13. I trust my teacher. 

33. I talk a lot. 

25. In class I have to repeat myself over and 
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Total 
Percent 

Chosen 

9.3% 

8.8% 

over before I am heard. 8.4% 

17. I care what my teacher says. 8. 0% 

21. It is easy to talk to the teacher. · 7.5% 

32. I need to . have the teacher repeat what is said. 7.1% 

38. I talk about my plans with my teacher. 7 .1% 

23. I feel school is a big waste of time~ £.6% 

31. I need my work explained to me. 5.8% 

8. I talk about my future plans with the counselor. 5.8% 

28. I talk to the counselor about things. 5. 3% 

7. My teacher expects me to work hard. 4.9% 

19. I know what is going on in my classroom. · 4. 0% 

3. I ask questions in class. 4 .0% 

20. I can follow directions. 4. 0 % 

11. I like to answer 

1. I listen when my 

16. My biggest worry 

15. My parents expect 

9 • I understand what 

questions in class. 

teacher speaks. 

is my grades. 

me to work hard. 

the teacher says. 

3.5% 

2.2% 

1.8% , 

1.8% 

1.8% 
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"I Don't Know" Summary · 

Examination then, of the total percent that · "I 

Don·' t Know" has been chosen by students reveal a range from 

27% to 1.8%. (For more detail.ed breakdown, see Appendix G) • 

Let us now examine these statistics in another 

light, within the dimensions of classroom communication. 

CLASSROOM COMMUNICATION 

Statement: 

2. The teacher listens to me. 

1. I listen when my teacher speaks. 

9. I understand what the teacher says. 

10. My teacher understands me when I speak. 

6. I miss a lot of things that the teacher says. 

14. Sometimes I just can't follow the teacher's 

"I Don't 
Know" % 

9.3% 

2. 2% . 

1.8% 

15.5% 

11.1% 

directions. 14.6% 

20. I can follow directions. 4.0% 

32. I need to have the teacher repeat what is said. 7.1% 

25. In class I have to repeat myself over and 

over before I am heard. 

31. I need my work explained to me. 

EXPECTATIONS OF SIGNIFICANT OTHERS 

15. My parents expect me to work hard. 

7. My teacher expects me to work hard. 

8.4% 

5.8% 

1.8% 

4.9% 
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STUDENT'S OPINION OF SCHOOL AND SCHOOL WOFK 

Statement: 
"I Don't 
Know" % 

30. I am doing well in school. 

16. My biggest worry is my grades. 

34. School work is hard to do. 

4. Homework is easy to do. 

23. I feel school is a big waste of time. 

STUDENT'S PERCEPTION OF CLASSROOM ATMOSPHERE 

19. I know what is going on in my classroom. 

17. I care what my teacher says. 

29. I never pay attention irt class. 

27. I feel that I really belong in my classroom. 

22. My class is a friendly class. 

STUDENT'S CL.ll.SSROOM PARTICIPATION 

3. I ask questions in class. 

11. I like to answer questions in class. · 

18. I feel comfortq.ble when I speak in class. 

STUDENT'S COMMUNICATION POSSIBILITIES 

24.8% 

1.8% 

11.1% 

16.4% 

6.6% 

4.0% 

8.0% 

12.8% 

15.5% 

11.9% 

4 • 0 % 

3.5% 

11.1% 

21. It is easy to talk to the teacher. 7.5% 

28. I talk to the counselor about things. 5.3% 

3 8. I talk about my plans with my teacher. 7 .1% 

8. I talk about my .future plans with the counselor. 5. 8% 

26. I can go to the teacher with my problems. 10.2% 

35. I can go to the counselor with my problems. 15. 5% 



67 

STUDENT'S TRUST LEVEL J\ND PERCEPTION OF TEACHER'S LEVEL 

Statement: 
"I Don't 
Know" % 

12. The teacher tells us the straight facts. 

13. I trust my teacher. 

5. I know the teacher trusts me. · 

STUDENT'S SELF J\SSESS.M.ENT 

24. I like myself. 

36. Other students find it easy to talk to me. 

33 . . I talk a lot. 

37. Other students can talk to the teacher 

better than I can. 

STUDENT COMMENTS 

14.6% 

8.8% 

26.5% 

12.8% 

26. 5% 

8.4% 

27.0% 

In keeping with the aim of classroom communication, 

during the administration of this Inventory, students were 

encouraged to ask questions and make comments. (Inventory 

Question #39). These comments and remarks are herein 

reported according to grade level, spelling has not been 

changed, and grammar is le ft in tact, or ou t-of--tact, as the 

case may be. B or G following a number denotes Boy or 

Girl responding. 

SB It was fun, what is this for? 

4B What are you mastering in, and what is this for, and 

this was fun. 

4G I feel very honest about it. 



4G How come you are asking these questions? 

SB I think that this is very good~ Thank ·you. 

SG O.K. 

6G I think this is · a very good project. .I think you are 

a very nice person to care how we feel. 

6B I think this is important~ 

6B It was fun. 

6B This was a Very fun test. 

6B I like this school and everybody in it. 

6B I think that the quiz . is very useful for whatever you 

use it for. 

68 

6B Will you give this paper to the teacher if do it's o .k. 

with me. 

6G No thank you, no comment. 

6G How come you gave us this test? And how come you have 

to be so honest? 

SG Why did we do this? Anyway it was fun. Will you find 

out who wrote this, good-buy. 

SG I do not like this school because of to much . fighting. 

SG What is this sheet of paper for and wh~t does; it. go for 

or to? Thank you, unknown. 

SB I think conceler help is fantastic. 

5B On nirnber 22, I mean yes. 

5G I feel I'm barest going to the counselor, I never went 

there! My class scares me. 

5G Why did I do this? 

4B I hat mi tesacher. 



4B I want a new teacher. 

SG I didn't like to answer some of the questions!!!!! 

4G This was o.k. 
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4G I like it took something out of me and now i fill good. 

4G I really don't want to fill that she is sometimes nice 

and sometimes mean tha's why I hate her, because she 

hates me that's what I thing all I want is anew 

teacher, write now? 

4G The questions I ancered are true I mean it to. 

4G The teacher is very mad at times but since we told 

we hope she gets fired. ----'--
4G I do not like the teacher she is a grouch and pan in i 

hate the teacher and she is a pig and she try to make 

is cry. 

SG You go to the counsuler and expect to talk and she get 

mad and yells at the right people. The teacher com

plans about my mouth she says its big. 

5G Pretty Good 

SB I did not want to do it. 

6G My teacher talks two different languages, I can 

understand english and i can understand very little 

spanish. 

4G We never get to go becaus~ our teacher is tight. Our 

teacher is all disagreening and then when someone says 

something about it he backs out. I really want to get 

out of this class. 



SG I like the test because it really gives me a chance to 

aneser a lot of things when people ask yGu those 

questions you reallv cant answer. 

5G no no no no no 

SB I thank in is good. 

6B I don't want to do any writing. 

6B Soul power, you got it I got it, see you later. 

4G Are you going to show the teacher. 

4G I like -what I wrote. 

4G Will I get in trouble for saying bad things. 

4G I don't like my class, they call me names, they call 

me and get in my bisnise 

Student Comments Summary 

All duplications were not repeated. There was a 

grand total of 8.1 comments received out of a total of 

· 226 . that took this Inventory. _Further .breakdown of the 

81 responses points out respondants at the following 

levels: 

4th boys = 8 

4th girls = 20 

. 5th boys = 11 

5th girls= 15 

6th ooys = 19 

6th girls = 8 
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Chapter 5 

SUMMARY, CONCLUSIONS, CONJP.CTURE 

This study was an attempt first, to provide the 

classroom teachers with their own students' classroom 

communication patterns, perceptions and expectations, in 

the hop~s that this information would be deemed useful 

and set to work expanding the personal communication 

p~tterns of teacher and students within the classroom. 

Second, the information that was gained through this 

Inventory would .be examined through the differences found 

in boy-girl patterns and tot~l percentile patterns. 

This author found through the use of the Educa

tional Resources Information Center at Indiana University, 

and extensive library research, that the current literature 

on classroom communication is almost totally devoid of 

informational studies that have be.en undertaken using the 

direct method of asking the students how they perceive 

their teacher and their classroom situation. 

For the current study 226 fourth, fifth, and sixth 

grade students responded to the Inventory which was devised 

by this author. The Inventory was designed to tap assorted 

areas of classroom life, identifying areas in classroom 
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communication, teacher and parent expectations, opinions 

of ~chool and school· work, classroom atmosphere, partici~ 

pation, communication possibilities, trust, and self 

assessment. 

HYPOTHESIS .I 

For Hypothesis I, it was found that fourth grade 

boys and girls differ significantly in ·understanding what 

the teacher . says, feeling school is a big waste of time, 

belonging in the classroom, and knowing if the teacher 

trusts them. 

Fifth grade boys _and girls differ in talking . about 

their plans with the teacher, liking themselves and 

listening when the teacher speaks. 

Sixth grade boys and girls differ only in the 

dimension of liking themselves. 
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Looking at these statistics, it appears that as 'the 

students achieve higher grade levels, the less boys and 

girls differ in their responses to the statements. 

Summary 

When we examine the combined grades of fourth, 

fifth, and sixth boys versus girls, we find that four 

significant differences remain; feeling school is a big 

waste of time, liking themselves, talking about plans with 

the teacher, and listening when my teacher speaks. These 

four differences that remained are in _the classroom · 



dimensions that have been stipulated as Student's Opinion 

of School and School work, · Self Assessment, Perceived 

Communication Possibilities, and actual Classroom Communi

cation. 

HYPOTHESIS II 

For Hypothesis II, it was found that there was a 

significant difference in how different grade levels 

responded to the Inventory statements. It was found that 

in all the examined grade levels, four~h versus fifth,. 

fourth versus sixth, and fifth versus sixth, differences 

were in the cornmunicationdimensions of; Classroom 

Communication and Student's Communication Possibilities. 

Only in the fifth versus sixth grade was there no 

significant ~ifferen~e found in the areas of Student's 
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Self Assessment, Trust Level and Perception of Teacher's 

Response Level, Classroom Participatjon, and Student's 

Opinion of School and School Work, whereas, in the other 

grade combination of fourth versus fifth, and fourth versus 

sixth, these differences were evident. 

Looking at the fourth versus the fifth grade levels, 

we find that only here there was found no significant 

difference in the area of Perception of Classroom Atmosphere, 

whereas this difference was evident in the other grade 

level combinations of fourth versus sixth, and fifth versus 

sixth. 

The only area that was found to have no significant 



differences was the area of Student's Expectations of 

Significant - Others. 

In looking at the grade level differences iri 

sheer number of significant differences in statements, 

we •find that . fourth grade versus sixth grade ·had the 

largest number of statements with significant differences, 

with fourth grade versus fifth second, and fifth versus 

six_th last. Looking then at these statistics in light of 

sheer number, it appears that differences decrease at 

grade levels as the gtade levels become higher. 

Summary 

When we examine the three grade levels in fourth 

versus fifth versus sixth grade, we find that certain 

significant differences remain. These differences will 

now be examined through the stipulated dimensions on 

communication. The first area that showed differences 

was Classroom Communication; dealing with teacher 

listening patterns, student's listening patterns, teacher 

understandihg, need for teacher's repetition o~ what was 

said, and student's repeating to be he~rd. 
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In Student's Opiniori of School and School Work, we 

find a difference in difficulty of homework and feelings of 

school being a big waste of time. 

When looking in the area of Student's Perceptions 

of Classroom Atmosphere, we find significant differences 

in knowing what is going on in the classroom, paying 



attention, belonging in the classroom and feeling that the 

class is a friendly class. 

In the area of Student's Classroom Participation, 

we find significant differences in asking questions, and 

feeling comfortable when speaking in class. 

Looking at Student Communication Pos~ibilities, 

significant differerices were found in talking to teacher, 

talking to the 6ounselor, going to the teacher with 

problems, and going to the counselor with problems. 
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In Student's Trust Level and Perception of Teacher's 

Response Level, a significant difference was found in 

trusting the teacher. 

Looking at Student's Self Assessment, we find a 

significant difference in liking themselves. 

HYPOTHESIS III 

For Hypothesis III, it was found that at different 

grade levels, boys versus boys, . girls . versus girls, 

significant differences do exist in response patterns to 

Inventory statements. 

For fourth versus fifth versus sixth grade boys, 

differences appeared in the areas of Classroom Communi

cation for teacher's listening, teacher's understanding, 

student's understanding of what the teacher says, and the 

student's need to repeat himself to be heard. 

In the area of Student's Opinions a significant 

difference remains in feeling school is a big waste of .time. 



Dealing with Classroom Atmosphere, significant 

differences remain among boys as to knowing what is going 

on in the classroom, and paying attention in class. 

Student's Classroom Participation showed signifi

cant differences in answering questions and in feeling 

comfortable when speaking in class. 

Significant differences remain in Student's 

Communication Possibilities. in the areas of finding it 

easy to talk to the teacher, talking about plans w±th the 

teacher and bringing problems to the teacher. 

In areas· of Student's Trust Level, differences 

were found in trusting the teacher and knowing the teacher 

trusts the student. 

In Self Assessment, significant difference was 

found in the area of feeling that other students can talk 

to the teacher better than the student can. 

For fourth, fifth, and sixth grade girls, 

differences appear in the area of Classroom Communication, 

in listening to the teacher, the teacher listening to the 

student, and the student's need to repeat herself. 

Significant differences were found in the area of 

Student's Opinion of School and School Work.in feeling 

school work is hard to do and that homework .is easy to do. 

In the area of Student's Perception of Classroom 

Atmosphere, a significant difference was found in •the 

feeling of really belonging in the classroom. 
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Looking at Student Communication Possibilities, 

differences were found in how the students £ind it easy 

or not to talk to the teacher, talking to the counselor 

and going to the counselor with , problems. 

Significant differences was noted in the area of 

Student's Self Assessment, in the statement of th~ 

student liking herself. 

Summary 

In comparing the two groups, boys and girls, we 

find that the boys had a greater number of statements 

that produced significant differences. Or in other terms, 

the boys tended to disagree at different grade levels as 

to choice of responses for more statements than the girls. 

What then was agreed upon? Examination, of those state

ments, that were deemed significant both by boys and girls 

at the fourth versus fifth versus sixth grade level show 

. agreement for; ease of talking to the teacher, student's 

repeating self, teacher listening, and belonging in the 

classroom. (Statements 21, 25, 2, and 27 respectively). 

HYPOTHESIS IV 
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For Hypothesis IV, teacher's perceived expectations 

as to Inventory outcome, each interview is calculated as 

either pro--as expected, or con--not as expected. 

Interview I - Con ( "not what I felt was true. 11 ) 

Interview II - . Con ( 11 didn't have the time. fl) 



Interview · III 

Interview IV 

Interview V 

- Con 

- Pro 

- Con 

("won't say I'm happy about it.") 

("just as I expected.") 

( "rea11y surprised about ... II) 
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Interview VI - Pro ( 11 really· traced the trouble . . 11 ) 

Interview 

Interview 

Interview 

Interview 

VII - Pro · ( "I seem to · feel that it was . ") 

VIII - Con ( "can ' t comment , not sure . ") 

IX - Con ( "when I · get a chance . . . 11 ) 

X - Pro · ( "pretty much as T expected. 11 ) . 

Under this ranking order, four definite pro's, as 

expected--were calculated, the six remaining being 

considered con's, the results of the Inventory being not 

as expected. Under the con's were placed .all answers which 

were seen by this author as noncommi.tted answers, 

references to lack of time, or interest. 

With this hypothesis then, 60% or 6 of the teachers 

felt that the Inventory provided unexpected information, 

whereas 40% or 4 felt that Inventory accu~ately reflected 

their perceptions of how their class would respond . to the 

statements. As further reference to teacher's expectations, 

the three replies to the anonymous inquiry are considered 

to be all pro's, or as expected. 

PERCENTILE EXAMINATION 

The responses to the Inventory statements were 

empirically examined percentage wise as an aid to under

standing the dynamics taking place in the classrooms as 

perceived by the total fourth, fifth, and sixth grades. 
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In the area of Classroom Communication results 

indicate that while the teacher's method of cornrnunica ting 

to the students is deemed effective, · the students do not 

feel that this is a reciprocal process, as they perceive 

the teachei does not listen to, or unders~and them to the 

degree that they listen to and understand the teacher . . 

Students do overwhelmingly believe they can take directions 

and most feel they miss little of what the teacher says, 

although, in the area of directions, we find student 

response to the understanding of teacher's directions 

becoming a little more .negative, while showing a · rising 

positive need to have school wotk explained. While class

room communication . certainly is listening, understanding, 

and taking directions, a need appeared for the students; 

in the form of verbal repetition. Students responded to 

this area, presenting clues to a possible communication 

problem, in that, students felt a tendency toward having 

to . repeat themselves over and over in class before they 

are heard, although it is not .as deeply felt by students 

that the teacher has to repeat to be heard. 

Looking at Expectations of Significant Otheis, we 

find among the students a very high agreement for both 

teacher and parent in expecting the stud~nt to work hard. 

In - responses to Student's Opinion of School and 

School Work, there was a significant amount ·of agreement 

that school was not a big waste of time, homework and 



school work was easy to do, with grades being their main 

concern. It is interes~ing to note while a good amount 

of students felt that they were doing well in school, many 

students chose an "I don't know" response, indicating to 

this author a possible non-communication area. 

Dealing with Student's Perceptions of Classroom 

Atmosphere, a large percentage of students felt they know 

what is going on in the classroom, and do care what the 

teacher says, but, only approximately one half of the 

students felt they belonged in the classroom, and that 

their class is a friendly class. Students responding to 

never payirig attention in class, may have~ despite this 

author's reexplaining, found this statement ambiguous, 

80 

and therefore, the statistics given for this statement 

should be examined carefully. The results can be described 

as approximately 50-50 with heavier concentration in the 

area of students paying attention. 

Student Participation in the Classroom, as far as 

asking questions and feeling comfortable ~,hen they speak 

in class can be seen as pretty evenly divided, with a 

heavier positive concentration on answering questions. 

Perhaps this can be termed as feeling more comfortable 

with non-initiating communication. 

Looking at the School Environment for Communication 

Possibilities, brought about interesting results in that, 

by and large, students do not find it easy to talk to the 

teacher, · and the counselor, nor do they . talk much about 



theii future plans with the teacher or couns~lor, .whereas, 

approximately half of the students felt that they cbuld 

go to the teacher and counselor if they had problems. 

When the Student's Trust Level and Percetved 

Teacher's Pesponse r~vel, is examined, we see th~ students 

feeling mo$tly that the teacher tells the straight facts, 

and they do trust the te~cher, but only.~pproximately half 

of the students felt that the teache·r trus.ts them. 

Student's Self Assessment of how much they liked 

themselves, was 70% positive, but of interest is the 

some 13% who just didn't khow. It was also felt that 

other students find ·it easier to talk to the student in 

question, but again with a large "I don't know" of 27%. 

Around half of the students felt that some other student 

could talk to the teacher better than they could, .with the 

responses to the student . himself talking ·a ·lot being 

pretty evenly divided between both negative and positive 

direction. 

"I DON'T KNOW" 

At this time it would be appropriate to comment on 

the higher percentage of "I don't know" responses, the . 

division being arbitrarily set by this author as approxi

mately 10% or more -of all the students responding. Within 

the dimension of Classroom Communication, students express 

increased indecision in statements on missing a communi

cation for the teacher, following the t~acher 1 s directions 
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and having the teacher understand what they say. 

Increased indecision in Student Opinion of School 

and School Work appeared in school work being hard, 

homework being easy, in part perhaps due to some classes 

not having rigular assignments and topped off by 24.8% 

not knowing how they are doing in school. 
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Indecision in Classroom Atmosphere, arose in paying 

attention, the class being friendly, and the feeling of 

really belonging in the classroom. 

Classroom Participation brought out an indecision 

•area in how students feel when they speak in class. 

Environmental Possibilities of Communication 

examined in light of "I don't know" responses, raise 

indecision in areas of going to the teacher. and the 

counselor with a problem. 

Indecision in Student's Trust Level and Perception 

of Teacher's Level, falls in the ar~as of the teacher 

telling straight facts, and with 26.5 % responding to not 

knowing if the teacher trusts them. 

Student's Self Assessment found indecision in the 

student's responding to liking themselves. When responding 

to other students talking to them, and other students talk

ing to the teacher, we find the "I don't know" responses 

of 26.5% an~ 27.0% respectively. 

In this .particular instance, Self Assessment as a 

dimension brought considerable "I don't know" answers, 

compared to other variable groups. In general, a breakdown 



of these responses, Appendix G, provides the reader with 

the conclusion, that in most cases, the girls responded 

to the statements with an overall higher percentage of 

"I don't know" responses than the boys. Exceptions were 

in teacher understanding, feeling comfortable in class, 

missing what the teacher says, teacher listening to the 

student, trusting the teacher, and repeating td be heard. 

Boys were higher in percentage but not by a great margin. 

Looking at margin of separation between boy and 

girl responses, brings an outstanding difference of 

response using lfI don't know" in statement #37., Other 

students can talk to the teacher better than I can., with 

the boys responding 17.6% and the girls, 34.7%. The next 

greatest separation is statement #36., Other students find 

it easy to talk to me, with boys responding 18.6% and 

girls, 33.1%. Lastly, we find statement #24., I like 

myself., with the boys responding 4.9% and the girls, 

19.4%. All other responses of "I don't know" fall below 

this range of difference between boys and girls. 

What this seems to point to then, is that boys 

have less indecision as to liking themselves, along with 

feeling others can talk to them, and being able to talk 

to the teacher than girls do in this particular sample. 

CONJECTURE 

This author, having conducted an "in-house" 

informational Inventory, one which presents useful 
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information to those immediate principals involved, feels 

that this Inventory was of benefit. Due to t;.he nature and 

openness of this Inventory, and perhaps to the delicateness 

of some of the statements, each classroom's separate out

come was held in confidence, as the main aim of this 

Inventory was to provide each teacher with his immediate 

class's feelings, perceptions and communication patterns, 

and not to promote ill will or make the claim of exampling 

one teacher's personality and teaching methods over 

another's. 

Every step of this study was carefully designed to 

cultivate receptivity and good-will for future studies, or 

inventories, with concerned thoughts for those who may wish 

to follow or enlarge upon my example at Palma Ceia, or 

other el~mentary schools. 

As agreed then, each teacher received separate 

percentages and the principal of the school received grade 

totals and combined totals as exampled in th.e Appendix. 

Previously this author stated that the ~nveritory 

itself arose from a perceived student's need, which became 

evident while working at the school in the capacity of 

counselor-intern, and in reality it is felt that this 

Inventory's results do bear out this contention. Students, 

as exampled by the outcome of the dimension, Classroom 

Communication, do not feel that student-teacher lines of 

communication are kept as open when the student is doing 



the initiating. School work statements bring implications 

of grade concern, yet certainly one of the highest re

sponses received for indecision was in not knowing how the 

student was doing in school. It should be mentioned, 
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that this Inventory was not given just before or just after 

a report card period. 

In speaking with teachers over the months, perhaps 

one of the more potent areas that came to light was the 

amount of feelings express~d by the students as to their 

not feeling that they belonged in their classroom, and 

going hand in hand with that, is the little amount of 

friendliness attributed to the class itself. 

For this author personally, the area of Communi

cation Possibilities, brought about some sharp enlighten

ment. Who are the students talking with? When students 

have pr'oblems or just want to talk, if only half of the 

students can go to the teacher, does the other half go 

to the counseling staff? Personal experience leads me 

to say, probably yes, but then this Inventory has not 

me?,sured this, so I can only conclude, I don't know. 

Statements that did firm up a non-communication area, 

showed that certainly students are mostly not discussing 

future plans with either the teacher or the counseling 

staff. Perhaps the answer to .many communication problems, 

lays in the students' response to the trust level that they 

feel exists between• the teacher and themselves. Approxi

mately half of the whole fourth, fifth and sixth grades 



feel that their teacher does not trust them. This not 

only has communication implication, . but personal behavior 

tendencies as anyone who has loved, taught, and counseled 

children, can certainly attest to. 
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As a counselor I have great concern for the 

students who responded in the indecisive or negative 

direction when it came to liking one's self. Some 33.5% of 

the students have questions as to their self image. This 

is a dramatic statistic and should be dealt with immediately 

through programs that enhance self image. Self image was 

again detailed, in how others perceive student's communi

cation availability, as 33.1% of the students do not know 

if they are easy to talk to, with approximately half of 

the students feeling that other students can talk to the 

teacher better th~n the student can. 

Examination of differences of boys and girls and 

at grade levels, further point out ana detail the areas 

of concern. Differences are of course natural and expected, 

maturity and educational experience lending its design 

to the overall outcome. What then; can this author express 

as conclusions? Significant areas have become apparent 

and in general an overview of the statements which produced 

the greater total number of differences at high levels of 

significance speaks to dimensions of Classroom Communi

cation in the areas of teacher and stu.dent listening 

patterns, teacher and student understanding what is said, 
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and teacher and itudent having to repeat to be heard. In 

Opinions of School, differences were apparent in feeling 

school was a big waste of time and in the classroom, 

knowing what is going on, and belonging, plus friendliness 

in the clas~room. Areas of trust and talking, planning, 

and liking oneself all came together to express differences 

that can be examined as communication or non-communication 

patterns. 

In conclusion, this Inventory has provided the 

communication patterns of 226 students, reduced to subsets 

of grades and genders. The actual results have been dealt 

with impartially and as much as humanly possible, 

accurately. The ultimate results, are something that this 

author will never be able to measure, as the aim of the 

Inventory was to provide informative feedback fot teachers 

as to their students' perceptions and expectations, leading 

to a more effective classroom communication. This is not 

directly measurable from the information gained in this 

study. This Inventory has touched ten teachers, one 

principal, two counselors, and 226 · students, and because of 

this, this author feels that this endeavor has been worth

while. 

It is this writer's sincere hope that others will 

use and improve upon this study, seeing it as a stepping 

stone toward further student-teacher communication investi

gations. It is most deeply felt by this writer that this 

area most assuredly could use more accurate and intensive 



examination. An effective use of an Inventory of this 

type would be to give it early in the school year and 

again later, thereby not only obtaining communication 

patterns, but also measuring ~ny change that had taken 

place between the first and second administration. 

Eighty-one students chose to comment on this 

Inventory; 28 fourth graders, 26 fifth graders, and 

27 sixth graders, and perhaps my feelings are best summed 

up in the words of two students who commented .. 

11 I like the test because it really gives me 

a chance to ansewer a lot of things when 

people ask you those questions you really 

cant answer. 11 

11 I think this is a good project, I think you 

are a very nice person to care how we feel. 11 
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Appendix A (Continued) 

INVENTORY STATEMENTS 

1. I lis.ten when my teacher speaks. 

2. The teacher listens to me. 

3. I ask questions in class. 

4. Homework is easy to do. 

5. I know the teacher trusts me. 

6. I miss a lot of things that the teacher says. 

7. My teacher expects me to work hard. 

8. I talk about my future plans with the counselor. 

9. I understand what the teacher says. 

10. My teacher understands me when I speak. 

11. I like to answer questions in class. 

12. The teacher tells us the straight facts. 

13. I trust my teacher. 
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14. Somet.imes I just can't follow the teacher's directions. 

15. My parents expect me to work hard. 

16. · My biggest worry is my grades. 

17. I care what my teacher says. 

18. I feel comfortable when I speak in class. 

19. I know what is going on in my classroom. 

20. I can follow directions. 

21. It is easy to talk to the teacher. 

22. My class i.s a friendly class. 

23. I feel school is a big waste of time. 

24. I like myself. 



Appendix A . (Continued} 

Inventory Statements (Continued} 

25. In class I have to repeat myself over and over before 
I am heard. 

26. I can go to the teacher with my problems. 

27. I feel that I really belong in my classroom. 

28. I talk to the counselor about things. 

29. I never pay attention in class. 

30. I am doing well in· school. 

31. I need my work explained to me. 

32. I need to have the teacher repeat what is . said. 

33. I talk a lot. 

34. School work is hard to do. 

35. I can go to the counselor with my problems. 

36. Other students find it easy to t .alk to me. 

37. Other students can talk to the teacher better than I 
can. 

38. I talk about .my plans with my teacher. 

39. Any questions? etc. . . . . Comments? . 
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Appendix A (Continued) 

ANSWER SHEET - INVENTORY STATEMENTS 

DIRECTIONS: Circle the letter under the words that tells 
how you feel about the statement that you 
will hear. 

Most of I Don't Very 
Always the Time Know Little Never 

1. A B C D E 

2. A B C D E 

3. A B C D E 

4 . A B C D E 

5. A B C D E 

6 . A B C D E 

7. A B C D E 

8. A B C D E 

9 . A B C D E 

10. A B C D E 

11. A B C D E 

12. A B C D E 

13. A B C D E 

14. A B C D E 

15. A B C D E 

16. A B C D E 

17. A B C D E 

18. A B C D E 

19. A B C D E 

20. A .B C D E 
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Appendix A (Continued) 

ANSWER SHEET - INVENTORY STATEMENTS 

DIRECTIONS: Circle the letter under the words that tells 
you how you feel about the statement that 
you will hear. 

Most of I Don't Very 
Always the Time Know Little Never 

21. A B C D E 

22. A B C D E 

23. A B C D E 

24. A B C D E 

25. A B C D E 

26. A B C D E 

27. A B C D E 

2 8. A B C D E 

29. A B C D E 

30. A B C D E 

31. A B C D E 

32. A B C D E 

33. A B C D E 

34. A B C D E 

35. A B C D E 

36. A B C D E 

37. A B C D E 

38. A B C D E 



Appendix A (Continued) 

ANS~-JER SHEET - INVENTORY STATEMENTS 

39. Would you like to make any comments? 

_Do you have any questions? -

Use the paper below for any writing you may want 
to do. 

Please fill in the blanks. ROOM ------
Thank you -for your help. BOY -------

GRADE 

GIRL 
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API>ENDIX B 

LETTER OF REQUEST TO HAYWARD UNIFIED SCHOOL DISTRICT 

EDUCATIONAL SERVICES DIVISION, DEPARTMENT OF 

RESEARCH AND FEDERAL PROJECTS 
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Appendix B (Continued) 

To: HAYWARD UNIFIED SCHOOL DISTRICT 

Educ~tional Services Division 

Depa~tment of Research and Federal Projects 

Subject: Permission request for administration of 
Communication Inventory - Pa.lma Ceia 
Elementary School. 

Content: Outline for Administrative Research Project. 

Sandra J. Green 
Counselor - Intern 

Palma Ceia Elementary School 
Counseling Office 881-2903 
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Appendix B (Continued) 

1. STATEMENT OF THE PROBLEM 

Communication within the classroom implies a two
way exchange of thoughts and ideas. Often student's 
perceptions as to teacher's expectations may not be 
congruent with the teacher's actual expectations. This 
incongruency based upon ineffectual communication, in 
its mild form may express itself as misunderstanding, 
or iti a strong form, as open hostility. 

2. SIGNIFICANCE OF THE STUDY 

To examine participation, listening and speaking 
patterns of the students within the system of the 
classroom, with feedback of obtained information to 
the teacher, endeavoring to enhance the future patterns 
of communication . between students and teacher. The 
rationale being, that once the teacher is provided with 
this informative feedback, the teacher will become more 
aware of the student's perceptions and expectations, 
leading to more effective classroom communication. 

3. BACKGROUND INFORMATION 

· A very thorough check has been done on other 
research in this area, using the Educational Resources · 
Information Center at Indiana University. It was 
found that emphasis · has been placed upon grade levels . 
other than elementary and that the researcher's subject 
emphasis was teacher's attitudes and expectations, 
teacher's verbal and behavioral patterns, student's 
1anguage skills, and memory encoding with some work on 
miscommunication due to cultural difference·s. 

What was of great interest, vias that not one study 
was found where elementary students were asked to ex
press their own views of classroom dynamics. 

This writer proposes that the researchers have 
missed a very valuable source area, those who actually 
experience what is being measured, .the children 
themselves. 

4. OUTLINE OF PROCEDURES 

(Administration procedure will be personally 



Appendix ·B (Continued) 

conducted.) Inventory statements will be pretaped on 
a cassette and an answer sheet will be distributed to 
each student. 
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Students will simply respond to the statements on 
the cassette by indicating on the answer sheet his 
choice of response. 

Names will not be asked for, and students will be 
advised honestly as to information use and reason for 
doing the Inventory. 

This is not a speeded test, if questions are 
asked, they will be dealt with in the spirit of ex
planation. 

Students will be told that there is no right or 
wrong answers, ~nd that what is needed is fheir honest 
expression of how they feel about the statements. 

(List of Statements and Answer Sheet enclosed.) 

5 . . SOURCES OF DATA 

4th~ 5th - 6th. Grade Students. 

Student Sample: Three classrooms. 
(Approximately 90+) 

Palma Ceia Elementary School, Hayward 

6 . DISTRICT AND COLLE.GE SUPERVISION 

Dr. A.H. Jones, Jr., Advisor, Supervisor, Educational 
Psychology Department, Claifornia State 
University, Hayward. 

Mrs. Ruth Jones - Field Supervisor, Counselor, Palma 
Ceia Elementary School, Hayward. 

Mr. John Matthews - Principal, Palma Ceia Elementary 
. School, Hayward. 

District Offices of: Miss Joan Chambers 
Mr. Wayne Sorenson 
Mr. Nicolini 



Appendix B (Continued) 

7. DURATION OF THE STUDY AND PROJECTED TI.ME SCHEDULE 

Upon approval, administration will be during the 
month of April. Actual class time used, should be 
approximately 20 or JO . minutes per class. 

8. COST INVOLVED FOR THE DISTRICT 

None. 

9. SUMMARY 
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It is this writer's proposal that through careful 
inquiry into the student's perceptions of what the 
teacher wants a:nd needs and of the classr_oom dynamics, 
we will be provided with information that will clarify 
the proces~ing that takes place within the system of 
the classroom. This writer looks upon this return of 
information to the teacher as contributing to the 
process of good communication within the classroom, 
and the chief aim is to provide the teacher with a 
direct avenue of information flow from the students 
in the classroom. 

10. -BIBLIOGRAPHY 

Realizing that a background of my qualifications 
may be appropriate, I have included that which I felt 
would be helpful. 

Having returned to college after my ch~ldren 
started school, I gained my A.B. in Psychology from 
the University of California, at Berkeley, in the 
spring of 1974, and started to work on my Master's 
Degree and Counseling Credential immediately thereafter 
at California State University, Hayward, in the 
Educational Psychology Department. Degree requirements· 
will be completed this August. 

As to experience with questionnaires and their 
applications, I worked in a classroom for a school 
year, during which time I administered a research study 
for classroom movement patterns, using the Sociogram 
Design Method. This experience was in a graded class 
of 1st through 6th grade students, in an extended 
classroom situation. Also I have administered a 



102 

Appendix B (Continued) 

questionnaire to gather information on the attitudes of 
7th and 8th grade students toward college. Both 

. studies were done in Concord, in the Mt. Diablo School 
District, and were considered successful a~d best of 
all Useful in their informational output. 

Before application of the inte~ded Inventory at 
Palma Ceia, a pilot study will be done to establish 
the smoothness of the procedure. Contact has been made 
for this, and it will be done outside of the Palma 
Ceia area, so the study will not be contaminated. 

. As my personal and professional goal is the en
hancement of the Educational Process, thii Inventory 
and it's resulting information is my personal way of 
making a contribution to Palma Ceia in grateful 
appreciation for Palma Ceia 's contribution to my 
professional training. 

Sandra J. Green 
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INVENTORY STATEMENTS ( to be · taped) 

1. I listen when my teacher speaks. 
2. The teacher listens to me. 
3. I ask questions in class. 
4. Homework is easy to do. 
5. I knqw the teacher trusts me. 
6. I miss a lot of things that the teache.r says. 
7. My teacher expects me to work hard. 
8. I talk about my future plans with the counselor. 
9. I understand what the teacher says. 

10. My teacher understands me when I speak. 
11. I like to answer questions in class. 
12. The teacher tells us the straight facts. 
13. I trust my teacher. 
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14. Sometimes I just can't follow the teacher's directions. 
15. My parents expect me to work hard. · 
16. My biggest worry is my grades. 
17. I care what my teacher says. 
18. I feel comfortabl~ when I speak in class. 
19. I know what is going on in my classroom. 
20. I can follow directions. 
21. It is easy to talk to the teacher. 
22. My class is a friendly class. 
23. I feel school is a big waste of time. 
24. I like myself. 
25. In class I have to repeat myself over and . over before · 

I am heard. . 
26. I can go to the teacher with my problems. 
27. I feel that I really belong in my classroom. 
28. I talk to the counselor about things. 
29. I never pay attention in class. · 
30. I am doing well in school. 
31. I need my work explained to me. 
32. I need to have the teacher repeat what is taid. 
33. I talk a lot. 
34. School work is hard to do. 
35. I can go to the counselor with my problems. 
36. Other students find it easy to talk to me. · 
37. Other stu~ents can talk to the teacher better than 

I can. 
38. I talk about my plans with my tea·cher. 

STATEMENTS to be answered, using the LIKE RT FORMAT of: . 

ALWAYS MOST OF THE TIME I DON'T KNOW VERY LITTLE .. NEVER 

(See next page for regular answer sheet.) 
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ANSWER SHEET 

DIRECTIONS: Circle the letter under the words that tells 
how you f eel about the statement that you 
will hear. 

Most of I Don't Very 
Always the · Time Know Little Never 

i. A B C D E 

2 . A B C D E 

3. A B C D E 

4. A B C D E 

5 . A B C D E 

6 . A B C D E 

7 . A B C D E 

8 . A B C D E 

9 . A B C D E 

10 . A B C D E 

11. A B C D E 

12. A B C D E 

13. .A B C D E 

14. A B C D E 

15. A B C D E 

16 . A B C D E 

17. A B C . D E 

18. A B C D E 

19. A B C D E · 

20. A B C D E 
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ANSWER SHEET 

DIRECTIONS: Circle the letter under the words that tells 
how you feel about the statement that you 
will hear. 

•Most of I Don't Very 
Always the Time. Know . Little Never 

21. A B C D E 

22. A B C D E 

23. A B C D E 

24. A B C D E 

25. A B C D E 

26. A B C D . E 

27. A B C D E 

28. A B C D E 

29. A B C D E 

- 30. A B C b E 

31. A B C D E 

32. A B C D E 

33. A B C D E 

34. A B C D E 

35. A B C D E 

36. A B C D E 

37. A B C D E 

38. A B C D E 
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ANSWER SHEET 

DIRECTIONS: Circle the letter under the words that tells 
how you feel about the statement that you 
will hear. 
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39. Would you like to make any comments? DO you have any • 
questions? Use the paper below for any writing you 
may want to do. 

PLEASE FILL IN THE BLANKS. 

THANK YOU FOR YOUR HELP. 

ROOM GRADE 

BOY .GIRL ------- ------



APPENDIX C 

LETTER OF RE.QUEST TO PALMA CEIA' S FOURTH, FIFTH, A.ND 

SIXTH GRADE TEACHERS FOR PERMISS.ION TO ENTER 

THE CLASSROOM FOR 1\.DMINISTPATION OF INVENTORY 
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INVENTORY GOAL 

1. To aid in looking at the communication process within 
the classroom. 

2. To provide informative feedback to the teacher as to 
student perceptions and expectations. 
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The results of the inventory will be given back to the 
teacher in terms of the percent of students responding 
to a statement using a given answer. (See answer sheet 
for selection of possible outcomes.) 

Inventory Statements will be played on tape which will 
promote ease of situation as students will not have to 
struggle with reading. (Approx. time 15 - 20 min.) 

This is not a speeded test, if questions are asked, they 
will be dealt with in the spirit of explanation. 

Students will be told that there is no right or wrong 
answers, and that what is needed is their honest 
expression of how they feel about the statements. 
(Statements attached) 

Names are not asked for, grade and room are. 

Administration procedure will be personally conducted. 

I look upon this return of information to the teacher 
as contributing to the process of good communication 
within the classroom, and the chief aim is to provide the 
teacher with a direct avenue of information flow from the 
students in the classroom. This Inventory and it's 
resulting information is my personal way of making a con
tribution to Palma Ceia in grateful appreciation for 
Palma Ceia's contribution to my professional training. 

Sandy 
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QUESTIONNAIRE: TEACHER - · OPINION 
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To: Palma Ceia's 4th, 5th, and 6th grade teachers. 

From: Sandy Green 

I wish to express appreciation for your help and 
support with the Communication Inventory which was 
given in your classroom. 
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I feel that it would be inappropriate in this project 
in communication if I did not provide you the opportunity 
to express your opinions as to the Inventory's value . 

. In light of this attempt to obtain feedback, would 
you please share with me your feelings. An env~lope for 
mailing has been provided and names are not necessary. 

My aim, as you will remerober was to provide 
informative classroom feedback to the teacher. 

Your responding is greatly appreciated. Thank you •.•. 

1. Was the information that the Inventory provided 
considered by you as useful? In What Way? 

2. Did you consider the information as valuable? How? 

3. What was your overall impression? 

4. Was the result what you expected? 
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CHI-SQUARE RESULTS: CLASSROOM COMMUNICATION 
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CHI-SQUARE TESTS OF SIGNIFIC~..NT DIFFERENCES BETWEEN 
RESPONDING GROUPS -FOR THE RESPONSE TYPES: 

ALWAYS/MOST OF THE TIME vs. VERY LITTLE/NEVER 

Statement: #2 The teacher listens to me. 
Sig-

Responding Chi- nif. 
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Groups Sample Square Level 

Boy 4th grade boy vs. girl .68 
vs. 5th grade boy vs. girl 2.03 
Girl 6th grade boy vs. girl .67 

4th, 5th, and 6th grade .71 

Grade Level 4th grade vs. 5th grade .09 
vs. 4th grade vs. 6th grade 12.20 
Grade Level 5th grade vs. 6th grade 9.83 

4th, vs. 5th, vs. 6th grade 14.50 

Grade Level 4th, vs. 5th, vs. 6th 12.90 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 6.51 
Girls vs. Girls ·grade girls 

Statement: ~l I listen when my teacher speaks. 

Boy 4th grade boy vs. girl .01 
vs. 5th grade boy vs. girl 3.84 
Girl 6th grade boy vs. girl .38 

4th, 5th, and 6th grade 4-. 66 

Grade Level 4th grade vs. 5th grade 4.00 
vs. 4th grade vs. 6th grade 0.00 
Grade Level 5th grade vs. 6th grade 5.18 

4th, vs. 5th, vs. 6th grade 9.81 

Grade Level 4th, vs. 5th, vs. 6th .32 
Boys vs. Boys grade boys 

Grade .Level 4th, vs. 5th, vs. 6th 10.50 
Girls vs. Girls grade girls 

. 01 

.01 

. 01 

.01 

.05 

.05 

.05 

.05 

~05 
.01 

. 01 
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CHI-SQUARE TESTS OF SIGNIFICANT DIFFERENCES BETWEEN 
RESPONDING GROUPS FOR THE RESPONSE TYPES: 

ALWAYS/MOST OF THE TH~E vs. VEFY LITTLE/NEVER 

Statement: · #9 I understand what the teacher says. 

Sig-
Responding Chi- nif. 
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Groups Sample Square Level 

Boy 
vs. 
Girl 

Grade Level 
vs. 
Grade Level 

Grade Level 
Boys vs. Boys 

4th grade boy vs. girl 
5th grade boy vs. girl 
6th grade boy vs. giri 
4th, 5th, and 6th grade 

4th grade vs. 5th grade 
. 4th grade vs. 6th grade 
5th grade vs. 6th grade 
4th, vs. 5th; vs. 6th grade 

4th, vs. 5th, vs. 6th 
. grade boys 

Grade Level 4th, vs. 5th, vs. 6th 
Girls vs. Girls grade girls 

5.98 . 02 
.75 
.11 
.25 

.73 
2.41 

.30 
3.53 

12.40 .01 

1.85 

Statement: #10 My teacher understands me when I speak. 

Boy 4th grade boy vs . . girl .17 
vs. 5th grade boy vs• . girl 1.60 
Girl 6th grade boy vs. girl ·. 0 5 

4th, 5th, and 6th grade .32 

Grade Level 4th grade vs. 5th grade 1. 35 
VS~ 4th grade vs. 6th grade 5.68 .02 
Grade Level 5th grade vs. 6.th grade 1.55 

4th, vs. 5th, vs. 6th grade 6.96 .05 

Grade Level 4th, vs. 5th, vs. 6th 7.02 . 0 5 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 2.94 
Girls vs. Girls grade girls 
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CHI-SQUARE TESTS OF SIGNIFICANT DIFFERENCES BETWEEN 
FESPONDING GROUPS FOR THE PESPONSE TYPES: 

ALWAYS/MOST OF 'rITE TIME vs. VERY LIT'I'LE/NEVER 
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Statement: #6 I miss a · lot of things that the teacher says. 

Sig-
Responding Chi- nif. 
Groups Sample Square Level 

Boy 4th grade . boy vs. girl .96 
vs. 5th grade boy vs. girl .05 
Girl 6th grade boy vs. girl 2.05 

4th, 5th, and 6th grade 1.35 

Grade Level 4th grade vs. 5th grade 1.06 
vs. 4th grade vs. 6th grade 00.00 
Grade Level 5th grade vs. 6th grade . 60 . 

4th, vs. 5th, vs. 6th grade 1.71 

Grade Level 4th, vs. 5th, vs. 6th .28 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 4.50 
Girls vs. Girls grade girls 

Statement: #14 Sometimes I just can .' t follow the 
Teacher's directions. 

Boy 4th grade boy vs. girl .03 
vs. 5th grade boy vs. girl ·. 0 8 
Girl 6th grade boy vs. girl .31 

4th, 5th, and 6th grade .45 

Grade Level 4th grade vs. 5th grade . 0 2 . 
vs. 4th grade vs. 6th grade 1.75 ... 
Grade Level 5th grade vs. 6th grade 1.92 

4th, vs. 5th, vs. 6th grade 3.02 

Grade Level 4th, vs. 5th, vs. 6th 2.33 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th .99 
Girls vs. Girls grade girls 
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CHI-SQUARE TESTS OF SIGNIFICANT DIFFERENCES BETWEEN 
RESPONDING GROUPS · FOR THE RESPONSE TYPES: · 

ALWAYS/MOST OF THE TIME vs. VERY LITTLE/NEVER 

Statement: #20 I can follow directions. 

Sig-
Chi- nif. 
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Responding 
Groups Sample Square Level 

Boy 
vs. 
Girl 

Grade Leve 1 · 
vs. 
Grade Level 

Grade Level 
Boys vs. Boys 

4th grade boy 
5th grade boy 
6th •grade boy 
4th, 5th, and 

4th grade vs. 
4th grade vs. 
5th grade vs. 
4th, vs. 5th, · 

4th, vs. 5th, 
grade boys 

vs. girl 
vs. girl 
vs. girl 
6th grade 

5th grade 
6th gra.ae 
6th grade 
vs . . 6th grade 

vs. 6th 

Grade Level 4th, vs. 5th, vs. 6th 
Girls vs. Girls grade girls 

.28 

.12 
0.00 

.42 

. 80 
2.73 

.37 
4.50 

1. 89 

3.26 

Statement: # 3 2 I need to have the teacher repeat what 
is said. 

Boy 4th grade boy vs. girl . 0 3 
vs. 5th grade boy vs. girl ·. 01 
Girl 6th grade boy vs. girl .12 

4th, 5th, and 6th grade .09 

Grade Level 4th grade vs. 5th grade .·25 
vs. 4th grade vs. 6th grade 6.21 .02 
Grade Level 5th grade vs. 6th grade 3.66 

4th, vs. 5th, vs. 6th grade 7.46 .05 

G:tade Level · 4th, vs. 5th, vs. 6th 2.67 
Boys vs. Boys grade boys 

Grade .Level .4th, vs. 5th, vs. 6th 4.89 
Girls vs. Girls grade girls 
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CHI-SQUARE TESTS OF SIGNIFICANT DIFFERENCES BETWEEN 
RESPONDING GROUPS FOR THE RESPONSE TYPES: 

ALWAYS/MOST OF THE TIME vs. VERY LITTLE/NEVER 

Statement: #25 In class I have to repeat myself over 
and over before I am heard. 

Sig-
Responding Chi- nif. 
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Groups Sample Square Level 

Boy 4th grade boy vs. girl . 01 
vs. 5th grade boy vs. girl .33 
Girl 6th grade boy vs. girl .01 

4th, 5th, and 6th grade . 01 

Grade Level 4th grade vs. 5th grade 4.37 .05 
vs. 4th grade vs. 6th grade 13.40 .01 
Grade Level 5th grade vs. 6th grade 2.61 -

4th, vs. 5th, . vs. 6th grade 15.0 . 01 

Grade Level . 4th, vs. 5th, vs. 6th 7.93 .02 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 7.83 .02 
Girls vs. Girls grade girls 

Statement: #31 I need my work explained to me. 

Boy 4th grade boy vs. girl . 08 
vs. 5th grade boy vs. girl o·. oo 
Girl 6th grade boy vs. girl 0.00 

4th, 5th, and 6th grade .27 

Grade Level . 4th grade vs. 5th grade . 80 
vs. 4th grade vs. 6th grade 3.25 -
Grade Level 5th grade vs. 6th grade .74 

4th, vs. 5th, vs. 6th . grade 3. 9 2· 

Grade Level · 4th, vs. 5th, vs. 6th 2.06 
Boys vs. Boys grade boys 

Grade Level 4th, VS. 5th, vs. 6th 1.86 
Girls vs. Girls grade g'irls 
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CHI-SQUARE RESULTS: EXPECTATIONS OF 

SIGNIFICANT OTHERS 

117 



Appendix E (Corttinued) 

CHI-SQUARE TESTS OF SIGNIFICANT DIFFERENCES BETWEEN 
RESPONDING GROUPS FOR THE RESPONSE TYPES: 

ALWAYS/MOST OF THE TIME vs. VERY LITTLE/NEVER 

Statement: #15 My parents expect me to work hard. 

Sig-
Responding Chi- nif. 
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Groups Sample Square Level 

Boy 4th grade boy vs. girl .78 
vs. 5th grade boy vs. girl . 0 2 
Girl 6th grade boy vs. girl 0.00 

4th, 5th, and 6th grade 1.85 

Grade Level 4th grade vs . 5th grade .01 
vs. 4th • grade vs. 6th grade . 4 5 
Grade Level 5th grade vs. 6th grade .01 

4th, vs. 5th, vs. 6th_ grade · 2.04 

Grade Level 4th, vs. 5th, vs. 6th 2.11 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 0.00 
Girls vs. Girls grade . girls 

Statement: #7 My teacher expects me tb work hard. 

Boy 4th grade boy vs. girl .78 
vs. 5th gr.ade boy vs. girl . 0 6 
Girl 6th grade boy vs. girl 0-. 00 

4th, 5th, and 6th grade . 07 

Grade Level 4th· grade vs. 5th grade .07 
vs. 4th grade vs. 6th grade .02 
Grade Level 5th grade vs. 6th grade .38 

4th, vs. 5th, vs. 6th grade 1.31 

Grade Level 4th, vs. 5th, vs. 6th 2.03 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 2.79 
Girls vs. Girls grade girls 
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CHI-SQUARE RESULTS: STUDENT'S OPINION OF 

SCHOOL AND SCHOOL WORK 
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CHI-SQUARE TESTS OF SIGNIFICANT DIFFERENCES BETWEEN 
RESPONDING GROUPS FOR THE RESPONSE TYPES: 

ALWAYS/MOST OF THE TIME vs. VERY LITTLE/NEVER . 

Stat~ment: #30 I am doing well in school. 

Sig-
Responding Chi- nif. 
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Groups Sample Square Level 

Boy 4th grade boy vs. girl .80 
vs. 5th grade boy ·vs. girl .32 
Girl 6th grade boy vs. girl . 01 

4th, 5th, and 6th grade . 1. 66 

Grade Level 4th grade vs. 5th grade .45 
vs . . 4th grade vs. 6th grade .09 
Grade Level 5th grade vs. 6th grade . 2 8 . 

4th, vs. 5th, vs. 6th grade 1. 34 

Grade Level 4th, vs. 5th, vs. 6th 1.57 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th .88 
Girls vs. Girls grade girls 

Statement: #16 My biggest worry is my grades. 

Boy 4th grade boy vs. girl .59 
vs. 5th grade boy vs . girl 1.29 
Girl 6th grade boy vs. . girl ;07 

4th, 5th, and 6th grade 2.56 

Grade Level 4th grade vs. 5th grade 2.54 
vs. 4th grade vs. 6th grade .19 
Grade Level 5th grade vs. 6th grade .78 

4th, vs. 5th, vs. 6th grade 3.22 

Grade Level 4th, vs . 5th, vs. 6th 1.11 
Boys vs. Boys . grade boys 

Grade Level 4th, vs. 5th, vs. 6t.h 2.40 -
Girls vs. Girls grade girls 
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CHI-SQUARE TESTS OF SIGNIFICANT DIFFERENCES BETWEEN 
RESPONDING GROUPS FOR THE RESPONSE TYPES: 

ALWAYS/MOST OF THE TIME vs. VERY LITTLE/NEVER 

Statement: #34 School work is hard to do. 

Sig-
Responding Chi- nif. 
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Groups Sample Square Level 

Boy 4th grade boy vs. . girl .23 
vs. .5th grade boy vs. girl .05 
Girl 6th grade boy vs. girl .96 

4th, 5th, and 6th grade .10 

Grade Level 4th grade vs. 5th grade .20 
vs. 4th grade vs. 6th grade 3.79 
Grade Level 5th grade vs. 6th grade 1.93 

4th, vs. 5th, vs. 6th grade 4.69 

Grade Level 4th, vs. 5th, vs. 6th .4 O 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 6.29 .05 
Girls vs. Girls grade girls 

Statement: . #4 Homework is easy to do . 

Boy 4th grade boy vs. girl .03 
vs. 5th grade boy vs. girl . l. 72 
Girl 6th grade boy vs. girl Ll9 . 

4th, 5th, and 6th grade 1.88 

Grade Level · 4th grade vs. 5th grade .83 
vs. 4th grade vs. 6th grade 6.46 .02 
Grade Level 5th grade vs. 6th grade 2.51 · 

4th, vs. 5th, vs. 6th grade 7. 56 .05 

Grade Level 4th, vs. 5th, vs. 6th l. 73 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th . 8.35 . 0 2 
Girls vs. Girls grade girls 
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CHI-SQUARE TESTS OF · SIGNIFICANT DIFFERENCES BETWEEN 
RESPONDING GROUPS FOR THE RESPONSE TYPES: 

ALWAYS/MOST OF THE TIME vs. VEPY LITTLE/NEVER 

Statement: 123 I feel school is a big waste of time. 

Sig-
Responding Chi- nif .· 
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Groups Sample Square Level 

Boy 4th grade boy vs. girl 5.23 . 0 5 
vs. 5th grade boy vs. girl 1. 21 
Girl 6th grade boy vs. girl .52 

4th, 5th, and 6th grade 7.22 .01 

Grade Level 4th grade vs. 5th grade 4.50 . 05 
vs. 4th grade vs.· 6th grade 4.08 .05 
Grade Level 5th grade vs. 6th grade .05 

4th, vs. 5th, vs. 6th grade 7.28 .05 

Grade Level 4th, vs. 5th, vs. 6th 7.18 .05 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 1.50 
Girls vs. Girls grade girls 
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CHI-SQUARE RESULTS: . STUDENTS' S PERCEPTION OF 

CLASSROOM ATMOSPHERE 
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CHI-SQUARE TESTS OF SIGNIFICANT DIFFERENCES BETWEEN 
RESPONDING GROUPS FOR THE RESPONSE TYPES: 

ALWAYS/MOST OF THE TIME vs. VEPY LI'l'TLE/NEVER . 

· Statement: #19 I know what is going on in my classroom. 

Sig-
Responding Chi- nif. 
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Groups Sample Square Level 

Boy 4th grade boy vs. girl . 01 
vs. 5th grade boy vs. girl 1. 94 
Girl 6th grade boy vs. girl .38 

4th, 5th, and 6th grade .so 

Grade Level 4th grade vs. 5th grade .35 
vs. 4th grade vs. 6th grade 2.25 
Grade Level 5th grade vs. 6th grade 5.12 . 0 5 

4th, vs. 5th, vs. 6th grade 6.32 .05 

Grade Level 4th, vs. 5th:, vs. 6th 6.68 .05 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 2.40 
Girls vs. Girls grade girls 

Statement: #17 I care what my teacher says. 

Boy 4th grade boy vs. girl .10 
vs. 5th . grade boy vs. girl · .15 
Girl · 6th grade boy vs. girl · ·. 01 

4th, 5th, and 6th grade 1.10 

Grade Level 4th grade vs. 5th grade 0.00 
vs~ 4th grade vs. 6th grade 1.34 
Grade Level 5th grade vs. 6th grade 2.19 

4th, vs. 5th, vs. 6th grade 3.36 

Grade Level 4th, vs. 5th, vs. 6th 1.41 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 2.24 
Girls vs. Girls grade girls 
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CHI~SQUARE TESTS OF SIGNIFICANT DIFFERENCES BETWEEN 
RESPONDING GROUPS FOR THE RESPONSE TYPES: 

ALWAYS/Mosrr OF THE TIME vs. VEPY LIT'rLE/NEVER 

Statement: #29 I never pay attention in class. 

Sig-
· Responding Chi- nif. 
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Groups .sample . Square Le.vel 

Boy 4th grade boy vs. girl ~01 
vs. 5th grade boy vs. girl 1.64 -. 
Girl 6th grade boy vs. girl . 4 5 

4th, 5th, and 6th grade .07 

Grade Level 4th grade vs. 5th grade .51 
vs. 4th grade . vs. 6th grade 10.70 .01 
Grade Level 5th grade vs. 6th grade 6.70 .01 

4th, vs. 5th, vs. 6th grade 13.00 .01 

Grade Level 4th, vs. 5th, vs. 6th 10.90 . 01 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 4.97 
Giris vs. Girls grade girls 

Statement: #27 I feel that I really belong in my 
classroom. 

Boy 4th grade boy vs. girl 3.90 · . 0 5 
vs. 5th grade boy vs. girl ~56 
Girl 6th grade boy vs. girl . 0 4 

4th, 5th, and 6th grade .13 

Grade Level 4th grade vs. 5th grade 2.96 
vs. 4th grade vs. 6th grade 17.10 . 01 
Grade Level 5th ·grade vs. 6th grade 6.54 .02 

4th, vs. 5th, vs. 6th grade 18.60 .01 

Grade Level 4th, vs. 5th, vs. 6th 18.00 .01 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 6.27 .05 
Girls vs. Girls grade girls 



Statement: #22 My class is -a friendly class. 

Sig-
Responding Chi- nif. 
Groups Sample Square Level 

Boy 4th grade boy vs. girl . ;Ll 
vs. 5th grade boy vs. girl . 0 2 
Girl 6th grade boy vs. girl .41 

4th, 5th, and 6th gr'ade .72 

Grade Level 4th grade vs. 5th grade .91 
vs. 4th grade vs. 6th grade 2.47 
Grade Level 5th grade vs. 6th grade 7.55 .01 

4th, vs. 5th, vs. 6th grade 8.56 . 0 2 

Grade Level 4th, vs. 5th, vs. 6th 5.42 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 3.47 
Girls vs. Girls grade girls 



127 

Appendix E (Continued) 

CHI-SQUARE RESULTS: STUDENT'S CL.ASS ROOM PARTICIPATION 
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CHI-SQUARE TESTS OF SIGNIFICANT DIFFERENCES BETWEEN 
RESPONDING GROUPS FOR THE RESPONSE TYPES: 

ALWAYS/MOST OF THE TIME vs. VERY LITTLE/NEVER 

Statement: · #3 I ask questions in class. 

Sig-
Responding Chi- nif. 

128 

Groups Sample Square Level 

Boy 4th grade boy vs. girl 1.20 
vs. 5th grade boy vs. girl .53 
Girl 6th grade boy vs~ girl .02 

4th, 5th, and 6th grade 3.52 

Grade Level 4th grade vs. 5th grade 5.73 .02 
vs . . 4th grade vs. 6th grade .14 
Grade Level 5th grade vs. 6th grade 3.14 

4th, vs. 5th, vs. 6th grade 7.22 . 0 5 

Grade Level 4th' · VS. 5th, vs. 6th 3.62 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 4.47 
Girls vs. Girls grade girls 

Statement: #11 I like to answer questions in class. 

Boy 4th grade boy vs. girl . . 32 
vs. 5th grade boy vs. girl 2.76 
Girl 6th grade boy vs. girl ;62 

4th, 5th, and 6th grade 1.14 

Grade Level 4th grade vs. 5th grade 2.76 
vs. 4th grade vs. 6th grade 2.43 
Grade Level 5th grade vs. 6th grade .03 

4th, vs. 5th, vs. 6th grade · 4. 30 

Grade Level 4th, vs. 5th, vs. 6th 8.19 .02 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th l.. 79 
Girls vs. Girls grade girls 



l\.pperi:dix E (Continued) 

CHI-SQUARE TESTS OF SIGNIFICANT DIFFERENCES BETWEEN 
RESPONDING GROUPS FOR THE RESPONSE TYPES 

ALWAYS/MOST OF THE T.IME vs . VERY LITTLE/NEVER 
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Statement: #18 I feel comfortable when I ' speak .in class. 

Sig-
Responding Chi- · nif. 
Groups Sample Square Levels 

Boy 4th grade boy vs. girl .25 
vs. 5th grade boy vs. girl .13 
Girl 6th grade boy vs. girl .66 

4th, 5th, and 6th grade 0 .00 . 

Grade Level 4th grade vs. 5th grade 6.77 .01 
vs. 4th grade vs. 6th grade 3.87 . 0 5 
Grade Level 5th grade vs. 6th grade .11 

4th, vs. 5th, VS ·. 6th grade 8.33 · . 01 

Grade Level 4th, vs. 5th, vs. 6th 8.63 .02 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 3.20 
Girls vs. Girls grade girls 



Appendix E (Continued) 

CHI-SQUARE RESULTS: STUDENT'S COMMUNICAT.ION 

POSSIBILITIES 
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Appendix E (Continued) 

CHI-SQUARE TESTS OF SIGNIFICANT DIFFERENCE$ BETWEEN 
RESPONDING GROUPS FOR THE RESPONSE TYPES: 

ALWAYS/MOST OF THE TIME vs. VERY LITTLE/NEVER 

Statement: #21 It is easy to talk to the teacher. 

Sig-
Responding Chi,- nif. 
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Groups s ·arnple Square Level 

Boy 4th gra.de boy vs. girl .01 
vs. 5th grade boy vs. girl 1.02 -
Girl 6th grade boy vs. girl . 0 2 

4th, 5th, and 6th grade 1-. 02 

Grade Level 4th grade vs . 5th grade 15.40 . 01 
vs. . 4th grade vs. 6th grade 25.90 . 01 
Grade Level 5th grade vs. 6th grade 2.14 

4th, vs. 5th, vs. 6th grade 32.00 . 01 

Grade Level 4th, vs. 5th, vs. 6th 17.00 .01 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 15.80 . 01 
Girls vs . . Girls grade girls 

Statement: #28 I talk to the counselor about things. 

Boy 4th grade boy vs. girl 1. 96 
vs. 5th grade boy vs. girl 1.47 
Girl 6th grac;1e boy vs. girl 0;00 

4th, 5th, and 6th grade 3.69 

Grade Level 4th grade vs. 5th grade 1.23 
vs. 4th grade vs. 6th grade 6.20 • O 2 
Grade Level 5th grade vs. 6th grade 1.71 

4th, vs. 5th, vs. 6th grade 7.17 .05 

Grade Level 4th, vs. 5th; vs. 6th 1.45 
Boys vs. Boys grade boys 

Grade . Level 4th, vs. 5th, vs. 6th 6.42 . 0 5 
Girls vs. Girls grade girls 



Appendix E (Continued) 

CHI-SQUARE TESTS OF SIGNIFICANT DIFFERENCES BETWEEN 
RESPONDING GROUP.S FOR THE RESPONSE TYPES: 

ALWAYS/MOST OF THE TIME vs. VERY LITTLE/NEVER 

Statement: · #38 I talk about my plans with my teacher. 

Sig-
Sample Chi- nif. 
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Responding 
·Groups · Square Level 

Boy 
vs. 
Gir·l 

Grade Level 
vs. 
Grade Level 

Grade Level 
Boys vs. Boys 

4th grade boy vs. girl 
5th grade boy vs. girl 
6th grade boy vs. girl 
4th, 5th, and 6th grade . 

4th grade vs. 5th grade . 
4th · grade vs. 6th grade 
5th g:tade vs. 6th grade 
4th, vs. 5th, vs. 6th grade 

4th, vs. 5th, vs. 6th 
grade boys 

Grade Level 4th, vs. 5th, vs. 6th 
Girls vs. · Girls grade girls 

Statement: #8 I talk about my future plans 
counselor. 

Boy 4th grade boy vs. girl 
. vs. 5th grade boy vs . girl 
Girl 6th grade boy vs. girl 

4th; 5th, and 6th grade 

Grade Level 4th grade vs. 5th grade 
vs. 4th grade vs. 6th grade 
Grade Level 5th grade vs. 6th grade 

4th, vs. 5th, vs. 6th grade 

· Grad_e Leve 1 4th, vs. 5th, vs. 6th-
Boys vs. Boys grade boys 

Grade Level · 4th, vs. 5th, vs. 6th 
Girls vs. Girls grade girls 

.07 
9.81 .01 

.09 
6.19 .02 

· 2.12 
.16 

4.25 .05 
5.97 

10.40 .01 

. 74 

with the 

.43 
:os .· 
• O 7 
.77 

.03 
3.25 
2.19 
4.40 

2.86 

l. 68 



Appendix E (Continued) 

CHI-SQUARE TESTS OF SIGNIFICANT DIFFERENCES BETWEEN 
RESPONDING GROUPS FOR THE RESPONSE TYPES: 

ALWAYS/MOST OF THE TIME vs. VERY LITTLE/NEVER 
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Statement: 1i26 I can go to the teacher with my problems. 

Sig-
Responding Chi- nif. 
Groups Sample Square Level 

Boy 4th grade boy vs. girl 0.00 
vs. 5th grade boy vs. girl 1.42 
Girl 6th grade boy vs. girl 1.16 

4th, 5th, and 6th grade 2.55 

Grade Level . 4th . grade vs. 5th grade 7. 59 .01 
vs. 4th grade vs. 6th grade 6.30 .02 
Grade Level 5th grade vs. 6th grade .03 

4th, vs. 5th, vs. 6th grade 11.00 .01 

Grade Level 4th, vs. 5th, vs. 6th 8.91 .02 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 3.23 
Girls vs. Girls grade. girls 

Statement: #35 I can go to the counselor with my 
problems. 

. . 
Boy 4th grade boy vs. girl . 03 
vs. 5th grade boy vs. girl :o 8 
Girl 6th grade boy vs. girl 0.00 

4th, 5th, and 6th grade .01 

Grade Level 4th grade vs. 5th grade 1.68 
vs. 4th grade vs. 6th grade 8.64 .01 
Grade Level 5th grade, vs. 6th grade 2.58 

4th, vs. 5th, vs. 6th grade 9.77 . 01 

Grade Level 4th, vs .. 5th, vs. . 6th . 3.41 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 6 :88 . 0 5 
Girls vs. Girls grade girls 
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CHI-SQUA.RE RESULTS: STUDENT'S TRUST LEVEL AND 
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Appendix E (Continued) 

CHI-SQUARE TESTS OF SIGNIFICANT DIFFERENCES BETWEEN 
RESPONDING GROUPS FOR THE RESPONSE TYPES: 

· ALWAYS/MOST OF THE TIME vs. VERY LIT'rLE/NEVER 

Statement: #12 The teacher tells us the straight facts. 

Sig-
Responding Chi- nif. 

135 

Groups Sample Square Level 

Boy 
vs. 
Girl 

Grade Level 
vs. 
Grade Level 

Grade Level 
Boys vs. Boys 

4th grade boy vs. girl 
5th grade boy vs. girl 
6th grade boy vs. girl 
4th, 5th, and 6th grade 

4th grade vs. 5th grade 
4th grade vs. 6th grade 
5th grade vs. 6th grade 
4th, vs. 5th, vs. 6th grade 

4th , VS • 5th , vs . 6th 
grade boys 

Grade Level 4th, Vs. 5th, vs. 6th 
Girls vs~ Girls grade girls 

Statement: #13 I trust my teacher. 

Boy 4th grade boy vs. girl 
vs. 5th grade boy vs. girl 
Girl 6th grade boy vs. girl 

4th, 5th, and 6th grade 

Grade Level 4th grade vs. 5th grade 
vs. 4th grade vs. 6th grade 
Grade Level 5th grade vs. 6th grade 

4th, vs. 5th, vs. 6th grade 

Grade Level 4th, vs. 5th, vs. 6th 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs~ 6th 
Girls vs. Girls grade girls 

.49 

.48 

.08 
2.03 

.41 
1.28 

.11 
1.95 

• 4 7 

1.34 

1.08 
.23 
.·58 
.27 

5.77 
4.16 
0.00 
8.64 " 

8.57 

2.88 

.02 

.05 

.02 

.02 



Appendix E (Continued) 

CHI:-SQUARE TESTS OF SIGNIFICANT DIFFERENCES BETWEEN 
RESPONDING GROUPS FOR THE PESPONSE: TYPES: 

ALWAYS/MOST OF 'l'IIE TIME vs. VERY LITTLE/NEVER 

Statement: #5 I know the teacher trusts me. 

Sig-
Responding Chi- nif . · 
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Groups Sample Square Level 

Boy 4th grade boy vs. girl 5.05 .05 
vs. 5th grade boy vs. girl .15 
Girl 6th . grade boy vs. girl .06 

4th, 5th, and 6th grade . 9 4 

Grade Level 4th grade vs. 5th grade 3 . . 29 
vs. 4th grade vs . 6th grade 2.22 
Grade Level 5th • grade . vs. 6th grade 0.00 

4th, vs. 5th, vs . . 6th grade 4.87 

Grade Level _4th, vs. 5th, vs. 6th 10.70 ~ 01 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th .35 
Girls vs. Girls grade girls 
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CHI-SQUARE RESULTS: STUDENT'S SELF ASSESSMENT -



Appendix E (Continued) 

CHI-SQUARE TESTS OF SIGNIFICANT DIFFEPENCES BETWEEN 
RESPONDING GROUPS FOR THE RESPONSE TYPES : · 

l\LWAYS/MOST OF THE TIME vs. VEBY LITTLE/NEVER 

Statement: it24 I like myself. 

Sig-
Responding Chi- nif. 
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Groups Sample .Square Level 

Boy 4th grade boy vs. girl 1.89 
vs. 5th grade boy vs. girl 5.56 ~02 
girl 6th grade boy vs. girl 11. 80 . 01 

4th, 5th, and 6th grade 18.90 .01 · 

Grade Level 4th grade vs. 5th grade · . 6.17 .02 
vs. 4th grade vs. 6th grade 6.44 .02 
Grade Level 5th grade vs. 6th grade 0.00 

4th, vs. 5th, vs. 6th grade 8.92 .02 

Grade Level 4th, vs. 5th, vs. 6th 3.02 
Boys vs. Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 10.80 . 01 
Girls vs. · Girls grade girls 

Statement: #36 Other students find it easy to talk to me. 

Boy 4th grade boy vs. girl .03 
vs. 5th grade boy vs. ·girl 1.77 
Girl 6th grade boy vs. girl ;89 . 

4th, 5th, and 6th grade 1.90 

Grade Level 4th grade VS. 5th grade 0.00 
vs. 4th grade vs. 6th grade 2.01 -
Grade Level 5th grade vs .. 6th grade . 2.90 ..., 

4th, vs. 5th, vs. 6th grade 4.03 

Grade Level 4th, vs. 5th, vs. 6th 3.81 
Boys vs. · Boys grade boys 

Grade Level 4tli, vs. 5th, vs. 6th 2.40 
Girls vs. Girls grade girls 



Appendix E (Continued) 

CHI-SQUARE TESTS OF SIGNIFICANT DIFFERENCES BETWEEN 
RESPONDING GP.OUPS FOR THE RESPONSE TYPES: · 

ALWJ\YS/MOST OF THE TIME vs. · VERY LITTLE/NEVER 

Statement: #33 I talk a lot. 

Sig-
Responding Chi- nif. 
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Groups Sample Square Level 

Boy · 4th grade boy vs. girl 2.43 
vs. 5th grade boy vs. girl .. 3 8 
Girl 6th grade boy vs. girl .07 

4th, 5th, and 6th grade .10 

Grade Level 4th grade vs. 5th grade .85 
vs. 4th grade vs. 6th grade . .02 
Grade Level 5th grade vs. 6th grade .72 

4th, vs. 5th, vs. 6th grade 1. 54 

Grade Level 4th, vs. 5th, vs. 6th .82 
Boys vs . Boys grade boys 

Grade Level 4th, vs. 5th, vs. 6th 4.46 
Girls vs. Girls grade girls 

Statement: # 3 7 

Boy. · 
VS . 

Girl 

Grade Level 
vs. 
Grade Level 

Grade Level 
Boys vs. Boys 

Grade Level 
Girls vs. Girls 

Other students can talk to the teacher 
better than I can. 

4th grade boy vs. girl . 0 4 
5th grade boy vs. girl 2·.42 
6th grade hov vs. girl .35 
4th, 5th, and 6th grade .29 

4th grade vs. 5th grade . 0 2 
4th grade vs. 6th qrade 2.27 
5th grade vs. 6th grade 3.20 
4th, vs. 5th, vs. 6th grade 4.35 

4th, vs. 5th, vs. 6th 7.15 .05 
grade boys 

4th, vs. 5th, vs. 6th • 7 8 
grade girls 
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Appendix F (Continued) 

PERCENTILE EXAMINATION OF COMBINED RESPONSES 

Most 
Always/Time 

Statement: # 2. The teacher listens to me. 

All 4th Grades combined: 60.2 

All 5th Grades combined: 6.1. 2 

All 6th Grades combined: 79.4 

All Grades combined: 

4th, 5th, and 6th Grades 66.4 

4th, 5th, and 6th Boys Only 67.7 

4th, 5th, and 6th Girls Only 65.4 

Very 
Little/Never 

34.2 

29.4 

7.4 

24.3 

20.6 

27.5 

Statement: #1. I listen when my teacher speaks. 

All 4th Grades combined: 91. 8 4.1 

All 5th Grades combined: 83.5 15.3 

'Jl.11 6th Grades combined: 95.6 2. 9 

All Grades combined: 

4th, 5th, and 6th Grades 89.8 8.0 

4th, 5th, and 6th Boys Only 95.1 3.9 

4th, 5th, and 6th Girls Only 85.5 11. 3 

4th (N=73) 5th (N=85) 6th (N=6 8) 4th,5th,6th(N=226) 
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Appendix F (Continued) 

PERCENTILE EXAMINATION OF COMBINED RESPONSES 

Statement: #9. I understand 

All 4th Grades combiried: 

All 5th Grades combined: 

All 6th Grades combined: 

All Grades combined: 

4th, 5th, c;3.nd 6th Grades 

4th, 5th, and 6th Boys Only 

Most 
Always/Time 

what the teacher 

82.2 

88~2 

94.1 

88.0 

86. 3 · 

. 4th, 5th, and 6th Girls Only 89.5 

Very 
Little/Never 

says. 

15.1 

9.5 

.5. 9 

10.2 

11~7 

8.9 

Statement: #10. My teacher understands me when I speak. 

All 4th •Grades combined: . 58.9 23.3 

All 5th Grades combined: 73.0 16.5 

All 6th Grades combined: 73.5 7.4 

All Grades combined: 

4th, .5th, and 6th grades 68.6 15.9 

4th, 5th, and 6th Boys Only 69.6 13.7 

4th, 5th, · and 6th Girls Only 67.7 17.7 

4th (N=73) 5th(N=85) 6th (N=68) 4th ~ 5 th , 6th ( N = 2 2 6 ) 
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Appendix F (Continued) 

PERCENTILE EXAMINATION OF COMBINED PESPONSES 

Most 
Always/Time 

Very 
Little/Never 

#6. miss 
I 

lot of things that the teacher Sta tem~n t_: I a 
says. 

All 4th Grades combined:. 24.6 64.4 

All 5th Grades combined: 32.9 55.3 

All 6th Grades combined: 26.5 63.3 

All Grades combined: 

4th, 5th, and 6th Grades 28.3 60 . 7 

4th, 5th, and 6th Boys Only 31. 3 54.0 

4th, 5th, and 6th Girls Only 25.8 66.1 

Statement: #14. Sometimes I just can't follow the 
teacher's directions. 

All 4th Grades combined: 35.6 52.1 

All 5th Grades combined: 34.1 49.4 

All 6th Grades combined: 23.5 61.8 

All Grades combined: 

·4th, 5th, and 6th Grades 31. 4 54.0 

4th, 5th, and 6th Boys Only 29.4 57.9 

- 4th, 5th, and 6th Girls Only 33.1 50.9 

4th (N=73) 5th(N=85) 6th (N=68) 4th,5th,6th(N=226) 
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Append~x F (Continued) 

PERCENTILE · EXAMINATION OF COMBINED RESPONSES 

Statement: #20. I can · follow 

All 4th Grades combined: 

All 5th Grades combined: 

All 6th Grades combined: 

4th,. 5th, and 6th Grades 

4th, 5th, and 6th Boys Only 

4th, 5th, and 6th Girls Only 

Most 
Always/Time 

directions. 

87.7 

92.9 

91.2 

90.7 

. 95 .1 

87.1 

Statement: #32. I need to have the teacher 
what is said. 

All 4th Grades combined: 31.5 

All 5th Grades combined: 25.8 

All 6th Grades combined: 13.3 

Al.l Grades · combined: 

4th, 5th, and 6th Grades 23.8 

4th, 5th, and 6th Boys Only 22.5 

4th, 5th, and 6th Girls Only 2s.o · 

Very · 
Little/Never 

9.6 

4. 7 

1.5 

5.3 

3.9 

6. 4 

repeat 

61.7 

64.7 

82.3 

69.0 

70.6 

67.7 

4th(N=73) 5th (N=85) 6th (N=68) 4th, 5th, 6th (N=226) 
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Appendix F (Continued) 

PERCENTILE EXAMINATION OF COMBINED RESPONSES 

Most 
Always/Time 

Very 
Little/Never 

Statement: #25. In class I have to repeat myself over 
and over before I am heard. 

All 4th Grades combined: 57.5 37.0 

All 5th Grades combined : 37_7 · 51. 8 

All 6th Grades combined: 25.0 66.2 

All Grades combined: 

4th, 5th, and 6th Grades 40.2 51.3 

4th, 5th, and 6th Boys Only 39. 2 · 52.0 

4th, 5th, and 6th Girls Only 41.1 50.8 

Statement: #31. I need my work explained to me. 

All 4th Grades combined: 52.1 43.8 

All 5th Grades combined: 43.5 51. 7 

All 6th Grades combined: 33.8 57.4 

All Grades combined: 

4th, . 5th, and 6th Grades 43.4 · 50.8 

4th, 5th, and 6th .Boys Only 46.1 49.1 

4th, 5th, and 6th Girls Only 41.1 52.5 

4th (N-73) 5th(N=85) 6th (N=6 8) 4th , 5th, 6th (N= 2 2 6) 
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PERCENTILE RESULTS: . EXPECTATIONS OF 

SIGNIFICANT OTHERS . 
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Appendix F (Continued) 

PERCENTILE EXAMINATION OF COMBINED RESPONSES 

Most 
Always/Time 

Very 
Little/Never 

Statement: # 15. My parents expect me to work hard. 

All 4th Grades combined: 95.9 2.8 

All 5th Grades combined: 95.3 1. 2 

All 6th Grades combined: 100.0 

All Grades combined: 

4th, 5th, and 6th Grades 9 7. 0 1. 3 

4th, 5th, and 6th Boys Only 94.1 3.0 

4th, 5th, and 6th Girls Only 99.2 

Statement: #7. My teacher expects me to work hard. 

All 4th Grades combined: 95.9 2.7 

All 5th Grades combined: 90.6 4.7 

All 6th Grades combined: 89. 7 · 1.5 

All Grades combined: 

4th, 5th, and 6th Grades 9 2. 0 3.1 

4th, 5th, and 6th Boys Only 92.2 2.9 

4th, 5th, and 6th Girls Only 92.0 3.2 

. 4th (N=7 3) Sth(N=85) 6th(N=68) 4th,5th,6th(N=226) 
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PERCENTILE FESULTS: STUDENT'S OPINION OF 

SCHOOL AND SCHOOL WORK 
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Appendix F (Continued) 

PERCENTILE EXAMINATION OF COMBINED RESPONSES 

Most 
·Always/Time 

Statement: #30. I am . doing well in school. 

All 4th Grades combined: 75.4 

All 5th Grades combined: 62.4 

All 6th Grades combined: 73.5 

All Grades combined: 

4th, 5th, and 6th Grades 69.9 

4th, 5th, and 6th Boys Only 75.5 

4th, 5th, and 6th Girls Only 65.3 

Very 
Little/Never 

4.1 

7.1 

4.4 

5.3 

3.0 

7.3 

Statement: #16. My biggest worry is my grades; 

All 4th Grades combined: 72.6 27.4 

All 5th Grades combined: 82.4 15.3 

All 6th Grades combined: 7.5. 0 22.1 

All Grades combined: 

4th, 5th, and 6th Grades 76.9 21. 2 

4th, 5th, and 6th Boys Only 71. 5 26.4 

4th, 5th, and 6th Girls Only 81.4 16.9 

4th (N=7 3) 5th (N=85) fith(N=68) 4th,5th,6th(N=226) 
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Appendix F (Continued) 

PERCENTILE EXAMINATION OF COMBINED RESPONSES 

Statement: #34. School work is 

All 4th Grades combined: 

All 5th Grades combined: 

All 6th Grades combined: 

All Grades combined: 

4th, 5th, and 6th Grades 

4th, 5th, and 6th Boys Only 

4th, 5th, and 6th Girls . Only 

Most 
Always/Time 

hard to do. 

41.1 

32.9 

22.0 

32. 3 

34.3 

30.6 

Statement: #4. Homework is easy to do. 

All 4th Grades combined 53.4 

All 5th Grades combined: 63.5 

All 6th Grades combined: 77.9 

All Grades combined: 

4th, 5th, and 6th Grades 64.6 

4th, 5th, and 6th Boys Only 60.8 

4th, 5th, and 6th Girls Only 67.8 

Very 
Little/Never 

53.5 

53.0 

64.7 

56.7 

55.8 

57.2 

26.1 

20.0 

10.3 

19.0 

23.5 

15.4 

Sth (N=85) 6th(N=68) 4th, 5th, 6th (N=226) 
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Appendix F (Continu~d) 

PERCENTILE EXAMINATION OF COMBINED RESPONSES 

Most 
· Always/'rime 

Very 
Little/Never 

Statement: #23. I feel school is a big waste of time. 

All 4th Grades combined: 31. 5 58.9 

All 5th Grades combined: 16.5 75.3 

All 6th Grades combinen: 17.6 80.9 

All Grades combined: 

4th, 5th, and 6th Grades · 21 _.7 71.7 

4th, · 5th, and 6th Boys Only 30.3 63.7 

4th, 5th, and 6th Girls Only 14.6 78.3 



Appendix F (Continued) 

. PERCENTILE RESULTS: STUDENT'S PERCEPTION OF 

CL~SSROOM ATMOSPHERE 
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Appendix F (Continued) 

PERCENTILE EXAMINATION OF COMBINED RESPONSES 

Statement: #19 I know what is 

All 4th Grades combined: 

All 5th Grades combined: 

All 6th Grades combined: 

All Grades combined: 

4th, 5th, and 6th grades 

4th, 5th, and 6th Boys Only 

4th, 5th, and 6th Girls Only 

Statement: #17. I care what my 

All 4th Grades combined: 

All 5th Grades combined: 

All 6th Grades combined: 

All Grades combined: 

4th, 5th, and 6th Grades 

4th, 5th, and 6th Boys Only 

4th, 5th, and 6th Girls Only 

Most 
Always/Time 

going on in 

89.l 

76.4 • 

95.6 

86.2 

84.3 

87.9 

_my 

teacher says. 

85.0 

84.7 

89. 7 

86.3 

81. 4 

90.3 

Very 
Little/Never 

classroom. 

10.9 

14.2 

2.9 

9.7 

11. 7 

8.1 

6.9 

8.3 

1.5 

5.8 

7.8 

4.0 

4th(N=73) 5th(N=85) 6th(N=68) 4th,5th,6th(N=226) 
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Appendix F (Continued) 

PERCENTILE EXAMINATION OF COMBINED RESPONSES 

Most 
Always/1'ime 

Very 
Little/Never 

Statement: #29. I never pay attention in class. 

All 4th Grades combined: 48.0 34.3 

All 5th Grades combined: 56~5 43.6 

All 6th Grades combined: 25.0 66.2 

All Grades combined: 

4th, 5th, and 6th Grades 39.9 47.3 

4th, -5th, and 6th Boys Only 42.2 47.1 

4th, 5th, and 6th Girls Only 37.9 47.6 

Statement: #27. I feel that I really belong in my 
classroom. 

All 4th Grades combined: 34.3 48.0 

All 5th Grades combined: 50.6 36.5 

All 6th Grades ·combined: 67.6 16.2 

All Grades combined: 

4th, 5th, and 6th Grades 50.4 34.1 

4th, 5th, and 6th Boys Only 51.0 37.2 

4th, 5th, and 6th Girls Only 50.0 31. 4 

4th (N=73) 5th (N=85) 6th (N=6 8) . 4th,5thJ6th(N=226) 
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Appendix F (Continued) 

PERCENTILE EXAMINATION OF COMBINED RESPONSES 

Statement: f22 My class is a 

All 4th Grades combined: 

All 5th Grades combined: 

All 6th Grades combined: 

. All Grades . combined: 

4th, 5th, and 6th Grades 

4th, 5th, and Eth Boys Only 

4th, 5th, and 6th Girls Only 

Most · 
Always/Time 

friendly class. 

53 . .5 

47.1 

70.6 

56.2 

62. 7 · 

50.8 

Very 
Little/Never 

31. 5 

41.2 

20.6 

31. 9 

30.4 

33.0 



Appendi~ ~ (Continued) 

PERCENTILE RESULTS: STUDENT'S CLASSROOM 

PARTICIPATION 
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Appendix F (Continued) 

PERCENTILE EXA~1INATION OF COMBINED RESPONSES 

Statement: #3. I ask questions 

All 4th Grades combined: 

All 5th Grades combined: 

All 6th Grades combined: 

Ali Grades combined: 

4th, 5th, and 6th Grades 

4th, 5th, and 6th Boys Only 

4th, 5th, and 6th Girls Only 

Most 
Always/Time 

in class. 

42.5 

60.0 

45.6 

50.0 

55.9 

45.2 

Statement: #11. I like to answer questions 

· All 4th Grades combined: 50.7 

All 5th Grades combined: 63 .5 

All 6th Grades combined: 64.7 

All Grades combined: 

4th, 5th, and 6th Grades 59.8 

4th, 5th, and 6th Boys Only 63.7 

4th, 5th, and 6th Girls Only . 56. 4 

Very 
Little/Never 

56.1 

34.1 

50.0 

46.0 

42.2 

49.2 

in class. 

46.5 

31.8 

32.3 

36.7 

32.3 

40.3 

4th (N=73) 5th(N=85) 6th (N=68) 4th, 5th,6th(N=226) 
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Appendix F (Continued) 

PERCENTILE EXAMINATION OF COMBINED RESPONSES 

Most 
Always/Time 

Statement: #18. I feel comfortable when I 
in class. 

All 4th Grades combined: · 30.1 

All 5th Grades combined: . 52.9 

All 6th Grades combined: 48.5 

All Grades combined: 

4th, 5th, and 6th Grades 44.3 

4th, 5th, and 6th Boys Only 43.1 

4th, 5th, and 6th Girls Only 45.2 

Very 
Little/Never 

speak 

56.1 

37.7 

41. 2 

44.7 

44.1 

45.2 

4th (N=73) 5th(N=85) 6th (N=68) 4th,5th,6th(N=226) 



Appendix F (Continued) 

PERCENTILE RESULTS: .STUDENT' S COMMUNICATION 

POSSIBILITIES 
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Appendix F (Continued) 

PERCENTILE EXAMINATION OF COMBINED RESPONSES 

Statement: #21. It is easy to 

All 4th Grades combined: 

All 5th .Grades combined: 

All 6th Grades combined:· 

All Grades combined: 

4th, 5th, and 6th Grades 

4th, 5th, and 6th Boys Onfy 

4th, 5th., and 6th Girls Only 

Statement: #28. I talk to the 

All 4th Grades combined: 

All 5th Grades combined:· 

All 6th Grades combined: 

All Grades combined: 

4th, 5th� and 6th Grades 

4th, 5th., and 6th Boys Only 

4th, 5th, and 6th Girls Only 

Most 
Always/Time 

talk to the 

34.3 

69.5 

79.4 

61.0 

64.7 

58.0 

Very 
Little/Never 

teacher. 

53.4 

25.9 

14.7 

30.4. 

27.4 

34.6 

counselor about things. 

36.9 58.9 

25.9 64.8. 

17.7 80.9 

27.0 67.7 

19.6 72.5 

33.1 63.7 

4th (N=7 3} 5th (N=85) 6th (N=6 8} 4th,5th,6th(N�226} 
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Appendix F (Continued) 

PEP.CENTILE EXAMINATION OF COMBINED RESPONSES 

Most 
Always/Time 

Very 
Little/Never 

Statement: #38. I talk about my plans _with ·my teacher. 

All 4th Grades combined: 16.4 74.0 

All 5th Grades combined: 28.3 65.9 

All 6th Grades combined: 13. 2 80.9 

All Grades combined: 

4th, 5th, and 6th Grades 19. 9 73.1 

4th, 5th, and 6th Boys Only 27.5 64.7 

4th, 5th, and 6th Girls Only 13.7 79.8 

Statement: #8~ I talk about my future plans with the 
counselor. 

All 4th Grades combined: 16.4 76~7 

All 5th Grades combined: 14 .1 78.8 

All 6th Grades combined: 5.9 91. 2 

All Grades combined: 

.4th, 5th, and 6th Grades 12.4 81.9 

. 4th, 5th, and 6th Boys Only - 14.7 77.5 

4th, 5th, and 6th Girls Only 10.5 85.5 

4th(N=73) 5th (N=85) 6th (N=6 8) 4th;Sth,6th(N=226) 
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Appendix F (Continued) 

PERCENTILE EXAMINATION OF COMBINED RESPONSES 

Most 
Always/Time 

Very 
Little/Never 

Statement: #26. I can go to the teacher with my 
problems: 

All 4th ·Grades combined: 43.8 53.4 

All 5th Grades · combined: 62.3 28.2 

All 6th Grades combined: 55.9 25.0 

All Grades combined: 

4th, 5th, and 6th Grades 54.5 35.4 

4th, 5th, and 6th Boys Only 61. 8 30.3 

4th, 5th, and 6th Girls Only 48.4 39. 5 

Sta ternen t: #35. I can go to the counselor with 
my problems. 

All 4th Grades combined: 68.5 28.8 

All 5th Grades combined: 48.3 34.1 

All 6th Grades combined: 30.9 42.7 

All Grades combine_d: 

4th, 5th, and 6th Grades 49.5 34.9 

4th, 5th, and 6th Boys Only 51.9 36.3 

4th, 5th, · and 6th Girls Only 47.6 33.9 

4th(N=73) 5th (N=85) 6th (N=6 8) 4th,5th,6th(N=226) 
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PERCENTILE RESULTS: STUDENT'S TRUST LEVEL AND 

PERCEPTION 0F TEACHER'S :RESPONSE LEVEL 
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Appendix F (Continued) 

PERCENTILE EXAMINATION OF COlJI.BINED RESPONSES 

Most 
· · Always/Time 

Statement: #12. 'l'he teacher tells us the 
facts. 

All 4th Grades combined: 61. 7 

All 5th Grades combined: 71.7 

All 6th Grades combined: 79.4 

All Grades combined: 

4th, 5th, and 6th Grades 70.8 

4th, 5th, and 6th Boys .Only 76.5 

4th, 5th, and 6th Girls Only 66.1 

Statement: #13. I trust my teacher. 

All 4th Grades combined: 61:.6 

All 5th Grades combined: 76.5 

All 6th Grades combined: 77.9 

All Grades combined: 

.4th, 5th, and 6th Grades 72.1 

4th, 5th, and 6th Boys Only 68.6 

4th, 5th, and 6th Girls Only 75.0 

Very 
Little/Never 

straight 

17. 8 

14.1 

11.8 

14.6 

10.8 

17.8 , 

30.1 

13.0 

14.7 

19.0 

20.6 . 

17.7 

4th(N=73) 5th (N=85) 6th (N=68) 4th,5th,6th(N=226) 
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Appendix F (Continued) 

PERCENTILE EXAMINATION OP COMBINED RESPONSES 

Statement: #5. I know the 

All 4th Grades combined: . 

All 5th Grades combined: 

All 6th Grades combined: 

All. Grades combined: 

4th, 5th, and 6th Grades 

Most 
Always/Time 

teacher trusts 

42.4 

58.8 

54.4 

52.2 

4th, 5th, and 6th Boys Only 49.0 

4th, 5th, and 6th Girls Only 54.9 

me. 

Very 
Little/Never 

28.8 

17.6 

17.7 

21.2 

24.5 

18.6 

4th(N=73) 5th (N=85) . 6th (N=68) . 4th,5th,6th(N=226} 
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Appendix F (Continued) 

PERCENTILE RESULTS: STUDENT'S SELF ASSESSMENT 
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Appendix F (Continued) 

PERCENTILE EXA.MINATION OF COMBINED RESPONSES 

Statement: #24. I Like myself. 

All 4th Grades combined: 

All 5th Grades combined: 

All 6th Grades combined: 

All Grades combined: 

4th, 5th, and 6th Grades 

4th, 5th, and 6th Boys Only 

4th, 5th, and 6th Girls Only 

Statement: # 36. Other students 
talk to me. 

All 4th Grades combined: 

All 5th Grades combined: 

All 6th Grades coJllbined: 

All Grades combined: 

4th., 5th, and 6th Grades 

4th, 5th, and 6th Boys Only 

4th, 5th, and 6th Girls Only 

Most 
Always/Time 

90.4 

69.4 

58.8 

73.0 

91.2 

58.1 

find it easy 

57.6 

55.3 

66 . 2 

59.3 

69.6 

50. 8 

Very 
Little/Never 

5.5 

18.8 

17.7 

14.1 

3.9 

22.6 

to 

16.4 

17.6 

7.4 

14.2 

11.7 

16. 2 

4th (N=73) 5th (N=85) 6th (N=6 8) 4th,5th,6th(N= 226) 
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Appendix F (Continued) 

PERCENTILE EXAMINATION OF COMBINED RESPONSES 

Statement: #33. I talk a lot. 

All 4th Grades combined: 

All 5th Grades combined: 

All 6th Grades combined: 

All Grades combined: 

4th, 5th, and 6th Grades 

4th, 5th, and 6th Boys Only 

4th, 5th, and 6th Girls Only 

Statement: #37. Other students 
better than I 

All 4th Grades combined: 

All 5th Grades combined: 

All 6th Grades combined: 

All Grades·combined: 

4th, 5th, and 6th Grades 

4th, 5th, and 6th Boys Only 

4th, 5th, and 6th Girls Only 

Most 
Always/Time 

41.1 

49.4 

41.1 

44.3 

48.0 

41.1 

Very 
Little/Never 

50.7 

42.3 

50.0 

47.4 

48.l 

46.8 

can talk to the teacher 
can. 

45.2 26.0 

45.9 23.5 

70.6 11. 8 

53.2 20.8 

56.9 25.5 

48.4 17.0 

4th (N=73) 5th (N=85) ·6th(N=68) 4th,Sth,6th(N=226) 
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PERCENTILE RESULTS: "I DON'T KNOW" 
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Appendix G (Continued) 

PEPCENTILE EXA~INJI.TION OF "I DON 'T KNOW" RESULTS 

· N=226 N=l02 N=l24 
% s ·tatement: --- Boy % Girl % 

27.0 #37 - Other students can talk to 17.6 34.7 
the teacher better than I can. 

26.5 #5 - I know the teacher trusts me. 26.5 26.6 

26.5 #36 - Other students .find it easv 18.6 33.1 
to talk to me. 

24.8 #30 I am doing well in school 21.6 27.4 

16.4 #4 - Homework is easv 
' J . 

to do. 15.7 16.9 

15.5 #27 - I feel that I really belong 11. 8 · 18.5 
in my classroom. 

15.5 #10 My teacher understands me . 16.7 ·14,5 
when I speak. 

15.5 #35 - I can go to the counselor 11. 8 18.5 
with my problems. 

14.6 #14 - Sometimes I just can't follow 12.7 16.1 
the teacher's directions. 

14.6 #12 - The teacher tells us . the 12.7 16.1 
straight · facts. 

12.8 #29 - .I never pay attention in 10.8 14.5 
class. 

12.8 #24 - I like myself. 4.9 19.4 

11. 9 #22 .tJy class is a · friendly class. 6. 9 . 16.1 

11.1 #34 School work is hard to do. 9. 8 12.1 

11.1 !18 - I feel comfortable when I 12.7 9.7 
speak in class. 

11.1 #6 - I miss a lot of things that 14. 7 - 8.1 
the teacher says. 

10.2 #26 - I can go to the teacher with 7.8 12.1 
my problems. 
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Appendix G (Continued) 

PERCENTILE EXAMINATION OF "I DON'T KNOW" RESULTS 

N=226 N=l02 N=l24 
% Statement: Boy % Girl % 

9. 3 #2 ' - - The teacher listens to me. 11.8 7.3 

8.8 #13 - I trust my teacher. 10.8 7.3 

8.4 #33 - I talk a lpt. 3.9 12 .1 

8.4 #25 - In class I have to repeat 8.8 8.1 
myself over a.nd over before 
I am heard. 

8.0 #17 - I care what my teacher says. 10.8 5.6 

7.5 #21 - It is easy to talk to. the 7.8 7.3 
teacher. 

7.1 #32 - I need to have the teacher 6.9 7.3 
repeat what is said. 

7.1 #38 - I talk about · my plans with 7.8 6.5 
my teacher. 

6.6 #23 - I feel school is a big waste 5.9 7.3 
of time. 

5.8 #31 - I need my work explained to me. 4.9 6.5 

5.8 #8 - I talk about my future plans 7.8 4.0 
with the counselor. 

5.3 #28 - I talk to the counselor about 7.8 3.2 
things. 

4. 9 · #7 - My teacher expects me to work 4.9 4.8 
hard. 

4.0 #19 - I know what is going on in my 3.9 4.0 
classroom. 

4.0 #3 I ask questions in class. 2.0 5.6 

4.0 #20 - I can follow directions .1.0 6.5 
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.Appendix G (Continued) 

PERCENTILE EXAMINATION OF "I DON'T KNOW" RESULTS 

N=226 N=l02 N=l24 
% Statement: Boy 2-

0 Girl % 

3.5 #11 - I like to answer questions 3.9 3 .. 2 
in class. 

2.2 #1 - I listen when my teacher 1.0 3. 2. 
speaks. 

1.8 #16 - My biggest worry is my grades 2.0 1.6 

1. 8 #15 - My parents expect me to work 2.9 • 8 
hard. 

1. 8 #9 - I understand what the teacher 2.0 1.6 
says. 


	Sandra.J.GreenThesis0001
	Sandra.J.GreenThesis0002
	Sandra.J.GreenThesis0003
	Sandra.J.GreenThesis0004
	Sandra.J.GreenThesis0005



